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ABSTBACT

More emphasis has traditionally been placed on school

readiness and adjustment at primary school leve1 than at

high school leveI. Many adolescents do, however, experience

problems adjusting to the new high school environment when

they enter Standard six. In the current South African

clinate these pupils not only have to adjust to a new stage

in their life - adolescence - and a nev, school, but they

also have to adjust to the context of an education system

which itself has to adjust to ongoing legislative changes.

In accordance with systems theory, it is anticipated that
these changes will affect the adolescent's ability to adjust

to high school.

The purpose of this study was to identify factors which

affect the Standard six pupil's adjustment to high school.

ft was envisaged that this research would inform a

psychoeducation prograrme to facilitate more effective
adjustment to high school.

Ninety pupils were sampled from Standard six classes in
different types of English-medium high schools in the Cape

Peninsula. Three psychometric instruments were used to

identify factors associated with adjusturent to high school.

These vrere the Eigh schoor personality Questionnaire (HSPQ);
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the Personal, Eome, Socia1 and Fo:rota1 Relations

Questionnaire (PHSF) and the South African School

Adjustment Questionnaire. The latter was a questionnaire

designed to collect demographic data and to assess whether

factors related to the recent changes in the South African

education system affect adjustment. An ex post facto design

was used and the data was indePendently gathered. Ttvo

methods of analysis were used. Initia1ly the data was

analysed by means of multiple regression to establish which

factors vrere good predictors of school adjustment.

Subsequently the Eotelling's T2 test was used to establish a

profile analysis of both good and weak adjustors.

The findings suggest,ed that there are factors which affect

an adolescent's adjustment to high school. These factors

could be grouped into 3 areas and represented personal,

faurily and social adjustment. Factors measured by the South

African School Adjustment Questionnaire did not, appear to

significantly affect adjustment. Poor adjustors appeared to

have less self-confidence and a lower self-esteem. They

were more distrustful of others and tended to spend more

time alone.

Although it is not possible to generalise the results of

this study, the results do suggest that adjustment is
difficult for some adolescents entering high school and that,

ii
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a Psychoeducation Progralnme which addresses the factors of

poor adjustment and fosters the factors associated with

better adjustment, would be of value'

LJ-a
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CEAPTER ONE

TNTRODUCUON

1.1 TNTRODUCTTON

Much research has been conducted in the area of schoor
readiness and the adjustment of children to primary schoor
(Arno1d, L97L; Boyer, 1991; short, 19g5) but rittre emphasis

has been praced on the transition from primary schoor to
high school. Many young adorescents entering high school
for the first time experience adjustment problems in this
new environment (Marais & Bornman, lggg; seidman, lggt ).
This can resurt in both rearning and behaviour problems
(Maruyama, Ruben & Kingsbury, 19g1). Adolescents have to
move from a fairry famiriar environment in primary school to
an unfamiliar high schoor setting. This can read to
readjustments in peer groups and the deveropment of new peer
relationships.

rn present day south Africa, high school pupils are having
to adapt to situations in which there are young adorescents
of different colour groups who sometimes speak a different
home ranguage. This situation is often unusuar for these
pupirs. some pupils have to travel long distances to get to
a school that none of their friends or family attend and

1

https://etd.uwc.ac.za/



have no opportunity for contact with school peers after
school hours.

rt may be anticipated that these adaptations that the young
adorescents have to make in co-evorution with an educationar
system which is itself adapting to a changing poricy, wirl
affect their adjusturent in high schoor. This study
investigated adjustment to high school, specificarry within
the changing South African educational system.

L.2. THE AIM AITD RATIONAIE OF THE STUDY

The aim of the present study was to
adjustment to high school within an

address the issue of

education system and

country which are undergoing enormous change and adjustment.
within this change it was vitar to incrude an examination of
children and their needs. Burman (1996r p. 11) stated that
in this

situation Iof continuar change] the discontinuities of
experience between children and their parents or
grandparents rob the younger generation of the role
moders so essentiar for the transmission of values and

experience which have been found usefur for dearing with

2
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rn south Africa, the education system is undergoing massive
and continual change. currentry the education system is in
the process of analgamating diverse education departments to
form one united department. schoors are divided into
public, private and state-aided schoors. At this time
pupils need a system which repraces the rore moders which
they have rost- The final goar, therefore, was to inform
the development of a psychoeducation progranme designed to
aid adjustment to high school.

Addressing topics such as adjustment to new and chalrenging
situations, as is happening in the local education and
government system's move to a democratic and murti-ethnic
system, wirl promote an easier transition for high school
pupils. change at this rever shourd radiate into other
systems and cause change there too.

This study investigated generar adjustment to high school.
The focus may encourage educators to re-examine the
education of adorescents in more than an academic light,
thereby improving the generar sociarization of adorescents
as well as their academic abirity. Herman (1970) suggested
that schoor infruences the adolescent,s entire personality
development and includes rerationships with teachers and

Peers, participation, social activities and the ideology of
parents.

3
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using worff's intervention cube (Lgg7l, this study aimed to
inform a psychoeducation prograrnme targeted at an
institutional group, with a deveropmentar or empowering

Purpose, using both direct and indirect methods of
intervention. The research done shourd be seen as a type of
action research. rt is a pirot study in which the sampre
was limited.

1.3 REVIEW OF CHAPTBRS

Chapter 2 gives an

highlights Wo1ff's

overview of general systems theory
int,ervention cube (Wolf f , LggT | .

and

The
imprementation of systems theory within the current study is
furthermore exprored and the south African educationar
structures used in the study are explained.

chapter 3 addresses the concepts of adorescence and
adjustment within the cont,ext of systems theory. High
schoor adjustment is emphasized and its rerationship to
personar, family and sociar adjustment is discussed.
Furthermore' Erik Erikson's devel0pmentar theory,
specifically his adorescent stage of identity versus rore
confusion, is presented. Resurts from both south African
and internationar studies of adolescent adjustment to high
school are covered.

4
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The research procedure used in this study is discussed in
chapter 4. The research goals, design, sampling procedure

and measuring instruments are explained as well as the
process of data gathering and analysis.

Chapter 5 presents the results of the dat,a analysis using

urultiple regression and Eotelling's T2. The empirical

results suggest that many adolescents entering standard six
for the first tine do struggle to adjust and that their
ability to adjust to school is affected by their personal,

faurilial and social adjustment.

A discussion of the results follows in chapter 6. This

chapter further:nore posits conclusions and reconmendations

generated by the present study. It also includes a critique
of the study.

5
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CEAPTER TWO

GENERAL SXSTEMS TEEORT

2.L INTRODUCTION

Human beings do not function in a vacuurn. They are in
continual interaction with other systems such as different
grouPs of peopre, organizations and comunities. systems

have variously been defined. watzrawick, Eermick Beavin and

Jackson defined them as 'two or more communicants in the
process of, or at the rever of, defining the nature of their
rerationship' (L968, p. L2Lli sundberg as 'an organized unit
of interacting parts embedded in rarger systems of
interaction' (L977r p. L2) and Arrport as ,a complex of
erements in mutual int,eraction' (1968r p. 344). Based on

these definitions, human systems can simplisticarry be

defined as groups of individuars in dynamic rerationship
with each other. von Bertaranffy (1968) suggested that
'sociar science is the science of sociar systems' (p. 206).

rn the sociar sciences systems can be divided into seven

hierarchicar levers. These comprise respectivery cerrs,
organs, orllanismsr groups, organizations, communities and

suPra-nationar systems (schoeman, undated; wessels, 1991) .

