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DEFINITIO N OF KEY TERMS

Capabilities: In the context of this study capabilities refers to the various combinations of
functionings; that is, what people are actually able to do and (Beéve 1992)It focuses on
the realor actual possibilities opento apersbher e, oned6s abinhd/shehag t o
reason to value is paramountafabilities can thus be summadsas &ind of opportunity

freedom.

Freedoms It relates to peopte ability to be able to make choices that allow them to help
themselves andthers. It relates to how far people are freeable to useesources around
them to live the kind of lives they have reason to value. In the context of this study, salient
factors that may detract people from achieving their desired objectives froilabbe/a
resources are very important elensetd be considered when evaluating the nature and
quality of achievements. The concept thus entails that availability afineesoshould not at

any point baused as a reliable indicator of wellbeing. This steromfthe fact that the ability

to convert available resources into achievement is a proa@edscan vary among persons,

communitiesand institutionsandcannotin any way be spontaneous.

Conversiont According to Sen (1992) ihe ability to transform pmary goods or resources
into achievements or valuable functionings, a process #rasvfrom person to person. This
variation is due to the diversitiesherentin human beings and institutions alike. As such,
there are bound to be remarkable inequaliiie the actual freedom enjoyed by different
people or institutionseven if they have theamebundle of resources at their disposal. This is

becausgthe conversan process is influenced bypae r s o aninstitutom 6 s uni quene

and the possibilityof existingsalient factors that are a part of that inheiidentity. Thus,
uniquenessinfluences the set of goals put forthand the strategies implemented and
consequentlyvhatis achieved Sen thus upholds that a disadvantaged person will ultimately

get less from the same amount of primary goods or resources than those that are advantaged.

Unfreedoms This concept in the view of Amartya Sen is often exhibited in the form of

extreme poverty. 't thus portragsestaonebabvhl

and choicesdue to surrounding circumstances.tiis kind ofset up choices are made not
due to likenessut out of desperationklnfreedoms also refer &ny limitation or hindrance

on human capability or ability foerform a desirabkl activity.



Functionings: In the context of this study relates to hunfalfiiment; that is, the valuable
activities and st at e-Being. mfact, it caa Beesummprizeal aspvbat s o n 6

a person actually manages to do or to be.

Space Refes to the different settings of individuals and institutions superimposed by the
diversity of individuals and institutions. This in fact calls for caution when examining the
level of achievement of individuals of institutions. This is especially becausg, vehere
inequality in different spaces is similar, the existence of human diversities helps to keep the
different spaces far apart, especially in their abilitp¢bieveunder existing circumstances.

As Sen (1992:23) e mp h as iittyetlse,choideTo spacnis@ad t o

inescapable part of the specification and re

Achievement In the context of this study is a combination of functionings actually enjoyed,
and other realized results. This is notsidered as output resulting directly from input, but in
consideration of the existence of other silent but salient factors that could hinder, or mitigate

a personb6s ability to achieve.

Performance Performance is this study refersltoe a r ab#ity te pass in their class test
and exams at a minimum requirkxel. This will also refer to their ability to pass in other
provincial and national examinatigr&ich as the systemic examinations, with an acceptable
averageAttitudes towards attending classregularly or irregularly as a comparison over the

years would be an important point of departure in this study.

Success For the purpose of this study success would refer to the ability of learners to
navigate from one grade to another and especiadly &fility to successfully complete their
programme. The ability to progress from one grade to another would lay particular emphasis
on whether certain policies, for example the progression policy, influenced the progression of
learners from one grade tive other.

Cohort: For the purpose of this stueyould meana set of learner followed over a period of
time. Here, aggroup of learners that were enrolledgrade R in 2006 are traced upgtade 7
in 2012. This entasl measuring the effect of thabhorton variables such as; eireent,
attendance, progressioand pass rateThis method is meant to understand tlaure of

performancewithin the three schoolschosen for this study. Theontrasting variation in



learner performance in the three schoolbemg considereddere physical interaction will
take place only with the cohorts that are presently in grade2012, and are part of the
cohort that enrolled in each of the three schools in 2006.

Quintile: Quintile in this study is a framework used the South African government to
categorize schools in terms of the poverty levels of the communities in which they are
located. It emanates from an effort by the governnsamte 1994to allocate resources to
school s and ar therso stt ladedls aiSthectassified imte quintiles 1 1,

with quintile 1beingthe poaest, whilequintile 5 is the least poor. More resourcestares
locatedto the poorest schoglsvhile the least poor schools receive the least resources
(Department of Educatn, 2006).
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ABSTRACT

Learner underperformance, especially in poor school communities has essua of
contestation since 1994, and remains a major challenge in South Africa. Learoenaece

in this category of schoolsontinues to plummet amidst government efforts to reallocate
resources, and adjust policies to meet the needs of these schools, as well as efforts made by
researchers to identify the causes of underperformance. Thenoemian performance
exhibited by schools within this category, often within the same community, and with shared
features indicate the need for further exploration of the phenomenon. This study examined
three Quintilel (Q-1) schools within a particular infmal settlement in Cape Town using the
Capability Approach (CA) pioneered by the economist and philosopher, Amartya Sen as a

conceptual framework to understand the nature of learner performance.

An investigation was undertaken in the threel @chools usg a qualitativer e s ear c h

paradi gm. The investigation was wunderpinned
Freedoms, Unfreedoms, Capabilities, Conversi
used in the investi gatliecanp eted ou mbherrcet a md tthhee
how each of these constructs influenced the
performance. This approach was guided by th
similar amount of rredaldl eages f anad Hhiamiel al e
backgrounds. The investigation revealed that
to | imit l earner abilities to | earnforand pe

understandingédarner performancen a Q1 school community via the capability sets of

Amartya Sen.

The findings of the study r d@wvedli Itihate,sl &ar npe
were | imited by existing unfreedoms present
chall enged to convert resources into valued
backgrounds and <circumstances contributed t
The findings also reveal t hat ef test sar emaded
pressur e, because of the plethora of factor
Depart meads k dafc athe stmdy eniphasizes the usefulness of the CA in

educational spaces, considering its importance in the stageling ofsignificant variables



that are often neglected in performance discourses, with a focus on the explication of
capability sets.

Key Words: Education, Education policiesPerformance Achievement Poverty, Quintile-1,
Capability Approach, FreedomdJnfreedoms Conversion Progression Poligy Functionings,
Capabilities Cohort,AnalysisandSpace
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CHAPTER ONE: INTRODUCTION

1.1  Background to the study

Sout h Af r i c ddpensatibe imb9®4 ughereda new eraof hope andprovided

the new government with thenpetus to close the gsphat existed within the educational
sector gaps inherited from thapartheid system of governmeBRtiucationimmediately came

to be seems an escape route for masfithosetrappedn poverty and experiencing appalling
socioeconomic catitions (Fleisch, 20852). This, together with the Bill of Rights contained
in the new Constitution 1096, made radical changes and interventiongthin the
educational sector inevitabléhe main issueat stakewere creating andnaintainingboth
equityand quality in edudan (Crouch, 2005Fiske & Ladd, 2004. This gave rise to policy
initiatives by the Department of Education (DoE) thaér timewere tested andnderwent
changs, with numerous questions raisbg a range of scholamboutthe impact of these
policies on learner performangeparticularly those learners in previously disadvantaged
schools The policy initiativesfocusedon diverting resources from schools that were more
advantaged during the apartheid era to the poorer schooling communities that wevisether
disadvantaged, as a way of closing trétcal gap. In this contexschoolsn poorschooling

communitiesvereexcluded from paying school fees (DoE, nd).

However,suchefforts since 1994 to close this gap are yet to yield valuablaeaningful
results What is emerging is an ever deepengap between input in terms of resourcasd
expectedoutcomeqSpaull, 2013) This hasraisedsome highlycontentious questionas to
the reasonswhy learners perform the way they ,despecially in poorer $ooling
communities This has resulteth the emergence sflumerousstudiesinvestigatinghe causes
of suchpatterrs of poor performance, awell as a range gbolicy proposals being made
address the pattern of poor performance of learners at thes@ss€respite such initiatives,
the gap between what learners are expected to know and whatetigyknow in poor
schooling communitiesontinues to grow(Spaull, 2013).According to Spaull (2013)the
problem persistsand is worsening by the daythus calling for more robust approaches to
understanénd addresthe current prblem

This appalling state of affairgx poor schoting communitiesis repeatedlyattributed to

limited school resourcetie poor quality ofeaching, inadequate teacher trainiagdteacher



content knowledge, angloor managemeniSpaull, 2012h)Ironically, the inscription of the
apatheid legacy is clearly engravettirough silent but salient variables that are often
perceivedat face value, due to the varying approaches degloyeesearcher® analyse¢he
existing causes of underperformance in poschools (Fleisch, 2008) The distorted
approacheadopted towards schoolifny the apartheid reginleft a persistent and indelible
thumbprint but one that is not cleanysible or is onedimensional Therefore, nderstanding
the nature and full extent of thenpact ofthe apartheidegacy requies an approach that
looks at learnerperformance from a fresher more informed and multidimensional
viewpoint.Such & approachwould focuson the socioeconomic and demographic contexts of
theschools whatthey, thar teachers and learneege able to do with what they hawasnd not
simply based onwhat they havelf this approach focuses amhat capabilities the schools
have or do nohave to convert available resources into functionings, an@mgtwho and
wherethey arecurrently in terms of academic achievement what they have achieved
based on existing resour¢c@sore comprehensive and usedmkswersnight be obtaineds to

why learners perform the way thégve been and continue to perform

Furthermore, nderstandinghe realities of the contexts and challenges facing tpese
schools, and the freedoms and unfreedtimey experience could provide this researcher,
and othe researcherswith a clearersense of the value dhe resources at the disposaf
these schoojsand the actual effort and time requirfeoim policy makers, the BE, and the
schools themselvds elevate certain schooling commiigs to the desired stdards.| would
argue thatedopting a onesizefit all approach that classifies schools acoaydo specific
categoriesclouds our understandingnd assessmentdf thosenuances specific to individual
schooling commuriies, and the effects these hawe leaner performancel argue that to
ignore these specificities could mean raising the bar too highséone poor schooling
communities, by expectindpe unachevable from thenin terms of theilimited capabilities

and existingunfr e e d 0 ms . T h e ailiggpte take these fadtods anto faccount could
explain why massive investments in education by government continue to Yyield
unsatisfactory results in terms of learner performaritieis could als@xplainthe increasing

rate of deteriorating performansg&ndards irpoor schools In the context of the qliey and
quantityof resources in poor schools, clearly there is a need for improvenastar (2008:

2) argues hat Aunfortunately, how to i mprowve the
This situdion is madeworse by the fact thattention is currently focused on the amounts of

repurces poured into the schoolss well ason the onesizefits-all testing by the BE

2



through the systemic testing and thenual National Assessme(ANA) benchmarkdsting
for Grades 1 t® institutedin 2008 (Department of Basic Educatio®Q11), and extendeth
2012 to Grade 9Qwhile ignoring the individual contexs of schooling communitieghe
socioeconomicbackgroundsof learners and existing silentbut salient factors which
collectively limit learnerabilities. Although hese factors arevell knownin theory | argue
for the importance ofapproacing them differently with a view to understanthg their
manifestation@ndmutationsjn orderto arrive atpractial and viablesolutions. Bcusng on
resource fact@ralonehas ledto the unfair labeliig of poorschoolsas O6under per for
while ignoring the massiveachievementsf these schools other domaingand undertheir

existing circunstances.

It has becme more complicated to debusskichnuancesand variablesn poor schooling
communities becausef a distortionin the kind of performance¢earners at these schools
achieve or do not achievéhis is becauspoor schooldocated insimilar neighbourhoas)
receiving andaccumulating similaamounts of resources from the state, and having learners
with similar backgroundsshow variations in learner performanadé&n der Berg, 2007)and

the more attempts are made tmderstand the reasons for these varianttescleaer it
becomeghatthere is a deeperrisis However, collating theausestheir manifestatios and
implicationsin terms ofvariances ifearner performanceould seem aisky exercise The as

yet unidentified variableghat are unfortunatelyignoredor overlookedby government and
policy makerscould form an important marketo understandinghe complex and nuanced

realitiesof learnerunderperformanci poorschools.

Furthermore many existing studies in this field analyse existing factorslated to
underperformanceither across schools or taking variables into accouigolation, while
ignoring the fundamental role historygnd other sént factors play in formatting
underperformancen effect changing or distorting the meaniragsd mplications of these
factors. This explains whylearner performancgefor example, inpoor primary schools in
South Africa hagjiven rise tovaryingranges of differentperceptions and interpretatiorir
this researcher thisituation suggestthe need tanvestigate these phenomena thiouge
lens of thecapabilities approachC@), which explicates freedoms and unfreedoms (Sen,
1992 1999. The CA pays particular attention to thosdarely perceptibleand neglected
factors that influence learner perforneanthat manifest in the form of unfreedoyrend
reveal the interonnectednessf variables



This thesisthereforeseeks taextend thenvestigaion into learner performancby critically

interrogatingthe existing causesf underperformancen poor schobing communitiesusing

the CA lens focusing on freedoms and unfreedaimet inhibit these schools their questad

convert existing resources tan learner functionings | theorise that interrogating the
capabilities of those in chargaf converting exishg resources into functioningsross

examiningexisting freedoms and unfreedoms, éoaking athow they directly ad indirectly
impedelearner ability toperform couldreveal new piecesto fill the gapsin the existing
puzzleof learner performance poor schools.I hope that sch datamay contributeto the

body of knowledgevhich shaps insightsand understandirsgf the existing disparitieand

contentions surroundinggarner performance ipoor schod, both within and outside of
South Africa.

1.2  Statement of the problem

Despite massive investments in educatiand consistentpolicies designed to improve

education equitysince 1994, learner performance has continueghtow many of the
characteristics of the apartheid education sysiéns hasgiven riseto popular questionand
commentsamong academics and political choamndesnt at
wrong with South SAfut ihc affdrusccalat@ golns ?idnrdute r iISs i s ¢
Af rican pr obhemor ooivErfaBoasdealy indicatethat aftermore than

20 yearsof democracy combined withgovernmend ®fforts to redistribute andeallocate

school resourcegqersistentgapsremainin learnerperformancebetween wetresourced ex

Model C schools and schools in poonmmunities as well as unanswered questi@sso the

reasons for this

However, the massive improvementsimmeaspectof educationsuch aghe significant rise

in learner enrolment sinc994 cannotbe ignored. Modisasile (20121) affirms that acces

to primary education in South Aéa has attained world standards, andsash, access to
education is no |l onger the problem because,
attend school 0. Despite this r eweenrekranbente ach
and performanceas well as between input and outcomes in these scheoiains aron-

going education crisis(Spaull, 2013) In this regard,Van der Berg (2006) posits that

although resources play an important role in promoting learné&rpgnce, understanding



that critical link betweenthe twoin the context of poorSouth Africanschoolsremairs a

thornyissue andone requiring more halepthresearch

The crucialquestion confrontindgocal and international education researchers, atsagnd
observerson a daily basis is why historically white South African schools continue to
outperformhistorically black schoolghe latter being mostlin poor schooling communities
(Spaull, 2013), even though these historically black sch@rtsassumed to amass enormous
resources from the goveremt as a result of variougpolicy initiatives since 1994
Consideringhat these concerrm®ntinue to ris¢Spaull, 2013Pretorius, 2014; Bayat, Louw
& Rena, 2014)and their manifestationare widelyrecognisableit is also tempting to ask
why the process put in motion thange the existing statuses in poor schooling communities
is so cumbersome and slovDther related questions aidVhy is it that even whergoor
schools exist in the same commugst enjoying similar benefits from the government, and
having learners from similar backgroundsese schoolscontinue to exhibit variances in
performancesamongt themselves? Why has the educational gappoor schooing
communitiesremained unresolvadlwhile continung to be abone of contentioffrequently
debatedin different spheres? Why is it thatvhile significant amounts of resourcase
poured into the schools, ti@or outcomes remaistatic, inexplicable andnexcusable? Are
poor schoolsbeing unjustly accused for mderperforming? Are researchers diggingthe
wrong patche® Is underperformance in poschools immune to initiatives towardsange?
Why does learner performanae Quintile-1 (Q-1) schoolscontinue to bea combative and
contentousterrainanda foais for education crusadeend policymakers?n attempting to
investigate these unanswered, or unsatisfactorily answeuedtions, this study uses t{G&
framework as its theoretical underpinning as a guide to finding possible rantwthese

unresolved problesaconcerning underperforming schools in areas with high poverty levels.

1.3  Focus of the study

The study focusesn the variances itearnerperformancesn poor schoolng communities
andon schools classified as and in #tadyreferred to as Qintile 1 (Q-1) or poor primary
schools. Thestudy investigates learner performance, focusing on a particular cohort of
learnerghat enrolled in Grade 1 fro2006up to 2012, when #se learners entered Grade 7.
The purpose of thistgdy is to unpack thamplications of teaching anléarning on variables

such asattendanceand onpassand retention rates in three public primary schools in an



informal settlement in Cape Town. The study gb&ys attention to those variables that
influencelearner freedomand unfreedomwithin the classroomn an attempt tanderstand
how certainvariablesinfluencelearner performancés has been mentionedhet CAlens is
used to examine these variables and their effect on learner underperforfinalte, the
study comes up with a framework to understianerperformance irQ-1 schoas via the
capability setformulated by Amartya Seffheseconcerns g interrogatedn the course of

addressing specific research questiand research aims

1.4  The research questions

How can the Capability Approach inform our urgtanding of learner performande

Quintile-1 primary schools?

Sub Questions

1. How is educationperformance in poor schoolsnderstood by scholars and

practitioner®

2. To what extent doiktorical and contextual factors influsmlearnerperformancean

Quintile-1 primary schools?

3. What role do esources play inletermining learnecapabilities angerformancean

Quintile-1 schools?

4. How is theinternal efficiency of Qintile-1 primary schols determining learner

capabilities angberformance

5. How can a cohort analysis expldearnercapabilities angerformancan Quintile-1

school®

15 Research Aims

To investigate how the Capability Approach informs our understanding of learner
performarce in Quintilel primary schools.



Sub Research Aims

1. To investigate how educational performance in poor schools is understood by

scholars and practitioners.

2. To investigate to what extent historical and contextual factors influence learner

performance iQuintile-1 primary schools.

3. To investigate the role resources play in determining learner capabilities and

performance in Quintild schools.

4. To investigate how the internal efficiency of Quintlle primary schools

determines learner capabilities and parfance.

5. To investigate how a cohort analysis helps to explain learner capabilities and

performance in Quintild schools.

1.6  Central argument

The main argumergresented irthis study is that thevidening gaps inthe levels of learner
performance, anthe varying performance patternsmanifestingbetween historically white
and historically black (poor) schools in South Afrieanmains acontentous and unresolved
issue | arguethat the contentiousneasd lackof resolution ofthe problem iglearlydue to
the inability on the part of policy makers and/or thé8P to design a cleareand more
comprehensivelatformfor improvingthe quality of educatiom poor primary schooJne
that wouldtake into account a range of factor® addition as has been meaned, given
that, within these poor schooling communities, thexéstvariances in performancégtween
schools in close proximity it would be logical to assume that similar reasons for poor
performance are beingfferedovera long period of timewith no significant improvement,
despite policy initiatives initiatives that are at times adjusted to suit research
recommendations, there are some hid@detors anddynamics that require a fresimd more
nuanced and/or creative investigatagproachFor this reason | considéne CA to be an
appropriatetheoretical lens for investigating those silent but salient dynamics at play in

underperformance in schools in high poverty level areas. My literature reviewsrtvesd



dynamics to have been eitheeglected, or simplyot given the attentionthey deserve or

demandn the questo fully understand theurrent predicamern poor schod.

| am of the opinion thathe CA has the potential texplicatethe freedoms and unfreedoms
within educational spces, both from the angle of the learners, and that of the communities in
which they live,as well ageachers, principal@nd otherstakeholdersPossibilitiesexist of
uncovering some of those unknowmisat may have been repeatedbyerlooked by
researbers and policy makemsver the years knowinglgr unknowingly. Alsoa process of
looking at the cpabilities of those in charge afsising learnersat each level/phase Q-1
primary schools to acquire the kind of education they require, could antiagdus in the
guestto unravelwhy learnerperformancen certain categoriesf schools in South Africa
remairs below the expected standardshis kind of research represerds opportunity to
demonstrate how tHack of certaincapabilities to perforrsome citical duties translatesito
unfreedomsunequivocally affec learner effors to achieve certain functioningshich has

long term implications for their future

1.7  Significance of the study

The persistence athe underperformance déarners aprimary schools irhigh poverty level
areas inSouth Africg and the lack of resolution of this problehas been mentiond&paull,
2013).Given that he aim of this study is tase the CAas its theoreticalinderpinning the
researcheintroduces the conpgs of freedoms and unfreedomss a relatively new leria an
attempt to understal the persistent gapsn learner underperformance in poor primary

schools.

The CA is thus deployed in an attemptto undersind why the phenomenon of
underperformanceni poor schoolsdiverges significantly fronthe inputoutput theory. The
amounts of resources providemithese schools hayersistentlyfailed to yieldthe outcome
desired and expected desired and expdayegovernment and otheducationstakeholders.
The CA has the ptential toprovidea newapproachfor investigating this discrepancthus

alteling certain common sense perceptions of the phenomenon.

| therefore argue strongly for the feasibility and potentiabf this studyto contribute to

existing studies m the literature as well asto the existing body ofknowledge on learner



performancen poorschooling communitieboth within and outside oSouth Africa | also
arguefor the stidy having the potentialo provide comprehensivénformation onthe lived
experiences and struggles of learners ahdchoolauthorities to convert existing resources
into learnerachievementsn a daily basigh Q-1 schools| anticipatethatthe ntrodudion of
constructs such asapabilities individual spaces, conversidingedoms and unfreedonirsto
this study will open up newpacesand ways of seeingow to approachand appredate, as
well as understanfactors influencingperformancein Q-1 schools in South Aica. Most
importantly the studyemphasize the usefuless of he CA within educational spaces,
considering its importance in the understanding of significant variables that are often
neglected inthe schoolpeformance discourseThe CA therefore has the potential to
introduce newnsights andlirectionsfor debatesn learner performances @1 schoolsas
well which educational needs have been achieved since i®84sence this approach will
interrogatethe trial andimpetusof educationapolicies that have k@ put in placevith the
intention ofensuimg equity and quality ineducation inSouthAfrica. It is hoped that the
study has the potential tonfluencethe waysin which governmentrenderssupport toQ-1
schoosin thefuture, as well as the nature of this support

1.8 Limitations of the study

Although eforts were made tcensure validity and reliability, some data on learner
progression could not be obtainetlie to managemenhallenges on the part of some school
secretariestogether withthe laxity or lack of motivation/willon the part of the princifpa
The unaailability of these documentsab howeverbeen compensatedor by rich data
obtained from interviews with principals, focus group discussions with teachesnd

classroonmobservations.

Some of the learnersho participated in completing the gstiomaires did not take part in
the focus group discussiganAlthough their preence could have introduced navaterial,or

a new angle to the discussiotisis shortfall was compensatéor by a series otlassroom
obsenationswhich providedan overallperceptionof learner behaviouand attitudes within

classroonspaces

In addition, although thBndingsmayappeato some exterib begeneralizedlue tothe data

collection process being confined to three schools withipagicular poor schooling



community in CapeTown, te generalization is based on the similarity of unfreedoms
experienced by poor schooling communities around the coastishown in the literature
Although data fromthe studies in théteraturesurveyed shows that circumstancegpaor
schooling communities arfairly similar, the possibilityexiststhatin the course of applying
the capabilities approaclsome factorsemerging from thisstudy will challenge these

similarities

1.9  Structure of the thesis and chapter outline

Chapter one: This chapter introduces tlstudywith a presentation of theackground tpand
the reasons for conductinghe study Also presented and discussed dhe problem
statement, focus and aims of the stutigresearch questionand fundamental arguent of

the studyandthesignificance and limitations of the study.

Chapter Two: The chapterlooks atthe conceptual framework usdad the study. It
interrogates internatnal literature on learngrerformancelt alsofocuses on theiews and
argumenttions of various authors around tepecific caugs, and consequences f#ctors
influencing learneperformancean Q-1 primary schoolsin South Africa Prominentthemes
that emergen the course of the literature review inclute role of resourcespcobeconomic
status $E, the relationship between inpyeducation resources in particulamd output
(academic performanceyidening achievement gaps, and varying pastefiperformance in
Q-1 schools.The chapter concludes by criticizing the approachdsptedby, and the
limitations of, many of the studiesreviewedin addressing learner performanaed under
performanceA commonthemeemerging from théditeratureis thatlearnerperformance in
1 schools is persisterig deepeningandis provingresistantto changeandthatas suchit
requires a newperspective from which to examingrevalentconcernsaround learner

performance in schools in high poverty levedas

Chapter Three: This chapterfocuses on theesearchmethodology and approachesed to
gatherand analyséhe data for the study. The methodological issues addressedcdnatbter
include the data gathering procesmcluding relatedstrategies and toolsThe chapter
describes and discusses in dethd population sampling processsues of reliability and
validity, andthe limitations of the studyThe chaptealso focuss on ethical considerations

andthechallenges associated wekpects othe data gathering process.
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Chapter Four: This chapter covers part one thie findingsand analysis of data gathered
from the field work. It contextualizes the CA from thgerspective of school performance
and alsoprovidesa brief summary of howpoverty as a product otistory and societal
structuresnfluences learner performance in tloligols. Ituses the capabilities lens to further
explicatehow various factorinfluencelearner performance in the three schools invibive

the study. The chapter elucidates various dynammesrging from the data that hinder the
abilities and efforts ofschoolsand school principals to convert existing resources into
functionings. h particular it interrogates thenfreedoms accumulateby learners within
classroomsand how theseinfreedoms hinder thability of these learneri attain certain
functionngs. This is demonstrated lxaminingthe role of resources within classrooms,
classroom dynamics, and the role of the communitieghich these schools are situatétie
three schools arglentified asschools A, B, and C to clearly indicaseme ofthe unique
challenges faced bgach ofthe schools, anthe efforts madeby principals and teachers in
each schooto ensue learner freedoms to learn, and the varying performance patterns that

emerge from thesgchools

Chapter Five: This forms part two othe findings and analysf the data It highlightsthe
role of theProgression Policin influencing learner performance, particularly@nl schools
in South Africa. It discusses the dynamics of tReogression Policyfocusing on its
implications on lemer performancen the selectedschools.It discusses théactors that
influence learnemprogression and the implications for the Progression PolicyThus, tre
chapter elucidates how therogression Policythough formulated with good intentigns
contributesto formalizing a baggage fdearnersIn essence, problems accumulated in one
grade are carried on to the next grade where more problems awaitTtherohapter also
presentcomments on the weaknesses of Bnegression Poligywhichinclude;its inability
to define the necessaadministrative progatives and responsibilitie®f schools and the
lack of clear cut structurelgck of monitoringandevaluation laxity and lack of motivation
of teachers, and the general neglect, and miscommunieationgst stakeholdenstherefore
arguein this chaptethat theProgression Policyatherthanmaintaining equy and quality in
educationhave createdlearner unfreedoms withinclassroomspaces particularly in Q1

schools

Chapter Six: This chaptedraws together the capability seaadempiricaldata presented in
chaptes 4 and 5in an attempt to generate a clearer understanding of fgaenf@ermance in
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Q-1 schools. The chaptshows how various capability sets interplay at each puwirtthin
each pace,to sway learneperformanceThe chapter emphasizes the need to look at what
transpires in @ schoolsfrom a contextual viewpointwhen evaluating or judging their
abilitiesto perform It discusseshe need to lookloselyat the interplay othoseinvolved in
driving freedoms, unfreedoms, issues adfcess, conversiornindividual spacesand the
capabilities of all thosevolved in driving learner functioningsThe chapter thereforefutes

the currenformulaeratings andrderingsof schools thaarecurrentlybasedn a onesizefit

all principle,whereby Q1 schoolsare considered equal terms of resources and equality of
education deliveredjisregarding challenges and circumstaneeisjue to each school, thus
an approach which would judgahool performance and capilities based onindividual

spaces.

Chapter Seven:This chapter concludes the theaigh a summay of the key findings. It
brings together key theoretical insights as a reflectidhefesearch questionsforming the
study It finally presents the implications of tHandings of the study irthe domains of

practice, policy andurtherresearch.

1.10Conclusion

This chapter situates the performance problem in poor South African primary schools. Based
on existing performance allenges and attempts made to resolvedhtbe chapter positions

the CA as a possible theoretical lens to explore and understand learner performance in poor
primary schools. The chapter also presents critical questions within tn Bdrican
educationsystem that areelatad to the study as well as the research questions and aims of
the study. Furthermore, the chapter presents the central argument guiding the resdarch, a
alsothe significance and limitations of the study. The chapter concludes sithapsis of

the various chapters and the main ideas thereof.
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CHAPTER TWO: LITERATURE REVIEW

2.1 Introduction

This chapter @cusses the ways in whiakxisting literatureon learner performance, both
local and internationabffers insighs into learneperformance in @intile-1 (Q-1) primary
schools in SouthAfrica. The main purpose of thishapter is toinvestigate how the
fundamental causes of learner underperformance are elucidatbid literature As was
mentioned in the previous chaptdearnerunderperformance, pscially in Q1 primary
schoolsin South Africa, has becanamatter of serious concern to a range of stakeholders.
Most of he literaturerevieweddatesfrom 1994to 2014.The aimof this reviewis to set a
trajectory for a clearer uedstanding of why learner underperformance, particularly in poor
schooling communities, contiesito makeheadlinestwenty years into our new democracy,
despite effortsnadeby the governmenthrough resource reallocation to ensure equity and
guality edwcation in schools around the countfine aim is also to establish the limitations of
this literature.In the process,he chapterattemps to illuminate some of the reasonshy
adjustmentsn terms ofresearch recommendations by the government, by welasfges to
existing school policieand practicebave notyieldedrealts worth celebrating

In this chapter | arguthat, although learner underperformance in poor school communities
has been coverezktensivelyby many researchers and education analgstsain threads that
connect the realitie®f underperformance arwittingly or unwittingly relegated to the
background onot sufficientlyinterrogated. Secondly, although the government has provided
ample resourcse in an attempt d ensure equityand aality educationin schools,this
intervention has prowkto be insufficientto change the curremlatform andpattern of
learnerunderperformance, especially inXQschools. Thusas | have argued in the previous
chapter,investigating thecurrent crisisfrom a local point of viewthrough the lens of the
Capabilities Aproach (CA) could add new insights to theon-going debatesand

contestationsn learner underperformance inlschools.

This chapter is organized into fiveections. Sectiorone introdees the rationale for
reviewing the relevant literature; section two presents the conceptual framévedikforms

the study. The third section covers the relevant international literature on learner
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performanceandthe fourth section lookspecificallyat literature on learner performance in

poorprimary schoolsn South Africa. Thdifth sectionsums up andoncludes the chapter.

2.2  Conceptual framework: Capabilities and education

This sectiorpresents a discussion of ttieeoretical les | use to makeneaning of issue of
learner performance in-@Q primary schools in Cape TowAmartya Sern(1992) in outlining
his Capability Aoproach considers freedoms and unfreedoms as influeatehens in the
achievement of functioningand | found theseto fit well into the circumstares, and
experiences of @ primary schools.

The CA a central constituent in the writings of Amartya Seén underpimed by the
following constructsCapabilities, Functionings, Conversiand Freedoms andrifreedoms.

Sen (1992) postulates that, even where equal resources are provided, and barriers or
constraints to achievemesdre not considered seriqubere are possibilities of variations in
outcomeslin this study | argue thatlue tothe on-going and existing/ariations in éarner
performance in South Africa, even among poor schaolsimilar communities (Taylor,
2009) there is a need to apply the @8 a means afnderstanchg the underlying reasons for
thesevariances, andnvestigaing the real freedoms and unfreedomsl@drners in poor
schoolc o mmuni ti es. Such an interrogation woul d
communities differin numbers of waysand as suchinequalitiespeculiar to themmay
positively or negativelynfluencei n d i v fredomd t® atkive in eacltommunity andn
individual institutions (Sen, 1992). Therefore, the accumulation of resources is not the
ultimate determinant of a pergofsstitutiond sbility to achieve certain functionings (Sen,
1985, 199%. The ability to convert existmpresources into achievable goals is determined by
capabilities possessed by thersorinstitution concerned, and isfluenced by both iernal

and external factor6Sen, 185). TheCA is thus seen as a broad, normative framework for
the evaluation andsaessment of individual welleing and social arrangemends, well as

the design of policies, and proposals about social change (Sen, 1989).

Sends appr oa c the spases af @primary sclhoblsebedause it unveilsnade
of understanding theature and causes of poverty and deprivation, arid rislatedinfluence
on, andimplicationsfor, educational performancéhat differs fromandis a shift from the

mainstreamcommon sensassumption that resources equal achievemigrairgues that
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individualsinstitutions should nobe assessed based on the amount of resources at their
disposal without considering thpertinent but silentvariables (internal and external
characteristics) that influence their abilities to achieve what they value ineldéng to
education According to the CA,Heseexternal and interndeaturesare considered to differ

within spacesbased on the assumption tleaery persomastitution is uniqueAccording to

Sen (1985 & 1992})his viewinfluences outhoughtsof how human diversity impacts on our
assessment of equality and inequality in the domai@-tfschoos. Sen (1992arguesthat
diversity enables peoplefstitutions to progress differently even in circumstances where they
have the same amounts of primary ggagh approach this studymploysto in order to
understand the variations in learner underperformance in poor schooling comm@aties.
(1992xi), in attemping to reemphasize the importance of uniqueness (human diversity)
arguesthat it is not advisabl to assessr compare two institutiongérsons based on the
premise that nal l men are created equal o, W
that create the possibilities of other inequalities within and between spaces. Such settings are
consideed tosignificantly influence the conversion proce3shis complements the ratiomal

for choosing three Q primary schools within the same neighbourh@odl usingthose

phenomena which forrine core of the CA

Another reason wh$ e n 6 s contedsi@drprpcess couldbe applied tahese schools is the
fact thatit demonstrates thatifterent peopléahstitutions (schools) with the same amount of
resources are more likely to convert them at differing rates witleirsame time frame. The

CA holds thatfor resources to be converted into achievable goals, the capabilities possessed
by all role players are crucial in determining output (Sen, 1999). The GAisrprocess
introduces the crucial role differences in spacasd other existing dynamics within
individual institutions play in influencing developmentor achievement. Thiscan be
expressed bothetween and within communities; hence thason why variations in learner
performance, even in schools within the same commum&eds to be interrogated
vigorously to better understand existing challengetheir individual spaceand contexts
Consequently, if learner performance among instins is to be compared wjtbr measured
against,the aim of achieving®bjectived results, the yardstick of measorent should take

into consideration the existence of different variables that include individual capabilities,
human diversities, the conversion process, freedoms and unfreedomioaadieatures
unigue to the individual/institution The CA with its concentration on the relationship

between individual capabilities and achievemeats] available resources, provides new
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insights into how we think about what people do, why they do what they do, and why they
succeed or fail to succedderzi, 2005).In this context | chge to investigate then-going
underperformancef three Q1 primary schools in the same communitging the CA as a

preferred theoretical lens.

Capabilities Conversion process Functionings

Figure 1: The Capabilities Approach showing existing resources influenced by the conversion

process to achieve functioning&en, 1992; 1999).
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The CA thus suggests that un@ahievement could be circumstantiavolving a number of
different contextual factorsTherefore, if an assessment of two institutions with equal
resources is donand whichignores the particularbarriers or constrainteperating on

| ear ner std achidve, lthe probakslitgxists of arriving at ambiguous obiased
judgements (Sen, 19920his could result from a concentration on achievable rebaked

on summative and standardised assessment tobike ignoring the existence and influence
of certain peculiaritiesSen,1999). This study thus uses the CA as a platform to create a
better understanding and awareness of why sorieshools lag behind affluent schoaois
terms of in learner performancand on occasiolag behindother schools in high poverty
level areagsee (apterl: Sections 1.1 and 1)2and also why some of them perfobetter
than others, even if they have the same amount of resourcesedockted within the same

communities.

Figure 1lis based orthe premise that individualektitutions may possessmilar resources,
primary goods or incomdaut may not have similazapabilities or freedoms to convert them

into achievements (Sen, 1992, 1999). The impact of freedoms and unfreedoms, the lack of
certain individual capabilitiesexternal and internal factors,vdrsities in individuals, and
constraints within the conversion proceasiquely impacton the abilities of learnersto

achieve certain functioningsrespective of existing resources

Figure 1 cleaty showshow learner ability to achieve is influencedore by the processes
involved in converting existing reaaces into functionings thaon the amount of resources
available. With both learnef#é & B) having the same amount of resources, learneiua to

the existing unfreedoms, and the lack of the reamgscapability seteends up having a low
readinglevel of achievement. fis is despite the learn@ossessing the innapotential to
master reading. Conversely, learner vidth a low reading abilityand having the same
amount of resources as learnkr is fortunate to have the enabling freedoms and the
necessary capability sete achieve a relatively high reading functioninthe ability to
convert existing resources enables learner B to achieve a high reading functioning, despite
originally having adw reading ability.Thus | argue thatis refleds whattranspires in L
schools, butvhathas been an sparingly recognisear taken seriouslypy the DoEin the

past and presently by the DB&s well as principals, teachers and policy makers

Thuswhen the CA is applied it becomes clear that:
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The extent of real inequality of opportunities that people face cannot be readily
deduced from the magnitude of inequality of incomes [resources], since what we can or
cannot do, can or cannot achieve, do nekglicitly] depend just on our incomes
[resources] but also on the variety of physical and social characteristics that affect our

livesand make us what we af8en, 19928).

Sen (1992) emphasiz#ise needor researchers and policgakersto seriously onsider the
gap between resources thattentially lead to freedons to achieve, and the nature of
achievement itself. Thigurtherinterrogats the research questidqeeeChapter 1)that deals
with the role resources play in influencing the performandearhers in QL schoas, a role
that has been senslyand extensivelynterrogated by many researchers with no cleaocut

definiteanswerr solutionsemerging

According to the CAone could argue hat peoplesd freedoony to ac
by the resources in their possessionat their disposabut alsoby the lack ofi e f f ect i v e
freedomodo §55te achievd Whathey desire in life or for the institution (King,

1962). Therefag, actual freedom is only tained when one has theower to convert

available resource® fulfil desired endsThis argumentalignswi t h (5982)assertion

that rather than viewing and assesspayertybased on socidtaontextsi tshouild bettebe

seen in terms of capability failure than the feeluo meet the basic needs of certain
commodi ti eso ([HeeA thus provides:alplatiifor evaluating ina more
comprehensive and nuamkcevay the achievement fothe educationsystem or learner
performance in generaland Q1 schools in partidar. However, the CAlike any other

paradigm was influenced by different theories, and has over the years gained momentum
through its impact on various institutions, disciplines, schodand policy makergjiving rise

to a varietyof interpretationsnd critiques

2.2.1 A Critique of the Capabilities Approach

The origins othe CA areto be found irthe works of Adam Smith, Karl Marx, and Aristotle,
and most importantly the Rawlsian theory of Justic&amess (Sen, 1976, 1989 ¥92;
Nussbaum &Sen,1993). Although the CA draws its inspiration from these theories, it is in
some respects inonflict with them especially with regard to the list of functionings that

constitute humamell-being §en,1989). AlthoughSen (1989keeghe Rawlsian theorgsa
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watersted int h e  @Gesxedopmenthe does not accepts premiseof primary resources

being crucial in determining human wéking.

Furthermorewhile the CA was established based on a welfare economic and philosophical
perspective, it has developeda a broad interdisciplinaygand multtdimensional framework

through policy applicationand adaptation beyond the fietd economics and philosophy
(Robeyns, 2002, 2003, 2002006, 2008; Nussbaum, 200Kuklys, 20®; Walker &

Unterhalter, 200 The CA has developed through the suggestion afstandard set of
capabilities (Nussbaum, 2000) as opposed to
based on circumstances, space and goals, thus exgbsirtheoryto criticisms, varying

interpretations andpplications.

The variance in interpretation of the Ghisesfrom its application byeople with different

scholarly backgrounds and in different fields disciplines The CA hasbeen criticisedn

particularfor its inabilty to provide aclearcut speific capability setandlist of functionings,

a gap Nussbaum, a dev eemmed éorfill (WuksbaBre, 2@RAN03). heor vy,
In addition, Robeyns (20020060 asserts thathe limitations of the CA impaategatively

on its usability, since éolars and policy makers also encounter difficulties regarding its
interpretation and impimentation. However, Serl999 was aware of such gapand

acknowledged the existence of discrepancies within the CA.

I n Sends vVview, t h e thenxthe A shoutdebe @dardeld lascaxmaloi | i t
advantage rathethan as a weaknessAccording to Sen, the approashould serve as an
opportunity for its users [researchers] to have a free hand in choosing capability sets that suit
their particular milieu, as vell as critera for selectionand interpretation.Sen (1989)
acknowledgd that, by allowing people to select their own set of capabilities based on their
specificities should result in more flexible interpretations and outcomes. Sen (1989:45)
reiterateshat Ain soci al i nvestigation and measur
be vaguely right t haSne ntfee2)es, sipae the fiexsbdity of thevr o n g 0
CA results from the complex nature of the concept, atpmralization shoulde guidedoy

individual contexts and goalsatherthanby specifics.

Theflexibility of the CA is seemasbeing atthe coreof different methods of applications

research using Sen dthusas distagtinghe dctuaCusefumessl & the a n d
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approach in the ralysis of social policydue to the lack of clarity in interpegion and
operationalization othe CA(Goerng 2010). Likewise, lbrahim (2006) extends his criticisms
beyond the list of capability sets by identifying the lack of an ingapive relationship
between individual capabilities and the social structure. Despite thgmesms, the CA
remainsan important tool for both emmtal and practical applicatiom social policy
analysis (Saito, 20 Mitra, 2006;Walker, 2009. Its core construcallows for its application

in different fields of study anth policy design, sincés key concepts potentiallyrovidean
innovative approach tanderstandhg equalities and inequalitieparticubrly in the area of

education research

Despite existing critique®f the CAas atheoretical framework for research is seenby

many scholaras a wok in progress thatas the potential to afforscholars and researchers

an opportunity to develo@ variety of applications, based on theparicular contexts,
approaches and interests (Akire, 2008). The @#her than explaining poverty, inequality
and weltbeing, provides concepts and a workable framework for the conceptualization and
evaluation of social policies. This explains why Robey@®8considerghat the CA should

be seen primarily as a frame of thought, a mode of thinking about normative issues, which in
effect could be a loosely defingaradigm. Thisubtle alignment accounts for the adaptation

of the CA by various disciplinesincluding, education, sociology, applied welfare,
development economics, development studa@sisocial and public policy analysts, to suit
their interpretatiog, andthe nature of policy implementation.thus make use of th€A in

the current study as fmamework forunderstanimhg the specific phenomenon téarner
undeperformance in € primary schools in Cape Towrn order to gain a more
comprehensive understandiafjlearner underperformance in poor schooling communities in
South Afica, as well asthe existing global trend in the area of research, | also reviewed past

and recenhational andnternational literaturen the phenomenon

2.3 International perspectives on learner underperformance and achievement gaps

Learner underperformancand its acompanying challengess a worldwide pheomenon,
oftenaccompanied bgisagreements on tlextent of thempact of certain familiar factorsn
underperformance particularly in developing countries and high poverty level dneas
countries where performee disparities or achievement gapsare noticeable, learner

backgrounds are likely to havesanificantinscription (LadsonBillings, 2006). Within the
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United States (US), racial inequality domirsatee questia of achievement gaps (Scott &
Quinn, 2014) LadsonBillings (20063) sees the e raohievement gamshavinggained a

l ot of popul arity and able to make Aits way
phrasethat could easilype applicable tahe South African contexthere underperformance

is seenas a national problem (Taylor, 2011lthough income gaps dominate the list of
factorsresponsibldor educational inequalities, studies in countries like the US seem to have
some reservationi this contextLadsonBillings (2006)argues thagducatiomal inequalities

are race bound. Lg@002) in an elaborate studyhich investigatedhe trend of achievement
gaps between racial groupings in the, d&ed that, although certain causes are common and
familiar, there are probabilities that centdactors mightprovideonly a partial explanation

for achievement gaps, de applicable for aspecifictime period or for a particular ethnic
group, with reading antMathematicsas focus areagccording to Lee (2002factorsin the

US that promote adavement gaps in #t country nclude socioeconomistatus(SES) and
family conditions, youth culture an@iehaviours and schooling conditions and school
practices. National testing administered in the US unveiige achievement gaps between
black and white Americans and between Hispanic anchites Americans It could be argued

that this racial disparity in performance, particularly in national systemicineStauth Africa

could be seemasa common trend.

It is interesting to note thatthese wideninggaps werepointed outearlier by Jencks and
Phillips (1998). They pointed out that the differences in mathematical abilities between
African Americans and European Americaesded to manifesat a very early age, and
carried on into adulthood, what LeacaBurkam (2002) see dmiilt in inequality from the
starting gate. In their opinion, a similarity in family income, andoggortunityfor black and

white learners to attend similar schools could contribute minimally to reduce achievement
gaps. Lee and Birkam (2002)argue thatalthougheliminating acilevement gaps between
black and white Americansrequires more than a generation to achieve, it is impottant
strive for, because its subsequent attainment would reduce racial disparities in both
educationh attainment and earningapacity (Jencks et al 19987). Jencks et al(1998)
concur that, although parents need to play a ifaoleattempting tochange existing

achievement gaps, schoalsd teacherkave a bigger role to plag this process

In preseting a different perspectiyen a study of achievement gaps in more than 46
countries, Akiba, Le Tendre and Scribner (2007) vigorously interrogateditiedy held
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view that teacher quality in low income schools impamt learner opportunitie® tperform

in Mathematics They wee of the opinion that achievement gapsbgyond teacher quality,
althoughit doesplay a fundamental rolen learner performancén my study largue thathis
view could be a platform for countries around the world to relookfuhdamental factors
held responsiblefor learner underperformancsincein most cases unjustified attention is
focused onthe wrong factors, while those that really impede learner abilitiepetdorm

remain elusiveunnoticed and unattended to

Strickland and Alvermann (2004) acknowledge that learners from low income backgrounds
are the most vulnerable, a scenario that seems obwimig-wide, includingin South Africa.

They see substantive funding to schaeith intakes of learners fromow incomefamilies as

a move in the right directiotowards improving learner performanadthough questioning

the quality and quantity of such funding effottstheir opinion such funding should have the
potential to offset other numerous dynamics at play in ssaiooling communities;
otherwiseit would be a wasted efforf.his argument is atrand worth interrogatinfpr the

purpose of this study

FromanotherperspectiveGaria and Cohen (20},1in an attempt to understandriations in
student performancen American societyacknowledged thathere existpossibilitiesthat
learner underpéormance could be caused kagk of access to certain resourckEsessence
simply providing the necessary resourogghout taking other factors into accouist no
guarange of improvement. In their opinion, loakg more carefullyat learner schooling
communitiesand classroomsettingshas the possibility tareate aviable platform to achieve
catain goals. Theysee sociapsychological factors that have multipleauses ard
consequences aonstitutinga deterrent to learnenotivation andeffort to performand
achieve. The lassoom is seen as a milieu with potential social tensjomhich areoften
ignored by educationist&arcia et al., 2001 Hence it is worth assessg the silent role
unfreedoms playvithin the classroonin inhibiting learnes éfforts to achieve even where

resources are available

While the US strives to close the achievement gaps between races, other cgountries
particularly developing countriebave problems that are more intriguiagd complexLatin
American countries like Brazil still experience extremely poor results, which Soares (2006),

considers both in terms of quality and quantiy agreeghat learner underachievement in
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Brazil is notonly determined bySocioeconomic StatusSES or racial factors, but also by
region of residencenvhereby éarners from lowncome areaperform at levels that could be

equated to three times below their standard

Similarly, Nabuka (198486), in a studyd undertand the achievement gapstween Fujian

and Indian learners revealed that home backgrounds play a significant role in learner
experiences. These included distance of the school from students' homes, time allowed for
homework, number of books ingdthomes, number of books read, fathers'/guardians' level of
education, availability of textbooks, and learner environments. The number of story books at
home was also seen as a contributory factor. Thswasened by the fact th&arners

despite comig from impoverished backgrousdhadto purchase their own bookiabuka

(1984) saw family as an important suppostructure contribuing to the psychological
stimulation of Indian learneds a ¢ a d e mi ¢, adaetor that wgs aggimg in the Fujian

ler ner s, thus their inability to perform wel

possible influences of school factors on learner ability to perform.

The challenges of achievement gaps around the vappeéar bottsimilar andvaried, based

on peuliarities of regionand approaches by various governments. Apart from the US, Latin
America and India, Booth (199&xamine the caseof Swaziland At the time,Booth (1996)

saw learner pdiormance in Swaziland to be a reflection of dysfunctidiaatilies, which

breathe different dynamics that influence learnexperiencesand performance in the
classroomAlthough the SES has a notable impact on learner ability to succeed, the effects of
parental absence in Swaziland seem to override all other faCtongparatively, boys are

seen to be mostly affected in Swaziland, siimceerms of Swazi culture, and traditiorike
presence and influence of the father figure on bsy®ry dominant. A sample from grade
results clearly shows the negative impact of tladsence of fathers on learner ability to
succeed, resulting in high dropout rates, especially in poor rural aseesn c e Bo ot hd s
there has been a sharp rise in the number of
the highest rate of HIVrad AIDS in the world.

International literaturesurveyed shows a persistent gap in learner achieveménth
constantlyattracts attentionThe question that lingers is whgchievement gapsr learner
underperformancaround the worlgersistdespiteextersive researctbeing carried outand

consistentgovernment suppart would arguethat the problem has been identifialil too

23



often,and thatrigorous efforts need to be made to unveil new approaohesdsaddressing

this challengethus myuseof the CA to explore persistent learner underperformance in poor
schooling communities in Cape Town, Soutfhriéd. This is an original approacim the

education fieldhat is meant to gain an insight into the problem from an dhgtes yet to be
popularied loo ki n g at peopl eds capabilities, t he
unfreedoms, and learner abilities to achieve certain functioniRgsearch on learner
performance in poor schooling communities in South Afiseaminedand critiquedas part

of thatjourney.

2.4  National perspectives on learner underperformance

As was mentioned in the previous chaptdre treasons for learner underperfonta
especially in poor schooling communitiesSouth Africaand beyondare beingdebate in

many circles, inalding those of education administrators, school principals, education
researchers, and the wider publidthougha range ofdifferent reasons and theories have
been offeredto explain learner underperformancen South Africasince the demise of
apartheidin 1994, and the subsequent adjustmentgoivernment policiesn response to
various recommendations, schools in poorer communities continue to exhdbiessing
performance patternd’lhe most frequently offeredeasons for pootearner performance
include; Socioeconomic atus SES, the quantity and quality of resources in schools,
management deficiencies pfincipalsin schoolsand of teachers in classrooms, teacher
content knowledge and the nonparticipation of parens i n their chil dr eni
Questions arisamongst researchers and policy malkersothe ways in which these factors
are being approached by researcher spobro expl
schoolingcommunities Amongst these questions, that of the rplayed by la r n SESs 6
has been the mogtrominent, withmany researchers and policy makegsesioning the
degree and nature df influenceon learner underperformancResearch has shown that
while there is a tenacious causaconnection between resources and feemance this
connection remas elusiveand difficult toidentify with any clarity In this contextChristie
(20082 7 ) ar g u eodchdangeatd také gldce, we need a more critical approach to
[ under st andi mdrésearchmers gnd policy makdaseéalso stresséie need to

look at the influence of poverty on learner performance from a relative rather than an
absolute point of view[fieltiens & Meny-Gibert, 2012) while Maarman (2009)using the

CA lens argues forthe need to interrogate leeer performance from thperspectiveof
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capabilities and freedoms. In th&gudy | use the capabilities approachC@), placing an
emphasis on how the conversion processwell asfreedoms and unfreedomimfluence
learner experiences within classroomasps inQuintile 1 Q-1) schools ina specificpoor
schooling communityMy research draws its inspirati@md theoretical perspectiyem an
existing bodyof literature on learner performance in Soéfinica and other countriedt is
worth noting thattheorists in this field present a variety different approachedlifferent
points d focus, as well as conclusionBhese give ris¢o questionsthe answers to which
require acomprehensivesigorousand inrdepthapproachto the problemA review of these

different perspectives also reveaapsin research in the area that requpebing and

(re)illing.

Crouch and Mabogoane (2001) focus on treure, quantity and qualitpf resources
provided to schoolsn South Africa and how these resourcés ordo not translatéento the
desirededucationoutcomes.According to these researchersderstanding the nature of
learnerperformance in South African schools ic@mplex processsince the relationship
between resources and performansealmost imposdile to cfine (Crouchet al, 2001)
They viewthe process afesaurcedistribution to schools to bessentially uneven, and to be
guantitative rather thanualitative, thus contributing to performance gapthin certain
categories of school3heyarguethatin South Africa attention is focused more on how well
or badly schools perforraccording to narrow short term quantifiable critecateria which

do not take into accourthe importance of what schools can or cannot do with available
resourcesin a holistic and long term wayCrouch et al (2001) were investigating and
highlighting the need to look dhe capabilitiesof schools and school managers, and the
unfreedoms that inhibit their abilities to convert existing resources within gbkeools ind
learnerfunctionings. This explains whgt the time they we anxious to understand why
schools with enormous resources contithteeunderperform. Intergating such research and
hypothess holds the possibility of igniting new strand of debateand or which may
introduce new ways of understanding thgecific role resources plapr do not playin
influencing learner perfornmege. Th& argumentaligns with a critical research aim in this
study, whichis that ofdetermining the rolef resourcesn influencing learner performarse

in Q-1 primaryschools.

Furthermore, Anderson, Case and Lanf2001) see the task ofunderstanohg the

underperformancproblemasbeing particularly difficultf the roles played bl e a r SESr s 0
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and household incomés thisare ignoredr underestimatedrheysee household incomas

havng direct implications on learner experiencaad achievementsbecause parerits
invesing little or notime and resources their children has been shown to haveegative
effecton theirc h i | dabileynt® atend school regularly, as well as theirc hi | dr end s
performance(see Chapter 4:€8tions 4.4.5; 4.5.3 and 4.6.3). Whatcanconcludefrom the

study of Anderson et al. (200 that the mability of parents to inveshithear school going
childreneventually translates into certain unfreedoms within the classroom, both directly and
indirectly, as learners beconessand lesanotivated to learrand achieveTheyillustrated

this phenomenom their studyby showing how the lackf solid family structures affects
learner ability to learn. Many learners in poor schooling communities live with single parents,
andor grandmothers who are incapable safpporing their ¢ h i | dedweati@ns both
financially and morally because they gend on a meagre social grahat is considered
barelysufficientto run the household alone. Understanding how these nuances translate into
learner unfreedoms withinlassroom spacef®rms part of the journey | undertake this

research.

Motala (2001)argues that contestations regarding poor school quality emafmate the
different perceptions, definitions and connotations attached to school gt#ditgautions
that school quality should be objectivelgxamined takingSout h Af r i iot@a 6 s hi
consiceration if one seeschangeas a processather thana product.This explains why
achieving equity in education through public spendisgchallenging, asuge financial
resources are needed to redress the imbalaraesedby the apartheid regimét will be
difficult for policy changes to automatically reflect all the schoolsandin all domainsof
teaching and learning Mo t a | aalfisnedby tkevCA that assertghat institutions that
come from different strandshould require different amountsf resources andlifferent
timespando produce the desired results. Thiscusingon investigating andevealingthe
specificunfreedoms that inhibit the ability pborly performingschoolsin high poverty level
areado positively respond to governmeptlicies, by way ofmproving learneperformance
to theexpectedstandardsvould seem a valuable exercigéotala (2001) clearly positions the
role of resources, different apes, andhe apartheid legaciy influencing what happens in

South Africanschmls.

Buil di ng (@001) Mgumerthad apart from the plethora of perceptions and factors
surrounding quality of schools and schooliogange takes timé,use the CA as ebadmap
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to argue that apart from different amounts of resources pouiatb the schools,
considerations of creeping unfreedoms, as asllthe capabilitiespossessed by those in
charge of converting existing resources ifgarnerfunctioningsshouldnot be ignoredr
underestimatedThis line of thought influenced a 20@lan of action by the Department of
Educationthat focused ornthe way in which resources were being allocatemhd the
challenges schoole/ere encountang in their effors to translate available resources into
guality education(Hartley, 2006) The intervation also investigated andhighlighted the
existence ofcertainsilent but salienbarrierswithin schools that needl addressing to ensure

access and quality education for the poorest learners

Pretorius and Machet (20Q4) their attempt toexplainthe roleresourceglayin influencing
learner performace hypothesize that SES is a key component in determining learner literacy
competency within South fAcan schools. They sdearnes @bility to learn ¢ read, and
consequentlyachieve the required asidard of performance to be based on available
resources an@xposureto education related activitieat home as well as the naturand
quality (rather than quantityf resouces atschools.The studyof Pretorius et al(2004) set
within the context 6 a Grade 1classroom indicates how certainteaching and learning
practicesembedded at this levef schoolinginfluence learner abilitiek achieven the later
gradesIn essencethese studies show thiite correlation between unfreedoms accumulated
at home and at schoo&n help tcexplain thenature of learner functionings. Sometinike
consequencesf these unfreedoms ateard to trace in the later gradess they remain
elusive This aligns witha critical research aim of this study, whicldeserminingthe results

a cohort anlgsis will yield when attendance, retentjand pass ratef learner performance

in Q-1 schools is evaluatggee chapter 5Xhis partly elucidategvhy understanding learner
performancein Q-1 schooling communities iglusive and often beyond the control of

individual schoolsKlowie, 2003)

Chisholm (200% arguesthat quality educationin poor schooling communities remains
problematic despitenterventions by theeducation department to improtke quality of
education due to thetenaciousimpact of poverty related factors. From Chishols
understanding, engagingoverty relateddynamics could pave the way ta clearer
understandin@f the predicaments dkearneran Q-1 schools Thus, again whateergesfrom

Chi s h aralys® ssthe need fora closer examination cé range ofexisting factors
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operating on learner performancand thatfailure to do so can result in unspecified

unfreedoms

Many theores have emerged froraducation researcheas to whylearner underpé&rmance

in South African poor schooling communitisgibbornlypersiss. Van der Berg and Louw
(2006 argue that thexisience oftwo kinds of disparities imearnerperformance in South
Africa is alegacy of apartheidlaking this line of argument intaweount | seeunderstanding

how history influences learner performaracritical to my researchVan der Bergand
Louw (2006) argue thathere exist variations in learner performances within and between
schools, anargument thataligns with existing theaies and perceptions abolgarner
performanceanda debatén which| engage in seeking to understand some of the reasons for
such varances. Thus, | selectatiree Q1 primary schoolén the same locality thdtave been

seen tgerformvaryingly, inanattempt to vigorously interrogatkese variances

Van der Berg (20063lsoconcluded thatontinuing underperformance since 1994lifficult

to explain and understand especially given the huge sums allocateth revamp the
educational sectorinterventons which are not positively reflected through learner
performancesBased on his line of thoughtwould arguethat thisis due toan elusive chain

of events. Hdocusegparticularly onl e a r n e & a prod&EoShistorywhich to alarge
extenttrandates into unfreedoms that influence learperformanceinhibits efforts made by

poor schools to convert available resources into learner outcomes, and contributes to parents
not takingr esponsi bi | ity eduaation Viarhdei Berg(2006) dgades that,0 s
althoughresourcegplay avital role in improving learner performancéhis group of factors

renders their efficacy and legitimacy questionable

Similarly, Spaull (2012h)using results from the Southern and East African Consortium for
Monitoring Educational Quality (SACMEQ/)Ifor Grade 6 learneysalso endorseSES a
persistent remnant of aparthea$ a key player in influencing therfimanceof learners in
poor schoolingcommunities.He also emphass that learnerinability to do homewrk,
attend preschoobs well as the limited numbef readingbooks and textbookis school as
well as in their homesall of which are related t&ES influence leanes devel of
performanceAlthough acknowledging thgeneralphilosophyand theoryusedby many in

the education research and policy areas to explain sdhools in poor schooling

communities are bound to underperform, Spg@i012b) like Van der Berg(2006)
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interrogates the variances in performances exhibited by gdwoling communitiesand
undersceesthe need to examinmarefully other factors such as school management, parental
educdion, andteacher qualityHe suggestshe following as crucial iproviding possibilities

for quality educatiorand improved learner performanceaihSouth African schootls

1 Making surdearners have access to at least one year of quality pressdhadtion,

1 Providing adequate access to readingpks andextbooks,

1 Increasing the frequency of homework in poor schools,

1 Improving school management andoijiine,

1 Improving the ability of teachers to convey their sublexiwledge and

=

Learningfrom othercountries thatise fewer resources pooduce beer results

Looking at the relationship of theslnamics as well ashow theytranslateinto different
kinds of unfreedomsawhich impedelearner ability to achieve certain fetionings within the
classroomgsl argue thah suitable combination of theseutt provide some of thanswergo

persistent underperformance in schools in poor communities

Armstrorg (2009)argues thatapart from the impact of SES on learner performance in poor
schooling communities, teacher characteristompetence and experiengl@y an important
role. Armstrong(2009) arguesthat all teachers posseske potentialto dilute or minimise
some of the impacts of SE# learner achievemerandare capable afransforming learner
experiences and performance within the classrobinerefore employing more senioand
experiencedeachers irschools inpoorcommunities and witlstrongperformanceecordsin

Ar ms t r(2000)yiéwsis advisable becaus¢heycan be said tpossesshe experience and
wisdom neededto change thduture performance and career pathlearners However,
consideringnot only what transpiresin classroomsn Q-1 schoolsbut also the nature and
guality of teacher training in South AfricAr ms t r(2009ypdist of view needs more

interrogation.
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Commenting on education under the apartheid governrhisike and Ladg2006) claim that

the natureof educationapolicies instituted during the apartheid regime made the educational
sector racidy unequal,a situation which, at the time of their study, had persistegearns

into democracy. Inanalysingthe South Africam g o v e r afforteéa ensiueseducational
equity, they @ncur that existing patterngeand substantiallydifferent from tlose of the
apartheid era. In their opinion, government efforts to achieve equal education outcomes
through various interventions, including school fundiigwve beenfar from dfective,
especially in hstorically disadvantaged schoolsske and Ladd (2006) see these failures as
duet o | earnersoé existing soci al and economi
communities.Fiske and Ladd(2006:97)posit thateducational poties instituted in South
Africasi nce 1994 h av e thelyeaeerfailed to sakeeintobconsiderdtion the
realities of racial disparitieften coinciding or synonymous with SES that negatively

affect learner experiences in disadvantaged comities. They therefore emphasibe need

to look at the actual disadvantagef the schools from a historical perspectiv&ther than
evaluating learner performanper se, or separate from these realitiagthis context hey
advocatethe desigrng of more stringentand consideredolicies to offset the actual
imbalances thahaveexisted and still exist within poor schoolingcommunities. Thg argue
thatwhat existedn papemp tothe time of their study i2006 in terms of equal educational
opportunties was mostlyelated to access, sinemequaleducational outcomesas still a

reality in South Africa.