6
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Grobrer (1993) described certain characteristics
principles according to which systems operate.

and

2.2 TEE CEARACTERTSTICS OF SYSTEMS

The characteristics of systems address the differentiation
of functions, interactionar relationships, boundaries,

ener!ry distribution, equilibriun, exchange of infor:uration
and feedback. These aspects are briefry discussed berow.

a) A system functions as a whole which is greater than the
sum of its parts.

b) A system is made up of subsystems (sundberg, Lg77) which

have differentiated functions.

c) systems and subsystems are interdependent. There is an

interactionar relationship among subsystems. change

in one subsystem wirl effect change in at least one

other subsystem, thereby effecting change in the whole

system (Sundberg, Taplin & I)rler, 1993; Watzlawick et
a1., 1.968).

d) Systems have boundaries which are imaginary and

permeable (Rademeyer, L97gl I changing and open or crosed

(Sundberg, L977; Sundberg et dI., l9B3).

7
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e) Systems and subsystems exchange enerlfy (Sundberg, Lg77 |
1983; watzrawick et ar., 196g). A build up of energy
causes a criticar rever of tension if not arrowed to flow
into a system with a rower state of energy concentration
(Rademeyer, 1978).

f) Allport, Bourding and von Bertalanffy concurred that the
system is functioning optimarly when arl the subsystems

within a system are in equilibri,ur with each other
(Buck1ey, 1968; sundberg, L977, 19g3; watzlawick et al.,
1968).

9) rn order to continue functioning effectively, systems

need to also exchange information.

h) Living systems are dependent on feedback for their
dynanic int,eraction. sundberg (Lg77) defined feedback
as 'the return of info:mrat,ion based on reactions of
the environment to the actions of the system,
(p. L2).

From the above it can be stated that riving systems require
an exchange of information or energy across boundaries in
order to maintain a state of equilibriusr. This exchange of
energi]' as well as the f eedback on which systems are
dependent, foru a cycle, a cybernetic system or a general
system with self reguratory characteristics (von

I
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Bertalanffy, 1968). Schoeman

represented the cybernetic cycle
(Figure 2.Ll .

(undated)

in the

schematically

following way

A,IALYS iSSiIUAiiLII{

STIATIGIiS

SCEOEMAN'S CYBERNETTC CYCLE

Figure 2.L

9
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The above diagra.n shows a system in a state of equilibrium.
rf this state is disturbed the system is required to
formulate goals in order to restore equilibrium. This is
attained through the use of certain strategies or action
prans. The system then receives feedback about the current
state of equilibriun or disequilibriurn.

The current education system's disequilibrirur has been

ascribed to 'the troubled history of south African education
and training under white ninorj-ty rure governments'

(Government Gazette No. L5974, 23 september 1994). The

previous emphasis on academic sylrabi, rather than a more

balanced approach to education (Government Gazette No.

L5974, 23 septeurber Lgg4l, precluded fulr identity
development, which is essential at adolescence. This has

arso contributed to the education system's disequilibrium.
The introduction of psychoeducation prograrnmes courd begin
to redress this imbarance. psychoeducation programmes wirl
emPo\iler the pupils, a subsystem of the educational system,

to function in a new manner. Their new way of functionirg,
of adjusting, should provide feedback to the educational
system. rt may be expected that the education system wirl
respond to the feedback provided to enhance its oern

equilibriurn.

10
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2.3 SYSTEMS TEEORY AI{D PSYCEOEDUCATION

In an attempt to develop a compound applied model of

psychoeducation, Schoeman (undated) disagreed with the

tradit,ional linear model which posits a sequence of

abnomality - diagnosis - prescription - therapy - cure.

He preferred the cyclic model with a sequence of client
dissatisfaction goal setting skill teaching goal

achievement. This is reproduced schematically in Figure

2.2.

I \

-

c.r-i =--:.r cissa:isf ac--i cn
| ^- --'-::.t^- \
\ tr,l- c,::d : - l\z r; I

I

T

,l

C

-^-1 --!-.,i --vtJ=: )EUg-:l(-

I
c'r i 'l 'i I e.= nL i :: .^'gEbu.l--iY

I
goai ac;:elrelne:::

A CYCLICAI REPRESENTATION OF PSYCEO-EDUCATION

Figure 2.2
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This diagram shows many similarities
cybernetic cycle shown in Eigure 2.L.
cybernetic cycle as follows to represent

psychoeducation (Eigure 2.31 .

to Schoeman's

Ee changed the

the process of

DJ SSATi SFACTit]i\i

<-
-J

;.. I

l,_r

I

,-.,

C'

!..-

-

Ii.AC,i i ilG

PSYCEO-EDUCATION A}ID THE CYBERNETIC CYCLE

Eigure 2.3
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As has been explained earlier, the south African education
system is currently in a state of disequilibrium or
dissatisfaction. using Figure 2.3, the current study can be

seen as 'goar setting' as it is intended to info:nr a

psychoeducation progr€unme which, when impremented, would
form the 'teaching' part of schoeman's moder and wourd

resurt in the achievement of the goar of more effective
adjustment to high school.

schoeman used a cubus moder adapted from Morril1, oetting
and Eurst (L972) as a basis for a practice moder of
psychoeducation- worff (1997) has, however, expanded on

this model which is represented in Figure 2.4.

2.4 I{OLFF'S INTERVENTION CUBE

,n
;/

,t

:

it:,
2/

l

v
,'

.f

:. i':-:49a t!,rt!-.aa:::n

: . RcErC:a I

j. prcvelcsr:vc

_1 lcva I o@an.! |

4 . boor.nan!

lnd:iia::rq!-.-t::ln

aaa: :itar..an:::n

tl

E'igure 2 .4
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wolff (L987) addressed the target of the intervention, the

Purpose of the intervention and the method of intervention
in his representation of the cube. The target popuration is
divided into four categories: (a) the individual; (b) her*

pri-urary group; (c) her associational groupi and (d) her

institutional or societal group. The purpose of the

intervention also consists of four categories: (a) remedial;

(b) preventative, (c) developmental; and (d) empoerennent.

Finally, the method of intervention includes direct or
professional inter:rention and indirect intenrention
employing paraprofessionals, self-he1p groups, social
support and the media. This moder may be used to dete:mine

and define the many roles and tasks of the psychoeducator

social and cognitive development in children, parent

training prograrmes and the development of organizations and

even of communit,ies. when using this moder with each of
these groups, the psychoeducator can crearry define who the

Programme is aimed atr why it is needed and how it will be

implemented. Thj-s would in turn, for exanple, inform
goals, resources needed and how the prograrnme will be

evaruated. rf one views this within the context of generar

systems theory it becomes crear that psychoeducation is a

cyclic process and intervention at any leveI (individual,
family, organizational or community) necessarily effects
change at other levels.

*- Note. All references to gender include both sexes unless
the contrarT is clear from the text.

14
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A psychoeducation progr€unme which addresses adorescent

adjustment to high school wourd farr into worff's categories

of 'the individual' population with a developmental

purpose. The method of intenrention could either be direct
when a psychologist presents the prograrmer or indirect,
when teachers are trained to present the programme.

2.5 PSYCBOEDUCATION ATID SYSTE!,TIC CEANGES IN TEE SCBOOL

SYSTBM

Within the current study, Standard six pupils were seen as

the primary system, the individual pupil as the subsystem

and the high school and education system as the supra-

systems. Although this structure may appear t,o be a

hierarchical one, Sundberg et aI. (1983) inplied that it may

be viewed differently when t,hey stated that 'influence and

control extend in both directions, (p. 28). Changes at any

level affect the functioning of both lower and higher

Ievels. This is represented diagramnatically in Figure

2.5.

As has been discussed earlier, Figure 2.5 depicts an open

system which attempts to maintain a state of equilibrium and

in which change to any structure within the system will
effect change throughout all structures.

15
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GOVERNI,IENT

STANDARD sIX

tl

:t

SCHOOL

:

'c

EDUCATION SYSTEM

PUPIL

ORGAN

CELL

EIERARCHY OF SYSTEMS

Figure 2.5

The recent changes in the south African government have been

felt in aIr aspects of life in south Africa. These changes

have been more apparent, however, in formalized structures
like the Education Department. rn L992 the state passed Act

39 of L992 which anended Act 70 of 1988. This Act alrowed

10
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Eouse of Assenbry schoors that had previously been public
schools to become state-aided schools after having

'conducted an opinion porr among the parents of the pupils
of that public schoor' (Government Gazette No. 13g67, 20

March L992r p. 5). This also meant that fo:rrer public
schools are managed and controrled by a governing body and

may therefore become murti-ethnic. These changes affected
what was previously known as "white', schoors arlowing them

to arrmit children of different corour groups. pubric

schoors farring under the Eouse of Representatives and

Private schools were not affected, by these changes as they
were already multi-ethnic.

since that time, the education system has been in a constant
state of movement as the new government is in the process of
forming one unified educat,ion department. These changes

have previousry impacted on and continue to have an impact
on the subsystems within the educat,ion system. This study
target,s standard six pupirs as one of the subsystems that
has been affected by the on-going changes and investigates
how this may have affected their adjustment.

rt may be that these changesr ds welr as changes within the
pupil's personality, peer group and fauuily, which are vital
to the process of adorescencer mdy cause a disequiribrium or
dissatisfaction within the adolescent. At this stage a

psychoeducation prograrune can be introduced to the system in

17
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order to help the pupil adapt more effectively. Such a

progrartme would forur an integral part of the curriculum in

line with the ltinistry of Education's proposal to 'explore a

holistic and integrated approach to Education Support

Services [in which it is recognized] that issues of health,

social, psychological, academic and vocational development

are inter-related' (Government Gazette No. L5974, 23

September L994, pp. 15-L6). One of the primary aims of this

study is to inform such a programme.

2.6 SUMMARY

Chapter 2 has addressed general systems theory by attempting

to define systems and by discussing the characteristics of

systems. Systems theory has been related to, and integrated

into, psychoeducation. Finally, the systemic changes in the

South African education system and their implications for a

psychoeducation programme which addresses adolescent

adjustment to high school, have been discussed. Chapter 3

will more specifically focus on adolescent adjustment with

reference to high school and its relationship to personal,

social and family adjustment.

1_8

https://etd.uwc.ac.za/



CEAPTER TEREE

ADOLESCEN-:I ADr'IJSM{ENT TO EIGE SCEOOL

This chapter explores the theoretical factors associated

with adolescent adjustment as it, impacts on the adolescent's

adjustment to school. The prominence of identity formation

may be construed to indicate that the identity formed during

adolescence, in high school, becomes the high school's

systemic output to society.

3.I. INTRODUCTION TO ADOLESCENCE

In the context of systems theory, as explored in the

previous chapter, it is expected that adolescents will be in

reciprocal interactional relationships with the systems in

their contexts. Vygotsky argued that 'a child's development

cannot be understood by a study of the individual; one must

also examine the external social world in which that

individual life has developed' (Tharp & Gallimore, L99L,

p. 19).

Definitions of adolescence tend to focus on three specific

areas: physicalr psychological and social change or

transition (Col1ins, 1986; Erikson, L963; Manaster, L977l,.

The changes begin in the physiological subsystems within the

19
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adolescent and radiate out causing changes in the systems

(family, peer and school) in the adolescent's environment.

The changes in the physiological subsystems are the

qualitative changes which permeate the adolescent

experience. It is generally seen as a developmental stage

which bridges childhood and adulthood (Ambron, L975i

Gosling, L975). It begins in puberty and ends with maturity

in adulthood. It is first a period of physical and

physiological change and later one of psychological change

(Manast,er, L975 ) .

Adolescence appears to be a time of discovery in which the

individuals begin to define personal values and attitudes.
They question and test society's beliefs and morals and

establish themselves as unique individuals. They

furthermore acquire a sense of belonging to a group (Ambron,

L975, Erikson, 1963, Manaster, L977; Wolff, 1989).

Manaster (L977 ) suggested thatr €rs with other developmental

stages, adolescents need to negotiate certain life tasks in

order to cope effectively with this stage of development.

Dlanaster combined Havighurst's developmental tasks with his

own life tasks in order to understand the process of

adolescence. Some of these tasks are presented in
table 3.1.
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Developmental Tasks Life Tasks

Achieving emotional
of parents and other

Achieving new and more mature
relations with age mates of both
sexes

Friends and Community

Self, Friends and
Community

Existential (Friends
and Community)

Friends and Community,
Work and Schoo1

independe
adults

nce

Acquiring a set of values and
an_ ettrical system as a guide to
behaviour

Desiring- 3nd achieving socially
responsible behaviour-

Table 3.1

DEVELOPMENTAL TASKS AI.ID THEIR ASSOCIATED LIFE TASKS

For this study the tasks of achieving new and more mature

rerations with age mates of both sexes; achieving emotional
independence of parents and other adurts; acquiring a set of
varues and an ethicar system as a guide to behaviour; and

desiring and achieving sociarry responsibre behaviour are
primary. These tasks require adorescents to interact with
the different systems such as famiry, peers, teachers and

society in their context. Through this process of
reciprocal interaction adolescents acquire an integrated and

consistent identity in which a sense of adequacy and

continuity is fert (Ausubel, Montemayor & svajian, L977 i
Manaster, L977i wolff, 1999). This socialization process

allows particurar sociar experiences to deverop the mind,

identity and personality of the adorescent. The effect of
these interactionar sociarization experiences are carried
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into the next developmentar phase and into the future of

society. The adolescent is socialized through membership of
various groups. social varues develop alongside personal

varues (Havighurst & Neugartin, 1967). Different social
grouPs and systems in the context of adolescents constantly
provide nevr experiences enabling them to develop a

consistent and effective rday of adjusting to changes in
themselves and t,heir context.

The deveropment of maturity in adolescence involves the

relinquishrnent of dependency on the famiry and the

establishment of a secure personal identity. This happens

through the peer group. For most adorescents peer groups

are formed in the school. peer group dependency (Capes,

Lg75) thusr partially, substitutes for initial tot.al
dependence on the famiry. According to Ausubel et a}.
(L977l. this process resurts in the inevitabre change in
attitudes 'toward self, parents, peers and elders' (p. 17).

The family, the peer group and the schoor can therefore be

seen as three of the major sociarizing agencies for
adolescents (Havighurst & Neugartin, L967ll.

3.2 ADJUSTIT{ENT

Adjustment in adorescence can be defined as the abirity to
successfulry adapt to and master the varying demands and

charlenges of daily riving which incrudes ent,ry into high

school. This incrudes the ability to negotiate between
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intra-systeruic and inter-systemic demands and the ability to
adapt to a changing context (Erikson, 1969; Fouche &

Grobbelaar, L97L; Eerman 1970; Reid, 1997). An important
aspect of functional adjustment is the deveropment of
hearthy rerations with the self and between the self and

other systems (Eouche & Grobbelaar, 1971).

Many adolescents see entrance to high schoor, a potentially
major developmentar task, as the beginning of their
adorescent years and the end of their chirdhood (phares,

1988). Although this is often experienced as an exciting
change, it is arso sometimes experienced as an insecure and

confusing time (Erikson, L96g; Muuss, l9g0). Effective
adjustment, effective negotiation of systemic co-evorution
in adorescence, can therefore be seen as an investment in
successfur negotiation of future deveropmental stages. High

school adjustment is arso considered by Ausuber et ar.
(L9771, to be undoubtedly paramount in negotiating
transition through adorescent sociarization into mature

personalities with individual identities.

3.3 HIGH SCHOOL ADJUSTI,IENT

rn spite of Ausuber et al.'s (L977) assertion above, high
schoor adjustment has often been defined in the riterature
as academic achievement (Maruyama et aI., 1981), whereas
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time spent at schoor and home in interaction with peers and
teachers where many social behaviours are deveroped and

'practiced' cannot be negated (Mussen, Conger & Kagan,
1963) ' Muuss (1980) suggested that schoor prays a

significant role in an adolescent,s life ,as the meeting
place for most of the social interactions of age mates,
(P. 333) - schoor is an important arena for sociar, athletic
and academic interaction.