The volume ofstudies questioning the nature of learner performanc®-inschools in

relation tothe role various factors play in impeding learabilities prompted a massive input

by the DoEin its attempt tafind a wayforward out of the underperformance crisi$artleyo s
(2006) WCED report fnSetting a strong founda
t hrough a c¢ompr e hlkighlghted gapsxiktifg asthertimeans gpgcidied

thest eps to be taken to achi evses VHQHEDO&GQq ugaol ailt:
Hartleyd §2006) view, improving teacher working conditions, revisiting the assessment
methodspecified in curriculun005 (see Gapter 5) providing enough quality resources,
improving managerial capacity, encouraging active involvement ofptalgers within

schools, and encouraging networking between schools, Wawie the potential tproduce

good quality educatiorfor everyone. Although the policy document acknowledges that
resources in some of the schoalsthe timewere underutilied, the reasons we yet to be

identified, a gap argue in thisstudywas dueat the timeto the existence of unfreedoms and
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capabilty limitations of those in charge of converting existing resourcesoatcomes, and
generalschool quality. Although Hartley (2006acknowledged the absence of libraries in
many schools, and the scarcity or unavailability of appropbetds for learneusein others
there wa no mention of the lackf skilled and/or full timelibrarians a crucial setback for
schoolswith skeletal librariesand even for those with adequately stocked librafseg
Chapter 4)Having reviewed such studies and repartsetout to unravel how such lapses
and deficiencies at the timmontributel to learner unfreedomsithin Q-1 schools and to
obstrucingl e ar n e r stldeseschobldtoiathigveunctionings.

Interestigly, Hartley (2006) emphasizedWC E D @®Pwgressbn Policy as focusng on

retaining learners withi the system while ignoringhe unfreedomsit had unwittingly
introducedwithin the teaching and learning spacas,well asghe implicationsfor learnes 6

ability to achieve certain functionings (s€baper 5).AccordingtoHar t | ey poicy ( 200 6)
document, a learnenaynot repeat a phase or grade more thiace andwould be promoted

to the next phase or grade evenslie or hedoes not fulfil the required academic
competencies. Behind these directivesee theDoEO s i n to eetaina easonabler

acceptable numbesf learnerswithin the systemjn the interests ofeachng its goal of

universal access to schooljramdschool quality, while ignorinthe potential negative effects

of the implementadn of this policy onphysical and humamnesourcesn the classrooms

especially in @1 schools

This situation raisesdifficult and complexquestionsconcerning the precismeaning of
guality in education within the South African contdkis the compgxity of these questions
| would argue that crucialy informs the elusiveness ainswers thatould explain, and go
some way to addreskearnerundeperformancel and other critics othe ProgressiorPolicy
arguethatthe policydoes not considehe ways in whichit formalisescertain baggage which
will burden and imped&earnersas they journey throughrogressively highegradeswithout
being equipped to do sand withoutthe kind of supportheyrequire in the new gradeand
the impactall this has on the teaching and learning proceés.addition the policydoes not
specify when, how, with what, and by whom the necessary suppouldbe providedto
enablethese learnerto experiencea smooth coping procesk is clear that the long-term
effeds of thepolicy go beyond teacher content knowledge, ethics, learner motivation, school
management, and available resourddsese issueand concernsre highlighted involumes

of researchattemping to locate the actual causes of underperformaaspelly in poor
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schooling communities. Ignoring tHeng-term implications of such policies in classrooms
would meaneducation departments and policy maksh®oting themselvesin the foot,
especially if the BE expects the same poor schools and teachansptove and propagate
quality education andeaner performanceunder the very circumstancescreated byits
controversial and insufficiently thought througpolicies. My studyaims to unravelthose
unfreedomsthat inhibit learnes @bility to learn andto perform at an acceptable level
dynamicsthat are oftenignored or underestimateoly researchers and policy makdos

diversereasons.

Taylor, Fleisch andshindler (2008 arguethat the harsh realitiesinderlying achievement

gaps within the South Africaschml system ee caused by what they considerbeas yet
undefined salient factors and weaknedbes needo be addressenh orderto achieve the
governmeni goalof providing quality education for alllaylor et al (2007:2)reportedthat

at the ime of their studyiwhi I e four out of five chil dren
read at the right level, less than halfledrners attending former Coloured primary schools

can read at [their] grade leyaind only four children in a hundred in formi@ET schools are
readingat he prescri bed | uadepdrfarmancé mechodhouldnotbe t h a't
blamed onthe schools and on school principals alonebecausethe DoE at the time
determind how resouceswere allocated to school# the opinon of Taylor et al. (2007:2)

looking critically and carefullyat whatis required by each schobkfore considering what
budgetis suitable tacover the basic teaching and learning resoun€disat particulaischoo]

may reduce some of the problemgpeaienced inQ-1 schoolsat the time(see Chapter 4:
Sections 4.5.1; 4.6.1; 4.6.1.2 and 4.6.2IB)s theefore clear that the decisioagardingthe

nature and amounts of education resources tillbeatel to schoos is often based on a one
sizefits all principle While this principletakesquintiles into consideratignt ignores the

individual needs and challengefthe schoolsnvolved

Similarly, Taylor (2009) frustrated with the fact thgbolicy desgners at the time were
adopting a onesizefit all approach, while he and other researchers sawc#uses of
underperfomance in South African schools aultifaceted, concludes that designiag
flexible, transparent and negotiated allocatipnscessas a way ofmproving school quality
would be a danting task. Alhough bamg his analysison Mathematicstest scores, Nick
Taylor (2009) paints a bleagicture of South African prinary schools in poor schooling

communities He acknowledges that the variances in performance between sdieais
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historical origins, and that this can provide education departments withllatoo ready
justificationfor the existing circumstances in poor schoolinghmunities. Héocuses on the
variances inlearnerperformance between formerly/hite schools and IBck schoolsand

goes on tojustify the need tointerrogatethe reasons for durther divide inlearner
perfaomancebetween black schools themselves, even whese schools amtuatedwithin

the same locality a phenomenon that makes the relationship between cesocand
performance irQ-1 schoolgeruous at bestHe suggest thatif issuessuch aghe use of time

within the classrooms, the dissemination of knowledge, communication among stakeholders,
and leadership managememte addressed, learner performance banimproved Thus
identifying the fine threasl of connectedness between these variables, and their actual

manifestations withirclassroom spaces @1 schoolscouldstrengtherthat supposition.

Christie (2008)also theoriseson the exigent sizeabledivide and the strikinginequalities
within the South Africaneducaibn system caused by apartheidd impacing on learner
ability to achieveShe suggests thdbr certain goals to be aigved, the material and social
divide within, and between communites need to be addressedChristie (2008)in essace
recognise§ h a b o MIPe8l)ndiia of two natios in South Africaas being applicable
to the educational sectaand like Mbeki, sees poverty, and failure to addresastimpeding
any attempt tacreate equality irall sphers of life in South Africa.She explairs wha it
means to be poor by unveiling critical ideologse®l theorieshat | expand on in my study
According tothesetheoies, pverty is recognisedsextendingbeyond material posssiors,
because unfreedoms to a family membaused by povertare pasgd on, or transferto,
other family members, including school childran different ways, both dectly and
indirectly. Christie (2008arguesthat because inequalityemainspersisentin South Africa

is the crucialchallenge isto achieve equity and quality in educatid®dhe argues that
irrespective of the kind of schools learners attend, what thag kith them to school from
home affed their experienceand performancwiithin the classrooms. Christjfg0081) sees
this to be the core reaséor the FreedonChar t er 6s A The doors of
b e o0 p e niegdimachevalden the present circumstances in South Afrespeciallyin
poor schooling communitiesMy study however goes beyond such theo@sion to
demonstratén concrete and specific wah®w such transferability of unfreedoms practically

inhibits learner abilitieso performwell within classroonspaces
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Similarly, Van der Berg (2008)in a study ofGrade 6 learnersarguesthat, despite the
unprecedented resource transfers to historically Black scHealtserperformancen these
schoolsis still comparatively lower than in historically White schodlsus emphasisinthe
need to investigaten deph the actual role resourcesnd those with access to these
resourcesplay in improving or not improvingearner performancesawell asthe natureof
resources that are provided schmls in need. Heargues that learngrat poor schools
underperform bcause thesschools struggléo overcomeheinherited SES disadvantages of
the pastasthosecapabilities taconvert existing resources into actable goalsare laking

in both learners and teachers/principals at these schaisder Berd2008)argues thatSES
contributego the lack of parental suppart educationfogether withhousehold resourcesl)

of which directly limit learnembilities and potential to achievat school. In his opinion, a
proper diagnosis of the role SES plays in poor sithg communities could provide a clearer
picture of the nature of learner performance at primary school and beyond. His point of
departure is a comparison of international sestre resultswhich shows that South African
schools are seriously laggingehind in terms of standards. Understanding how existing
variables inhibit learner ability to perform would thereforeequire an integrated and

persisteneffort on the part of researchers and education practitioners

Taylor6 £2008) view of learner perforrancein poor schooling communitieas beinga
product of historyhas been mentioned. Historically it is created pedpetuatedhrough
SES and this often males it impossible to establish the relationship that ought to exist
between financialand otherresources and learner performance, despitee tamourg of
resources providetb the schoolsby the DoE/DBE. While being sensitiveto the past and
current circumstances poorschools, Taylo(2008)cautions that school management needs
to regularlygo backto the drawing board whenever learner performansees to be at risk.

T ay | (RQ0&) sievs are based on the conception thathen things go wrong in schools,
there is oftera tendencyfor authorities tasimplify the causesr to focus on less relevaior
surfacefactors while ignoring the realitiesTaylor (2008)argues thalearner performance is
bound to be affected by the fact thpincipals and teachers in poor schools do not always
work together towards a common godlhings often go wrongvhen principals allow
teachergo come and gaincheckedand to teachlwithout adequateeommunicatiorbetween
teachers and principals/HODwithout monitoring and evaluation, resultingnt arbitrary
absenteeismamong teachey# turn resulting irhalf of theactual teacimg and learningime

not being used effectively due laxity anqmbor planning and consequent poor curriculum
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delivery. Taylor(20089), in an attempt to clearly position the consequencesidi laxity in

schools emphags that, fi esuring theeffective use of time in any institution is essentially a
leadership responsibility and it would appear from the available evidence that it is a
responsibility which the WJVhsthereredsijsamkndwy of pr
or unexaminegdspacebetween resources apérformance, which would argueif explored

has the potentialtpr oduce answers t o tehdeu cbhautrinoinn gq udeSsotL
strandpersistently regrring in past andexisting literatureon learnerperformanceBasedon
suchtheorising anan studiesconducted| attemptto deepen the exploration bbw existing

nuances translate intearnerunfreedoms within the classroom.

While Soudien (2007agreeshat the legay of apartheid plays, and magntinue to playa

dominant role in shaping learner performance®itt schoolshe argueshat radical changes

in the field of education should not be expecdidhediatelysince theapartheid legcy is

destined tdinger for much longer thars often assumedr expecteda sceario considered

by Taylor et al (2012) as resilientand resistant to changéccording to Soudier§2007),
government efforts at addressing the social inequalities of thehaashot consideed the

everyday experiences of South Africans, what Sen (18&f2)s to as daily freedoms and
unfreedomghat canneutralizeany efforts made toward improving learner performance at

schools S o u (R008¢) stdclstaking reveals thatalthoughthe educatiorlasector ison

some levels graduallynproving learnempeformance remains questionable angraminent

issue instudiesin thisarea Sout h Afri cads s cideiofasthoothatal | en g
need to be seen within dmstorical context seem to be ignored at tleel of policy
formulation, despit¢heimpactof these orearner performancén principle, Soudierf2007)
acknowledges the neddr government and policy makseto consider the unfreedoms that

confront learnerdoth at home and within the school environmeviien designing critical

policies Undeastanding the connectedness and manifestations of these unfreedoms could
pave the way to understanding what Soudien (2007:1@®lledfit he Sout h Afr
probl emo.

On the other handas Yamauchi (20)largues apartheid has resultesh the spatial
distribution of quality education, and with good quality schools out of the reach of poor
children for multiple reasons, increasing government sidssid these poor school=ould
improvelearnerpe f or manc e . (2011)%esv,employingiquakfied teachs and

having better management in plageuld provide a better correlation eten resources and
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outputsin schoolsthusrestatinghe important role of human capabilitiestie conversion of
resourcs into learner achievementhus understanding the didivide between historically
white, and poor, schools involves a political rhetoric, complex to eidr explain or
understand, based on the different facets inheénetiie situationAs such,Yamauchi(2011)
emphasises the need for government to condabai resources within targeted schools if it
want to succeed in itgoal of quality education for allgiven the lack of balance in the
amount and quality of resources possessed by scleubsging from apartheid In

Y a ma u ¢281i1)diew, increasing geernment subsidy wsa-vis school fees could improve
the chances of aahving school quality. Thisupposition however contradicts several studies
such as those of Van der Berg (20062008), Taylor (2008), Taylor et a(2012), and
Anderson etl. (2001), which indicate thedestructiveimpact of SESon many learners and
schools.n this contexischool feexan be seeasanimpossibleburdenthat is likely tolimit
accessto educationfor many poor learnersThus, increasing school resources without
consicering the impact of SES couldevocably exclude many learners in disadvantaged
communities from enjoying théenefits enshrined in the newolstitution in terms of

providing quality education for all.

In another dimensionTaylor (2008) although convioed of the rolethat bothSES, and
management deficieres in poor schoolsplay in influencing learner performance, questions
the way teaching ankgarning is managed withiolassroom spaces. He argukat teacher
content knowledge, accessibility to teabks by learners, teacher ability to complete the
required syllabus, and learner engagement with workbooks within the classroom, are all
constellations of the existing scenario, especially in poor $icigpoommunities. Tayldr s
(2008) viewsprovide a foundationfor my studyto clearly disclose how thesmpediments
connect to one another, and how they act as capdbiitations, as well asreatingspaces

of unfreedoms, and at the end translat® learnes dGnability to achievethe desired
functionings. | am of the opinion that collating these factors from a capabilities perspective
could create a better understanding of what happenslirs€hoolsin particularon a daily
basis, and how dirdy and indirectlythat connectedness between these fattanslats into
learner underperformanc&aylor (2008) sees theability of schools to convert existing
resources at their disposaito desirable learner performance ratesaasultimate path to
getting the right answeit® the probleml considered itherefore worthwhile to embark on

this strand of argumentation my researchusing three selected-0 primary schools to

demonstrate how the inability of schools to convert existing resources, either due to
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capabilities limitations, oto existing unfreedms contributes to the persistere low quality
education. Therefore, learner performance can be expressed as resulting from a multitude of
interconnectedfactors Although effots on the part ofresearchergo understand that
connectednessand the ramificationsof this has provel challenging possibilities exist to
unraveland obtainthe much needed answers to learner underperformance, and the much

talked about school quality.

Taylor, Van der Berg and Burge2(121) seeefforts on the part of governmemnd revamp
the quality of South African education through policy initiatives witle tcoming of
democracyas beinghampered by what they considertotbea f ar mor e resi |l i en
p a s Acknowledgingvariations in the manifestations of te&isting SESin high poverty
level areasacross societieghey interrogate the availability of real schooling opportunities
for learners in poorer communities. Thagguethat questioning learner ability to perform
without considering the role of SE®uld leadto prematureand incompleteconclusions
regarding learner underperformanc&ccording to Taylor et al (2012: 2) education
expendiure in South Africa shows thap to 80% of the allocated budgetréserved fothe
acquisition of quality teachekgho areunfortunately concentrated in affluent schools, where
most teacher unfortunately prefer to work.see refusabn the part of teachets work in
poorer communities as noherdy beinga personaldecisionon the part oftheseteachersbut
one thatis urdoubtedly connectetb the daunhg effects of SE®n teaching and learning.
Taylor, Van der Berg and BurgeR(Q121) posit thatexisting teacher practices, through
classroom management styles, and assessment standards iragiaaeate unfreedoms
accumudhted through SESt canthereforebe understood thaif all of the variousfactors
identified by different authorgas causng learner underperformance amet collated, the
picture would beunlikely to becomplete Understading the connectedness betwetrese
factors and how each of themnanslates intdearnerunfreedomswithin classroomscould

yield usefulanswers.

This explains whyFleisctd £2008 v), strongemphass on the facthat underachievement in
poor schooling communities cannot be tiedvdao onecause;he considers the causes as
Anei ther si ngul a2008)points tosthe riapt that,cunlike Formeei Vghitehand
Indian schools predominantly pooschoolcommunities are plagued by the transfergbof
external baggage intdassroomspaces, which thetmanslatesnto unfreedoms that hamper
learner ability tdearn andachieve. Such baggage includes healtitfamily and community
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difficulties, which directly and indirectly inhibit learner expexes within the classrooms,
degite their desire to learnTaylor (2008) argues that this baggage is not ofsariously
considered when evaluatitgarnerperformancean poor schoolsThus,without taking these
factors and their interconnectedness into considerasivategies put irplace to improve

learner performance are far from effective.

Fleisch (2008) argues thathe relentlessgrip of SES makes it impossible to close the
achievement gap that exists in pasrhooling communitiesespecially becauseoperty
related matterseepinto classroom spaces in many forms, sometimes unnoticed. Based on
the extensivebody of literature available relating to the relationship between poverty and
performance, and the contediexistence of underachievement, Fleisch (2G#culates as

to whether enough is actually being spentrevampng the education sector. Here, different
views come into perspective, further obscuringsemg theoriations abouthe causesof
underperformance in poor schooling communities. This is becaithén this stand
according to the view of€rouch et al(2001) enough isin fact being dongo improve the
quality of educationbut mostly from a quantitative perspective. Van dergB@008) and
Spaull (2012)glsoarguethat enough is being doity government inerms of interventions
butthatall effort is diluted by the existing SES learners in poor schools anotherattempt

to interrogate whether enough is being done to supgamerperformance in poor schools,
Fleisch (2008) acknowledges the value amgortance of school resources, but questions
their actual role ineffectively facilitatinglearnes abilities to learrand perform According

to Fleisch irrespective of the amount oésources provideatschools, learner performance
will not significartly improve if policy makers do not address thepact of SES within

communities

Fleiscld $2008) argumentthat, apart from the fact thaesourcesalone cannoprovide the
answersto learnerunderperformance, suggests spite of the necessity for a viety of
differentresearchapproachebeingused by different researchetBesecannot unveithefull
range of silent and salient factors needing to be identified and addréksddnsused to
interrogate the relationship between input amdput infuencesthe kind of findings and
analysisthat emerge. Thus,consider theCA as being the appropriate lens and methodglogy
for this study,since itcarries the possibility of delving tm spaces yet to be exploited in
depth. In the case of the researgbestion of this study, these would include the role and

manifestations of freedoms and unfreedoms, human diversities, capabilities, differences in
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spaces, and the conversion procé$mped that using the CA would help uncover some of
the reasonswhy cetain schools continue to perform poorly, despite efforts by the

government to alleviate their plight through resource reallocation.

In the context of resource allocatjoiaylor et al. (2008) acknowledgehat increasing
expenditure ompoor school$as toa large extent been based onaminal increase ischool
budgetallocations This is because the real value of the funds allocated to schools has
declined over the yegrand therefora@loes nottake intoaccount the effects of inflation, a
reality many por schools are currently facifigee Chapter 4:e8tion4.6.1). Taylor et al.
(2008) report thatschools are unable to provide basic teaching and learning materials within
the classroomdue to budgetonstraintsoftenresuting in problematic learngperformance
patterns This situation significantly delays h e D o Eemnshringdanathe Constitutioaf
6qual ity foreall Tayler etiald20@8:49)alsoargue thasystenic inefficiency isto
blame for the underutilegion offunds allocateda various school projects, includirigose

for libraries. The fact that thedetails and implicationsof this underutilisation are not
explainedin detail by Taylor et al. (200&reatesmore exploratory spacdsr researchers in

this areaespecially if oe lookscarefully and in detil at the financial and sociaéalities
within poor schoolsUnderutilisation of resourceby schoolshas been identified by many
scholarsas a managerialproblem contribuing ultimately to learner underperformance
another fator triggering debatesand theoriesaround the phenomenon of chronic

underperformance

Van der Berg (2007klassifies educational attainmentsetty years into democracyas
largely quantitativan nature because therbas been alimited positive impacton learner
capabilities in poor scloding communities. Aconsistentempirical researar on school
outcomes in South Africa after aparthelekrepors that, despite the existing differentials in
the qualityof attainmentbetween the forer White Model C ghoolsand poor schools, there
also exis$ a variation in performance levels betwepoor schools This explains why
Motala, Dieltiens and Sayed (20@91) considertalks about educational acces® be
incomplete ifthe dynamics that influencand hinderaccess are ignoredihey highlight
dropout, agegrade progressigrand repetitionof a gradeas instrumental in understanding
learneraccessMy study is informed by all these reports, findingsd perceptions in the
process of attempting to understand asthblish the specific dynamics that perpetuate the

variations of learnemndeperformance in poa@ommunities.

39



In the context of persistent learner underperformance in schools in poor communities,
Christie (2010), while not explicitly declaring her &ss to be informed by the CA,
examines the rolesf principalsand theconstraintsthey face intheir attempt togenuingy
transform schools She confirms the importance otaking into consideration thearying
spaces between schools, and the daily éspees thaare unique angvould in any normal
circumstance influence the implementation of any genuine policy initiathdes line of
thought is in essencsupported bySen (1992) 1 build on this strandin my attemptto
understandhevariances in perfanances betweethreeschools within te same localityvith
learners with similar SEXChristie (2010)arguesthat transitionaparameters from apartheid

to democracyand changing policy demandsork againstwhat principals actually need to

do to solve he underperformance problerand that this research terrain has not been
sufficiently explored.C h r i s(2010¢ $tusly serves asa springboard fromwhich 1
interrogate howdifferent spaces created by the mismatch between policy and practice

translatento learnerunfreedoms (seet@pter 5).

Christie (2012) builds on thineoretical modebf spacesand describeshow inequalities in

different spacesontribute to the varyingxperiences of schools and learngrdifferent

schooling cormunities incountriesaround the worldSheacknowledgethatSout h Af r i c a
formalisedlearnerbaggage in classrooms in different schooling environntraott be seen in

an historical conext She sees this baggage asginaing from the differences between

policy and practie in South Africaneducationboth in the school andwithin individual

classroors. In this contextthe importance of social relations within spaces rather than the
60thingsé (resources), and howorleamnarsiniffereatns | at e
spacesis regardedy some researchers, particularly those uiegCA lens, as theoute to
understanding the present predicamenta i n S
theoretical modeChristie(2012) linkst o He nr i L ept of docial spatedlthaughn ¢ e
Christie (2012) emphasizse the need to consider the variances in different schools and
classroms forthe purposes gdolicy design andmplementation, shdoes not explore this in

any depth, andloes not indicate thspecific kinds of dynamics at playas well as those

factors peculiar to individual schools and classrooA®wever, Christied $2012) analysis

and modeldo provide a focus for examining the iffierent capabilities, freedoms and
unfreedomsthat do or do notranslae into learnerperformancein different classroom

settings in poor schooling communitiés;oughthe lens of th&€A.
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The nature of learngrerformance makegup a broad spectrumvhich has beerxplored by
numerous researchensth different approachesll of which, in the view ofSpadl (2012a)
serve todistort efforts to obtairclear answersto the learner underperformangaroblem
Focwsingon numeracyand literacy deficiencieas manifested by the performance of learners
in the majority of schoolsh South Africa, he showshow thesevarying methodological and
theoreticalapproachedave resuled in misleadingand questiomble datg often based on
generalities and assumptionsSpaull (2012a) argues that it is importantor current
researchers conside carefully andholistically how the educationaystem operated dugn
the apartheid era in order tweate aspace for reasonablesultsto emerge, since clearly
there wee, and in many respects continue to tvep education systemsperating He sees
the divisiors created within th@partheideducation systerascontinuingto operate despite
efforts by the government to remove racial imbalanaed that thesexplainthe persisting
education inequalities. Spa@#012a)points tocertain factor@sbeng incorrectly blamedor
these inequalitiegakingasan examplehosefindingswhich assume that teackerelargely
responsible folearner underperformancd@he limitations of this findingas identified by
Spaull (20123)reinforeesCh r i s t iestianthat & mogegeriticaland indepthapproach

towardsissues of inequalitin educatiorbe embraced

Such limited research approaches to the problem are also pointed@ieltlens and Meny
Gibert (2012) whoalthoughtheyrecognig the role povertyplaysin learner performancim
terms of dropout rates, argue thhé povertyissue has beeapproached from an absolute
rather than a relate point of view. They argue thatmore comprehensiwenderstandingf
how learners individually experience poein the context of inequalitgould break new
groundin terms ofdevelopingour knowledge ® the causes ofearner dropout rates. This
debate falls within the reasmg of the CAthat recogniseghe individual unfreedoms
accumulated as a result of payerandhow thesdranslate or do not,nto learner abilitiest
school. In essenceas has been discusseproviding resources to schools e® not
automatically reduce unfreedoms causedpbyerty at the beel of individual learners, as
there remain possbilities of negative learner experiencegespective of the quality and
guantity of resources availabl&his approach coulgrovide reasons for the likelihood of
learners from poorer householdsopping out of schootue to barriers that are poverty
related, and not solely or specificallyelated to the nature of resources availadtlegher
school(see Chapter 4:e8tion4.6.2.). It could be thatdarners withoutertain basitiome or

school needdulfilled have felt excludedamong peers, and conseqgtlg dropped out of
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school. Thereforeif attention is focusedn povertyin an absolute sens® the exclusion of
other factorsavailableresourcse will be favouredat the expense of pertinerdrbiersspecific
to individual learnershat may be relatetb conditions at homend likely tocontributeto
drop outrates

In the context of factors which influence learner underperformance anedtoatesCowie

and Crawford (2007) arguthat principalsplay a crucialrole in learnerexperiencesand
perfamance In the opinionof these authorghelack of individual capabilities bgrincipals
hasa negativeeffect on learner performanc&€owie and Crawford (2007)nk the present
and ongoing crisis in a large number okchoolsto the incompetencef principals, a
deficiency theyare convined can be resolved ldeveloping the capacities of aspiriagd
existing principals They arguehat even where principals possess the required capabilities,
in-service opportunities to practiemd develoghe skills and abilitieshey already possess
essentiafor effective leadership and managemd3dsng their argument on case studies in
Englandand Scotlandthey advocatestandard programmes fpreparingprincipak prior to

theirappointment s.crucialfor ensuring satisfactoryearner performance in schools.

Similarly, Bush, Joubert, Kiggundu and Van Rooyen (2010) argue ith&gaching and

learning is inadequately managex$pecially in disadvantaged schooling communities, the
dynamics associated with exisli disadvantagesboth in the home environmerdand
surrounding communitieganaccumulatdo impede learnefsexperiencesnd achievement

They agree that the kind of management structure in place, the quality and quantity of
resources available, and tixay teachers organize themselves addcationally beneficial

activitiesin the classroom, attombine and contribute tihe natureof learnerperformance

Bush et al(2010)seethe managment of teaching and learning tneresponsibilityof both

principals and HoDs, whdnave been andre expectedy the DoEDBE to monitor and

supervise teacher3he roles of HoDsinclude monitoring and giving feedback to teachers

through active engagement in the form of observations, while prinergaigor the work of

the HoDs. According to Bush et a20101 6 5 ) AHoDs examine educat
wor kbooks and also check | earnersdé work to
o ut c olmthis apntextunderstanding what capabilities HoDs have to per&uchduties

would provide a clearer picture of what actually happern@-1 schoolsin terms of teaching

and learning, and how thimpacts on learnegsbilities to ackeve certain functionings (see

Chapter 4: 8ctions 4.4.1.5and 4.6.2.5)During theresearch processtake these roles into
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account in seeking tonderstand howhelack of certain capabilitiesn the part of principals,
HoDs, teachers and learnepgrpetuatedearner unfreedomén the Q-lprimary schools

selected fomy study.

Bush etal. (2010)see pooilearnerperformance iQ-1 schoolsas managerialinked, often
causedby ignorance, negligen¢c®r poor communication among stake holdersessence
where principals fail tday down firm guidelines of accountability for their stafhd respect
other managerial duties, teaching and learning is likelget@mdversely affected\lthough
Bush et al. (2010) considehat social and educational crisefaced by learners their
classroors andcommunitiescan be compensatddr by good maagerial skillsalone | see
this a a highly questionableand simplisticassumptiongiven thecomplexrealitiesin Q-1
schools However,given thatauthors such aBush et al. (20103eeprincipalsas having the
potential tocontribute to the creation ain enabling learning environment by properly
monitoring, evaluating and inspiring teach&swork towards common achievable godls

take this perspectiveas one amongst other perspective@®, consideration in my study

Taylor (20113) claims that thes ol ut i on to fit he SeituaechinaAf ri c a
tenuous spacéetween resources and teaching and management at each individual school, a
theory supported by Modisaotsil€2012). | arguethat in order to truly understand the
realitieswithin Q-1 schoos, researchers need embark ora closermore robustnd careful
observationbecause certain practices pertinent to resolving pttoedlem remain elusive.
However, Taylor (2011) acknowledges that, although SES is a prime denominator when
learner undrperformancesi put irto perspective, it can be mwolled everon the home front

if schools are properly managed. Thigument s alsdeenreinforced byresearchersuch

asVan der Berg2007) Taylor (2008) Spaull(2012a, 2012b, 2013 & 2014nd Arnstrong

(2009) who, in addition to identifyingand describingeadership and managerial @ss
emphasie the lack of accountability, and the need for good relationships between
stakeholders in poor schooling communiti€aylor (2011) justifies his viewybillustrating

the surprisinty good results exhibited by some learners from historically disadvantaged
schoolswho attend historically white schools that are well managed, despite the persistent
nature of SES in the homeéthese learners T a ¥201d) opingn, although nogenerally
applicable justifies the necessity for critically examiningoor schooling communities. |
chose thre€)-1 primary schoolsn an attempto understandome of thosehallenges that

drive learnemperformanceapart fromtheavailablity and quantity ofresources
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ltumeleng and Ldm (2014)Iso arguehat the naturand qualityof school management has a

strong influence on performance. éihargumentis based on the assumption that good

managementwithin schoolsdetermine how wdl teachers teach, anthat this in turn
contributes to howvell learners learn, and consequently influences how stakehasldensas
the DBE view the supportthey provide to schools. Though focusing more on
underperforming secondary schools in ardistin Gautengl t umel eng and

recent study reveals many of theexisting challengesn poor schooling communities,

Ldmo

including those in primary schools. Despite the emphasis on SES, and the existing

management structures within schools, the tielabout learner underperformance in poor

schooling communitiespens up andeepens dailyas challenges persist.

In contradiction to some of the theories described ghidweadley (2012) posits that certain

factorswithin classroomghat inhibit learnegbility to learn ando pass are under thecets,

as their focus has beemostly on management anidacher professionalism. According to

Hoadley (2012), understandinghe complexrealities within classroommmay providemore
comprehensive answers to whatpiedeslearner abilities to perform irQ-1 schools
Hoadl ey 0s (creadedrRafditionhlexmarayory spacér my researclinto learner

underperformance at thegeorschools.