Louw suggested that successful adjustment to high schoor
requires that the chird feers accepted within the famiry and

Peer group (Marais & Bornman, 1999). sociar interactions
with peers and adults, feerings of affirmation and rejection
and experiences of success and failure are schoor
experiences that infruence the chird's developing self-
concept and sense of self-worth (Haynes, 1990). According
to Benson and weiger adorescents who feer unaccepted or have

negative experiences often deverop a negative serf-concept
which may affect their adjustment to schoor as werl as their
attitude to schoor (Marais & Bornman, r9g9) and may

eventuarly read to them dropping out of schoor. successful
adjustment to high schoor therefore requires the deveropment

of hearthy rerations within the serf, the family, the peer
group and the formal school environment.
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in academic underachievement and poor psychosocial
adjustment (Haynes, 1990). Ausubel et al. (LgT7 ) arso
suggested that adolescentE who are shy and introverted find
adorescent adjustments in arr spheres, more difficurt.

3.3.2 Family/Home adjustment

Throughout an individual's chirdhood the famiry is the
primary interactional system. rt is the main source of
love, nurturance and need furfirment. The fa.uriry also
furfils an educative purpose in that it provides a moder of
sociar rerationships (Byng-Earr & Mirrer, Lg7sl. J{hen

chirdren reach adorescence they begin a process of
"emancipation" from their parent,s in order to attain
adulthood (Ausubel et ar., L977, worff, 1989). During this
time the peer group becomes a more important sociarizing
agent which encourages this move away from the famiry.
Throughout adolescence, whire individuars are experimenting
with new systems invorving different roles, feerings, ideas

and rebellions as werl as having to make adjustments to
these nev, experiences and situations, they need to feer that
their parents are united (Byng-Hall & MiIIer, L97Sl.

scott and scot,t (1989) suggested that adjustment to schoor

shourd be assessed according to various criteria including
academic performance, interpersonal rerations, disciprine
problems and subjective satisfaction which are associated
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with a 'contrron set of interrective and personality
characteristics, such as rer serf-esteem, anxiety and

depression' (p. 2691. The authors stated that these

characteristics have similar origins in the chird's
upbringing and current fanily relations. They conceptuarize

this relationship as depicted in Tabre 3.4. This is
confirmed by Ausuber et aI. (L977) who state that parentar
attitudes are important in the deveropment of maturity in
adorescence. The most important attitudes are t ) degree of
protectiveness, 2l dominance, and 3) appreciation of the
adolescence competence.

Table 3.4

THEORETTCAT DETERMTNAI|TS oF HrcH ScHoor. ADJUSTI{ENT

FAI,TILY PERSONAI,ITY SCHOOL ADJUST!,IENT

Permissiveness Interpersonal com-
petence

Popularity

Satisfaction with
friends

Nurturance Self-esteem Satisfaction with
school

Solidarity Emotional well-
being

Hostility

Subject perform
ance

Punitiveness Judged perform
ance

IntellectuaI
ability
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other authors (Ainrey, Foreman & sheret, L99Li Fouche &

Grobberaar, L97L) have suggested that socioeconomic status
also affects adjustment. orthner (1990) found that parental
emplolmrent did not affect school adjustment and therefore
was not an important indicator of socioeconomic status.

3.3.3 Social adjustment

As has been stated earrier, adolescence is a period when

children move array from the security of their famiry towards
more involvement in the peer group. Adolescents need the
opportunities for experimentation with roles and

transitionar experiences that the peer group offers in order
to establish themserves as separate individuals (Byng-Harr &

Mirrer, 1975). The schoor environment is an ideal arena for
this to happen. Not only are adorescents exposed to peers

from whom they can acquire status as independent individuars
but arso from adults (teachers) oLher than their parents
(Ausubel et aI., L9771.

within the south African schoor setting the peer group

consists of individuars who have traditionally been seen as

sociarry and curturarry very different from one another.
This situation appears to make the adorescent transition
from famiry dependence to peer group dependence (capes,

L975) more difficult. Adjustment to murti-ethnic high
schoors has been found to be probrematic, for exampre, in
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Israel. ft was found necessary to develop a

psychoeducation programme to facilitate entrance into
ethnicarry integrated high schoors (schwarzwald, Hoffman &

Rotem, L988). These authors as welr as sharan and Rich

( 1984) suggested that peer relationships as werr as

rerationships with authority figures at schoor are important
for the deveropment of a healthy school climate which in
turn is vitally important for appropriate schoor adjustnent.

3.3.3.1 Southern African Research

Research done in southern Africa also suggested that sociar
and peer rerationships are primary in developing effective
adjustment in desegregated schoors (Freer, 1991). schoors

in Lesotho and swazirand have a poricy of encouraging pupirs
to learn about and-understand each other,s backgrounds and

customs in order to faciritate social reratedness.

Gaganakis ( 1991 ) studied the concerns of pupirs in
desegregated erite private schools in south Afriea. she

found that some of the Brack pupils' most important concerns

included feerings of isoration wit,hin the home community and

in the schoor. This was rerated to the struggre to adjust
to the difference between the schoor,s sociar structure and

the structure at home. she stated that 'friendship choices
and sociarizing with whites out of school are constrained,
not by 'curtural' factors but by having to rive considerable
distances from the schoor in segregated suburbs, (p. g2l.
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she arso found that pupirs experienced themserves as

'academically and sociarry handicapped' by being unable to
speak Engrish as competentry as the other pupils. These

resurts are confirmed by Ainrey, Foreman and sheret (1991)

who, in a study done in the united Kingdom, found that non-

Engrish speaking background and rower socioeconomic status
adversely affect adjustment.

These studies confirm that adjustment to high schoor is not
only related to academic achievement but is also connected

to the emotional, sociar and cognitive werr-being of the
pupir. They highright the influence of social, personar and

family adjustment in adequate schoor adjustment. rt seems

that adjustment is faciritated by a sense of belonging. The

south African system has imposed its own idiosyncratic
barriers to this sense of beronging through the previous
poricy of segregation as south African chirdren of different
colours have been unabre to share a common ranguage,

neighbourhood and social circle.

3.4 SUMI,IARY

This chapter has focussed on adjustment in adorescence,

particurarry adjustment to high school. Adorescents are

seen as being in reciprocal interaction with systems within
their environment. This interaction, according to Erikson,

is vitar to the process of identity formation. A discussion
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of Erikson's life stages and the rore that identity
formation plays in them, was presented. The transition of
the adorescent's primary system from the famiry to the peer
group and the imprications this hords for adjustment to high
school was also discussed.

As indicated in the opening paragraphs of this chapter, the
identity which adolescents form during high schoorr may be

construed in systemic terms as the high schoor's output to
society- Theoreticar factors indicated to be of
significance to high schoor adjustment incrude the family,
the home and sociar rerationships. Finarry, research was

presented which is specific to the south African situation.

The methodorogyt which is presented in the forrowing
chapter, was designed to identify factors which infruence
adjustment to high schoor now in the south African setting.
The questionnaires investigate the adorescent subsystem as

werl as the family and sociar systems with which the
adorescent is in rerationship. rt is aimed at informing a

psychoeducation prograrnme which wirr affect current and

future healthy individual and school system output.
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CEAPTER FOT'R

rEE RESEARCE PROCEDURE

4.L THE RESEARCE GOAI

The specific goal of this study was to establish the
factors to which adolescents entering high schoor for the
first time have particurar trouble adjusting. The factors
which have been identified in this study can form the
basis for the subject matter of a psychoeducation

progranme. The areas covered in this study include
relationship with serf, rerationship with famiry, hearth,
rerationship with peers, rerationship with authority, and

the influence that these relationships have on the

adolescent's ability to adjust.

4.2 THE RESEARCH DESIGN

rn this study an ex post facto design was used. Kerringer
(L979 ) stated that 'nonexperimental t oE ex post facto,
research is any research in which it is not possibre to
manipurate variabres or to assign subjects or conditions
at random' (p. 116). The variables in this type of
research occur naturally (Open University, L9791. As this
study investigated the infruence which numerous factors
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had on pupil's adjustment to a new environment and these

factors, in turn, were infruenced by many variabres it was

impossibre to control and manipulate specific independent

variabres. Arthough this method of research is not often
considered to be empirically as strong as experimentar

research, Kerringer. (L979) considered it to be 'of high
significance and importance [arso, as] the basic logic of
the inquiry is fundamentally the sane' (p. LL6).

4.3 THE RESEARCE SAI.{PLE

The research sampre consisted of 90 first time standard

six pupils from high schools in the Cape peninsula.

The mean age of the pupils was 13 years 6 months.

pupils were taught in Engrish and therefore tested
English. Their home languages were predominantly

English (N = 83), but included Xhosa (N = 6) and German

(N = 1). There were no Afrikaans mother-tongue speakers

the sample.

The

J-n

Ln

4.3.1 The sampling procedure

one schoor was selectedr on the basis of convenience, from

each of the private, pubric school and state-aided school
systems. A pubric schoor is one which is controrred and

managed by the Department of Education. A state-aided
school is one which is controlled and managed by a

governing body (statutes of the Repubric of south Africa -
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Education. Education Affairs Act (Eouse of Assembly), No.

70 of 1988). A private high school means any high school

other than a) a public school; b) a state-aided school; and

c) a private school- for specialized education (Statutes of
the Republic of South Africa Education. Private Schools

Act (Eouse of Assembly), Act No. 104 of 1986). Kerlinger
suggested that although convenience or "accidental" sampling

is the weakest form of salrpling, it is the most frequently
used form and is representative when used with 'reasonable

knowledge and care' (1986r p. 120). At one of the schools

the pupils were randomly selected from the entire Standard

six class and at the other two schools one of the Standard

six crasses was randomly serected at each school. when all
incomprete questionnaires (N = 7l were excluded the sampre

consisted of 48 boys, 42 girls. Tab1e 4.L presents the

number of subjects tested in each of the schools.

TABLE 4.L

NUT,TBER OF SUBJECTS AT EACH OF THE THREE SCHOOLS

School tvpg Private PubIic State-aided

TOTAI, N=26 N=33 N 31
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4.4 THE MEASURING INSTRUI,TENTS

4.4.1 High School Personality guestionnaire (HSpe)

This scale provides an objective measurement of the
personarity characteristics of high schoor chitdren. rt
represents the intra-systemic factors of the adolescent

adjusting to high schoor. The test consists of fourteen

factorialry independent personarity dimensions or factors
which are presented on a bipolar continuum with each pore

representing an extreme (Madge & Du Toit, 1981). They are

listed in Table 4.2. These poles are represented by

descriptive terms, which shourd not be seen as opposites.

They shourd rather be seen as a continuum on which the
pupil's score represents a tendency to one or the other of
the poles (Marais & Bornman, 1989). The results of
the HSPQ are expressed in stens so that the pupil is
placed relative to other pupils of a similar age and

sex, with regard to the specific personality
characteristics .

Arberts obtained a reriabirity coefficient of between

0t57 and 0188 in L974 for this questionnaire, when he

used the test-retest method and validity coefficients
based on equivalence coefficients of between 0r60 and

0 t79 (Smit, 1983 ) .
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Table 4.2

FACTORS OF TEE HIGH SCHOOL PERSONALITY QUESTIONNATRE

FACTORS BIPOI,AR DESCRIPTION

A

B

c

D

E

F

G

H

I

J

o

Q2

Q3

Q4

Reserved vs wa::mtrearted

Less intelligent vs more intelligent
Affected by feelings vs emotionally stable

Phlegmatic vs excitable
Submissive vs dominant

Sober vs enthusiastic

Expedient vs conscientious

Shy vs adventurous

Tough-minded vs tender-minded

Zestful vs circumspectly individualistic
Self-assured vs apprenhensive

Sociably group-dependent vs self-sufficient
Uncontrolled vs controlled

Relaxed vs tense
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4.2.2 Personal, Eome, Social and Formal Relations

Questionnaire (PHSE')

This scale measures the personal, home, social and

formal relationE of high school pupils, students and

adults in order to determine their level of adjustment

in these areas. Adjustment is defined in the manual as

the dynamic process.by which individuals strive to attain
an equilibrium between the self and the demands of the

environment (Fouche & Grobbelaar, t97Ll. The scale consists

of eleven components and a desirability scale which

establishes the honesty of the responses. Each of the LL

components falls into one of the four adjustment areas. The

scale represents the theoretical factors of systemic

adjustment indicated in Chapter 3 on adolescence as a

deveropmentar phase. The components reflect a resemblance

to the intra-systemic personal factors of the previous

scale. The components are presented in Table 4.3.

The split-ha1f method was used to establish reliabitity.
Fouche and Grobbelaar ( 1 971) developed reliability
coefficients separately for boys and girls of different ages

which range from 0163 to Org4 and st,ated that research done

on the PHSF showed a high degree of construct validity as

well as of concept validity.
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Table 4.3.
coMPoNENTS OF TEE PERSONAL, HOME, SOCIAL AIiID

FORI.{At RELAUONS QUESTIONNAIRE

Although both the Eigh school personarity questionnaire

and the Personal, Eome, Social and Fornal Relations

Questionnaires are fairly ord tests - one standardized

in 1968 (PESF) and the other in L974 (ESpe) - they were

used as they there were few tests available. These

$rere felt to be the most appropriate tests as they have

been standardized on a south African popuration. Littre
information was given on the standardization sample.

It is, however, expected that these tests were

standardized on 'white' pupils. The problems that t,his

created for the present study \ilere somewhat overcome by

using the median of the sample as the point of comparison

rather than the mean.

ADJUSTMENT ARE.A COMPONENT

Personal relations SeIf-confidence
Self-esteem
Self-control
Nervousness
EeaIth

Eome relations Fanily influences
Personal freedom

Social relations Sociability (G)
Sociability (s)
Moral sense

Formal relations For:nal relations
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4-4-3 south African schoor Adjustment Questionnaire (sAsAe)

This questionnaire, presented in Appendix L, was designed

and used to corlect demographic data and to assess whether

factors related to the recent integration of high schoors in
south Africa affect adjustment. The various areas covered

by the questionnaire include biographical data, language,

transport and distance from home to schoor, friendships
and peer rerationships. These factors were arso indicated
in the south African studies reported in the riterature
(Freer, 1991; Gaganakis, 1991).

The questionnaire was designed using a semantic

differentiar based on a 7 point Likert scare. Likert
scares or sunmated rating scales consist of a set of
items of equal varue. subjects are asked to respond to
each item by indicating their degree of agreement or
disagreement. The scores of these items are computed to
give a tot,ar score. The advantage of this type of scare

is that it allows for a greater variance in results
(Kerringer, 1986). space was arrowed for comments relating
to specific items on the questionnaire. rt was expected

that these quaritative comments would confirm t,he

quantitative data obtained from the questionnaire.
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The information obtained from this questionnaire was

used to make the quantitative data from the two

standardized questionnaires more specific to the present

South African situation.

4.5 ADMINTSTRATION OF THE QUESTTONNATRES

The data was collected by a qualified and independent

psychometrist. Ee went to each of the schools on

separate occasions at the end of the lst tem of L994 and

within a time span of 2 weeks. The questionnaires were

administered to groups and each testing session lasted for
3 hours with a 20 minute break in the middre. A1r spoilt
papers (N = 7l were then removed and the questionnaires

srere scored.