Studiesdonein the South Africancontexton learner performangcalthoughunderpinned by
different theoretical perspectivegienerally agree that a problem existaround learner
performancedespite concerted effartoy government tgrovide resources antb adjust
educational policies to meet recommendations made by reseaMaarman (2009) loakat
poverty from adifferentangle to that of previous mainstream researcheisg the lenof
the CA to zoom intolearner performancéen poor schooling communitieBased on the
broader notion that SES is persistdm, looks & how its existence iglirectly transformed
into learner unfreedoms, and consequeintly their inability to achieve ceain functionings
He takesthis astep further by demonstrating how ignorance of exidtagnerunfreedoms
on the part of researclseand stakeholders seriesneutrali® any goernment effod aimed
at promotingschool quality. | n Ma a (2008)wigwslearnes @ability to canvert their
own capabilities ito functionings for reasons linked to the home front wheB&S is
persistat, exacerbate such unfreedanddthough Maarmar{2009) clearly demonstratethe
ways in whichlearnerfreedomsin informal settlement schools are restricted, does not

demonstratdiow existing unfreedoms are directly translated letynerunfreedoms whin
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classroom spaces task lattempt toundertake in this styd. Ma a (2608)rstads,
although localisd, can be said to bdistinct from other poverty related studjedue toits
ability to unravel a new strand tiie poverty debatea strandwhich can be duplicatedr
utilised, to understand learnemdeperformancen other poor schooling communities within

South Africa and beyond.

As has been mentione@paull (2013)seesdebatesabout undgrerformance in South

Af r i c a0 s bengfdr roonlover, aad that the crisis is factdeepening. He reitered

the existentincreasing gap between resource allocation and learner outcomes across all
grades, with specific reference® Mathematicsand Sience. Using an international
comparison Spaull(2012b) showsthe results to benore alarmingthanpreviouslyassumed.

He repors that South Africanschool learnergxhibit a performance that is two or three
grades belowheir age and normal gradevel, agravesituation describediR | ei schoés (20
study . F 1 €008)study reported on the first published systemic evaluation results for
Grade @earners in 2005 schools in the Weste@ape, whichindicatedthat many learners

were performing far below their respective grades. Considering thaethas been a stdy
increase in resource allocatiaver the last decadem tandem with aconstant change in
education policies aimed at improvitearner performancgehe persistent nature of the crisis

is alarming. In Spaulb s(2013) view, contributing to the persistence ofthe learner
underperformance crisand itsconsequences the degree and quality tdaches Gontent
knowledge Theseconclusiongmakeit tricky to determine whether thappropriateresources

andbr policies arebeing put in place ¢ tackle theproblemin Q-1 schools.Spaull (2013)
recommendsnore comprehensive studies on learner performand@-inschoas in orderto

identify more specificallythe core of the problem.

Pretorius (201¥also seesearner underperformande South Aficato be persistengndin
all likelihood, more serious anavidespreadthan assumedby government and the BE.
Pretoriuscalls for a revamp of the entire wxhtion structurein what he refers to asan
achievable turnaround strategyretorius(2014) argues that blaming teachers asdhool
authoritiesfor poor performance and thiysfunctionaty of their schoolsis incorrectand
unjustifiable governmenimustsharethe blame. Heseeshe realand complexchallengesf

poor schoolasnot being sufficietly or appropriately addressed
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Bayat, Louw and Rena (201#4) a study of learner performance in high schools, highlighted
critical and glaringissues that are easily replicable in pgoimary schoolsThey argue that
SEScontinwes toplay a predominarrole in learner performanaspeally in townshipsand
informal settlement schoolsAlthough SES influences learner performance within the
classrooms, understanding how it disguises itself in the form of unfreedoms to remain
persistent and unrecognizabiéthin the classrooms is critical imy study, thus the reason

for making use of the CA to inforguideand deepemy research

2.5 Conclusion

From the literatureeviewed it is obvious that the persistent achievement gap within the poor
schooling comunities is far frombeing closed, or rendered narrowApart from the gap
between schools in poor areas ands#hin rich areas, there & persistent variance in
performance between schools in impoverished areas themselves, thus raising @hd bar
compexity of existing challengesdebates andontestationsabout the actual causes of
learner underperformandée Q-1 schools Considering that SEBaspersistée since 1994n
many areas where-Q schools are situatedespitevariousefforts andapproachesn the part

of researcherto unveil divergent caused learner underperformance is obviousthat new
strategiesare neededtb find a solution to the learner performance probletherefore argue

for an approach tthe poblem basedn existing silenbut salient factors that often translate
unnoticedinto learner unfredoms withinclassroomsjnhibiting learnerabilities to achieve
certain functioning. | also argue that the polai®n of the theories findings and
conclusionsof various researchersontributes to the bldang of the linesbetweenthe
different and distinct challenges, and thodicatesthe need to distinguish between these
while not losing sight of their connectedness in order to find some measistise,
improveand sustairlearner performancedccording to the CAunderstanding the problems
of schools basedn their localities, education philosophies, their past history and their current
situations what they as individual institutions experience, amdether andwhy they
encainter unique experiencegould be critical to understamg) what happens in each
individual schoolo influence learner performance at that school
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CHAPTER THREE: METHODOLOGY

3.1 Introduction

The aim of thecurrentstudyis to explore the ways in wich the capabilities approaclCA)

can inform our understandingf learnerundeperformancein Quintile 1 Q-1) primary

sclhools in South Africa, focusingn three selecte@-1 schools in an infanal settlement in

Cape TownAs was mentioned in the previouswo c¢c hapt e mainfocudsenthet udy 6 s
existing variances in thgerformance ofearners irthree Q-1 primary schoolsvhich receive

more or less the same volume and quality of resources
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hibit a fairly shaséadropet her mamobaprt ieb
ct oa swo twino 8eh(1992: §d i s a,praesseesdd o mwhtilteh @A s umes
| uaeds vteresi ty of THhena®Acd mabkisliidtuiads .spaces o
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pabil irtop &8 yaenfds atlhle exi st ence of freedoms a
influencing tbkef pscdlowmiimgdicea dmatldiarfner ent

distinctive | ines

Thi s cphraepstaenrc $ e ar descripti omhaasneds dafsrctubses i 0
incl awdiengpl anni ng, the methodol ogy, data col
fingfirnoom themfilddtha phases tihei mesiemfreahmaed msy a
The research methodol ogy useidoniadietdsd ®boei bed,
st agfest he pr occhepwstghnev otlhvreade eisnd gd® ® tteghlee s amp | i n
procedure cfhalolghwe ¢ airh i cicpdn tes,t i drnicchaee ai thsp
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I c o n shied emeetdh loedmopll odgyoe b e appropri ate fwohethe
varieadoifms and wunfirre eidioerest sveehdoreml@sgsosed t o o
daily basissiabdtthhe @ahas omudom, I n htetyeul d que:
value | bokwbdsat i nfklimanoodd ptelrd o rweamecteii ipgatt t e r
The chapgtecrabmsmai hhaim of t htehe esa&malrihl ittoi ee
principals and ot h &rsesitoaok esh o ladse rtwlaai yni St eidveq r
assisttaetaner ser t &he neseérechralsotseeksno undgrstand how these
cambilities played into the kind of variances inherentaarer performancén theseQ-1

primary schools.Prompted by whathe DoE expectdfrom these schools in terms of
performance &sedon the amount of assistanceceivedfrom the government, the study

seeks to understand tlspecific role resources play imfluencing learner performancen

such schools. | therefore seut to establish whethethe kind of performance pattern

currently exhibitedat schools such as those selected for my sigdyye tothe existence of

some peculiar varidés which contradictthe overreliance on the resource factor (Fleisch,

2008) | took this direction bearing in mind the important role individual capabilities,
freedoms and unfreedoms of learners, teachers, principdlther stakeholderglay in

determining learner functionings in poor schooling communitiésn order t o pr

interrogaft &@ctt hress plecedtab ah goue die

1 To establish the extent to which histoand environment influems learner

performance ihe selecte@-1 schools;

1 To determine the rolef resources in influencing learnperformance inthe selected

Q-1 schools;

1 To determine which results a cohort analysis will yield when applied in the evaluation
of learner perfanance inthe selected-1 primary schools in terms of attendance,

retention and pass rates; and

1 To investiga¢ how the CAenhances our understandingledrnerperformance irthe

selectedQ-1 primary schools.

Il n or den hdeood phrt aponiwvaeirghe st ated reseamascsh ai mw

adopatsed he research design.

48



3.2 ResearchMethodology

Aqgualitative resaearktdemedhosden ofggr t his rese
objectivey, obnd hadwdntdages esceQualaict ataitve re
met hodol ogy is also chosen because the resese

notion of the. worl d around them

3.2.1 A Qualitative approach

The qualitati vweaangdeaiar cdr deerttthebcddaa ombBi eand obj e
astudy that requiirredi Wwihdy fpbaacriddrnegs tiwecb h ¢ fl 99 8

Qualitative research is an inquiry process of understanding based on distinct
methodological traditions of inquiry that explore a sb@a human problem. The
researcher builds a complex, holistic picture,abses words, reports detailed

views of informants, and conducts the study in a natural set{fldg. e s we |l | ,
1998:15)

The qualitative ithe sesgearcherhan apgotttynito @xtragti meanmg
throudh interacting with participants and tapping their wealth of experieascactors in the
real world (Merriam 2002. Merriam (1998)argues that qualitative researchers embark on
describing and explaining the world based on theedgnces ofthose who live in it. Thus |
conductednterviews with principalsteachers and learnerscarried out lessonbservations

in all of theGrade 7 classrooms each of three schooils order to gain insiglstinto leaner

experiencef anaturl classroonsetting

Interviewswere conductedvith the principals ofeach ofthe three schools based treir
extensive experiencas administrators, executors of educational policies, agents of change,
and executors of th@mplementation of thecurricdum in the classroomsFocus group
interviews wereconducted withteacherspased on the assumption thhey interact with
learners on a daily basishare a wealth of experienaenong themselveabout learners at
different levels, and understand cleatittye freedoms and unfreedoms of learners within the
classroomLimited time and resources made it impossible to condutividual interviews

with teachersSince learners were unable &olequatelyexpress their feelingsand their

freedoms and unfreedomisrough questionnaires,introducedfocus group interviews and
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observationsin orderto understand how their daily activities atigkir interactions in the
classrooms influenced their ability peerformor not. Rich data was obtainefilom learnes
regardng learner unfreedomm the classrooms imparticularand the sabols in general.
These unfreedommformed thewhy, and thehow of what they did or did notlo in the
classroom and how thisimpacted on their learning abilitiesand on their level of
perfaomance. To ensure that such daresound and trustworthy, observations were carried
out several times in atif the Grade 7 classrooms,@ocedure Merrianf1998) consideras
vital in conducing in-depth and reliable research

3.2.2 Advantages of quéitative researchapproach

The fact thathe researcher is the primary instrument for data collection and angilysss
gualitative research an advantageéerms ofmaking it possible to adafthis kind researcin
the context ofexisting conditions in he field (Babbie & Mouton, 2001; Merriam, 1998)
Adaptability therefore makes the process morather than lesgeliable and productive
(Merriam, 2002). Since qualitative research seeks answers in the real avortibals with
current issues, it relies moon what is seen, heard and read (RosssnRallis: 2003; Hatch,
2002) than what is measured statisticalpn aptrationalefor introducinginterviews and
observationsnto this researchlt is important at this point to understand that the kinds of
gusstions asked to gain the kind of informatisnughtin qualitative research are often
influenced by the theoreticahodel being used making the research process aductive
rather than a deductive process that is based earppted hypothes (Merriam,2002:5).

In attemping to generate new understandinggough studying humans in their natural
settings, thequalitativeresearcher is immersed in the procédsus Rossman et a2003)
regard qualitative researchers as learners in the field at evgeydftthe researcsjncethey
arecontinually learimg from data generated in the course of the research. This explains why
new meanings obtained in the course of the reseaechrone t@way conclusions at the end

of the study, ando influence the inoduction d¢ themes not prempted The stength of
gualitative research liedsoin its ability to fill gaps that have not been progeatidressed by
other methods or studies described in éResting literature (Merriam, 2002T.he ability to
triangulake data obtained through the use of different methmgash asindividual interviews

with participants focus group interviews, and observatioad, used in orderto dnake

meanin@ and strengtherthe argument presented throogh the study,gives qualiative
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research an added advantagealative researcthereforestrives to understand moreaal

the lived experiences of ifgrticipants, especiallhose of thdearnerswho are the focus of
the study. In order t@apturethese lived experiences, difentdata collectiontools were
used

3.3 Research Design

The qualitative reseaudbslaeecstiregdele IpQa dmaprtye ds cihs
in the Metro Southobi stheiThttuadfgsECampehd dwimsg n
all owetefoeelecsclomdldbs i nhnde same i Quitrhtei Isea me
geogr agprhdac.al Based on the fact t hat t hhe rese
consiaeagage os tbmd ¢ th esfud rt arby dYir 2009%. Garrimg (2007)

summari ses the characteristics and delimitat

A case connotes a spatially delimited phenomenon (a unit) observed at a single
point in time or over some period of time. It comprises the type of phenomenon
that an inference attempts to explain...A case may be created out of any
phenomenon so long as it has identifiable boundaries and comprises the
primary object of an inferenc€Gerring, 2007:19)

According to Bell (1987), acase studyas the potentiaio give individual researchers the
opportunityto study a particular aspieof a problem in detaieven wherhetime availablds
limited, targeting an end product that the case of this studyyill inform the theorization of
educational policies and praz and the associated problerffseebody, 2003). Since the
researchwas aimed atunderstanihg the role resources play in detening learner
performance inselected Q-1 primary schools, sa well as the variances inlearner
performances between schoolshwsimilar characteristics, teethree school$ocated in the
same vicinityanswered the criteriaf a case study. Threample of thehree schools repsens

a unit of analysis. Theyare jointly observed in an attempt to understand the trends and
variancesin learner performance theseprimary schooldocated in a high poverty level
area This choice of a sample accords witancock and Algozzire €006:15)description of

a sample, mgample of schoolbeingi n fii t s natur al C 0o ptaexto,. H au

accordance withthe view of Henning, Van Rensbumnd Smith (2004), my focus as
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researchers on the systematic connections among observable behaviours, speculations and

causes.

According toGerring (20@), due to the kind of evidence involvadthe kind of research |
conducted,it is difficult to associate @ase study with any clear cut definition, hence its
association with the qualitative research methbd for this reasorthat the strategies and
tools adoptedor this research modalke always unigue to each reseapchject, as well as to
theresearcher involved. In the view of Hancock e{(2006),characteristiccommonto case
studiesinclude their focus on individuals and groupas well as o phenomena that are in
their natural ontext,that arebounded by space and tinae mostly descriptive in nature,
andaregrounded in dep and varied sourceSerring (2007 seeshe commonedeaturesof
any qualitative researcas beingembedded ints alignment with the whywhat and how
guestionsvhich areparamountn anyin-depthinvestigation.

This study sets out to understatite reasons focommon trends in the performances of
learners il sample ofQ-1 primary schoolslooking atwhat causes the existing trend, and
from this samfe of schools, gain some understandingvbly and how these trends continue
to manifest themselvan the way they dounnoticed or unattended tojthin the education
system | consicer the process othis particular kind ofinvestigation using the paitular

kind of theoretical framework it doe$p require aqualitative approachGiven that the
research involves humarniswas guided byy i n(2089) recommendatioms well as that of
Hancock et al. (2006}hat data for qualitative researchagproprigely collected in natural
settings Merriam (1998) sums up the advantages of the utilisation of a case study for
research such as mine. A A c¢ asdepthsinderdapdindaf s i g n
the situation and meaning for those involved ( rm,r1998:19) It is through a case study
that a researcher gets to understand the complexity of the phenomenonstoeiieg.
Understandindearnerundeperformance irQ-1 schoolsn South Africa is complekecause

so much attention is focusedarrowly on what schools possess in terms of resources in
relation to the kind of performance exhibited, rather than ondmaWto what extertheyare

able touseexisting resourcefo achieve what is expectdry them and the DBBf thar
learners in terms of penfimance Thus the use athe CAfor this studyin orderto understand
those challenges schools experiemgetheir attemps$ to convert existing resources into

functionings.
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For the purpose afinderstanithg existing trends,the reasongor their existenceand thé
consequences on learner performanced ocument s on | earnersdéd per
and carefully studieth all selected €1 schoolsSuch a blending or triangulation of data is
demonstrated through the usiea range different researchdis and data collection methods,

including questionnaires, individual and focus grougerviews and observationsin a

process otleepeing and enricing the data anthe findings(see ®ction 3.6).

3.4  Research approach

| adopted thenterpretative paradigras the research approadh this studysincethe study
focuseson the actions, views, thoughts and words of the participants. Denzin and Lincoln
(2005)seeparticipants athe most valuable tools a qualitative researcher could use &mdee
interpretthe worldandHenning, Van RensburgndSmit (2005)see them as the central focus

of any qualitative studyThus | arranged tanteract with participants ia variety ofways,

including observations and intervieves)dboth individual and focused groupsccording to
Henning et al(20052 0 ) , AKnowl edge is constructed not
al so by descriptions of peopleds intentions,
selfu n d e r s t Bhaydseethe qualititive researcheas locked within an interpretative
frameworkin orderto divulgethemeans to unlock the truth about the world throagtample

its participants| thereforefocused on how learners behaved in the classroom, and how they
reacted towards the teaching and leagngmocessin orderto extract meanindrom the
observationand gain more knowledgabout thefactors thatwereinfluenang thel ear ner s 6
abilities toperformwithin classroom space§his process enableohe to make meaning of

how certain classroom actii@s predisposed learrsgowardsunfreedoms, and consequently

impacted on how they performed.

The study was guided by tlssumption that resourcesd the ways in which they are used
or not usedare one of the crucial factormfluencing learner pesifmance inQ-1 schools.
Thereforg in embracingan interpretative paradignh was exposed to issyesuch as how
existing resources wetgeing usedor not usedo achieve intended goaland theextent to
which capabilitiesare available tothose charged wh convering existing resources into
functionings. Existing uméedoms that acted as barrieydearners, teachers, principadsd

other stakeholders in their attempt to contributsai@simproving learner performancat
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these schoolswere interrogate in order to understancdthe nature of performance in the

selected QL schools

3.5 Administrative handling of the data gathering process

| approachedhe Metro South Education District (MSED) offices in Mitchells Pléon
clarity and directives omy choice of schools for the researsample One of the Circuit
Managers (CM) shwed a keelnterest in myprojectand helinterestinfluenced the critea |
usa to choose the schools for nsample Merriam, 1998). The CM ported that the
performance of leaers in that particular circuit had beesandremaineda concernandwas
being handled with a lot of cautioThe CMalsoreportedthat the schoolglentified wee at
that time constantly in thgpotlight, thatabortive effortshad beemegularly put inplaceover
the past years to remedy the state of affaarsd that there was in faet needto fully
understandwvhy such variances exist in learngerformancein schools such athe ones

chosen for the sample

The CM assistedane by selecting three schaothathad recordedow, medium and high
performing standardsind werelocatedboth within the same areandhad been classified
within the same quintile. The assption was that learners in #®schoolswould have
similar backgrounds and experienceas ghatall threeschoolspurportedly receive similar
kinds of support from governmertboth in quantity and quality. The CM had a thorough
knowledge of all the schools and their principats well aghe abilities of their learners, and
the general chldngesthese schoolswerefadng on a daily basisn their effortsto improve
the performancdevels of their learnersThewillingness anccapabilities of therincipalsto
assistme in the research process also contributed in the choinesdewith the assistance

and guidance ahe CM.

The CM wrote letters teach of thehree principals to solicit their assistangemy research
project althoughcautioningmethatthe lettersdid not constitute a departmental instruction to
them to assistme in the esearchl was obliged tobuild a cordial relationship with the
principalson my own without the official suppordf, or a directive fromthe WCED, and to
gain their trustApart from the suitability of the schools, the CM linked the choice of the

principals to the wealth of knowledgend experiencehe considerethem to possess in the
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running of th& schools on a dato-day basis, the eff@tthey had maddo ensurdearner

success, and h e  Qekéonal interactions with them at an administrativelle

When | presented the lettei®m the CMto the principalsall of themwere welcoming
showed a high level ahterest in the research projeaendwerewilling to assistmein any
way possible to ensure that | succeeded in gathering tessery da. To the principals my
research project representad opportunityto learn and know more about what they may
have been doingr not doing, orexperiencing dailyas managers oindividual schools, and
how thatwas or was noimpactng on learner perforrance andthe general wellbeing of the
schools. Principal A1 and Bsee Table 1) iparticular made it clear that the performance of
thelearnersat their individual schoole/asa seriousoncernfor all principals in the area, and

onethatseemed tdvave no clearcutanswers.

Table 1. Principals at schoolsA, B & C

Principal A1 | School A
Principal B1 | School B
Principal C1 | School C

Note: School A isa high performing schoplschoolB a medium performingand school Ga low

performing

The research alsepresentecn opportunity for them to change the way they were seeing
their | earnersé underperformance, and to pl e
in the classrooms. Principal C1 indicated that this research project could becomeed chann

for them to understand more about the context of their schools, and the implications of the

SES of their learners. In the course of my discussion it became clear that, due to work
pressures, they at times ignored the pertinent findings of previousuamhtcresearchers,

even when these were made known to them. Thus, they remained stuck with the same
challenges on a daily basis (see Chapter 4: Section 4.6.2.5).

Since these principals regarded learnedeperformance as a thorn in their flesh, they
agreed that theyneeded a fresh lookt, and approacho, issues thatwere arising and
unfolding in their school®n a daily basis in order to find a way forwarchey saw their

involvement in my research asriching tothem, and indicated their support tbe success
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of the project. The pincipals in addition to being administratorsalso had teachng
commitments and thuspportunitesto understand firshand the r | e daily challergyés
as well assome of the silent reasons for théire a r mabilitg @ achieve certain
functionings. All three principals agreed to participate in filling outdbestionnaires and
taking partin individual interviews. The questions presented to the principals inclumned,
werenot limited tg administrativecurricdum and management issugsge Appendixd). Al
three principals and theieguties filled out theamequestionnaire. Informal interviews were
conducted with principal A1 and B1. Although all three principals participated in the
individual interviews, afollow up interview was only conducted with principal Adth the
purpose offilling some gaps and gaiyg more clarity on certain concernghe principals
referredme to their respectiveloDs who becameny immediate point of calvheneverl
needed assigtae during the course of the research.

Officially, according tdBE directivesthe HoDs liaise directly with the teachers on a daily

basis, and thereforen theory understand the challenges teachers encounter within the
classrooms in their quesd improve learner performancés administrators H odDteH
included guidingdirecing and supportingeachers omssues of curriculum management and
delivery. TheHoDsat each of the three schoelgre thusaware of the level of teacher input,

the challengetheywere facing at the time of the resegrahdwhat they didor failedto do

in and ouside of the classroom, their individual perceptions about learner performance, and
their general attitudes and efforts towards assisting learners in aideaitthe classroom.

Since HoDs are themselves teachers, they possess a wealth of knowledge about the learners
for which the teachers in their departmeat®ach of the three schoelere responsibleand

their individual and unique experiences administratos and teachexr Theywere therefore

ideally placed to choose teachers to participate in the researcto gmdvide information
pertinentto the researclBot h t he Ho D daily iatarattiod wattaticelr learnsr®

bring them closer to the real clhethges faced on the grouhy both learners and teachers

real learner experiences at the classroom level, Vaahersbring from their homes and
communities to the schools in general, émther classrooms in particular. €HoDsat the

three schoolsvere therefor&knowledgeblen ot onl y about the | earne.]
within the classroom, but also within the ensohooling environmentandthe corresponding
challenges thatvere directly and indirectly affeatg their endeavours to attainertain

functionings.
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The teachersvere chosen byhe HoDs on the assumptiothat the HoDsunderstoodirst-

hand the challenges that directly and indirectly impleitie effortsnot only of learners to
perform but of teachers to teach effectivel{fhese tedwerswere also awaren varying
degreesof what their learners wee capableor not capableof doing underthe existing
conditionsat these schoalsThey had also accumulatecknowledgeand experience which

they shard with their colleaguesvho wereteachng different subjects with the same learpers
through formal and informal meetingghere theyoften shard their concerns and worries
about the learnes performancethus enrichingheirr knowledge about learner allenges

and efforts. These teachers argtoodin varying degreethe dynamics of schoaksources

and their implications on learner ability p@rform or not perform adequatelyIn order to
obtain the required information from the selected participants that would cover the broad
spectrum ofthe research, questionnaires were designed to ensure that each group of

participants was adequately antmodated.

3.6 Research Instruments

To acquire sufficientatafor this stug, | incorporatedooth secondary and primary sources

As far as secondary smeswere concerad, books and articles on South Africand
internationaleducation were consultebhternetsearches ancesearch wrealso onducedas

a mean®f geting in touch with a wider spectrum of publications in the field. This was meant
to assist in understanohg the current trend oflebates on learngyerformance in South
African primary schoolsand beyondHowever, the focus wasn learnerperformance in

poor South African primary schools. In the domaiiprimary datainformationwas gatlered

from participants through questionnaires, observations, and individual and focus group
interviews in orderto enrich and deepen the data as well asiamgulate the data gathering
process. The schedulasd class attendance registers of learngre also analysed to gain
information on classroorattendancepass ratg and the naturand extenof progression in
place. Merriam (199804) recommendshe use of multiple sourcesndbr methods in
gualitative research because t hey easgsiinsgt ffitnod icnognsfoi.r ni heems
approaches tha&nrichedeach other are described in detail below.
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3.6.1 Focus group interviews

Focus group discussiamntserwerandorigeas eskems Iws n h
Morgan (1997) sees focus grougerviews within the qualitative research paradigm as a
preliminary means of data lection to supplementlata colected through other methods,

includingindividual interviews and observations.

3.6.1.1Importance of focus group interviews

Accor dHamgc otcok ( 2@ 0 7a)l, f ocus agrmee \c @ sassa Brgeussesa roanf
i nstrumequal i tat isvee trheesye agricvhe mbielpcearut @ sl eoarryec h @ r

ways i n which to unidretresrtactd ahnoowm gpsairetld lhcd apsaentt s
the i1ideas of othersfotlasclyr 2P02) spossitaensdst
supp!l eémeéeat obt ai newr cfers mudbatrtimenr f cus group d
r ensdtehreesear ceimofrreetli agl e and Shanaddsand an®dKk e war t

(200711) argue that this supplementatismecessary and desiralllee c aus e @Al i ve en
with groups of people will yield incremental answers to behavioural questions that go beyond

the | evel of surface explanationso

Hatch (2&fu®thit&88pcus group data can be a va
triangul ationo, sincesdthraove 1 gc arat Beccordiaymy ap o\va
to Babbie and Mouton (2001:292pcus groups present an avenue where information is
shapedand reshped based on the different ideas and opinions of the various participants

This blend would depend ohow knowledgeableand flexiblethe researcher is1 using

emerging ideas to build on the research findings by probing stimulating follow up questions.
Thsee ar gpurnoemmpttse d tfloe use egd ofmpir tihn tleenadri neegrasc her s

this research

3.6.1.2Focus group interviews with Learners

Between 13 and 1&arners were involved in the focus group interviews in each of the
schools althoughthis number islower than the initial 20 selected to participate in the
research(see ®ction 3.8.1) The focus group discussions with learners weraears of
gatheing the different ideasand perceptionthey hadrelatingto their ability toperformor

not o perform, since they were not in a position to atwemplete datan the topic under
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discussionthrough questionnairesiue to their age antthe limitations of theircapabilities.

The information obtainedrom them proved to bealuable, because the ey group of
learners acted as a stimulus for those who were shywhat at a later stage of the
conversationgainedthe courage to air their own opinionfacilitatedby the participation of
others.In order toobtain thedesireddatafrom the learnersspecific questions were posed
during the focus group discussions (8g@pendix 1) although follow up questionnaires were
distributedbased on specific respons&sructured and open ended questions were presented
to the learners during the focus grogssonsas an opportunity for theno give their own
views on existingfreedoms andunfreedoms tht they considered weranfluendng their

experienceand abilitieso perform.

3.6.1.3 Focus group interviews with teachers

Focus group discussions withatders were limited to four participants each schoolAs

mentioned in Section 3.9, assumed thahey possesseextensive knowledgeexperience

andthe capabilitiesto provide valiable data for the studyhe limitednumbers of available

teachers perrgup provided them and meith the opportunity to probe deeper into the topic

under discussion (Hatch, 2000).n |l v t elawdreed scurrentl y teachi ng
privil egeairf ot tea kietMaeagyftt i glaémbhad aughdeannd ot he
hapr ogr eistshe dt we same «aphdrot ,Gorfadteeewgmter et her

alongside the GradeaTuaebbdsssessyur meksiefmg dthh a Sfos
of thesedtaaghter &r ade 7 f or s ubkapwhi tdheicna dteh e
same subject aredaswealntdht &fusk paoacses eadbgoeusté nlde aerx
chall enges drdtskaypawenl é taklse to provide i mpo

unfr eaeddaeanmspoéeeat valeisecho®ol s.

Al t hodbpgrhi nhiaplalt e pot e nvtailaula btl oe wkhiadrwelt dscigecghe a ¢
t he decision ftroo mex dilewde wfaadtaudse li gnrb ceat eeitees u r e

s moathld unsel fccusnssicoHhast s hdi( 20@WRé¢n apgoapketahtt
cl @ags professi onaalr/ehigerroaurpcehds ctaciy dbtlermeenle m t o op
and di scuss cerhaanley.diascshueerss fornd élihye i anrpdo eamtdin @& id t
felt Maewealt ocer nah@ah @ yn fawvamymadie eoh bdEgr e seih c e h e

princopafl st he groups h b bken pmoncipaksd t !

admi ni str a(tsiepep eAn dfacgro Br i mary questions prese
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focus groupHadadc&cubepansmhentwer @HotDesa)c hwh e t h
br outgohtt he daipoomuds soifonksnowdi éflgeeht omemaspectiv
a d mi noiesrtarvatt htee a€ h eflrth e s ewd rea cthaaasho éntgg ubj ect s i
three Grede( A, cB a8 )t,he responses of the r e,

for the purpose of my research

The questiongosedto the teachersvere mostly opened ended. This wasenable the
teachers to fully express their own understansliofythe issues. By means ofthis data
collection method, teachers were able to explore and present their percepiEmsesfthat
were cruciako the studygeven if they were not directhglated to the questions posed. It was
therefore easier to introduce follow gpestions to gin a deeper understandiraf the new

strands of knowledge introduced the course of theliscussions.

Inf or mati onHpbesvivde d dbigegihteirgedait detde ebo/h et rhse,
sincHobthioeok part i n ntsheasf okauasb bdarsicaiesle ement i o
groups of t e a cfhoerr st hweebreaee sscelsaa scebnf r otl heesw gti heeoyt a |
plianfghhei r df@rdaeh igrmglinrertshei rodi gy ssPedyD N n

pl acne t he t hrheees es avieca@®lhsetngil ¢ enietdp ¢ a i oannsa baynsde

of the kindwef® nfoetaerdn etrhsr otuhgant u h et v a@ mtabldles Jr a
i mpl i codt itomisscoeaorlnecry per f.ormMecewd padvalyemyg a
pitvoloil®m shaping, t ltklodagraedres s n m@gto girrestseerdc
for reasons otchenpet e&B8icnaeaGemdebenr wieena ptrr ana
and highndchbheaoth@enar al Education @r dihrei rSgen( @
Phaset h8Pf, Wene hapbréoeviindd or matdi ovon d wee atshuatabl vy
enriched the findings of t he Jraensdeaomgdinedanrsae
avenukesrploebi ng.