4.6 DATA ANAIYSIS

Two methods of analysis were used. rnitialry the data was

analyzed by means of multiple regression in order to
estabrj.sh which of the factors measured in the study were

good predictors of school adjustment. Murtipre regression

is a method for investigating the effects and the size of
the effects of more than one independent variable on one

dependent variable (Kerlinger, 1986; MiIIer, L9B4i
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Pedhazur, L982) . In this stud,y school adjustment can be

seen as the dependent variabre with the other factors
measured being the independent variables.

subsequently, the data was analyzed using the Eoterling,s T2

test, in which two groups are compared in telrors of
more than one outcome variabre. rn this study good and

poor adjusters are compared in te:ms of various factors
measured by each of the questionnaires. According to
Pretorius (1.995) 'Eoterring's T 2 provides a test of the
differences between the two groups in terns of alr outcome

measures sinultaneously, (p. 175). Eote1ling,s T 2

provides a profile analysis of the two groups.

The resurts of these two for:ns of analysis have been

combined and integrated and wirr be discussed in greater
detail in the following chapter.
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CEAPTER FIVE

REST,LTS

As $ras mentioned in chapter 4 the data obtained in this
study was analyzed in two separate rilays, namery by murtipre
regression and Eotelling's T3 rne results wirl therefore be

presented in two sections: Factors identified as good

predictors of schoor adjustment based on the murtiple
regression analysis and Factors which differentiate between

good and bad adjustors based on the anarysis using the
Eotelling's T 2 test.

5.1 FACTORS IDENTIFIED AS GOOD PREDTCTORS OF SCBOOL

ADJUSTMENT

rn this study the dependent variable is schoor adjustment

which is represented by the factor 'Formar Rerations' on the

Personal, Eome, sociar and Formar Relations euestionnaire
(PBSF). The independent variables are all the other factors
of the Personal, Bome, Social and Forma1 Relations

Questionnaire (PESF), the Eigh school personarity

Questionnaire (HSPQ) and the south African school Adjustment

Questionnaire (sAsAe). The resurts of this anarysis
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rePresent those factors which best predict school

adjustrnent. ft is important, to note that it does not

differentiate between whet,her the adjustment is good or bad.

The factors identified by using this forur of analysis as

well as their respective Rzvalues are presented in Table

5.L. Rzrepresents the amount of variance the independent

variables can explain in the dependent variable, or how much

of a predictor of school adjustment are each of the factors.

Table 5.1

EACTORS IDENTIFIED AS GOOD PREDICTORS OT SCEOOL ADJUSTI.{ENT

IVote. PHSF:
Questionnaire;

Personal, Eome, Soc Formal ReLa ons
HSPQ: Eigh School Personality Questionnaire.

2

The R values represented in Table 5.1 are cumulative values

and t,herefore 'family influences' is the best predictor of

school adjustment, followed by sociability group,

expedient/conscientious, self-esteem, shy,/adventurous and

moral sense.

FACTORS QT'EST R 2VAI,,UE

Fanily influences
Sociability - group
Expedient /conscientious
SeIf-esteem
Shy/adventurous
lrloral sense

PESF
PESF
ESPQ
ESPQ
ESPQ
BSPQ

0
0
0
0

.59

.61

0.35
0.45

.53

.57
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5.2 FACTORS WEICE DIFFERENTIATE BETWEEN GOOD AIID BAD

ADJUSTMENT

Whereas the previous analysis identifies predictors of

adjustment, t,his method (Eotelling's T2test) indicates the

direction of the adjustment. The data was divided into two

groups using this sample's median as the cutoff point. The

two groups were defined as weak adjusters (N = 44!' and good

adjusters (N = 38). This formr of analysis indicates those

factors in which there is a significant difference

Table 5.2 represents all of the factors tested, the

respective means for weak adjustors and for good adjustors

and the T' (separate) and T2 (pooled) P-values for each

factor. The Eotelling's T2t,est is significant on the

Personal, Eome, Social and Formal Relations Questionnaire

(P = 0.0001) and the Eigh School Personality Questionnaire

(p = 0.0028). It is not significant on the South African

School Adjusturent, Questionnaire (p = 0.1002). These results

of Table 5.2 are represented graphically in Tables 5.3, 5.4

and 5.5.
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Factor P-vaIueMean
weak

adiusters
good

adiusters
separate pooled

PHSE
SeIf-confidence
SeIf-esteem
SeIf-control
Nervousness
HeaIth
Fam. Influences
Personal freedom
Sociability - G
Sociability - S
Dloral Sense
ESPO
Res/warmhearted
Intelligence
Emotional stability
PhIeg/excitable
Submis/dominant
Sober/enthusiastic
Exped/conscientious
Shy/adventurous
Tough/tender minded
ZesL/ cLrcumspect
SeIf-ass /apprehen
Group-dep/seIf-suff
Uncontrolled/cont
Relaxed/tense
SASAO
Language
Transport
Friends

23.LL
20.95
23.64
22.9s
26.09
23.54
23.89
22.54
22.09
26.93

09.11
06.39
09.23
09.82
09.70
L0. 14
10.00
09.36
1r. . 11
09.23
L2.s9
08.93
10.79
L1.04

18.86
L7 .89
LL.52

27.45
24.50
24.32
25.97
30.97
30.24
28.68
27.58
23.84
30.89

10.97
06.7 4
L0.74
09.76
09.03
10.71
13.50
10.34
L2.L3
08.45
10.89
08. 16
11.97
11..08

18.37
18.45
09.76

0.0000
0.0004
0.4428
0.0103
0.0001
0.0000
0.001_6
0.0003
0.4031
0.0010

0.0077
0.2737
0.0245
0.9334
0.2297
0.s134
0.0000
0.L420
0 . 157I_
0.2009
0.0073
0.2011
0.0880
0.9606

0.6084
0. s337
0.0182

0.0000*
0.0005*
0.4465
0.0108*
0.0001*
0.0000't
0.0017*
0.0004*
0.3928
0.0011*

0.007 1*
0.2720
0.0237*
0.932s
0.2270
0. s078
0.0000*
0. 1394
0.1537
0.2004
0.0070*
0.2048
0.0882
0.9s99

0.6LLs
0.535s
0.0169

Table 5.2

MEAIIS AI.ID P-VATUES FOR AI,L FACTORS

Note. PHSF: Personal, Home, Soc and Formal Relations
Questionnairei HSPQ: High School Personality Questionnaire;
SASAQ: South African School Adjustment Questionnaire.* p ( 0.05

The eight significant factors of the PHSF (self-confidence,

self-esteem, nervousness, health, family influences,
personal freedom, sociability group and moral sense) are

represented in Table 5.6 with the four significant factors
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of the HSPQ (reserved versus war:mhearted, af f ected by

feelings versus emotionally stable, expedient versus

conscientious and self-assured versus apprehensive). Table

5.6 t,herefore represents the significant factors as well as

the respective adjustment areas for these factors on the

PHSF.

Table 5.6

SIGNIFICAI.IT FACTORS

Although 'Friends', the last factor's, separate and pooled

p-values are significant in Table 5.2 (p = 0.0182 and

P = 0.0169) this factor can not be considered as the South

African Schoo1 Adjustment Questionnairer os a whole was not

significant (p = 0.L002). Qualitative comments confirmed

this as only 20 t of respondents actually provided comments.

Factors Adjustment Area

Self-confidence Personal relations
Se1f-esteem Personal relations
Nervousness Personal relations
Healt,h Personal relations
Family influences Home relations
Personal freedom Home relations
Sociability - group Social relations
Moral sense Social relations
Reserved vs warmhearted
Affected by feelings vs emotionally st,able
Expedient vs conscientious
Se1f-assured vs apprehensive
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when couunents were provided they indicated apathy about

these aspects. Table 5.7 presents some of the typical
comments in response to the various questions. Typical
comments are regarded as satisfactory for anarysis of this
kind (Miles & Eubennn, 1984). The scarcity and quality of
responses did not warrant further analysis.

TABLE 5.7

TYPTCAT RESPONSES TO QUAITTATTVE QUESTIONS

Note. For fu1 ons refer to Appendix t.

other factors which were not significant are self-contror,
sociability single, intelligence, phlegmatic versus

excitable, submissive versus dominant, sober versus

enthusiastic, shy versus adventurous, tough versus tender

minded, zestful versus circumspect, group-dependent versus

self-sufficient, uncontrolled versus controlled, relaxed

versus tense, language and transport. These factors are

represented in Table 5.8.