Al tugpdh a f ocus girtthhe d¢irs awes piadcmw hwalss Ipd atnareg e
t hei r bluassyls icaingdad wwimes o mi s e d, saul cthhyoeutghhe misheel v e s v
genuiimdleyaemgsit evd 6 | pagts catpartttmncnoc.K 2087y e

t htahdei f f s cuht afeoc@aunmgi gqrgoups at deor tthhaenatee el st
of dihfef er ent p e opprlien diimpvddlilesy [¢éléeyd Bmel riedeamehde
a focus gr oluepc achiegg@awss ipaont ent i al aveywuand o i

coll ectivelnyorgetabteawtuknnaqwe chall engiers toHeitrhe
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|l ocahe thesdi Atvegeads cooul d nbepl acesd oc marnell e og e
They saw theiasapapotieait pat i olnear markg Hhogwervveer , i
unf ortunat ehdisd madeeri ablaidsae was t herefore gat!l
onby meguounesofi oninradirwisdwaald i ntervi ews.

3.6.2 Interviews

Seidman (2013)1atch (2002) ad Mouton andMarias (1988%eeinterviewsas an important

source of data collection in qualitative researnchtha they provideparticipantswith an
opportunity to speak freely about concerns brought to them by the researcher, and other
issues that may arise as a result of the subledhe view of Cohen and Manion (1980)
interviews allowfor morein-depth discussioon the subjectn compaisonto other methods

of data collection.

Jonson and Turner (2002) agree that interviews give the researcher an opportunity to create a
rapport wih the participantsanda space where a series of leading questions can be posed for
clarity purposesin an interviewquestions are probed based on the current discussions
contrast to gestionnaires whh offer none of thesepportunitiesIndividualinterviews were
conducted mostly witlthe principals (seéppendix 3 for interview questions for principals).

The advantages of interviews as research tools are discussed in more detail in the following

sections.

3.6.2.1Characteristics and advantages ointerviews

Interviews area feasible quahtive data collection tool that assistssearchexto collect

detailed information not obtainablerough questionnaireheyalso provide an opening to

follow up on important issues that were possibly notegoneted or planned before the

interview, butemanated from classroom observatioos,in the course of discussions or

based onthepar ti ci pant 6 s b o diya panicdlar fopicc Hach (2008 act i o
describes hovinterviewers often enter interviewtinags withspecificquestions in mind, but

thentend to generate more questions during the course of the interview, usually in response

toi nt er viesponseg, $hé social contexts being discussed, and the degree of rapport
established between theterviewer and the intervieweeas well aghe emergence of fresh
knowledgein the course of the interviewhis gives interviews an advantage over other data

collection methods including questionnairasfollow up questiongprobed in the course of
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discussbns often generaigreaterclarity and new informatiorfTashakori & Teddlie2002).

This is becausessues with doubt are often tackled hesdandimmediately. In order to get

more detailed informatioron issues that were observable in the classrodmsremained

unclear, and those that erupted through impromptu interactions with participargsgiven

free reign during the interviewsValcott (199220) argues thatiobs er vat i on and
interviewing yield compl e me. BimdarlyyHanceck énd r t ha
Algozzine (2006:4p seesemi structured interviewssaeing valuable researafstrumens
because they dAinvite interviewers to expres
world from their own perspectives, not solely frome per specti ve Thef t he
combinedperspectives gained from interviews and observaimnsately bring out a world

of knowledge that adds credibility tbefindings, Hence the need falassroonobservations

in addition to interviews as thcollection instruments ithis study As has been mentioned,

classroom observations were also used fotrthegulationof thedata

3.6.3 Observations

Al | Grade 7 classrooms (A, B ,ighed)ngpbosal bl €ht
0bserivol talt d sea rwhemress e | ect edt eoi pat tCHd arspa e@armc h
obser vcarteiantpgsdb 1i tetsmi bbbt ain certain critical d
l earners wermomrmél erdgt drethamib B get hiel me preactsi ve
presermscef.ar as possible itmenabuesemdlvalbhadmmae gse r
did not feem ithel at peer s

3.6.3.1importance of observations

Observations are paramount in qualitative research since théyeetine researcher to
Asystematically observe and rnescoo r (dH epnenoipnl ke e
2011:170).McMillan and Schumacher (2006:3468ge participant observation asulti-
dimensional, anchascomprisng il i mi t ed p a r bsereatiop,anteiviewing, arfdi e | d
artefact collectiono. Based on the nature of
a number ofdata collectiontools to be used alone or in combination with other data
collecion tools, as is the case in tlsisidy Learners in albf the Grade 7 classrooms (A, B &

C) were observed more than once to gaaximumclarity in the time availablen a number

of issues raised during individual and focus groofenviews.Merriam (1998)see the

carrying outof repeated olesvations of the same phenomerasnaffordinghe researcher the
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opportunity to gather data over a period of timvbich increaseghe validity of the findings.

Pring (2000:3) echoes this viewi The mor e observations there
generaliza i o n, the more confident one might be
soundhess and reliability othe data obtained In the case of thistudy, | saw classroom
observationsashavng the potential to increase thiaderstanihg of the daily struggks of the

schools, especially within thdassroomsGrade 7waschosen forthe research because the

learners wee a part of the cohort under investigation thast beentradked from Grade R in

2005 to Grade& in 2012when the study was conductddost avalable learner schedules

were patchy, making it difficultot trace the progressf that particular cohort of learners

through the various grades and phases.

3.6.3.2Significance and value of observations

According toCohen and Manion (1980pbservationis a vital data collectiortool for any
gualitative researcheattemptingto understand how learners and schools alike struggle on a
daily basis to achieve certain goals. S@eauthordurther posit that observable units under
such circumstances would inde, but nobe limited to, the learners, a class, a schaoid

thes ¢ h osorfodnding communityHancock et al(2007) suggest that observations should
be applicable in qualitative researdbearing in mind thahot all data required for the
research @&n be collected through other methobisey cautiorthat, even if the informabn is
collected properly, there is that possibility thatmay be limited interms ofaddressing the
research aims andbjectives and hence te importance of triangulation. [&sroom
observations gavene an opportunity to triangulatine datagathered through questionnaires

and viaindividual and focus group interviews.

Through obserationof theimplications of teacher attitudés learner disciplineand e ar ner s 6
motivationto learn the influence of teachem the general classroom atmospheas noted

In the course of each observation | placedtipular emphasis on teacher visibility in the
classroomthe teaches method of teaching andheir interactionwith learners classroom
managemen@nd actuatime spent on conterdnd other classroom activiti€see Chapter 4,

Sections 4.4.1 to 4.6)2Data gatheredn this waywas easily correlated with information
gathered through interviewand other casual interactions and ouside of the classoom.

The information wasompared and crossamined forcredibility.
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To enrich the data collection process, dethilield notes were recorded a@verything
observed within and oside of the classroom foauthentication andeference purposes. The
reactions of teachers towards certain behaviours of learners werdatagsee Chapter 4,
Section 4.6.2, especiallyin terms oftheir role in influencing learner behaviour ale@rner
motivationto learnwithin the classroomThe actions of participants, the way they interacted,
what they did or how they responded to certain tasks and questippgrsonal impressions
about the participants and their activities, even those that remained general or contradictory
were notedor further probingas well as foanalysis

3.6.4 Questionnaires

Questionnaires were administered to ITearner s
obtain the necessary information, separate sets of questionnaires were desigeech for
category ofparticipants, based omeir differentcapabilities andesponsibilities within the

schooling environment gee Apendix 4). According to Tashakkori et al. (2002)
guestionnaires playmaimportantrole in qualitative research used together with other

cdlection tools My research which focudeon knowing more about learnperfaomance in

Q-1 primary schoolsthusrequiredmeto design different sets of questionnairesléarners;

teachers and principatespectivelysee Aopendix 4)

3.6.4.1Types and purposes of questionnaires

Based on theassumedabilities of the learners, straight forward questions were presented
requiringfairly simple and straight forward answefdis was meant to ensyneot only that
learners were able to understand the questibns that the develogd an interest in
continung with the focus group discussions. Theestionnaires presented to the learners
were meant tassist me iunderstanithg and gaugindhe kinds of freedoms at their disposal,

as well asthose unfreedoms thiavere prevening them from achieving certain functionings.
The intention was to understand their backgrounds cogatly ther home environmentand

the role these home environmentsere playing in their educational endeavours. The
guestionnairesverealsod esi gned to el ici't these | earner :
classroom environmeimn orderto understand how resources, classroom interactions, and the
school environment in generalere promotng or limiting their educational capabilities. In
order to obtainreliable data for the projectl encouragedlearnersto write as much

information as possibJ@and not to include their names on paperany meansf identifying
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them.In spite of this directivethe learners presented very limited ng answers for many of

the questionsConsidering that they were Grade 7 learners, this inability to provide sufficient
responses to the questionnaires could be attributed to low literacy, |&edtsv those
expected for the grade

The type of questionnairelectedor the learners asmeant to exploréheirdaily challenges

and experiences, both at home and at school. Understanding learner experiences within the
classroomfrom their own perspective and understanding, based on existing freedoms and
unfreeddbms | sawas being crucial tothe research. This producedformation that became
central to the researchspecially when some information conflicted with what was obtained

from prindpals, especially regardimgsourceavailability anduse within the @ssroors.

Questions posetb teachergn their questionnairesvere openended, factuahnd opinion
related, groundecdhitheir experiences with tlidearners andh the classroom environment.
However the teacheransweed some of the questions out of ¢ext, or did not answer them
at all. The questionnaires were mostly currioml related because teachers #s main
executorsor deliverersof the curriculumare betterpositionedto understand the educational
capabilities of learnersndthe unfreedomghey experience. Thguestionnaires also covered
areas such as classroom managemant] resource availability and use within the
classroomsand wereaimed ataddressg the research question that deals with the role
resources play in influencing learmerformanceThe individual and collectivattitudesand
perceptionsof teachersabout learner performanceere coveredin the questionnaires
distributed to them

A third batch ofquestionnaires given tihe principalswas specifically designetb address
their manyrolesthatinclude teachingadministrationand managemengince principals are
agents of changeithin the schoolsthe questionnaires were designeddbtaininformation
that would coverthis broad spectrum, andould also unraveltheir capailities, and the
challengeghey were faced witin transforning existing resources intearnerachievements.

| saw he questionnaireas providing an opportunity for principals to provide detailed
information that corresponded with the attwale of resurcesand other factors that
appeared toimpact negatively on learner performancerespective of the amount of
resources pourethy governmentinto the schooling system. Being part of the school

resources themselves, it gave them an opportunity totigeiesincereand honest opinions
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on the actuafesourcesituation on the ground in relation to learner performaRc@cipals
from their professionastandng and experiencdivulged more convincing informatiothan
did the teacher®n the freedoms and fiteedoms experienced by learnetise roles of
teaches within the classroomsand theirimplications on learneability to perform or not
perform. The mformationthey providedl consideredo be fundamentaland trustworthy,
particularly since they wergoart of the lived experiences all the stakeholders at their

schools

Similar to the questions included in theestionnairalistributed tahe teachers, thguestions
in the questionnaire meant fahe principals were also open ended, factual and opini
related, although they differedlightly in some instancesince theprincipals were both
educators and administratofsee Appendix B | anticipated that thewould approach the
issue of learner performance from an angle slightly different fromothidie teacherdn the
fact responses from the principals were more elabottz® those of the teacherand
unveiled issues that needed to be investigated furttresschecked,and triangulated,
especiallyin relation toobservation and interviews \mitother participats The open ended
guestionnaires fapoth theeducators and the principals were mearrtvide them with an
opportunity to expand otheir individual opinionsor on certainimportantideas they vshed
to raise and/oplay with. For enichment and triangulation purposetata wasalsoobtained

where possibléom learner schedules.

3.6.5 Document study

This research which focuses on learner performance warranteddaptin look into school
scheduleseport cards of learners orderto gain an insight into their progression, retention
and attendance ratesndto understandhow theyprogressed from one grade and phase to
another, and thentricacies behind their abilitieto progress or not to the next grade.
Scheduleséport cards ofdarnerswvho were in Grader in 2012 were traced back to 2005
whenthey presumably entered Grade R. Leassbedules for most of the gradesre not
available forvariousreasonsit was also difficult to trace the cohort becausme leaners

did not gan admission to any athe schools from Grade R, as many learners were often
transferred from different schools, especidalpsefrom the Eastern Cape Provinésee
Chapter 4Section 4.5.)L
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In addition, #emptsto accesssoft copiesof these recorden the schol computers were
unsuccessful. Thechools either made it clear thideir computers were stolen with the
information on their hard drives (with no baaip), or that theysimply could nottrace the

files. Due to the missing learner schedulésvas difficult to build @ accurate or complete
profile for the cohort of learneising researchedgince it was anverwhelmingtask to trace

back to the date wheahey entered or disappeared from the cohorttaadeasons for this

had to put bits andpieces together from the limited records availabled compare
information with that obtained through interviews and observation for analytical purposes.
This explains why Grade 6 and 7 records for schgoWwhose records were traceable and

more or less aoplete,were extensively used in this study.

However, the principabf school A was honest enough to acknowledgegtreeral flaw in
the record keeping abilgs of the school, especiallyotbe of the secretariesThe principal
emphasized thashe as maagerwas obliged to rectify such flaws immediately, because
neither of he secretaries nor heould account for the missing documerits. her it was an
opportunity to rectify an errathat was never seen to exis§he nonexistence of these very
crucial documentations raised many unanswered questions regahneéinmplementation of
the Progression Policin the schoolsaccording to whictkearner schedules oughtderve as
guides for successful implementatiofsee @apter 5).Since teachers needéd hawe the
relevant information about learner progressioithe previous grades in order éffectivdy
assist them, thenplementation of th@olicy was questionableincerecords that were meant

to be used tdacilitate the proess werainavailable.

Those learner schedulesvhich were available yielded answers to some of ¢hgécal
guestionsand many probinguestions arosgistifying theuseof otherresearchmethods. For
example,there was tb need to look into the relationsisifoetween absenteeism and
performance, age and performanced ather factors thateededto beconsidered when a
learnerwas being progressed from one grafte another. Thisexercisealso createdan
opportunity to look atpresent and future implicationsf the Progression Policyon the
educationpath of a learnerin the primary school and beyond. Here, the question of why
learners perfored better in class tests than @xternalexaminationssuch aghe systemic
numeracy and literacy testgainedmomentumasthe gap wa always hug. The classroom
conditionsthat influence learner attitude, discipline and motivation to learere explared

further using other methods toobtain answes to questionsthat arose from a close
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examination othe learnerschedules. Tebtain a comprehenswand meaningfuhnswer to

the research questions, data gathered through the various instruments were systematically

analysed.

3.7 Data analysis

The data obtained from the field arfidm documents weresystematicallyanalysedas
advocatedy Spradley (1980 Ryan andBernard (2003), and Brazsi (2013). The analysis

of the datacommenced with the transcription of data collected through both formal and
informal interviews, focus grougiscussionsandclassroonobservationgHennink Hutter &
Bailey, 2011). During the observations, | made details notes of happenings within the
classroom, since they were an interactive sessi@nsomprehensive description of the

analysis process [@esentedbelow.

3.7.1 Analysis of interviews (individual and focus groups)

| used a thematimode of analysis for data collected through interviemisereby data were
coded or categomsl into majorand sub themes (Brazele3013. Ryan et al (200358)
argue thath Theme i denti fication i s one tafive t he

n

r e s e aBoyathi® (199861)def i nes a theme as fia pattern

minimum describes and organises the possible observations and maximum intepects as
of t he p hEs omode was niseibr the analysis othe transcibed data gathered
from theindividual and focus group interview§ranscription is seen as an important feature
of the process adataanalysisin qualitative research since it adds to the accuracy of the data,

and thus to the validity of the study.

| first readand rereadthe transcribed interviews and focus group discussions in order to
understandandbr identify emerging or underlying themesall the while taking into
consideration the research aims and objectitresyesearchquestions,and the theatical
framework Fereday& Muir-Cochrane2006). Thisprocess and phase of the reseaxets

also meant toidentify atrend of occurrences of information obtained from the different

interview sessions and participants. Ryan et(200389) agreethat thenes are likely to

surface more from topics that occur frequenif he mor e t he same conce

themor e | i k el y Due tothe wlunae oft nfaterf@addthefrequency ofsimilarity

in the available data, numerous subgroups emerjedrder to manage this volumand to
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avoid repetition and duplication of information, | identifiedtterns and themes and marked
across all types of data generated for easy identification androaisking(Aronson,1994;
Brazeley,2013).The processfaarranging availablénformation irto similar piles gave room
for conclusions, andndicated wherdurther action v@s necessayywhere gaps or doubts
existed(Aronson, 1994; Miles &Huberman,1994) This processevealed thenecessy to
conduct dollow up interview withprincipal Alin orderto clarify doubts thatiroseafterthe

coding and analysis

The coding process sprang into motion from the first conversations with the principals and
teachers and from the first visits at the school8/oments or deasarising from these
conversations thatvere identified as vallde or important to the studywere noted and
classified On the occasion of mintrodudion, including an outline ofmy mission to the
teachersand principalsvho were to participate in nstudy, theywereeagerto divulgesome
critical informationin a spontaneous way tlabughl had not yetasked forit. It seemedhey

simply could not hold back thie excitementand eagernesw® explaintheir challenges to
someondhey assumedvaslikely to find solutionsto these Rubin et al (1995 concur that

data analys in fact commences while the interview process is still under.idys was
possiblein my studybecauseheinformationl gathered at thisarly sage could be correlated

with existing literature on school performance, and the challenges schools and school
principals themselves face in theattemp$ to convert existing resources infearner
functionings.From this point information gathering proved to & orgoing process, as
comparisons and cross matchirfmsed on how data gathered through other instruments like

observation played out.

3.7.2 Analysis of observations

The on-going process of theanalysis of data gathered through observations was also
informed and enrichedy data ctiected from theinterviews and focus group discusss.
Although observationgn the three schools ragoncurrently themes that emerged during
classroom observations were noted and compared with those from interviews with principals
as well adrom focus group discussions with learners and teachers at other schools. This was
mainly to identify common featurgshallengesand the capabilities of the different schools,
andto understand the reasons for variances in learner performBmeaehematic methbof

analysis made it possibl®er me to become thoroughffiamiliar with the data, and also
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highlightedthe relationship between the theoretical framewbrkas usingthemes extracted
from literatures, andthe researchaims andobjectives. Each theme idliified was supported

by evicence frommy observationsandlinked to the theoretical framework us€Brazeley

2013. Major ideas that emerged from the data were cytamat arranged into separate piles
for easy identification and analysis, especiallyresedatacollectedusingother instruments
needed to be integrated. This method made it easier to identify similarities in information
obtained from various participants through the different instruments employed in the
researchin turnmaking it easieto identifyissues of concern that emergeaturallyfrom the

data. The esearch wathusdevelopedand structurel to addresshe research aimghat form

the pillar of this researctData obtained from the school schedules were also analysed t

complemendata collected through interviewad observations

3.7.3 Document analysis

Those éarnerschedulesvhich were availablevere analysed to give voice and meaning to the
study. Theschedulesreflected the existing Progression Policyand its influenceon the
patterns of learngperformance Since the study focuses on a particular cohort of learners,
there wasa need toclearly understand how many learners within the colhad progressed
similarly. There was alsa need to understand the role of attendamae playedn learner

ability to progress. This approach provided an opportunity to correlate data obtained from the
field through questionnaires, intervievesid focus group discussiomsd observationso
discern a clearer thread of data on learner edu@amal capabilities,in the process of
answering thejuestionas towhy they did or did noprogress. The dataese triangulated

with thoseobtained from interviews and observatidn orderto understand the dynamics

within the domain of learner performaaia the threeselectedschools

3.8  Description of participants

The choice of schools used in the study was based on the natureedahechopic, and its
primary aim to understand why some-@ primary schoolaunderperform, and why poor
schoolsperform varyingly, even when thegupposedly amashe same amount of resources
from the governmenthave learners from similar backgroundsyd are located within the
same communitieslt was therefore necessary to choose schamlatéd within the same
vicinity in order toattempt toundersand the causes and nature of sweliances To

successfully obtain the data requirddarnes, teachers and principals wetargeed as
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participants in the researci description of the population sampling processesthier
guestionnaires, interviews and focus groups for the three Isdsgaresentedbelow. These
details includeadministrative procedures for the data gathering process, the structure of

qguestionnairesas well as individual and focus groumerviews.

3.8.1 Population sampling for questionnaires, interviews and focus groups

A sample ofsixty learnersieeded to be drawtwenty from the totalGrade 7learnerdn each

of thethreeschools The reason fordarnerghat participatedn the researcbeingresticted

to Grade 7was becausgeverything being equathe cohort of learners involved in the
researchwas expectedto bein Grade 7 in 2012The purposeful sampling paradigm was
adopted in choosintpe required number ¢déarnerdrom the totalearneran Grade 7n each

of the three schools to participatethe research. Thiselectionwas done with an inclusive
principle inmind (Babbie &Vouton, 1998).

In school A where a reasonable amount of datalearner performanceas availablea
cohort of larners vastraced from Grade 3, through Grade 6 to Gradbé’ data for Grades 1
and 2for this cohort beinginavailable Records of learners that attend8dade 3A in 208
werealsonot available. However, out of a total of 134 learners that attendett$88, 3C
and 3Din 2008 only 74 of themhadsuccessfullyprogressedo Grade 6. Out of this number,
55 learnerdiadsuccessfully progressed to Gradey2012

Since only 74 of theohort of 134 learners identified in Grade 3 successfullygpeesed
through to Grade 6, it veasupposed that part of that cahepeateckitherGrade 3and/or4
andor 5 (see Bble 2) The missingdata for Grade 8, together withthe absence of complete
data for Grade4 and 5Sfor this cohort of learnersnadeit difficult to speculate how many of

them might have fallen through the cracks, at what gbay did and why.

Table 2 Cohort movement of learners Grades 3, through 6 to 7, school A

Total population in Total cohort| Total cdort

Grade 3B, C and D | progressed to Grade | progressed to Grade 7

134 74 55
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With the assistance of teacherstotal of 45 learners were drawn from the 55 learners in
Grade7 in school A in 2012 learnerswho, according to existing recordbelonged to the
cohortbeing researched inistudy. These learnenmgceivel consent forms that needed to be
approved g their parents permitting them to participatethe researclsince they were
minors Silverman 2000) Out of the45 consent formgjiven out to the learnersnly 38
were returned. It as fran this population of 38 tha sample oR0 learnersvas carefully
selectedo take part ircompletingthe questionnairesee ®ble 3. In the view of Ogunniyi
(1992), choosing a total of 20 learners from a total population of 55 that successteitgde
Grade 7 in 2012 is a truly representatbaenple. Although expected that the 20 learners that
took part in the questionnaires would eventually be part of the focus group discussions, only
18 learners actuallytook partin the focus groupdiscussios for reasons that were not
interrogated based on ethical considerati@irable 3. A similar procedure wafllowed for

schools B and C.

In schoolB, sampling was carried out based on the total population of 135 learners that were
in the Grade tlasseqA, B and C) in 2012, since completed records could not be obtained
for other grades to get a comprehensive trajectory of the cohort of lebenegsresearched

Out of a population of 135, 40 learnevgre chosen to receive consémtms, of which 30

were returned. Out of the 3@turnedconsent forms, 2@arnersvere chosen toompletethe
guestionaires, although only 13 of theoontinued into the focus group discussion phase of
the researcfsee Bble 3.

Table 3: Learner population sampling for quesionnaires for Schools A, B & C

School A | School B School C
Total consent forms handed out 45 40 43
Total consent Forms received 38 30 35
Number of Ilearners allowed 120 20 20
participate
Number of learners that participated| 18 13 14
the focus group discusss

A similar procedure was followed in school C where a population of 131 learners were in

Grade 7 (A, B and C) in 2012. Here, 43 learners were chosen to receive the consent forms
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using the purposeful sampling technique. The selection procealiinethe help of teachers,

took into account gender and age. Out of the 43 learners only 35 returned the consent forms.
A total of 20 learners were then chosen to officially participate in the research process (see
Table 3). Although all 20 leaners filan the questionnaires, only 14 of them took part in the
focus group discussion phase of the research (see Table 3). Their withdrawal was not
interrogated because of their informed right to withdraw at any stage of the research without

giving any reasons.

Thesampling procedures for teachers to participat®mpleting thequestionnaire and focus
group phases of the research wasessfree, since the principals in all tke schools
instructedtheir HoDs, who were themselves teachets oversee the pross. The HoDs
identified colleagues that were willing and had the timeassist with the research process,
both as facilitators and participaniree teacherBom each of the schools were chosen to
join theHoDs as part of the researehabling team. Téseteachers all shwweda keeninterest

in the research, makingfairly easyfor me and thento work as a team, although conflicting
timetables posed a probleduring the initial stagesThe HoDs were often very vocal, and
anxious torecount their experencesand express their viewfdom the angle of both
administrators and classroom teachgarticularly tlose atschool A.This partly explains
why it was impossible to carry oat second focus group discussiaith the teachersa

process that could nbe forced for ethical reasans

3.9 Ethical considerations

Since the research involddhumans and especially minorand had the potential to ause
unintendedharm ethical considerationsvere applied throughout the researchn ethical
statement which is set of rules guiding the relationship between the researcher and the
participants waslrawn up for the participant®\ccording toSwann and Pratt (20Q139)
AEt hi cal considerations are | mp dhetgeceduresf or

andprocessefor thisaredescribed in detabbelow.

3.9.1 Letters from authorities to give consent

Consent was initially obtained from the Education Higher Degree Committee (EDUHD) and
Senate Higher Degrees Committee (SEJDat the University of the Weste@ape (UWC).

Consent letters were also obtained from the Western Cape Education Dep&Wo&)
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(see Appendix 5) to carry out research in tbelectedschools. These letters werednsure
adherencéo the necessary guidelines that would establish aptatale relationship between
the participants and the researcher. After approval from the ED@R® SHOC at UWC,

and from the WCED, | also sought permission from the Metro South Education District
(MSED) head office in Mitchells Plain, which oversees\aiiéis in the schoolswhich fall

within the area of research.

Copies of these letters for ethical purposes were handed to the principals during consultative
meetings to seek their permission to do research in their various schools. Tiorugials
becausg all of the ethical clearances stated that thsponsibility for conducting of the
research in his or her school rests witik principaland it is her or his prerogative to or not
allow the researcher to carry out researchignor herschool. It was nly after the approval

of the varios principals that | was givgmermission to meet the relevant participants in the
study, the process was facilitated Ilye HoDs. The principals were happyd willing to
assistme in any way possibléo facilitate the esearchprocess Their pledges ranged from
filling in questionnairesandgranting interviews, to providing any other materials fronirthe
schoolsthat couldfacilitate the research. One of the principalgeratedthat there was
always that need to gamore knowledge inraer to tackle thenany andgrowing problems
thatmanifestin thdar schoolson a daily basisThis attitude on the part of the three principals
fed into their enthusiasm to see the research sucaasdl thusstimulatedtheir openness
through the entire process$his explains why some of them willingly granted more than one
interview during the course of the research, despite their busy sche@olethis reason,

information obtained from the principals was classifiedefiable,sound ad trustworthy.

3.9.2 Consent Letters from Parents for Learners

Owing to the fact that this research invalvainors, informed consent was sought in writing
from the learners anther parents (Merriam, 1998) (see Appendi® &). Silverman (2000)
consides parental consento their children participating in any research to be crucial
because children are netfficiently competentto take decisioson their own regarding
whether to participate in the research or marents wer¢husgiven consent formsia the
learners, whiclexplained to them the essence of the researuth how their children would
be treatedduring the entire procestearners were encouraged to bring toe@sent forms

back after a week, although some of them took longer than expaotdnany more did not
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return themOnly thosechildren whose parents endorsed tbesentforms wereallowed to
participatein the researchprocess This was intended to give theyras endorsedby their
parents,an opportunity to exercise their rights astonomous persons #ther voluntarily
accept or refuse to participate in the stulgitibie et al 2007J). It was thereforassumedhat
parents whadid not returnthe consent formsvere not willing topermit their children to

participate in the research

All participants were encouraged participatewillingly in the researchand alsogiven the
leverage tachooseto withdraw voluntarily from the research at the any timighout giving
prior notification and without penaltyThe learners were also imfoed of their right to ask
for thetermination of any audio recordings any given timgwithout offering explanations.
This explainswhy learners that did not participate during fbeus group sessiongere not
further questioad becausé regardedthis behaviouras normal,particularly for children
Christians (2005¢onsides thathuman freedom should be respectudthat participants in
any research need to be given the opportunity to dgnesuntarily participate in the project
without any formof coercion, and that any agreement between the researcher and the
participants should be based @ameguided by full and open informationhus anagreement
was reached regardirthe anonymity of participants, theprivacy and identityfaking into

corsideration thi vulnerability to deception.

3.9.3 Openness about participation

During my first visit to each of the Grade 7 classrooms in all three schools, giwen the
opportunity toverbally explainto the learnershe value of the research ahdw they would

be treatedvith honesty and respecthe teachersepeatedhis information in th& mother
tongue to ensure that everyoreadunderstood theirole in the researchand the value they
stoal to addboth to the research and to the quality ofirtrexlucation | ensured that
participants knew what the research was all about, what was invahahagling the times
and venues, and the kind m@fsearchinstruments to be use@hristians (20055uggestghat
such a process needs to be free of any fofrdeception before and during the research
Comgete information about the type of researaimd the nature of the procedureas
presengd clearlyfor the participantgo understad. These explanations boosted the meai

the learners who becameathusastic from the onset to participatethe research
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3.9.4 Anonymity

Since research subjects concerning humans are often by nature sensitive, emphasis was
placed on the anonymityf responsesand the identity of participants (Babbie et aD01).
From the start participants weraskednot to mentiontheir nameswhen completng the
guestionnairesandwhen giving responses during interviewSohen, Manion and/lorrison
(2011) agree thanonymityshould beguaranteedor participantsf the possibility eists that

they maydisclose information that could be of a personal or sensitive nature without bias

3.9.5 Privacy and identity

To protect the privacy and identitf learners and the institutions, | made a pledge not to
discloseinformation obtained fronthemto any other persorgxcept with their permission.
According to Christians (20045) it he <codes of ethics insist
peopl ebs identities aihdslpubiropaee medsures kespeanyr c h | ¢
information obt&ned from theparticipantsand the research locations confidential (Cohen et

al., 201). This s whythe schools have been coded school#A, B and G and a similar
procedure was followed for principals and teach€iwistians (2005advocats that when

that agreement of confidentiality is in pladata collected ought to be secured or concealed

and made public only behind a shield of anonynmityus, the names afhe participantsare

not used in thisresearchand thoseof schoolsare concealed. It waagreedby me and the
participantsthat the information from the researclwould be used strictly for academic
purposesand that major stakeholder®uld be informed of the findings aftéine completion

of the process

3.9.6 Vulnerability of participants

Cohen et al(201190) suggesthat, despite allthe formalities put in plae aboufprivacyand

other ethical consideratioefore the researciparticipants e mai n vul ner abl e b
right to privacy may easily be violated during the course ointhestigation or denied after it

has been NMearap (1998:23) adds thdin qualitative studies, ethical dilemmas

are |ikely to emerge with regard to the <co
Although there isno question thatinformation received from participantsas to be
confidential, it is questionable whether atif the information ultimately circulatedto the

wider publicis made known to research participaotanajor stakeholders involvetlargue
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that ethical considerationare and remainmuch more of a contested territty thanis often
realized withinqualitative researci.his explains whyChristians (2008.45)emphasizethat
within t he research domai n Awatertight con
However,in thisresearchcare was taken te@asonablyimit such violationsduringand after

the research.

3.10 Challenges associated with the data gathering process

Challenge®ncountered during the data gathering process at the sandatéd incomplete data
onlearner scheduledue to administrative and logistical reasons. The schools experienced record
keeping problemswhich meant thathe unavailability of crucial documents could not be
satisfactoriy explained. The record keeping abilities of the secretaviere peculiar and
inconsistent in school ADuring the classroonpbservationphase of my researca teacher
confessed to mthat i t h e woKk progeaimmed for this less@ould not be donbecause

work that was given to the secretary for photocopygingu | d n ot Evdnehoufhoitu n d 0 .
was clear that the secretaries did not have the proper skills to ntheagesting documentation,

the principals on their padppearedunaware of suclproblens. At the same schoadlt was
reportedthat when teachersotlected learner schedules to write repaiieyoften did notbother

to return them to the secretary orh e pr i n c,iwbiehiméant thatf stich dasuments
eventually went missing, andthe secretaries id not always have duplicate It became
increagngly clear that, because of the unavailability of these documesitain administrative
prerogatives weréeingeither siddined or neglected. For example, tReogression Policthat
allowed learners to progress to the next grattbout having qualied, and who neeckd extra
assistancerequired that the recordd such learners beeadily available andccessibleto allow
teachers to easily identify and assist such learaeenearly stage The unavailabilityof these

records impededr made thikind of intervention impossible

In some instances the unavailability ofege documents wadgked to the regular theft of
computers that contained learner schesllded whose files had not been backed up. This was
especiallysoin SchoolA. School Catiributed the unavailability of complete learner schedules to
the fact that thy had moved offices, and critical documentatisrent missing intransit. This
made it impossible to access important data on learner perforduarcmstrucing a full profile

of the cohort of learnersinder investigatiomn the domains ofittendanceas well agetention

and pass rates. It was also impossible to draw conclusions on how many |deuhers

progressed through the various phases successuliyw learner attendaadiadimpacted
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on learner performance and progressas,well asaffecting retention rate Despite these
limitations, datafrom othe sourcesisedto compensate for anglpplementhis discrepancy
rendered other kinds afata used in this study durabRespite these setbacks, a true picture
of the capabilities, freedomand unfreedoms that shaped learner peréorce in the selected
Q-1 primary schoolsvas described and highlighted with the help of additional material

gatheredrom individual andfocusgroup interviews, as well dgm classroonobservations.

3.11 Conclusion

This qualitative case studwas conducted in three -D primary schools located in a
aisadvantagdiicommunity or towship in Cape Town. The chapter highlights the journey
andstepsl undertook to choose the schodls securepermission from various stakeholders,

and the tools used ronductinghe field workto collect and analyse the necessary.data

The chaptedescriled the gradual process of sorting permission from the Uniyeodithe
Western Cape, the Western Cape Department of Education, the Metro South Education
District, and the principals of thtareeschools involved in the studin the domain oflata
collection, thredlistinct sets of questionnaires were distributedhe learners, teachers and
principals respectively In addition two sets of focus group interviews were conducted in
each of the schools with the learners dhd teachers, while individual interviews were
conducted with each of the principals. For ltiga reasons, focus group interviews were
conducted in each of the schools only with the learners and teachers. Data from these sources
were compkmented by observations all of the Grade 7 classrooms (A, B and @)the

three schools over a period ofmg, in orderto ensure maximum trustworthiness thfe

results The data weranalysed using the thematic content analgsghod and thethemes

that emerged in the co@®f the research were categedsand used to address the research

aims.

The chaptealsodescribé the challenges tharoseduring the various stages of the research
journey, andthe measures that were put in place to minimize earat distortion and/or to
compensate for the absence of crucial dakee ways in whichethical concernguided the
researcher in maintaining the required noans standards to ensure credibility in the data
collected and used durinthe research have been described. Tineings, outcomes,

framework for understanding learner performance a Q1 primary scbol via the
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Capabilities Aoproach, conclusion andrecommendations of thetusly are presentedh
chapters 4,5, 6 and 7.
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CHAPTER 4: FINDINGS AND ANALYSIS

41 Introduction

The findings of the studgre presentedithin the frameworkof the Capabilities Aoproach
(CA) andare analysedavith the aim ofunderstantshg more clearlythe diversenature ofthe
factors influencinglearnerperformane in poor schooling communitie¥he CA as was
described in detail in chapter 2 (secti2r®) and centralto the writihngs of Amartya Sen
(1989, 1992, 1998 & 1999)s urderpinned by the constructs of Capabilities, Functionings,
Conversion Unfreedons and Freedons. As was described idetail inchapter 2 (8ction2.2),
these constructsave the potential to prade more dhrity to researchers and policy makers,
as well as other education stakeholders, than do traditional approache$y schools
perform the way they darrespective othe quality and quantity afvailableresourcesSero s
(1992) argument regarding capdibies uniqueto particular institutions/individuals which
enablethemachievecertainvaluablefunctioningswas unpacked in chapter 2 in terms of the
variances exigig between institutions, and between individuals in the same institulibas.
focus of he CA on the freedomone has to achiey@andthe unfreedoms that inhibib n e 6 s
abilities toachieve functionings/asalsoelaborated on and discussed lrapter 2

The core thesis of th€A is thatthe amounbr quality of resources accumulated by a saho
cannot automaticallpredetermineor guaranteghe level of learner performancAs was
described in chapter & e n(8992) view thatevenwhere equal resources are provided
similar institutions and the barriers or constraints to acleare notseriously considered,
there are possibilities of variations in outconttest are likely to be ignoredilso examined
was Taylorés (20009) mor e schaole mtthe same lecale f
performing varyingly based on the diversity of humanigs and institutionsAs described in
chapter 3, his studyinvestigates thee theories using a sampmethree Q1 primary schools

in the samealisadvantagedommunity in Cape TowrThe specificrole resources are found to
play, particularly in relationd other factorsin influencing learner performance at the three
schools is examined using the CA lens and &dtm core of chapters 4 and Bhe purpose of
these chapters which deal with the recording and analysis of the collected data, is to
illuminate the ways in whichin the selected schools, a rangeeristingunfreedomsan be
translaté into learner undeperformance, even in cases whemequate and appropriate

resourcesra available.
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The chapter isstructuredaccording to theschools involvedin the study and organised
according to thanain themedhat emerged from the investigatiofhe findings from the
empirical study are presented and analysed thematically showinghsowata collected
relates to learneexperiencesn each of the threeschools as they struggle to adapt within
their particular andndividual spacesAlthough not a comparative study, the choice of the
three Q1 schoolswas made in order to attempt understand how the differences in
capabilities in each schools influentkeir abilities to convert existing resources and
consequently influence learner performantiee data collection process and the findings of
the study aréased on the assumption that resources are readily availadlehreeschools
and that these boolsstruggle to converthese resources into functionings and satisfactory
outcomes This isdue tothe limited capabilities thews institutiongossessn terms of their
commitment to improvng the performanceof their learnersagainst a backdrop of
unfreedoms exerted by h a t I c o rsitenfidbat tsaliendfactore(Sen, 1992) The
structureof the chapter and of the research was also influenced by the ideadofettsty of
capabilities possesed by those in charge obnvering existing resurces into functionings
each schoglandthe implicationsof such unfreedomfor learner performancat each ofthe
three schools on the basis otheir beingclassifiedfor purposeof this researchas high
performing (school A), satisfactory perfomgi(School B) and low performing ¢Bool C).
Learner summative test results as displayed in available schedulealseetsed as a guide

in such a classification.

The chapter is divided into severctions: section oni@troduces the chapter; section two
situates the CAas the frame work of analysiSection thredooks at the delineations of
history and poverty and their influences on the performance of lsaatehese schools.
Sectiors 4, 5, and 6 examirtee nature othe individualcapabilities in shools A, B and C
respectively, antheir individual efforts to overcomé@eir particularchallengesn attempting

to ensurea high level ofearner performancé&he final sectiortoncludes the chapter

4.2  Conceptualizing the CA in schooling spaces

As was described in detail in chapte(@ection 2.2, the CAis used in thecurrentstudy to
motivate a shift from the mainstream assumption that resources equal achievement to
focusing on theparticular struggles institutions go through in an attempt to aehie

functionings.Thesemainstream assumptiom®ld that what institutions achieve in the form
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of learner performancis assessed based on the amount of resources at their disygukal
ignoring internal and external characteristidhose éilent but pettinent variable® ( Se n,
1992)that influence theabilities of institutionsand individualsto achievewhat they vale.

The current study attempts to examine the variety of different challemgesinteredt the

three selectethstitutions,although showig different levels of learner performance, situated

in the same community. The investigation is based on the CA assumptioeverat
institution is uniquegespeciallygiventhe inherent diversity diuman abilities (Sen, 1985 &
1992).

As has been descel, the study takes into accouthie physical environmendf each
individual institution the abilities of those in chargd converting existing resourcess well
asthe likelihood oflearnerbackgrounds influenieg their capabilitiesand in turn creanbg
possibilities for variances in how available resources are experatedot, to ensure

functionings

ThesethreeQ-1 schools with their respective levels of academic performance, presented an
opportunity to explore howdifferences inspacesand existing variables contributéo our
understandingof the reasons whylifferent institutionsin the same neighbourhoodith
learners of similar backgroundmd having similaresourcesare likely toexhibit contrasting
achievementpatterns Since the CAconcentrateson the relationship between individual
capabilities and achievements in relation to availabouwees it provides astrand of
reasoningor a particular lens, with which focus onwhy schools perform varyinglyrhus

this study focusingas itdoeson why these three schodkl or succeed in different aspects
and ways, seeshe ahievement orunderachievement of learners in these schools as
circumstantial.The study therefore lookzarticularly at freedons to achievein each school

on the assmption thatsome schools or learners mag restrictedn their freedom techoo®

what they desirérom varied functioning bundles basedexisting unfreedomgSen 1992.

Thus theCA provides an opportunity to evaluaire depththe achigement of thethree
educational institution®verall and learnerperformancein each of the thre€-1 schools
which constitute the sampla particular.Thus the aims of thishapter ee to establish the
extent to which history anithe environment influence learnperformancein Q-1 schoolsto

determinghe extent to whiclresourcesnfluence the performance déarners in QL schools
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and to investig&a how the CAenhances our understiing ofthe diverse factors influencing

learnerperformancein Q-1 primary schools.

4.3  History and poverty as capabilities limitations

Despite the demise of the apartheid regime and the birth of demacrd@94 nearly fifteen

years agpCarter andMay (200187)arguedt hat #Asi gni fi cant number s
poor are potentiagfitrapped in a structural poverty trap and lack thamse€o escape poverty
overti meo, a per ce Poudiea(2007) veho elaborates onfthisrponertg by
trap as it applies to educatioaspecially in the domain déarner grformance.Soudien

Spaull, Van der Berg, and Fleis(tee Qapter 1, seabns: 1.1 & 1.2, and chapter 2e@ion

2.4) echoSen(1992) seang resource transfers in some caassheingeither not enough or
irrelevant becausehe plight of poor schooling communitiesmainssubstantially the same
Thisassumption s al s o r ef I(2012)carelatian hetween parforiabiepoor

South African schoolandthe apartheid leggdsee apter2, Section 2.4. Spaull (2012:1)

arguest hat , AThe str ond and they @rseqaent carélatioa petweenh e i
education and wealth have meant that, generally speaking, poor South African students
perform wor s eln aderavdrdsinstaryapoveryy @nd school performaneee
entangled in an itnicate weboften distorted or over simplified on the basis of a range of
different perceptionsThe criticalquestion tharemainsunanswereds why Saith African

poor schooling communitiestill underperform nearly twentyears into democracy, while
receivingsubstantiamateial support from the governme(®retorius, 2014; Bayat, Louw &

Rena, 2014)

Sen(1992) argueghat an education department, its provision of resources to eliminate
such gapsneeds to consider the existencetlod dearth and poverty afpabilities m the
communities inquestion, whictwould at every stage act dsect and indireclimitations to
any efforts at improving learner performanc8en 6(%992) theoriexan be applied to South
African schoolsthat emerged fromapartheidwith unique challengs which sometimes an
deeper tharcommonly perceived at the level of different househoJdsommunities,and
schools When resources are allocated to schoalsh challengeare oftemot considereas
imposng unfreedoms in learning spac@sespectie of the quantity or quality of resources
available A CA would thereforeassist a researcher in this area to seesittatols emerged

from apartheid varyinglyand thugthe probability existshatthey deservedifferent amounts
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and kindsof resourcessuited to their particular needs and circumstances, and require
differenttime spando performin line with expectedstandardsThe CA can also illuminate

other factors operating, particularly the ways in which teachers are or are not using these
resourcesor have limited capabilities to do so

In the course ofhe research process of thisudy learners, teachers and principalsthe
three schoolshowed significantvanations in terms othe interchangeabland interrelated
roles history and povertyhave been found tglay in shaping learner experiencesd
resultant learneperformance. Tis and otherstudies show how thanerelocation ofsuch
schools in a previously disadvantaged communitiiere relatively low family income
shapeshe economic and swal lives of the peopleontributesto how education is perceived
approachedandsupportedoy members of such a communitg this particular community
relatively low family incomesppeared tghape the attitudeperceptios, interests and kirgd
of responsibilities shown by the community towards educatioand schooling and
cormsequentlyto the have influencel@éarner performance #te schoolslf viewed through the
CA lens, he wag in which parents perceive and participate in educational activiies
shaped ¥ capabilitiespoverty, becauseany zeal they may haveo assistthe education of
their childrenby providing basiclearning resourcesat home, or assist them with their
education developmentight bedampenedy existing circumstance$he exstenceof this
capabilitiespoverty in individual households andh the community also plays into how
learnerdehave, learn and perforim classroom space¥hese learnemnay find it difficult to
integrate normally in a schooling environmesihcethey carry with them théurden of wha

transpiresor does notat homento theclassroom

The continuingclear demarcation of schodds$ the dawn of democraggto two classesthe
well-resourced and performing schools, code rhitex Mo d e | C o, andtbehuoded s
resourced and underperforming schools categorizédoasd schools andlocated mostly in
rural areasparticularlyin townships foundnostly at the outskirts of major cities in South
Africa, including CapeTown, provides a continuing and seemgly ineradicablestigma
These por schools emergeddm the apartheid era with poor infrastructarel limited and
smaller classroomis relationto the increasing number of learnefis negatively affected
the teaching and learning process, as bainkys and teachers strughl® adaptin these

smalkr classroonspacegsee Gapter 2 Section 2.4)
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Efforts by the government after 1994 to redress the imbalance in the education lsgggem
beenslowed by a hugbacklog,due tothe needs fothe schod at that time in terms of the
needs of the schools and teachexseethg available resourcesSchools built after 1994
surprisingly have limited infrastructey and smaller classroomsbecause there was
apparentlyinsufficient land availableat the timeto build sufficient andspacious classrooms
in these poor schod. Principal A1 commented on this insufficiency of land set aside for

expanding schools and classrooms to meet this need

The government allocates a bulk of its land to the building of haaseeet up

with o6the housi ng p dembndiegmeéds in thdheddcationi gnor i n.
sector. Land allocated to schools is thus limitednd does not provide an

opportunity for bigger classrooms; much needed laboratories, libraries and

sports facilites. The cramped nature tife classroomsn these schools makes

them unconducive fdearning compared to theEX Model @ schools that were

built during the apartheid era on bigger land, with enough resources invested in

them.

Principal Al expanded on meview of the differentials in education resources and

infrastructure between ex model ¢ and poor schools

If you look at those schools that were built during the apartheid era, the
environment is academically conducive. The buildings are beautiful, ey h
laboratories, libraries, play groundsand even music rooms, with teachers
permanently employed to cater for every extra curricula activity. Our schools are
different, they are affected by the history of apartheid, we have smaller
cl as s r oo msven have plag grouidds, sportfields where learners can
play, and practice rugby, oplay soccer, and practice other sports.

According to pincipalsAl and Bl this clear differentiatioms a result ofiistoryand poverty
in the poor schooling commures is difficult to reverse, because its impact treir
perceptions andheir ability on the part of both teachers and learrtersmprove learner
performance is beyondheir imagination. Theseramped classroomgepresented.and
continue to represent amteate unfreedors for learners in different ways:rom 1994, and

particularly after the passing of the South African Schools Act (SABA)996 (Fiske &
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Ladd, 2004) government acceptdtat theimpact of history and poverty on the educasilon
abilities d learners in poor schoolingpmmunities shoulahot be deniedparticularly given
thatthe challenges thefjace are real, anthat the potential existed for thetm reinvent and
superimpose themselves in different ways in the commumith direct aml indirect
ramifications on learngoerformance. Although hasbeenobservedoy various researchers,
through the CA lensthat post 1994the way in which schools were attempting t@anage
theavailable resources to attain functionings wheecording toheir unique capabilitieghe
role of history and poverty undoubtediypededtheir endeavourto do so(Case & Lam,
2001; Motala, 2001)

Thus based on the assumption tisathoolsin the same neighbourhood, receivisigilar
support from the governmerdnd havinglearnerswith similar backgroundsoften perform
varyingly, using only results from summative assessments and systersid tdassified the
schoolswhich constitute the sample for this stuimyo a high performing (£hool A), a
satisfactorilyperforming (£hool B) anda low performing (8hool C). Thisclassification
however,does not reflect thefficial departmental or national governm@rgategorization of
schools, butwas considered to ba convenient way t@attempt toexplicatesome ofthe
reasons whygchools in the same neighbourhgoerform varyingly while possessingimilar
characteristis. The schools are not being looked at from a comparative perspective, but the
nature of presentation isntended as an attempui understand clelgr how performance in
different schools is influenced by their abilities to convert not, existing resources into
functionings. The CA lens zooms into the particular ways in whichesourcs in the
individual institutions are converted tdliurencelearrer performanceThislensalso provides
an opportunity to better understand how tloeal community, including its physical
characteristics and infrastructurhe parentsand the general populatidnom which the
learnerscome, play a paiin shaping howearnersperceive and valueducation,and both
learn and performThe capabilities limitations, freed@mand unfreedoms that emergse
learnersstruggle to attain thkind of performanceahey and their schoolsgesirein the three
schoolsareexplicated m chapter 4( Sections: 4.4, 4.5 & 4)@andchapters.
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School A

4.4 Introduction

For the purpose of this resear8chool A is classified as high performing comparedhe
other two schooldgnvolved in the investigatignnot because of its exceptidiyahigh
performance according to nationalrsfards. This is because, learners perform relatively
well compared to the other two schools locatealose proximity and with learners with
similar backgroundsThis classification is also based someadministrative prerogativest
the schoolthat have direct implications on learner performaand thatare handled in a
more progressive manner compatedhe othertwo schools This kind of differentiation in
approacheshad been found taontribute to spatial inequalitiesthat in turn influence
variances in the results obtaine8inceall three schols are @1 schods, and enjoying the
same kind of support from the governmeihiey are accordingtog over nment 0 s
expectedto perbrm similarly. Fom the available findingschool Acould be seen to be
placedfar above the othdwo schooldn variousways,including learner performae¢ based
on available learner schedulabe ability of the school authorities to convert existing
resources into Brner functioningshencemy decision in this study telassily it as a

relativelyhigh performingschool

The natureof resourcesavailable at the schaoblnd in terms of the CAthe nature of
freedoms and unfreedoms well asthe capabilities ofthe stool in terms of teaching and
management appeared to haeenbined to shape learngerformancet the schoolExisting
limitations were visible both in and beyond the boundaries of the sclodl the
repercussionsf thesewere both direct and indireat hatureand in some casepersistently
ignored or overlooked by the government and policy makEesitureghat influencedearner
performanceat the school includk the roles played by teachers,a library, computer
laboratoy, availability of books ad stationey materia) and the school feeding programute
the schoal Also notable wee classroom dynamics such as learner discipline, motivation,
absenteeism, the existence of overage legrartsthe language of instructiaadl of which |
identified & importantfactors worth examiningn any attempt to undeestd the nature of
learnerperformance athe school. Th local community in many wayalso directly and
indirectly influencedhow education wa perceived and supported the schogland how

leamers learad and perforned Thiswas portrayed in the form déamily structure, the role
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of biological parentsand guardiansparental educatigrand the existence olack of role
models.These features influencing learner performance will be discusskdaih in terms of

the findings in the following sections.

4.4.1 The nature of school resources

The nature and kinds of resourcesocusedon in this sectionnclude were listed in the
previous section as influencing learner performamndéentified these as major resources
with the potentialto influence the teaching and learningtcomessignificanty, although
thesewere unfortunaty restrictedin some circumstancetue to certain uneedons. These
sections explicatbow resources ischoolA were found to influence learnerperformance,
taking into consideratiorexisting freedoms and unfreedomis learning spacesand
capabilitieslimitations that impedeteachers andchool administratoren their effors to

improve learner performanee the school

4.4.1.1The Role of Teachers

Teachersat school Aunanimously acknowledged the existence of a gap betwban is
expected ofearnes in terms ofperformance and what actually takes pladeey attribute
this to either the lackor the quality of certan resouces at the schoolt was revealed that
teachers play an importardle in assistingearners tachieve theidesiral goals According
to principal Al, t he s aehto fanctiors optonally dependgarofoundly on teachers
who were regarded aan essential resource in thestitution. Theprincipal perceived that
apart from existing unfreedoms within the school, the way in which teapbgsmedtheir
jobsinfluencel learner abilitiego achieve certain functioningk the view ofprincipal A1,
learneb ability to learnand performlargely depended on wdt teachers did or dinot doin

the classroom

Roughly 60% of learning should depend on the teacher, because the teacher is
the main resource. Therefore, if all other resources like overlpzapbctors,
computers and textbooks are availablebut there are no good teachers,
performance will never be improvesincewhen a teacher motivates the learners

to learn, develops a good relationship with the learnigrsreates trustand in a

way m&kes it easier for learners to work together with teachensd thus

increase theirchances of performing wellGood teachers are those that go
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beyond the classrogrand curriculum requirements by motivating learnexsd
creating spaces that bredtlst, respect and selfonfidence among learners. A
good teacher should go beyond the motivation of the learners by being able to
follow and monitor what the learner doesclass and beyond the classroom.

The principalconsidered¢hatmore attention needs t@ Ipaidto teacher qualityratherthanto
the numbers of teachers, and teadbarner ratiosin order toresolve the existingnd on

goinglearner undemaformanceproblem

However, what is perceiveay people such as Principal A1 as bethg fundamera role of
the teacher in positively shaping learner freedtmrachievecan behypotheticalor idealistic
whenexaminedcritically. It was revealed in interviews and observatitva in factthe lack
of certain capabilitiesn the part ofeachersat theschoollimited their abilitiesto positively
translate existingor available resourcesinto learner performance.As clearly stated by
principal Al, the central conceris not how many teachers are employed at the@alch
relative to the numbers of learn@nsclass sizesut what those employed are able to tthat
positively contribute towardsraising the level of learner performandéiis aligns wellwith
the tenes of the CA which places emphasisn the quality rather than the quantity of
resourcesincluding teachers, who are weel to achieve the desired functionirigsany
educationinstitution Christie (2008 in heri Openi dgott ieo f, aldoglacesni ng o
emphasis on teacher qualitgr poor quality, aone of the reasons many posthools
struggle to attain certain functioning®Vithin this strand, €acher Alacknowledgedhat
some of his colleagues at the schiagked certain qualitiesndat timesfailed to adequately
perform certain duties as expected of themplying thata majorshareof the blame for

learner underperformance should @sthemas teachers

| gathered during classroonbservations andnterviews at the school thasome teachers
were inadequatelyprepared when they went to class to teatd couldthusbe said to be
inhibiting theirlearnes @bility to learn angerform This concernwas also raiseth schoos

B (Section4.5.1.4) and C Eections4.6.2.6 an4.6.2.7).What emergedtrongly was that
some of these teachers didt readup on their subjedn preparatio for the lessorandthus
often lacledanadequate knowledge anderstanding of the subject matter. This limited their
abilities to transfer the necessary knowledge to the leartleey did not necessarily

familiarize themselves with thsubject matterPrincipal Al, in an attempt to clarify the
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contestations surrounding teacher contributiowarals learneperformance at the school
while taking account of the O&énecmotedsane g mat er

theconsequences of the lackpreparedness and clarity of aims of teachers

Once a teacher goes to class unprepared, without the necessary material o teach
there are chances that effective teaching and learning will not take place,
because the teacher is not aware of what toleacd what the outcomes of the
lesson should be. At this stage the teacher is unaware of what he wants learners
to achieve. When you go to class prepared you know what you want, you know
how you are going to assess the learnérshey have achieved whgbu are
teaching, but if you just go, just bringing your presence to class, like you are

baby seating thenand surelyeffective teaching and learning will not take place

Comments such as this shdhat learnerfreedom to choose the kind of schoolitigey
desired wa embedded in thquality of teachersand the nature of teachiray the school,
some of whomit appeared, tended to passive and didot take their work seriousjythus
leadingto serious learning impairments for the learnérsaddition,someof theseteachers
consisterly came late to classind at timexompletely absest themselvegrom thelesson
even when they welia the confines of thechool.Many of those that made an effort to go to
classfailed toprepareadequatelyor their lessonsand did nohavelessonplans thabught to
be a prerequisitéor proper teaching and learning take place. Bncipal A1 commented on
the negative effects of this on learners

The lesson plan is meant to provide teachers with knowledge of wdts toebe

done in advance, and especially what needs to be achieved at the end of each
lesson.Without a lesson plan teachers go to class unprepared and can easily get
confused while in class, especially where to stantd where to endas well as,

aims and objectives of the lessoand the necessary activities of the lesson.
Teachers without proper lesson plans are likely to deliver their lessons poorly

and this is likely to impact negatively on learner performance.

Although the teachers on their paréne negligentn this regardit was observedand also
confirmed through interviewshat the lack of certain capabilitied those in charge of

overseein@nd ensuring that lesson plans weeseloped and usezffectivelyin classmeant
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that theydid notplay their rols as mandatedBased on the administrative structure of the
schooland on directives from WCEDhe Heads foDepartments (HoDs)vere required to
superviseand monitorthe preparation and usé lesson plans by theachersPrincipal Al
observed thathe nonprovision of lesson plans by teacheras linked togpoor monitoring by
HoDs, owing to thar own lack of the necessary skilte perform suctduties.As a resultof

this lack of certain capabilitiesn the part othe HoDs and accordingto the CA, one could
argue thatearnersat School Amissed out omeal opportunitieso improve theircapabilities
and performance Since lesson plans constguan important component of an effective
teachingand learning process, teachersraveequiredby the school to submit lesson plans
one week prior to the lesson for effective monitoring and evaluakionvever, due to
inconsistencies in the monitoring, evaluation and moderation processes on the part of the
administrationmost teachers did not takesson planning seriouslyheirony is that as was
applicable in School Ghe Principal of School Awas doubtfuland vagueas tothe reasons
why lessorplans were not presentéicheously according to her directiveshis is despite the
fact thatthe principal wasexpected to moderate the lesson plans #fieiHoDshad played
their ownpart in the proces¥incipal A1 admitted the presence of inconsistences in this

process

| think there is another factor whereby the person that is supposed to ntbaitor
d o e s n 0 tit cameatly, ¢remting some kind of inconsistency. Sometimes they
(HoDs) collecss the lesson plans, sometimes tHeynot deal with thosehat do

not submit, and | think that is anothfactor, they must be consistent.

Although delaysin the presentation of lesson plans seemed a common practicenfer s

teachers at the schoé¥incipal A1 remarked with concern that:

Teachers exploit the loopholes to their advantage, but with a negative impact on
the teaching and learning process.hatgh it is the responsibility of the HoDs to
monitor the submission of lesson plans, that is not always the casemBybe

lack the necessary skill® deal with those teachers that do nobsit lesson
plans, creating unwantedcenaria that impactnegatively on the teaching and

learning processandthe performance of learners.
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The inability to properly coordinate the lesson plan process should not berdeety in
terms ofnegligence on the part of the He[but asdue to the& lack of the necessaskills to
execute such dutiewhichin factconstitutea capability limitation thatmpactsnegatively on
learner performance at thechool. The principalhowever at some stagadmitted
responsibilityfor this and accepted that a degree lakity on he part encouragedsuch
malpracticesand dereliction of dutyandin turnimpactednegatively on learner performance

at her school

From my observations and interviews it became dlegtithe HoD$and the principdl s | a c k
of certain managerial abilitided to poorcurriculum delivery at the schad\ccording to the

CA, the existence of human diversity in different spaeesl the consequent lack of certain
capabilitiesis a commonality often ignordaly reseechersand education departmenitsthe
asseswens of learnerachievemenin poor schoolsEmphasisis placed onexaminingthe

role played by physical resources afigiancial allocationswhile ignoring what human

diversity and different personalitiesbring into the conversatiomAlso significant waghat
lessonplansat the school were only moderatbyl the principal after the lesson haden
delivered further questioningthe actual role o f 0 mo d exrimprovirmgnléarner
performance at the schogdarticularly as it was not clear whether this ermation included
recommendations by the principal and/or HoDs for how a teacher could improve his or her
lesson deliveryThi s al so raised questions as to how
responsi bl e, and what k i n dwhat kinds oh oritteaveaet i o n 0
being used, and whether moderation was regarded as a developmental. piusessuld

explain why gapsreated by the neprovision of lesson plansy teacherspr by poor lesson
planning, remained irreversiblebecauselessors were always delivered based onthe

teacher8 often shakyknowledge or lack of knowledgef the subject,and/or teaching
strategy, thus»acerbatingand increasindearner unfreedomsPrincipal Al descriled ttre

moderation process which was in theory tgkplace at her school

At the end of each month we nmderation, whereby we moderate all the lesson
plans, moderate theawk that has been done in clasge moderate the exercises
or tasks that the learnetsave done. We take the books of leasmeractually see

if what is in the lessn plan correspond with the lears books.
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Apart from theH o D fadk of the necessary capabilitiss execute their dutie$,observed
that nepotism was rifen the management of the lesson plannipgpcessat the school.
Attemps by HoDsto favaur, or go soft oncolleagues whdailed to present lesson plans
impeckd suchefficient curriculum deliveryefforts asthere were Thesepractices and their
consequencewhile being bothcommon andcknown to the principalwere often ignored
furtherimpedingthe freedoms of learnerBrincipal Alindicatedthather administration was

aware of this nepotism

Nepotism was also rife in the management of the lesson planscguse some
HoDs were unable to draw the thin line betweetieagues and work related
duties, this is very unethical and implicating. The need to smokescreen for
friends and colleagues that did not prepare lesson plans often created an
opportunity for more teachers to go against stated schdek and regulations

with damming implications on curriculum delivery efforge are aware of that

Although apart from the initiabrief training in theNational Curriculum StatemenNCS),
HoDs wee not given any formand/or orgoingtrainingor support in thexecuton ofsuch
duties,it seemedhatthe lack ofsupport,inspirational leadershjmnd monitoringon the part
of the principal and her deputy made matterworse. HoDs were full time teachers
themselvesand were expected to be in the classroom at every givex like any other
teacher with no reduction of teaching loadfurther compromising administrative
prerogatives. Thesaultiple dutiesresultedin serious inequalities in terms of the delivery of

guality teaching, which in turdisadvantaged the leamsat the school

The abovereport anddiscussionof the findings indicatethat learner ability to pursue the
kind of education they value waas seen througithe CA lens, beingclouded by the
existence of certain unfreedom$hese unfreedomsesulted from the lack of proper
monitoringby those responsihléack ofpreparation by teachers, absence from class, absence
from school, lack ofnspirationalleadership on the part of the principal and HoDs, lack of
work ethic, lack of coordinatigmnd nepotis. This combinationclearly shows how teachers

as a critical resource at the institutiomhile being present and availapue to certain
unfreedoms and capabilities limitationsdid not have thedesired or expectedffect on

learner performancd.earne unfreedoms at the school were rimhited to the roleand
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guality of teachersThe availabilityand quality ofbooks and how theewere beingusedby

both teachers and learngirapacted on the abilitiesf both teachers and learners

4.4.1.2Availabili ty and use of books

Principal Al clarified thatbooks werereadily available at the schodut did notseem to
contribute significarty to efforts to improve learner performance dhe lack of ample
library shelving space for learnetsuse while they wee in school Theefore, the
undeutilization of availablebooks by learnersvas not necessarilypased orunavailability,

but due tothe inability to onvert them into learner functionings perpetuated by limited
capabilitieson the part of both learners atehchersSuch lack according to principal Al
wasoftennot taken seriouslgr considereds a potential cauder learner underperformance

when schooperformance is beingnalysedand/or evaluated

It is commonly assumed that providingext books and library resource to schools
automatically leaslto an improvement in learner performanesile ignoringotherpertinent
silent factors that inhibit the achievement sdtobjectives The CAin this regardsees that
the common sense ideatimtonceresources like bookareprovided to schoolghey remain
a means to assist learners achitwectionings However,the specific ways in whickhose
books are actually utilized to ensure thchievement of those functioningsght to be the
ultimate concernof both administrators and policy makeSen (1992 & 1999)places
emphasis on the variations that exist between institutions anddudis interms oftheir
respectivaabilitiesto convert existing resources into functionings, which remains the ultimate
endfor learners achieving the necessary capabiliemcipal AL commented on the effects
on learners of limited shelving space in her school libiaryelation to the number of

learners at the school

The library space is limited compared to the lear population of the $wol
making it difficult to shelvéhe books for all learners to make good use of them
when at school. As a result, we as a school resolved to follow strictly the
government regulation that requires us to give learners textbookdl ithe

disciplines to go home with.