QueEtion Response

2.L

3.5

4.3

5.1
5.4

'It is easy.'
'I do not know.'
'I learn many things at school.'
'.That school is dirty.'
'I have friends at school.'
'Because of the school.'
'To be studying.'
'Nothing.'
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Factor Questio4naire

SeIf-control
Sociability - single
Intelligence
Phlegmatic vs excitable
Submissive vs dominant
Sober vs enthusiastic
Shy vs adventurous
Tough vs tender minded
Zestful vs circumspect
Group-dependent vs self-sufficient
Uncontrolled vs controlled
Relaxed vs tense
Language
Transport
Friends

PESF
PHSF
HSPQ
HSPQ
HSPQ
IISPQ
HSPQ
HSPQ
IISPQ
HSPQ
HSPQ
HSPQ
SASAQ
SASAQ
SASAQ

Table 5.8

NON-S IGNIFICANT FACTORS

llote. PHSF: Personal, Home, Soc and Formal Re t ons
Questionnaire; HSPQ: High School Personal ity Questionnaire;

st,ionnaire.SASAQ: South African School Adjustment Que

A combination of the two forms of analysis indicates which

of the factors identified as being significantly different

for weak and good adjustors also best predict high school

adjustment. These factors are family influences,

sociability group, expedient/conscientious, self-esteem

and moral sense. It is only the shy/adventurous factor on

the High School Personality Questionnaire which is not

represented.

These results suggest that some adolescents do struggle to

adjust to a nelf environment when entering Standard six.

Personal, home and social adjustment as weII as certain
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personality characteristics have been identified as

significant factors determining whether an adolescent will

make an effective adjustment to Standard six or not. These

results as well as their implications will be discussed in

Chapter 6. Recommendations and a critique of the present

study will also be presented.
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CEAPTER SIX

DTSCUSSION AITD RECOUUEIIDAIIONS

6.1 INTRODUCTION

The results indicat,e that there are specific factors which

affect an adolescent's adjustment t,o high school. The

results suggest that high school adjustment is affected by

personal adjustment, social adjustment and adjustment within
the home. It does not appear to be affected by those

factors measured by the South African School Adjustment

Questionnaire language, transport and friends.

This chapter will address each of the adjustment areas

tested in this study. Various reconmendations which may

help to make Standard six adjustment to high school more

effective will be proposed. These recommendations will
focus specifically on implications for a psychoeducation

Prograrme and the contents of such a programme. Finally, a

critique of the current study will be presented.

6.2 PERSONAI ADJUST!,TENT

T2 analysis one ofUsing the Eotelling,s

the Personal, Bome

the components of

Formal Relations

as significant is
Socia1 and

not indicated
f

Questionnaire which is
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'serf-control'. This component measures 'the degree to
which a person succeeds in controrring and channeling his
emotions and needs in accordance with his principles and

judgement' (Fouche & Grobbelaar, Lg7L, p. 71. An internal
locus of control wogld be dependent on a relativery stabre

set of norns about which the adolescent has to decide. This
is obviousry very fluctuating in a society and educational
system in tranEition. on the other hand, factors such as

'affected by feerings vs emotionally stabre' as well as

'morar sense' may measure self-control more effectively and

are represented anrongst the significant factors.

Personar adjustment was measured in this study by the

relevant components of the personar, Home, social and Formal

Rerations Questionnaire and the lligh schoor personarity

Questionnaire. Fouche and Grobberaar (L97L) suggested that
personal relations 'refers to the intra-personal relations
which are of primary importance in adjustment' (p. 71. The

factors that were significant on the personar, Home, sociar
and Forma1 Relations euestionnaire are'serf-confidence',
'serf-esteem' r'nervousness' and'health'. These factors
suggest that good adjustors are people who have confidence

in themserves, are secure about their abirities and are not
peopre who are particurarly anxious and concerned about

their behaviour or physical condition.
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Using the High School Personality Questionnaire the factors

which were identified as being significant in
differentiating between good and bad adjustors are 'reserved
vs warmhearted', 'affected by feelings vs emotionally

stable', 'expedient vs conscientious' and 'self-assured vs

apprehensive'. These factors combined with those of the

PHSF give profiles for good and weak adjustors respectively.

Good adjustors therefore seem to be warm, easy-going people

who are confident and secure about themselves and their

abilities. They are able to face reality and take

responsibility. They are aware of their own emotions and

are able to deal with new people and situations in an

emotionally mature and tolerant fashion. They take an

interest in people and actively form groups. They are

conscientious and persevering and unconcerned about

adequacy. [ladge and Du Toit (L981) stated that warmhearted

people tend to be better social adjustors and that people

that obtain high scores for conscientiousness show

significant school achievement, interest in schoolwork and

peers and popularity.

Poor adjustors seem to be people who spend more time alone,

are more introspective and dist,rustful of others. They tend

to be people who are easily upset or annoyed by changes, are

self-indulgent and often undependable. They are often

insecure, anxious or depressed. They are sensitive to
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forming peer relationships. Adolescents also have to feel

secure that they can return to the security of the family

base when necessary and that they will be supported and

comforted. They have to feel a sense of unity with other

family members and that the family as a whole is united and

that there are relatively good relationships among all
family members (Scott & Scott, 1989). As adolescents move

away from the fanily they need to feel supported in their
actions and that they have a certain amount of personal

freedom - that they-are not too restricted by their parents

(Ausubel et aI., L977; Scott & Scott, L989).

Home relations is measured on the Personal, Home, Social and

Formal Relations Questionnaire by the components 'family
influences' and 'personal freedom'. Both of these

components were found to be significant in this study. This

suggests that adolescents who feel comfortable with their
relationships at home, feel that they can approach their
parents and wiII be supported, seem to carry this sense of

security into their relationships at school.

Fouche and Grobbelaar ( 1971) suggested that 'family
influences' among others, measures the influence of

socioeconomic factors on the person's sense of dependence

within the home. This confirms findings by Ainley et aI.
(1991) who found that lower socioeconomic status adversely

affects adjustment. Although socioeconomic status was not
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recorded or specifically investigated in this study, this
suggests that adolescents from poor socioeconomic

backgrounds may struggle to adjust adequately to school or

at least that they are slightly disadvantaged when measuring

high school adjustment. The effect of socioeconomic status

on adjustment to high school in South Africa requires
further research, particularly at present when the educat,ion

system is changing in such a way as to allow children of

lower socioeconomic status more access to high schools.

Research done on parental employm6nt suggested that this
does not affect the academic, emotional, social or cognitive
well-being of adolescents (Orthner, 1990). This suggests

that parental employment or unemployment is not an important

aspect of socioeconomic status.

6.4 SOCIAL ADJUSTMENT

Social adjustment is measured on the PHSF by the components

'sociability group', 'sociability single' and 'moral

sense'. This adjustment area 'refers to t,he manner in which

a Person engages in harmonious and informal relations within
the social environment' (Fouche & Grobbelaar I L97L, p. 7l,.

The two components that were significant are 'sociability
group' and 'moral sense'. This correlates weII with the

profiles discussed under personal adjustment. It suggests

that people who are more outgoing, participate actively in
social group interaction and are more interested in people
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and therefore accepted by others, tend to be better socially
adjusted and therefore, adjust more effectively to school

(Marais & Bornman, 1989). Included in this group are those

adolescents who are more concerned about moral standards and

rules and who have integrated and accepted society's and the

school's norms

Fouche and Grobbelaar (197L) describe 'sociability - single'
as 'the degree to which a person has a need for sociable

interaction with a specific person of the opposite sex' (p.