Principal Alhoweveremphasized thatJtaough thenitiative to allow learners to take books

homehas been flaggeldy the departmerds magnificent it has its own demeritSom the
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perspective othe school Seriousquestions were raised relating tiee accountabilityof
learners forbooks given tothem to take out of the schodlhe reservation as to whether
learnersactually made good use of the bookkile at home came up repeatedbecause
manyof theselearnersstill struggled academicallylso, in manycases learnergporedthe
books as stolen or s8ing,and some of theneturredthe booksdamaged and/arith many
pages missing, making them unusalgeinting to the lack of guidance on how taecdor

books

Furthermore, &sed o the fact that these learnersrevexclusively from informal settlements,
different faets of the CA come into plafurther questioring learnerability to makesuitable
use of these books at homiehe lack of notivation to study ahome together withlimited
study spacevere areas both the principal and teachers identifietbadng interragationto
properly understand existingynamics. From responses from some dhe learners it
appearedhat the living conditionsat homefrequently prevented them from reading their
books at home(see ®ction 4.4.5) Although giving learners books to take hormeas a
commendablennovationin terms of attempting tensue that learners we constantly in
touch withwhat wasbheingtaught in classnd with the general syllabus for the yedrawing
the thin line between these resourced arnerunfreedomss not a simpleprocess The
general consensasnongst teaching staffas thatallowing learners to take books home was

no guarante®f improvenent inlearnerperformance.

Furthermore, the teachers concurred thap#rsistent lack of a reading culture in the learner
population and the community was another factorexacerbahg existing learner
underperformance.They agreed that policy designes weae shorisighted aboutthe
practicability ofa policy thatrequiresthe schooto allow learnersto take books homeather
than focusing on providing a comfortable library space at the schieakhers therefore
blamed plicy makers 6ér undermining tle real dynamicsin the schoolthat translate into
learnerunfreedoms and experiendesthe classroomd$ased on these discussionsngpipal
Al thus suggestetthata proper libraryanda trainedlibrarianwerenecessaryat the school to
encourage learngrto learn to readuring and after school houmder supervisiarA fully
functionallibrary was seen as having the potentialactbothas a readingnd study space for
thoselearnerswho did not have suclfacilities at home andaninteractive spaceof them to

encouragend motivateone anothemn a process of collaborative learning
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The lack ofa proper library at the school walsoexacerbated by the lack of human capital
that constitutes a key compamt for theproper running of any libraryrhelack of afull time
trainedlibrarianto ensure that the librarymand was usedptimally was regarded as a major
setback to any eff@tmade by the schoolo encour age | earnersd engas
other curriculum resource$his highlightsthe fact that given the present realities regarding
library space and librarian provisiorgsourceavailability does not automatically translate
into learner achievemenbecause existingnfreedomampedeefforts to translate available
library resources intdunctionings Based on the dictum of the CAesources like books
ought tobe seen as a meansan end, and not as amdin itself, when evaluatindearner
performance. Tlsireemphasizethe need to considearefully thefreedomsand unfreedoms
involved that act as drawbacks to any effort to improve learner perform&rnioeipal A1
commented on the potential for improved learner performance if proper library favities
to beprovided

The space in the library is just a part of the probl&ecausehe school does not
have a trained librarian to manage the books meant for all subjecis all
classes. It could be possible for us to manage the small library spadethe
available bookswiselyfor the benefit of the learners if a trained librariavas
readily available to assist us. The problem here is therefaveonly limited to
the library spaceand thebooks we havyebut also the absence of a trained
librarian, limiting the chances of learners that might want to reakthough we
are not certan that the learners are likely to make good use of the library based
on the current learning culturevhereby learners hardly devote enough time for
reading, we think that i& librarian is available it can impact positively on
learner performance, intedctual growth and their general abilities over time.
They may learn to read here in schamhd become excited to do the same thing

at home after schogif they have the necessary resouraebome

It was believed thatertain characteristics that mighe in built in these learnersould
remain unidentifiedor unpredicted if the nrecessaryfacilities to unleash thenwere
continuously unavailableThe CA focuseson the need to pay particular attentiomwhat
people are effectively able to do and to bat,facusingon the amount of resources available
(Sen,1985) Therefore the CA considey it inappropriate on the part of administrators and
policy makers tdfocus onhow schoolsperform basedsolely on the notion thathey have
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been provided with texdodks, whileignoring how those text booksesbeingused to achieve
the desired wtcomes.In this regard, the principal and tkeaches revealed that learners in
schoolA generallylacked proper platforms to unleaghosehiddencapabilities that @y be
emlkeddedin them(see @ction 4.4.1.4) Therefore using the CA, one could argue thhe
desireto learn was restricted by certalgnamicsembedded in the systetimat translated into

learnerunfreedoms

Principal A1 was of the opinion thahe learnersat her schoolpossess®inner talentsthat
couldbeeasilyunleashed with the existence diudly functional library with ample space to
shelre books, enough chairs for learners to settle down and esmbimost importantlya

trained libraian to ensure tt learners accesd the right books at the right timand one

who worked in tandem with teachewlthough the school coulthe held responsible for
learnerunderperformance, the lack of a library was seen as a disadvantage on its own merits.
Although ashas been mentionethe generab r 6 ¢ 0 mm anmd-sst & ratsoet dow

much resources are poured into th@ogds, the CAplaces more emphasis on thetua

impact such resourcdsave on a groupof people at a particular place and tirmed on
convering existing resource® creataneaningfliresults

The lack of ample library space, limited textbooks in certain critical learning areas, the lack
of a trained librarian, the nonexistence of a learmingd readingultureamongsthe learners

and many teadrs thenumerous restrictions imposed on learners byhtirae environment

and the lack of learning spaces, all contributed to createerousunfreedoms for leaers

and consequentlynpededthar performance. Thisinderpingthe critical role resourcef a
conducive environment, cgplay in influercing learner performance in-Qschools both
directly and indirectly. In certain areas School Aresources were unavailable creating
unfreedoms for learners while in others they were available but uridexditidue to
capabilitiedimitations Apart from thelack of afully functional library, learnerstruggled to

attain certain functiangs due to the lack of statiatyematerial

4.4.1.3Availability and use of stationery material

Unfreedoms accumulatetlie to the naturef resources at the schookrealso observeih
the domain of statiomg material However, the learners andhe principal revealed
contrasing views regardinghe availability andaccessibilityof stationey material Since

resources ke pens, pncils, protractors and rulers rgealways in constardemanl by the
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learners and teacheis the classroomenvironment;their impact on learneabilities to
performwasglaring during my classroonobservabns at the school. Althougprincipal Al
did not consider stati@y as a major pd@em on its own in limiting learnexbilities to attain
certain functioningsn the classroorrthe learners themselves considered it as a serious threat
to their freedora to achiee. Although the school provideextbooks, workbooks and some
exercise booksbased on theavailable budgetthe provisionof stationerysuch as pens,
calculators, projectors and measuringtruments, whiclare neededn particularto study
Mathematics remaired an area of contestation. This scenario is ironicgiven that
Mathematicsis at the ceme of conversations relating tpoor performane in Q-1 schools
(see @apter 2:Section 2.4) During observatios it was evidentthat critical statioary
materiab were limited or unavailablgin turn limiting learrer freedoms to achieve One

learner particularlgomplained

Because weéo not have things like pens, perauild protractorsit is difficult for

us to practiceMathematics

In the course obbservation and interviews with learnérbecameclear thatearners lacked
stationerycritical to facilitate learningand on a regulaand consistenbasis The learners
continually maintained that the lack of such staBon materialwas due tothe school not
providing it, and their parentatkedthe means to acquisationery itemsthus limiting their
capabilitiesin the classroonit was evidentn the classrooms that matgarnersexperienced
unfreedomsresulting from thelack of statioery material Learners werainable to copy
notes, ad thusdid not have the opportunity to revise shjectcontentat hometo prepare

for any pending class test or examinatieven if they hathe motivatiorto do so.

| observedhis to bea seriouscapabilitieslimitation based on thenthusiasm mankearners
displayedin their moving aroundhe classroonto borrowa penor pencil from those that
were fortunate tgpossessnore than one. Althougtihe desireto learn in order tattainthe
kind of educationthey valuel could be seen as a positive mptree uncontrolled movement
of learnersaround the classrooim search of statiery materialbecame a seriousarning
barrier Chaos often erupted in clasgisruping the teaching and learningrocessand
distracting those that had stateyg materialto copy notes (seeeStion 4.4.2).This clearly
exposed the existence abserved capabilities limitationsyhereby learners could not

accomplishsimple functionsn the classroom such aspyingnotes due tothe lackof basic
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statiorery. Sen (2009)arguesthat in a case where a person is deprived of the necessary

commoditiedo achieve functioninggheactualimpactof suchdeprivationis unquantifiable.

The issue of sttiorery materialat the school remained very controversi@cause learner
viewsregading the provision of stati@my materialcontradicted¢hoseof the principal While

the pincipalinsisted that the schoprovidedenough basic statieny materialsuch as pens,
pencils and mathematical instruments to assist learners Is&thematics teachers and

learners thought otherwiserincipalAl notedthe financial constraints operating

Those resources the school could not provide were only those that could be
classified as additional resources, that learners may need at home to improve
their learning abilities, whichbecause of financial constraintee as a school
cannot afford, and thereferexpect the parents to assist us in providing them to
the learners. These additional resources are things like; picture books, and any

other materialghat can facilitate learning at home.

However,observation and interaction with learners in Geade 7classroors, revealeda
clearlack of basic staticgry materiad like pensand pencils, and many learngestified that
pens,pencilsand especially mhematical instrumenta/ere limited. The fewlearnerswho
hadthemoney to buynathematical instrumentsportecthat thesewereoften stolen by other

learners making it difficult for their parents to replace thelme to limited family income

Learner6 omements speak to thevidening gap between resourcavailability and
accessibility its impact on teaching and learning, and consequently learner performance
Grade 7 learnecommented on the effect a lack of basic materials were having on their

Mathemattslearning

We dondt have c aihsoumenssprojectsrs rulense gersswamdi n g
pencilsWe dondt havlaey give dexerdise moks, waorkboolsd
textbookssome of themWe are given books, workbooks dagitbooks. But we

are nd given pens and pencilBecas e we donoét Hpmojeeorst hes e 't
and mathematical instruments),istdifficult for us to practicdMathematics Our

parents cannot buy us a box of mathematical instrumentb ecause they

have money
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Another leaner added that:

I donot h anathematibalnstrbnexisb@fc au s e | donot have

to buy then, they are expensive. Evennié buy the mathematical instruments
some boys stéd form us, yes some boys.

| observed thiathe actual capabilgs oflearners tdearnwere limited ly the lack ofsome
basic statiorery materialsand the implications thereofn one of the Gradé& classrooms,
many learnerselied on a particular girl whbad a packet gbens which shéent to other
learners to copynotes The regular scramble to borrow these itenwdten resultedin
rowdinessand indisciplinein the classroomwith learnes disrespedhg the lesson in
progress demonstrating agaimow learnerfreedons werebeinglimited at the school by the

lack of lasic necessities

Learners thatvere not fortunate to borrowa penor pencilto copy notes oftefelt excluded
from the teaching and learning process, and thus engaged in activitidsstiated others
Despite existing evidenoaf such disruption inhte classrooms,ridcipal A1 againrejeded

this concerrregarding théack of basicstatiorery.

Parents assume that since it is a no fee school learners are expected to receive all
learning materials from the school, a responsibility whiahaannot as achool

shoulderalong due to budgetary constraints on our part.

The parents wereconstantly painted as deliberately distancing themselves from their
obligations towards the learners and the schdatording tothe principal parents regaet
the educatio of the learners in all dimensions to be tasponsibilityof the stool, andthe
government and therefore did not see any reason to purchli@seecessarystationery

materia) thusdepriving learnersf critical material to achieve functionings

The wavalilability of these materialdeprivedthoselearnerswho were enthusiastin their
pursut of the kind of educatiothey desird. It wasobviousthat they possessed tpassion
to learnbut did not have he opportunity to demonstratiis, or convertit into desired
outcomesbecause thelacked thebasic necessitig® do so Even iflearnersvere capable of
passing, thegid nothave aropportunityto reviseandimprove on theiunderstanohg of the

100



lesson at home@gain demonstratinipe silentandpersisteneffects ofcapabilitiegpoverty on

thar freedomdo learn

Such acontradictory stance between the leasnand the principalegarding available
resourcesict as a invisible barrierthat prevents the resolution of thassis throughoutthe
entire teaching and learning process at the school.al$usloudsand impedeshe process
of the identification of thereal problems at the schoolregardingresourceavailability,
accessibilityand impact on learner performandethe problem at the chool concerning
statiorery materialrevolves around accessibyl then it should be seen througie kens of
the CAas a capability failuren the part of the school administratiomt asan inability to
meet the basic needs of the learnBiat being avare ofor accepting the shortage of ardl

statiorery materiahkt the schootonstituteda capabilities limitation.

Budgetiry constraints faced by the school, the contested stanm¥ms of theavailability
and accessibility of writing aterials, and disturbances in the classrooms by learners
scrambling for writing materiaJscontributedto the creaton of a deeply flawed learning
environment Learner freedosmto learn and achieve what they oudbt or desired was

further restriced by the lack of resurces suclascomputers.

4.4.1.4The computer laboratory

The existence of a computer laboratory is considered vital in the teaching and learning
processas well adearnerperformance in any primary institution around the world. Since
different instituions, depending on a range of factoreay need different amousof
resourcesand different opportunities to achieve certain functionings, it is impossible to
evaluate the kind ofmpact the lack of computerat this schoolwas having on learner
unfreedans. The lack of computersat the schoolwas clearlyhampeing the quality of
education and learner performaneancipal A1 commented on the necessity of computers to

the education of her learners

The availability of a computer laboratory should notrbgarded as a luxury, but
as a necessityf these young minds. They need to do research for homework and
other projects, something that is seriously lacking in our school. The

consequences are thelt we cannot do otherwise
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The pincipal pointed outthat the lack of computes at the schoolwas not due taon
provision by the DB, butwas aresult of theft, andhatlearner inabilityto exploit and enjoy
the benefits of computers &learning environmetimited their capabilitiesThis misfortune
was mt uncommon in schools located in high crime neighbourhoods Principal

Alcommented on the lack of security measures at the school

We had two computer laboratories, close to 65 computers in two different
laboratories but because of burglaygll the compiters were stolen. Insecurity in
and around the school is rifeand at times food meant for the school feeding

scheme is also stolen causing learners at times to go on an empty stomach.

Accordingto theprincipal, the inabilityto safeguard existingesouces compounded bthe
location of theschool, and the lack of a budget to harprofessional securitgompany or to
afford insurancemakesthe schoolvulnerale tocriminals. Although the DoHs awae of the
predicaments faced kthis and otherschods, in the neighbourhoodits principlethat once
resources are provided it becomes the sole responsibility aictieolconcern to maintain
andsafeguard them is very stringentthe detriment of learner freedonihe DoEtherefore
focusesmore on resits produced by the schoplbased on the assumption that they have
been allocated resourceshile ignoring the particularchallengesfadng each individual
school Sen (2009)argues thatit is imperative to look beyond the analysis thfe
goodgresources persornhstitution possesses when judging results thasapposed to ba
product of those resourcedue to possible unfreedombhe principalof school Alamented
that onceresourcesare stolen, there are no guataes the DoBwill replace themlt was
revealed that the school may reapfiyt the chances of getting any re@mats are often
very slim becausepriority is given to new applicantsbased on needand resource
availability.

According to principal Al maintaining security in and arodirthe school is problematic
becauséiring a professional security compamgquires money that they do not haBeich
variations inphysical circumstancesre not consideretly the DbE in its policies When
allocatingtechnologyresources to poor schoolsjthout providing security and insurance,
the departmendirectly and indiretty limits learnerfreedoms causingthem tomiss out on
real opportunities to improve theidecation through technology. Learngpportunitiesto

learn and performn orderto fulfil their ambitiors and desirs, through having access to
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computers liketheir counterparts inother schools that haveuch resourceshave been
seriously limited. As hasbeen describedhé CA takesthe role ofphysical location as
influencing learneperformance serialy. Sen (1992arglesthat differentcommunitiesoffer
different opportunities as well &srriers and that thesdeterminewhatpeoplecan orcannot
do with available resourcesTherefore equalityof opportunityin one space could mean
inequality in another, @n if these spaceare supplied with similaamouns of resourcesnd

locatedin close proximity

Learnersconsideredhe lack of computerasimpedingtheir educationabpportunities and
abilities particularly when compared witother well-resourced schoqlsas they were
deprived of the ability and opportunity do schoolprojects andhomework requiring
technology Teaches concurredreporting how this limited the kinds of material learners
could useand projects they could ddeacher A Zommented on thadvantages access to the

internet gave learners at we#isourced schoals

The unavailability of the computer laboratory is a major setback in learner
development and performandesecause surfing for materials to do assignraent

on the internet could encourage some of the learners to become more interested
in education than they are at the present moment. | think that its unavailability
adds to the list of reasons why our learners seemingly perform poorly when
compared to othewell established schools in areas like Bellyillleat have all
requirements and even additional resources at their dispoBla¢ existence of a
computer laboratory can surprisingly unleash a never expegtssionin the

learners to learn and probably lents that are never imagined.

Thus one could argue thigarners hadone hidden talents that wesdencedby the lack of

opportunities to unleash them. The learners also agreed that a computer laboratory could

change the way they perceive and pursugation in their communityasnew information
would be madeaeadily available to themThe unfreedoms experienced by learnatsthese
schoolswere not limitedo the lack ofresourcesbecaussome resources were available but
failed to impact on learmgerformance ksed on capabilities limitations; this applied also to

theschool feeding scheme
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4.4.1.5The school feeding scheme as a capabilities limitation

The school feeding schem&FS)is considered @ositive initiative because itackles head

on socioeconomic disadvantagxperienced bylearnersin poor schooling communities
(Crouch &Mabogoane, 2008)t emerged out of a raft of policies designed according to the
D o E poserty alleviation modelwhich includes such policies as, The nationalriand
Standards for School Fundin@dpartment ofEducation,2007), Learner Transport Policy
(Department of Education, 2001) as well as the (National School Nutrition Programmes
(Department of Education, 2004ndis expected to play significantrole in the quest to
improve learner attendance and performanchigh poverty levelschooling communities.
Learnersat school A, likeotherschoos with a similar statusreceive mealst least twice a
day, indicating thedependencyf learnerson these meals and how important the SHS to
their ability to attendschool regularly and to engage fully with and benefit fromthe
teaching and learning procedsy observation ofearners srambling for the mealsndicated
how many learners come from homes theaiggle to geevenonesquare meah day Thus

this projectcan be said tbelpmeetthe needs gboorlearners at a particular time.

Althoughthe SFS bBsbeenan important itervertion on the part of the DoE timprove the
performance blearners in pooschooling communitiesr South Africa,l observed thathe
lack of proper management appasahas not always enhancethe teaching and learning
processfor, or performanceof, learnersat the schoolParticipants at School A were in
agreement that thisas the case at their scholblwas notuncommon for food to arrive Iate
often when lessons were iprogress or for it not to be availeble at all thus impacting

negatively orlearnes freedomdo learn and pass

Many learnersvho werefrom poor homesverehungry, and expecting to have a meal at the
school at a particular timas a source of energy to enable tlitermoncentrate on learning for
the rest of the daywere at times disappointed. The unavailability of fadtén triggered
anxiety in learnes, causing a chain reaction affecing learner concentratignand
consequently their learning abilitiésr the entireday. The excitemenbbservedvhen it was
time for the mealshowed not only the extent of their need, but alsdrtfieencethe meals
have onl e a r abidity te dttain certain functionings. | obsedvthat when the bell rang for
break signifying meal time, learners usually ignored tlesson and other activitiein

progressand the presence of the teachers in the classroom
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The lackof propermanagementpoor coordination, lack afork ethics,andprofessionalism
as well aspoor communication between the teachers, school management andaotke
contributed to the impasse often experienced in the domaiheoBES It seemed every
department at the school was independant carried out it®wn activities as it pleased
without coordination or communication with otrepartment®r with the SMT Thecauses

and consequences of the above capabilities limitati@me summarized bigacherA3:

The unavailability of food at the scheduled time is a common occurr@ndet

times the kitchen staff tells us just at the time that learners are expecting their
meals that they ran out of gaand as such they could not cook food for the

lear ner s. The cooks donodt even inform us
food so that we can prepare the mindsthase poor kids who are keém get

these mealsyou know. This at times disturbs the learners who can hardly
concentrate in class. We as ¢tbars cannot do anythingecause the kiken is a

separate department fno us.We know nothing about what goes orthare;they

just bring the foodand the learners eat.

Unfreedomsas a result othe poor managemeaf the SF$and lack of coordinatiowith the
teachingand learning procesd the schoglwereplentiful andsuchscenariocommon. Since

theywere not being addressday anyone, theamecrisis resurfacedn a daily basis

It wasalsonotuncommorfor the food to be brougldirectly intothe classroom in the middle
of a lessonindicatingno particular protocol for food to tserved | observed thatwwhen food
arrived at the middle of a less@ome teachers immediately speplthe lesson and alloyd
thelearners to eabut of empathy, andoning thdesson in progress. Althoudghe teachers
werekeen tosatisfy the needs of the learnansfreedoms were imposed onreersbecause
completion and repetition of lessons abandoned in this way had not been planiiéeéder.
kinds of scenarioswere handld varyingly and in ad hoc fashion by teachemsith
unpredictableeonsequence®r the teaching and learning proceGsventhatthe syllabus has
to be completedosingteaching and learning tima that magnitudealmost on a daily basis
could have severerepercussionson learner performanceThese kinds of situations
contributed to the nenompletion of the syllabus at thgchoo| leaving learnersunder
prepared especiallyfor external examinations that vee setbased on the assumption of

conmpletionof the official syllabus.
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Moreover the dfferent ways in whichdifferent teachers managed the eating process were
contrary to prescribed procedurethus further limiing learner freedom to learn. The
principal notedthattheir rolesin managinghe feeding schemeere clearly spelt out fothe
teachersto follow, and the timetable adjusted to accommodate unpredictable meal times.
Principal Al described how they had allowed for ten minutes eating tamavoid

encroaching on teaching and learniimge:

The timetable is such that the school closes ten minutes late for the day, every
day. The additional ten minutes is to cover the time used up during lessons to
allow learners to eat. It is supposed that food arrives during a lesson,
everything ha to go on normallyand learners are given ten minutes after the
lesson to eat, as such the teaching time of the next teacher will hbezdase

the current class will end ten minutes late as time is needed to eat. Although the
next class starts ten mites late, it is expected to use up ten extra minutes from
the next teacheland that sequence thexpected to continue that manner for

the rest of the day.

One would assumedm ths explanatiornthat the school closes ten minutes latery dayo
allow learnersten extraminutes to eain casethe foodhad arrived late or not on schedule
during the dayHowever | observed thahe process from thdishing upof the food to eating
took more than ten minutesspeciallybecause thdishing up proceswasoften managed by
the learners themselvesithout teacher supervisipmaking the processiore chaotic and
time consuming whilelearnersstruggledto agree oma leader tooversee theshaing and
distribution ofthe food Thisresulted innstances of bllying, the boys at times overpovieg
the girlsand Bking control ofthe sharingand distribution causing unnecessaamnd unseemly

delays in the process

As such, the entire process dilstributing and eatingthe food could not be realistically
complded in ten minutesas specified by principal ARAlso questionable was that lessams
fact often ended at exactly 2pm, with no additional ten minutes to make up for losisgde
for eating as noted earliebome teachers even allowed learners eat foxhntionger periods
than was required or specifiedfhis wasa clearindication of the lack of organization,
monitoring and evaluation of whhappenedn the schooin terms of the SFESf a policy or

protocolexistedat all, it wasmerely on papemrobally because the principal did not often
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follow up on how various teachergeremanagng the processr not In this regard, BEncipd
Al described the ideal way to supervise the prooghie commenting on the chaotic and
negative effects on the learningopess of teachers not supervising learners during eating

times

| think again it depends upon the school, and again it depends upon the teacher.

What | normally do in my class when the food arrives is that, | just say, | ask

them to dish the food and thdndo whatever | am doing and during the

remaining minutes, say about 5 to 10 minutes to the end of the period, | give them

time to eatand under supervisn. Thi s i s because once you
them, it can be chaotic. You do it that way so thatnwthe next teacher comes in

there will not be a chaotic atmosphere in the classroom. | also delegate the
learners to collect the dishes and pack them in front of the class so that the cooks

can then collect them even when tlest lessoras started.

Basal onthe discussionit was clear thatdue to restrictions imposday the irregularities
inherent in the running of th8FS learners were, as Sen (1988ould describe it, missing
out on real opportunities regarding their abilities to choose the kihfi dhey may want to
lead. The princi pal 06 sforaoutlinating thel@mocess renmittbeadtials
their implementation being blocked by laxity, inertia, andnitoringon the part oschool
mangementinthep r i n c i p thé¢ ih@enentatienvofsuch policiesvas beindhindered

by an overreliance on the maturignd sense of responsibility of the teachers, and by their
lack of organisationakkills, and the fact that theyid not possesthe abilities requiredto
individually manage ah coordinate theatingprocess, leading tegious repercussion®r

the learning process

The eating process was particularlyuncoordinated and chaotic when there were
disagreements among learners regarding wasto take the lead in sharirand distrbuting
the food Principal Alcl ear |l y spell ed out the teachersbé

coordinating the eating times so as to ensure minimum disruption in the teaching timetable

It is the duty of every teacher that is ar around the class ahe time of eating
to coordinate and manage the process to ensure that the food is properly shared.

That teacher should also ensure that after eating the plates are arranged for the
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cooks to fetch thenor better still some learners can be appointed teetthem to
the kitchen. The teacher needs to ensure that the teaching and learning

environment is in order for the next teacher.

The scenarios differedecausgwhile someteacherdistanced themselves aatlowed the
learners to run the entire process tbeir own leading tochaotic scenes other teachers
helpedthemselveso a portion of the meals meant for the learnBradditionthe portions of
meals allocated to the learners waighly restricted even when theweere leftovers and
some learnersstill needed morelt was thus highly questionablevhether learners were
receiving sufficient nutritionespecially agortions of food were sometimes restricted to a
spoon of rice. karners often protested unsuccessfully for an extraopodaf food even

though remaiderswere always taken to the kitchen.

Thus | observed thatthe SF$ though hailed as asignificant contributor to learner
performance at thechool it or its lack of coordination, supervisioand monitoring was

obviously having somaegatve disruptive effecton the teaching and learning processsTh

was exacerbated by a culture of paark ethic,poorleadershiplack of communication

the part of the different stakeholders, the nonchalant attitude exhibited by some staff
members, laity and poor supervisigrandpoor implementation of school policiesll these

meant thathe SFSto an extentacted as an imfranent to, rather than an enhancement of

learner abilitieso perform in different waysAlthough the SFSwas not senby the €hool as

a barrier tahe teaching antkarningprocessfromano b s er ver 6 s pchool®it of v
was clearlymore of a liabilitythan an assein terms of learnefreedoms. Thdack of

organisation of the SFS is linked to the classroom indiseigliscussed in detail below.

4.4.2 Classroom dynamics

Classrooms dynamics areritical to an understanoshg of the causes of learner
underperformancelhey havea bearing not only on the teaching and learning protegs
also on the administration of tlolassroomsThe actual cause, manifestatiamd effecs of
classroom dynamics are often a smuof controversyandaredifficult to clearly demarcate
The most common kinds of classroom dynamics identifiable irGitagle 7 classroomere
subdivided intolearner motivation, learner indiscipline, seatingaagements, overage

learnerspoor orientation at thetart of thefoundation phaseand the language of teaching
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and learningLoLT). These factors combinezhnact as capabilities limitationg terms @

learne abilitiesto learn and achieve

4.4.2.1Learner motivation

Learner motivation in the context of this research refers to the ability of learners t@astiow
sustaininterestin the teaching and learning process. It also relates to how well they pa
attention in class, participatan classroom activitiesand of course theigeneral enthusiasm
and interest inany other classroom activitiesaimed at improving their competencies
According to theeaches at the schools participating in this studlye lack of motivation at
home on the part giarentsinfluenced howlearnes wererespondhg to their educationand

to educational activitiesn the classroomTeachersAl and A2observed thatthe learners
who came to school with a passive attitwgereless motivated to learn, paid littetention

in class and did not attendlasses regularly.

The lack of motivation to learn accounts to why tllearners) prefer to go
outside and rather play around the school premises during classes. When in
class theychoose to benruly and indisciplinewith a primary aim of disrupting

the entire teaching and learning procesbecause they themselves are

uninterested to lear(iTeacher Al)
TeacheA4 had a similar comment:

They seem not to realize why they sho@ldnithe classroom studying in the first
place They are just too unconcerned about the need to learn. Thencare

hungry to learn, but for other things, yes.

These teaches agreed thatit was a challenging task to embark ofoarney of academic
achieementwith such learnerdecause the lack of motivation resultedindisciplinein the
classroom(see ®ction 4.4.2.2)According to the teachers, motivation was sonmgththat
was hard tanstil in the learners foa variety ofreasonsTheyagreedhattheydid not have
total control overtheir learner behavour, and thus could notbe expected tplay a
significant role in assisting them thieve the desiredr expectecacademic competency
They thoughthatthe learnerswere probablynot fully aware of thelong termconsequences

of their actions.
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Principal A1 was aware thahanyGrade 7 learnensere not motivated to é&n butindicated

that teachers we not doing enough on thgiart to encourageher learners

My obsevations as a principal e that sometimes the learner is not interested in
learning,ands omet i mes the teacher doesnodt make t
motivated in learningThey need to do more to encourage the learners to gain

interest in learning.