7l-. The fact that 'sociability - single' is not significant
suggests that Standard six pupils are more concerned with
their position within their peer group and personal issues

than relationships with specific members of the opposite

sex. This may be reflective of their stage of adolescent

development in which children move away from their families
towards the peer group in general (Ausubel et aI., L977i

Capes, L975 ) before developing individual relationships with
members of the opposite sex.

5 FACTORS I.{EASURED BY THE SOUTH AFRICAN SCHOOL ADJUSTMENT

QUESTIONNAIRE

The fact that the fact,ors of the South African School

Adjustment Questionnaire are not significant may be because

the questionnaire was not in any way standardized or tested

for reliability or validity. This is particularly important

6
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as other research (Freer, L99Li

this study suggested that
significant.

Gaganakis, 1991)

these factors

quoted in
would be

6.5.1 Friends

South Africa's history of apartheid has forced South

Africans to live in a country where groups of individuals
and anenities have been separate. A consequence of this

reign of separation is that the majority of South Africans

have learnt to split off comnunities, experiences and

perhaps even parts of themselves. This may also be a reason

why the adolescents in this study did not find it difficult
to have different friends at school to those they have at

home.

6.5.2 Transport

It is hypothesized that those adolescents who had to travel
long distances to get to school are the adolescents who have

always had to travel long distances as amenities have

traditionally not been available to them. As these

adolescents are used to travelling long distances they may

not consider it as something to which they must adjust.

This may explain why it was not empirically indicated as

significant.
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X 6.5.3 Language

I!: _-adolescents discussed above are generally the same

adolescents who are being taught in a language other than

their home language. They are also the ones who have had to

Iearn a second language because their home language was not

considered to be an official language. The fact that all

schools that participated in this study used English as

their language medium rather than Afrikaans, may also have

affected the results. Afrikaans has been considered the

language of the oppressor and pupils speaking an African

language have fought for the right to be taught in English

(Essop I L9921. Attending a school where they are taught in
English and not their home language ilay, therefore, not be

particularly difficult for the adolescents to adjust to.

6.6 CONCLUSIONS A}ID RECOMMENDATIONS

The results of this study clearly show that many adolescents

struggle to adjust adequately to entering high school. This

adjustment may take place at a later time. I, however, feel

that the sooner and the smoother this adjustment takes

place, the better for the adolescent, and the school system.

This would then free the adolescent to concentrate on

academic considerations as weII as the important task of

identity formation within a relatively secure and

comf ortable environment .
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As has been stated earlier the school plays an important

role as a socializing agent in an adolescent's life

(Havighurst & Neugartin I L967 i Haynes, 1990). Not only do

adolescents spend much time at school, the school is also an

arena for the initiation of many of their social

interactions. For this reason i! is yllsf_ly important that
adolescents feel not only contained, but also supported by

al" school environnent which includes principal, teachers

and peers (Schwarzwald eL dl., L988,; Sharan & Rich, 1984).

Ausubel et aI. (L97-7 )l f eel that the school should address

problems of adjustment as well as issues of education.

6.6. L Psychoeducational implications
The school provides an ideal setting in which to introduce a

psychoeducation programme which addresses the factors which

have been highlighted by this study. The progranme could be

designed in such a vray that each of the significant factors

are addressed. The programme could consist of nine modules:

self awareness, communication skills, identifying emotions,

family relationshipsr peer pressure, assertiveness training,
goal setting, anger.management and adolescent moral dilemmas

sexual decisions and alcohol and drug abuse. The

significant factors 'self-confidence' and 'seIf-esteem'

would be covered by the modules on self awareness and

identifying emotions, 'nervousness' would be covered by the

module assertiveness trainingr'reserved versus warmhearted'

would be covered by communication and listening skills,
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'affected by feelings versus emot,ionally stable' would be

covered by identifying emotions and anger management,

'expedient versus conscientious' by goal setting, 'self-

assured versus apprehensive' by assertiveness training,

'health' by self-awareness and general education about sex,

drugs and alcohol, ' fanily influences' by fanily

relationships and coumunication skillsr'personal freedom'

by family relationships, peer pressure and moral issues;

'sociability group' by conutunication skills and peer

Pressure; and 'moral sense' would be covered by the modules

on peer pressure and moral issues. The significant factors

and a psychoeducation programme's possible content are

presented in Table 6.1.

This could be a forum from which adolescents could learn to

express themselves and could promote and encourage

discussion between adolescents and their peers as well as

adolescents and staff. It may also indirectly improve

relationships within fa.urilies. BerkovLLz, Carr and Anderson

(1983) found in a study on desegregation that all students

benefitted from group discussions and improvements in their

comslunication skills .
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Table 6.1

CONTENTS OF A PSYCEOEDUCATION PROGRAIIIME

STGNIFICA}IT FACTORS PROGRA!,TME CONTENT

Affected by feelings vs
emotionally stable

Self-confidence

Self-esteem

Nervousness

Reserved vs wa::mtrearted

SeIf awareness (strengths/
weaknesses), fdentifying
emotions, Image/identity
awareness

Assertiveness training
Communication / 1i stening
skiIls
fdentifying enotions,
anger management

GoaI setting

Assertiveness training

Sex education
( physiological
dir"'rg"=y, -drugs, alcohol

Family relationships,
communication skills
Fanily vs peer group,
ethical dilemmas

Comnunication skiIls, peer
Pressure

Ethical decisions (sex,
drugs, alcohol), peer

Pressure

Expedient vs conscient,ious

Self-assured vs apprehen-
sive

Eealth

Fanily influences

Personal freedom

Sociability - group

Mora1 sense
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Introducing such a programme at the beginning of Standard

six would lay the foundations for well adjusted high school

pupils. Berkovitz et aI. (1983, p. 4741 stated

Young people in junior high schools can benefit from

assistance for emotional needs possibly more than any

other age group. This is so especially because this age

(11 14) involves setting a foundation for future
attitudes to learning, peer relating, appreciation of
self and others, attending school and use of violent or
peaceful expression of aggression.

The prograrme in itself would improve communications and

hooefully promote an open and secure classroom and school

environment. Discussions generated by such a progrcunme may

also help teachers to identify pupils who may have specific

Pfob_Iems t,hat need individual attention. These problems can

then be identified and 'treated' early in the adolescent's

high school career.

The introduction of a progranme designed to result in

improvement in the adolescent system would necessarily

result in changes in the systems within the adolescent's

context (Grobler, L993; Sundberg et aI., 1983; Watzlawick et

aI., 1968). Not only would such a prograrnme promote more

effective adjusturent in adolescents and their systems and

suprasystems, it would also have longer term benefits in
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that it would equip adolescents with a method of approaching

problems later in their lives. This could play a powerful

role in the government's desire to empower people through

an education system using principles of lifelong learning

'to participate effectively in all the processes of

democratic society, economic activity, cultural expression,

and coumunity life' (Governrnent Gazette, No. L5974, 23

September L994, Notice 1030 of 1994, p. 10).

5.7 CRTTIQTTE OF STUDY

One criticism of this study is the fact that the South

African School Adjustment Questionnaire was not standardized

and no analyses of reliability or validity were done. The

Personal, Eome, Socia1 and Formal Relations Questionnaire

and the Eigh School Personality Questionnaire also have

certain limitations in terms of their standardization. This

is a continuous and frustrating problem in clinical practice

and when doing research in South Africa.

Another important criticism of this study is that it is a

very open study with many variables uncontrolled for. These

variables include gender, home language, socioeconomic

status and the type and atmosphere of the primary schools

from which the Standard six pupil has come. This study was

purposefully broad in order to make it as relevant as

possible. The sample is, however, relatively smalI and
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specific results, therefore, cannot be generalized to other

populations. As stated in the introduction to this thesis,

this research should be considered a pilot study. The

results, of which, indicated that adolescents do struggle to

adjust to high school and that the research was, therefore,

useful. It is felt that this type of investigation should

be done on a national level in order to facilitate the

adolescents adjustment to high school and the countrT's

democratic process in which comnunication and interaction is
encouraged.
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