Principal A1 howeveragreedon thedifficulty of pinpointing this,therebeinga very thin line
between motivation and disciplime the classroomaline teachers we always very a&ful

not to crossin her view, there were times when leasgerenot motivated to learrbecause
teachers fadd to provide that much needed warmith the learning environmerhat could
have the effect of giving tirdlearnersa constanburning desir¢o be in clasgndto learn.In

her viewthe lack of certain capabilitiesn the part othe tachershemselvedirectly or
indirectly contributed tahe multitude of ufreedoms experienced by learndrsoughoutthe
schoo] in the Grade 7 classom in particular.She commented that the presence of the

teacher in the classroom was a prerequisitéhfe beginning ofearnemotivation to learn

Theatmosphere to learn ishen the learner goes to classd theteacher is there
ready for them, because if the teacher is not therishkes maybe coming late to
class or for the perod, the learners @ there on their own. Fere is no
atmosphere for learnin@ this situation and how on earth will thelearmn when

the teacher is not thenmaking sure that those learners who come late are dealt
with. If learners are disciplined for coming late thejll feel the need to be in
class early, and as suchthey will be motivated to learnThis will make the
classroom a good learning environment that will interest learnerfiang in

there for much longer, and in the process learn something.

However, low to deawith learnerswho come lateto class tamotivatethemto learnwas a
contested terraidue tothe revisedaws on corporal punishmenteachers wereither not
being properly trainedor were notequipped with certain capabilities to enable them to
discipline learnerso become motivated to legrand to discover new thingaitside of their

accustomeccomfort zone of corporapunishment The teachers werelearly deficient in
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imp | e me alternativgs taicorporal punishmenthis created a situation wieeteachers

preferred not to intervene in learr@haviours oaffairs

Thus one could argue thigarner motivationn itself, combined with other factgranpact
profoundlyon thequality of educationirrespective of the kinds of resourcasthe schol,
including the quality ofthe teachersand th& teaching The lack of motivationtendel to
result inlearnerpassivityand boredonin the classroomtogether witha lack of goals and
ambitionon the part of both learners and teachers, which in tsuiteel in indisciplineThis
vicious circle scenarioat the schoolwas exacerbatedy the lack of practicabr creative
discipline strategiesas alternatives to corporal punishmeaestrictions placed on teachens
terms of disciplinary method$ack of proper motivation strategidsing appliedy teachers
themselvesgeneral lack of teacher motivatioteacher capabilitieéimitations lack of a
friendlier more conducivéearning environmenandt e a c inregulas @ndbr late arrival in
class.These gnamicscontributed negatively talassroom indiscipline and thus to learner
ability to learn andto lead the kind of live they desird. The lack of motivatiorio learnon
the part of the learnemsas particularly identified as eore caus of indiscipling, and vice
versa becauséored unmotivated learnersvere disruptive, unruly anaften found deviant
ways to keep themselves busyen in tle presence of the teacheffie scenario generated a
repeating vicious circle, detrimental both learning andeaching. One could argue thhe
motivation factoris inseparable from learner/classroom indiscipline which is discussed in the

following section.

4.4.2.2L earner Indiscipline as a capabilities limitation

The impact ofndisciplineon learnefreedoms irpoor schooling communitieseedsn-depth
explorationbecause of itsomplexity, particularly in terms of its interrelatedness with other
factors,andits impacton the abilities of learneit® achievecertain functionings. Theauses

of learner indiscipline in classroomsare difficult to clearly identify due to certain
contradictions and contestationghile learner indiscipline has been seen to be related to lack
of motivation on the part of learners and teacheeg;terst the schoolinanimously blanet

the official banning of corporal punishment the South African school systemwhile at the
same time failing tdanstitute appropriate or effectivalternative to deaing with learner

indiscipline

111



Leamersat this school, like many others in this cominity, experiencd social arrangements
that contributd to the way they behadein and out of the classroofisee ®ction 4.4.5)
Although class rules we usually in placeand formulated withinput from learners
themselvesteaches acknowledgedhatlearnersblatantlyignored these classules that were
prominently displayecon classoom walls, supposedly knowing fulvell that there ws
nothing muchthattheteachersoulddoto enforce themClassroomndiscipline at the school
seemed to be deliberatather thanspontaneousapparentlybecausethe learners knew
exactly what they could get away withwhen in class although indiscipline and
insubordinatiorcould alsdbe said taarise from boredom and lack of motivation as discussed
in the previous sectio Learner mdiscipline remaineda serious capabilities limitatiom
terms of sustained learning the Grade 7 classro@mand all indications were that the
teachers werg@owerlessdeal withincidences that arosdecausethey seemnot to have
alternatievor creativeways of gai ni ng | e arTeahesAdspoaetfarent i ot
the other teacheraboutthe cause of the indisciplinevhat they saw atheir inability to

discipline learnersand their feelings of powerlessness

When it comes to thdiscipline side, it is really a challenge because; firstly, we

formulate class rules with them, and those class rules are coming from them, they

know exactly the class rules, but you find out that they transgress all these rules.

Like they break all theseules,t hey | ust sdwlasdAttimedwveeyustt h e
donot k n o w besause ttheyDak] sdyal o n 6 t di scipline a ¢
particular way, and the learnersare quite aware of that. Learners in our

community can only be disciplined if you useshar methods on them. | think

without <corporal puni shment they know you
even allowed to yell at a childr threaten hinher just to say maybé you do

(@)
(0)]

this or t hat again | wi | | oulee;twe greo u , it
powerless. Weven see that this chjldr that kid is going astray, is going to fail

because of the way he behgvasnd ot her me t,but dhere id o n 6t WO |
nothing we can do, we just leave them the way theyTdrey[DoE|] make us

behave that way; it is the law thatestricts us.

| observed many instances of thegative impactof this situationon the taching and
learning procesdt was not uncommon for learners to tatntinuallyeven in the presence of

teachers in the classroomeactersoften made fruitless attempts to maintarder, learners
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alwaysignoredthem andmovedfreely aroundthe classroom chatting with friendkiring
lessonsin one instance learneiwho was not comfortable with the classroom temperature
jumped on to théenches to adjust the windows withagking forpermission from the
teachemwhowas busy teachinglistracting learners from the lessdie failure of the teacher

to reprimandhis learnerobviouslypaved the way for similar scenarios imstblassroom.

| also observedin the Grade 7 classroontbat learnes appeared not t@ee any reason
whatsoevet 0 ask f or t he bdcasstoMasecled ® the learners and to men
that the teachers themselves did not care much what learners were rugh®dlassroom.
This explains whyearnersneedingto borrow a pen or penditee £ction4.4.1.3) did soat
their own convenience, while distracting others in the proddssy moved feely around the
classoom and evenbullied others especially vimnen te teachex were busy writing on the

board

To some teacherglasroom disturbances were a comnumturrencehey had to endure on

a daily basiseing or feeling,powerless to control learnérsehavour, due to thevarious
dynamics at play. Consequentllearnerswere given free rein to makelassrooms
ungovernable at the expense of the teaching laeaching processthus deepening the
freedoms of thosevho were eager to learmeacherA3 who gave such learnetlis power
admitted frankly and napologetally that he focused only on those learners motivated to

learn, having realized the futility of attempting to discipline those who were not

| dondét want to | ie to you, wahdaftheyy do as
dondt want ,tjastldave shenethe wayotheynssmd continue with

those thawvant to | i sten to me. I do so becaus
For instance if | can talk to them today, they will do the same thing even

tomorrow, so why must | waste my time tagkio themand leave those that are

ready to learnbecause if | talk to them today, then tomorrow they do the same

thing, what must | do? So | just leave them the way they are.

Due to theunconduciveatmosphereén theclassroomsandto time allocaed fa teaching and
learningoften beingwastedbecause oindiscipling the learners at this school were missing
out on real opportunities to learn and to achieve certain functiorilings theperformance

and future oftheselearners was constaytbeing putat risk, becaus¢éhoseteaches who
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lacked the capabilities to handibaoticclassroonscenarioecame frustrate@dnd therefore
eitherignored orallowedthemto escalatgseeSection 4.6.2.2)It can be argued thahost
teachers at the scbiohadabananed their primary dutiesf caring forand nurturingyoung
minds regardless of classroom conteXtsappearedthat many teacherglid not make
minimum or reasonable effostto bring learners to order, buhsteadignored them and
carried on teaching ishaotic environmestthat were distracting to thosevilling to learn

Teacher frustrations sometimes turned into anggpeciallystudent teachers whdue to
suchunpleasant experiencasere more than ready tetreat fronthe teaching profession

Leamer attitude antbehaviourwas particularly scary to a femadeudent teachesn teaching
practiceat the schoolShe seriouslgontemplatecabandoninghe teaching mfession upon
completingher degreein education. Hepresencan the Grade 7classroom \&s constantly
ignored bylearnerswho could not havecared lessabout herlessors. The student teacher

described how her experience at the school had killed her desire to make teaching her

vocation

Honestly speakingafter what | have endured during the$éew months of

teaching practice in this schqol no longer see teaching as a calling. The

|l earners are very unruly, di srespectful,

After my degree in education | plan to ratkerol for another degree in nursing.
Frankly speaking dealing with learners of this type, to be honest, it is
unbearable, | am not sure after experiencing all this that | will want to become a
teacher again, although | actually had tballing to become a teacheram not

sure to follow tht calling any longer What s frust  rwamti ng

even to listen to you whigppuareact ual |y struggling to

really know, | am tired.

These negtive emotionprobablycamefrom the lack of suppodnd guidancérom themain
teachers who were mostlyunavailable to giveher the necessary backu@lthoughit is
arguable whethetheir presence would havenproved the situatianThis situation was
further exacerbated by the fact that learners at the school were particldadwned for

undermining fenale teacherdeacher Alconfirmed this
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In fact they check on you, you will find out that as a male teacher they will have
some respect on us, especially from the staut for the female teachers they

d o n 60t anyhrespeet 6r them. You willfind out that when a male teacher
comes ito the classroonthey just keep quiet, but also even then you will find out
they will keep quiet to check for a momenseehow serious/ou are But if they

see that you are seriouand you stk to what you are exercising for thethen

they start to respect yoof course those are things that really happen.

Female teachersften expressetheir frustrationand anger towardearnerswho did not
want to listen to them. A lodf teaching anddaning time wasoften wasteddue to varied
instances ofearner indisciplinemaking it difficult to account foractualimpactof theseon

learnerability to perform

Teachersinanimouslyinsisted that the escalation of indisciplimethe classroom&asnot of
their own making, but dut the powerlesaessbestowed on theras a result othe banning
of corporal punishmeniThey agreed thahere were nelear cutalternative put in placeto
deal with learner indisciplinedding to the difficulties of #ir work. Teacher A3echoedhe

sentiment of teacher Al (above)

|l té6s | i ke now i f thingastnot gsedr theoerisanbthing thati s h me nt
can be done. Yes, they know that there is notlmagthe teacher can do to them.

Another thing that promes indiscipline in our classrooms is that they (the

| earners) know that we dond6t have an alter

The consequences of learner indisciplinghatschool were multifaceted. Learners that were
undisciplinedacted as agencies to deprive those that we@piined and ready ttearn
consequently demotivating the teachettsemselves often resulting in turn in an
uncooperative settingn the classroomin such circumstances, teacheereal less about
learner behaviar, aslearners themselvegere indiffeent to the presence oft@acher in the
classroomoften creatingnultifacetedunfreedomdor the learnersas well as aiciouscycle

of indiscipline and dewtivation.

Learnerindisdpline was particularlyexacerbated by what learners broughth themfrom

homes: a seriouslack of motivation. The banning of corporal punishment vath putting in
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place clear cut alternativesor substantial support for disciplining learnetbe lack of
professionalism, motivation, supervision and guidancdor andfrom teaches made things
worse These dynams escalatetearnernindisciplinein the classroomsmakingfor afar from
conduciveatmospherdor teaching andearning with negative implicationsn learner ability
to achieve.Undisciplined learners oftemade he job ofteachersmore complicatecand
stressful especially in classroom settirgy where limited space influenced seating

arrangemerstthat compromiseteachelefforts.

4.4.2.3Seating arrangements

Another factor that negatively influencecdettvay learnes performed aschoolA, especially

in the Grader7 classrooms, was the seating arrangemeritssights gleaned througieaching
obsevation showthat seating arrangemenisfluenced both learner behaviourand the
teaching and learningrocess showing ale how the two factors are intertwinedlthough
classroom sizes were relatively smalhd classesovercrowdedthusconstitutinga negative
influenceper seon classroom disturbances and indisciplittés was exacerbated by the way
the benches were arged, often inclusters giving the impression of a failed attempt at
group teachingHowever he arrangement dienches placed learndrs close proximity to
one anotherin most cases facing orawother, giving theman ogortunity to chat to friends
acioss other clusterswithout being reprimanded by the teachensddistracting othersvhile
the lessonwasin progress. Tis arrangemenvas the initiative of a singleeacher(Teacher
Al) who wantedearnersto work in groupsin order to giveweaklearnersa chance to learn
with, and from tke stronger ones.ehcherAl (a Mathematicdeachey, who wasan advocate
of the cluster seating arrangementGrade 7 at the schqadointed out that it waasually a
temporay arrangement to facilitate learningccordng to certain teaching strategies and
particular group activitieshut that other teachers failed talter such arrangements during
their own chalk and talklessons making it almosta permanentarrangementand not
conducive to teachingnd learning thas not orientedo stimulatinggenuinely collaborative
group activitiesTeacher Aldescribed this seating arrangement in terms of histivellght

out group work teaching strategy

What | did is that | put 3 strong learners with 3 weak ones together. théel
said to them, at the end of the year for each group I will be giving 5% if | see an

improvement of the 3 weak ones, three strong ones as well, because of their
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improvement, if they assist the weak ones. Secondly the strong ones must also

look at he weak ones that thaye doing their work, because sometimes you find

the weak ones they dodge, ylon 0 w, they donadadualldthatt he wor k
worksa little. | told them that if you are doingroup work andy ou dondét wor k
together thenyour pointswill drop, so you need to work as a team, so that is

something that practically started this yearmand next year | think | will take it

more furtherbecause | can see it works a little.

Although he intentions ofteacherAl in terms of the cluster s&af) arrangementvere
genuine informed and for a particular purpose, the temporary arrangernefirtunately
became permanent and contributied geneating the noise levelsand other forms of
disturbancen the classroomsvith this kind of seating arraegient andcompromised the
efforts of other learners whavere eager tdearn. Thearrangement gavéearners the
opportunity to giin their own rather than designated groups during the lessons of other
teachersperpetuatingnischievousactivities, with negativeimplications onthe teaching and
learning processThus eaching andearningin this scenariovas a nightmareas eachers
who were strugging on a daily basis tonanage the scenarias thar classroors seem to
havedecided instead of taking coml of their own seating arrangements ignorelearner

behaviour at the expenselearnermperformance.

The seating arrangements that were not properly monitored and supervised in the Grade 7
classroomgprovided a mean®r overage learnemsho had litte desire to learto showoff or

act out in the classroomsThey usually grouped themselves together to perpetuate
undesirable behaviour, being the focus of attepidnayi ng t he r ol es of t
classroom. This made it difficult for the neoserious learners to have control over their own

choices, and achietheir desired functionings.

4.4.2.40verage learners and absenteeism as capabilities limitations

More than 50% of Grade 7 learners tite schoolwho were overagebehavedin various
disruptive ways The eachersagreed thathe existence obverage learnerat the schoolas
as aresultof the enrainent of learnersvho were already oldethan the required agand also

as a result ofnenumber of timetheyrepeatedh grade and phase
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The teachers consideredlevage learner® bea burdenon their own, becauseayetting them
to commit to the teaching antearningprocesswason the wholean extremelychallengiry
and frustratingexperienceTheselearnersusuallydid not value theducatimal opportunities
at their disposaland most of them either @ to school because of the food they reckive

there or simply because thewere being pushed by their parenteacherAl lamented that

i n spite adestefforiethesededrnessberépsovingto be a challenge

Age is a major challenge at our school, we have got learners who are overage in

the primary school, but we expect those learners to be the ones who perform

better, because they have the delay, but you find out that thdjieamnes that

dondét care, they are the ones who are

assist themqyou find out that there is no difference. The effort we do is that at our

school we source out other teachers to come and assist with afterlasses;
but you will find out that the first people who are running avilayn these
classesre the old and weaker ones, and the ones wiemathenare those that
are already betteoff, or probably younger, that is the challenge that we have as
a schoolconcerning overage learneraspecially in Grade.7

It was also notedhat thee were variousconsequencesf overagelearnersin the Gradey,

often contributingto indiscipling together withthe nonchalant attitud¢hese learners

portrayed towardshe teaching and learning proces$%incipal A1 reporta that the worst

offenders in terms of not completing work or raitendance were the overage leamers

To be absent at school can be a factor for a learner not to perform very well, but

there are other fetors like when the child is present at school and not
participating in class, and not doing his or her homework, not doing the
assignment, not motivated to learnwrdisciplined these factors can lead to the

learner not performing very well, whereas tttéld comes to school every day. If

t

he

a | earner doesn6t come Iytofailsaswet Wefind egul ar |

them mostly in the overage learneffieywant to do thingsheir ownway.

It appeared that #seoverage learnersvere particularly eogant in class, sya@d away from

lessons, weresually bullieswerenotorious for creating awkwardcenes irthe classoom,

refused to do homework goarticipate in classroom activitiegnd often disruptedhe
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teaching and learning procedsrom my observation it seem these overage learners were
probably calling for attention but in a negative waynegativelyimpacting ontheir own

opportunities andbilities to learn and perform

Overagewas often synonymousvith absenteeisnat the schoglas manyof these learners
regularlystayed away from schodlhey chosdo remain in the community with nesthool
going friends, to engage in other activitisgice they did ndbkelearning seriously, antthus
were unable to attain certain functionings. Abseista at the school was therefore identified
as a multilayered prolem requiring team work teeverse According to teacher Al, many of
these learnera’ho bunked lessonduring normal school hours ofteafused to attend extra

classes organised after schtmoimprove their abilities, anthusmissed out on opportunities.

Overage learnersherefore represented an nfreedom both to themselves ando their
classmate. Despite these circumstances, it was generally agogethe teachersthat the
performancecrisis wastriggered andperpetuatednore by what happenso learnersat the
foundation phaseand that the answer to the @arage problem at the scholaly in the

foundation phase, whereamyproblems ase and are perpetuated

4.4.3 The role of the foundaion phase

The participating teachers were of the opintlbatlearners wergenerallypoolly orientated
towards schooing and to learning during thdoundaton phase thus limiting their
capabilities and consequentlyheir poor performance in the lateragles, especiallyy Grade
7. The general consensus was ,tsatce many of the learners came straight from home to
Grade R and many morénto Grade 1foundation phase teachengere placedn a tight
corner often reducing their chancas properly prepee these learners for the latgrades.
The schoollocated in a poor neighbourho@aimits mostly learnerwhoseparentsdo not
have the financial resourcés send children tgre-school orcrécheprior to their being
enrolled at the primary school. Théspabilities povertypreventsparentswho carefrom
giving ther children the kind of education they valties underpreparing the learnérsthe

later grades.

However, t wasmade cleathatthe kind of servicesffered at crechsin the neighbourhood
were iradequaten terms of preparinghesechildren for primary school educatiomost of

themoperatednerelyasday-care centres for children of working mothdtgre, capabilities
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povertycould beregarded as major contributor tdhe existing circuntancesn the school.
Teacher Aldescribed the shortcomis@f local creches in terms of preparing children for

school

Based on the nature of thewveronment many mushroom cresloperate but do

not concentrate on the actual teaching and learning protiestsis required to
prepare children for school. They basically perform the role of care gibgrs
taking care of the children while the parents are at work. This is exacerbated by
the unavailability of learning facilities at homespecially for childra whose
parents cannot affd to send them to a prop@reche Although not 8 much
learning is done at the créche ihis communitychildren are stillopportuneto

learn from othersand pick upnew traits that can help them ptimary school,

but the vey poor parents cannot afford torse their children to the creche

Capabilities poverty in this communityasresulied ina critical gap in the educational lives
of the learnerand onewhich takes various form3hus manyof the childrenat this school
were being restricted in terms of freedoms and opportundies as a resulnost of them
came to Grade€/ unpreparedor underprepareda factwhich goes some way to explaining

why they behavednd perforned, or underperformed) the way they did

The tachersvere of the opiniothat the gap that existed between the creche and the primary
schools could be closed if schools in the neighbourlgabdully involved in the running of
existing creches.They expressed the hoplat drect involvement in th mnning ofthese
creche could becomea viable option to ensure that learnerse well preparedvhen they
enteed primary schogl being equiped with the necessary capabilitiend academic
competenciesTeacher A2was anxiousfor an innovative way to pregre children in the
neighbourhood for school, pointingiothe beneficial knock on effecfor both learners and

the schoal

There arelots of crécha around, but so much that | dasliggest thatour schal
shouldadopt a certain crecharound usand suppd it, knowing very well that
those children when they graduate they can come straight here. Maybe they will
understand better what the teachers teach in the classrespecially at the

foundation phase. This will help change many things heciyding the amount
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of time we speahin Grade 7 to ensure that the learnersderstand what we are
teaching and also how they perform at schodl.could become a win, win

situation for the school and the créedheolve

The nurturing of learner® enter primary shool was seen to heperative,particularly as
somefoundaion phase teacherbased their teachingn the assunimn that thee children
possessd a certain degree of und&ading, sinply becausehey wee of the right agdo
either be inGrade R or Gade 1. Teacher Ahoted that such assumptiongsuled in
inappropriate or poanurturingwhich produced a knoetn effectthroughout theeducational
careerof these childrenn the primary school, especiallyhen theyreachedGrade 7 The
teachers stronygl believed that childrerwho were able taattend a crede before being
admitted into GradeR naturallyhadan edge over those that came straight from hdrne.
impacts of these differences were visible in tiny theybehave and perforned in the

classoom throughout the primary schodleacher AZoncurred with this view

The |l ack of this basic knowledge at the
of intelligence and contribués immensely towards how they perfomnmthe

primary school. It is dueotthe lack of these basic qualities that we have the kind

of learners that are currently here in Grade 7. Many of these learners encounter
difficulties in many learning areas. This explains why sometimes in Grade 7 we

have children that have the reasonifagulty of say a Grade 4 learner, but they

are here. Many of them in Grade 7 are unable to do things that Grade 4 learners

are expected to dand sometimes do it perfectly.

Without the possession of thaecessyy skills upon entering Grade Rynd Grade 1
respectivelylearners dichot have the capabilities to pursue a valued education in the later
grades judging from their academic competenciesmid results Thus w-freedons
accumulatedas a result otapabilitieslimitations that were exacerbatedby the negative

implications of thdanguage of teaching and learnifh@LT).

4.4.4 Constraints on the language of teaching, learning, and evaluation

The fl angu agseevairdto liebne of the leading causespdor performancat
the schoolrestrictng learner opportunities in many ways. It wagreedhatthe Xhosahome

languagespeaking ¢arnersvere particularly disadvantag@d terms ofthe LanguagePolicy
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adoptedat the schoolcomparedwith the Afrikaans speakinglearnes, because of the
imposition of the English language as the offidehguageof teaching and learnin@.oLT)

at the schoolThe teachersften referredo theBill of Rights section of the South African
Constitutionin terms ofeducational rights and freedoras being a&oubleedge swora@
They saw that thjstogether withthe Language in Education Act of 19¢Kkomo &
McKinney, 2004) which developed from this, although it specifies that learners be taught
a language of their choicéhe ultimate choice of the LoLT rests witlke school community
Although code switchingf a kind was being implementenh the classroomsit was not
regarded as an ultimate solutionexisting learneproblens, since it was not applicable in
external examinationand not really helping non motht®ongue English speakers with their
cognitive and conceptual development, particularlyMathematicsand Science In essence
the process and natuief the implementdgon of the languagein Education Blicy (1997),
especiallyin poor schoolingcommunities, hasto some extenushered innew kinds of
unfreedoms fortheselearners despite itssubtle and often misunderstood and misapplied
i nnovation r ef er r eTheuhidorneedmariner o dvieiclcade switchihgi n g o
was beingimplemented at thechool resultedn manylost opportunities for the learnets
develop conceptuallyit was not uncommon fdenglish lessons to baught predominantly
in isiXhosain the Grade 7 classroomsder the umbrella ofcode switchingd but in fact

placing learnersat adisadvantag

However, soméeachers insistl on teaching ifenglishonly, ignoring&codeswitching) even

for subjects thalemanded a higher levef conceptual understanding and tmegquired more
explanation in the mother tonguelearly raising existing ambralen@s regarding the
practicability ofécode switching One of the teachers whignored&odeswitchingbthe most
arguedthat t was a fAnecessary evi,cansidering tphatwhile s c h oc
implementing itin the classroomcould givelearrersan opportunity to understand clearly
what is being taught in class, by way of deep explanation of the subject matter in their mother
tongue, it washot part of or catered for bythe external examinationshere learners needed

it the most Since these learners were groonieda system wherécode switchingdwas a

norm and came to rely on ithe teahers perceived that the lack thnslators during
provincialand national examationsset in the English languageit theirlearnersm an alien

and unfamiliar zone often contributing to low performancéuring class testsand
examinations teachers veereadily available to explaidifficult questionsto the learners in

thar mothertongue;assistancevas not availableduring external xaminations The teachers
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concurred thatwhile such minor issues were often ignoréde school was labelled as
underperformingwhen learners faildue to their inability to understand examination
guestions. TeachefAl explained his reasons for consistgntising English rather than
isiXhosa as the LoLT:

When itdéds us we write only in English, wh
for the clarity of the question, you know thikam therefore having problems of

using the mother tongue languagspecidly isiXhosa for example if the mother

tonguel anguage is Xhosa, unt i | where? The
examinations. Why should we teach in isiXhosa knowing that the learners will be

at a disadvantage when it comes to examinations? Although ntagy not

understand English well, | will rather teach in Englisgiecause they will write
examinations in Englistand probably have a future after here

Teacher Abs main argument f or us i althoughthegidlea sfh as
code switchingwas important for critical subjectskié Mathematics questionsas to its
benefitto learnersbeyond the classroomfluenced the attitudesf individual teachersAlso,

the question ofvhether learners genuinely needed teachers to code switch was afbone
contention for many teachers. This was chese ¢arners at timegdemanded thateachers

explain certain things in isiXhosaot necessarily because theyr&ainable to understand

them well in English but because they too&dvantage ofn systemthat gives them the
legal/constitutionatight to make such demand8ode switcing was therefore considered to

slow down thepace ofteachingunnecessarilyto the detriment of som&aners because

syllabi were often notconpleted Teacher A3like Teacher Alcommented on the issue of

the relation of the LOLT to examinatians

Learners compel you to explain certain things in Xhosa, but iestions are
strictly in English. It affects them. It does affect Wiy they perform in their
examinationghat are set strictly in English. Noone will set examinatios for
them in the hom&nguage and they will not compel ghexaminers to explain
stuff tothem inlsiXhosa same as they compel us in the classroom. It is a very

tricky situation in my own opinion.
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The natue of code switching at poor schools resultedath stress anchajor capabilities
limitations for many learnersFrom observatiomand interviewst was revealed that many
teachers taught at times in the mother tongu¢ because they saw it as benefittathe
learners, but because it was a policy obligattboughplacingserious limitations on learner
freedons to learnand achieveTeacherA2 described the complexities and ambivalences

surrounding the practicalities of code switching

It can make altange because at thend of the day sometimes, when you teach

you can explairthings to thenbetter in subjeclike English andMathematics

which | am teaching for Grade 7. | can speak English, but the learners also take

a chance and say no teacherd o n 6t u nbdtd make aured speak in

English with them. Sometimes you find that those learners whalwayssay

teacher | d &mglisty they are thesame lads who when you ask

next year wher¢heyare, the others will say they aia Mitchells Plain schools

where they are taught §olouredt e acher s wh o dlowdotthey speak X
understand now ther donot know? | canpbecausseeach sol

what about the examinations that are set in English, who will explaireta?

The contradictions implicit in thpolicy resultedin many learners being unfairly assessed
sincetheir full capabilitiesvere seldomunleasheddue to the existing language poli&ince
the mother tonguéaturedprominenly in the classroonthrough codeswitching andwhile
code switching wasot practised by these learnerseaternalexaminationspne could argue
that thelearners wee beingdeprived oftheir rights to enjoy théreedoms enshrined ithe
Constitution One could also assuntieat severalexceptionallybrilliant learnersn theschool
performedpoorly in external examationsbecause othe unfreedomsarising out ofthe
Languagen Education Blicy and thes t a k e h o | do# thesLOLT at the schoelNot
havingthe opportunityto haveexamination questions explaingmthem n the mother tongue
for clarity aswas happeningn classroom settingéimited | e a r abiitiesst@d comprehend

and achievat that level.

The numerous contestatiordgbates, ambiguitiesnd disagreementsurrounding the oL T
contributed to itpoorimplementationandthus tounfreedoms for many learnewlthough
code switching as it was understood, or misunderstood by teacheasregarded as

solution to the language pradh in Q1 schoolsthe lackof a clear cutoLT implementation
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policy createdunfreedoms fomostlearnersApart from the role playelly resources antdy
classroom dynamics in influencingarner performanceat the schogl the surrounding

environment alsexerteda major influence.

4.45 The role of the local environment

The environmental factors outside sg@hool that influenced learnperformancenclude the
family structure, the roleof, and constraints operatingn, biological parents, education
constraits on parentsand tle lack of role modelst home and in the communityhese
dynamics combined imposedriousunfreedoms on learnerand influencedtheir attitude

towards education in the classroom

4.4.5.1The family structure

The kinds of family structure that eist in this communityalso exeted a significant
influence on learner educatioand wellbeing. Mostearners interviewed acknowledgéuat
they residd mosty with extended family membergspeially grandmothers. Thigind of
family structure represented asificantcapabilities limitationdue to the effects this had on

their classroom learning and thoisthar unfreedoms

The eaches and the principabhdknowledged thathese living arrangementsere linked to
poverty,andthe prevalence of HIV & AIDS and TB in this community Thesepandemics
hadeitherled tothe death of many young mothees rendered many of themcapacitated
and thereforencapableof taking care of their own childrerwho had beernelocatedto live
with their granniesandor other extendedamily members. Teacher ABevealed thatin
addition tothis pandemic,early pregnancies wermilitating against a nurturing family
environment; youn@nd singlemothers placedheir children with grannies while thayent

to work, or wereengayed in other activities

Although these extended family memberare considered to beillars of supportfor these
children, the kind of car¢éhey were able to givhemsometimes compromiseteir choices
to obtain the kind oéducationthey couldvalue This oftenresulted incapabilities poverty,
since many of these grannies areducatedndbr illiterate, unemployedandbr dependnt
on aminimal social grantin the view of principal Al, these grandparelaisked breaith of

vision, andor interestin, or knowledge ofanything educationdl n t he 6 maader n 6
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consequentlygid not have theapalility to contro| director supportthe educatiomal future of

theselearnersPrincipalAl described this situation and its effects on learners at heokc

Since most parestare affected by HIV &IDS, the learners dependolely on

their grandparents for support. Herthe support is not available especially in
relation to school work. Grannies do not know anything about homework; they do
not even knowvhat the children didor determinewhether they were even at
schoolor not When these children are with grannies they do not take things
seriously because grannies do not follow up on themhich has negative

implications on theigbilities toperform

Teacher Al explained that there were some extended family membersther than
grardmothers who were also incapable or unwilling telp the learners awould be
expectedbascally because thewere not aware of the importance and valokeducation.
Added to this, learnerswere givenunreasonable amounts physically tiring houséold
chores,which used up their energy antistracted thm from their school worKsee ®ction
4.5.3.1) According to he learners, not completing hobsé&l chores couldead todifficult
situations at home especially becausextended family membersnade the learners
understand that theyere doing them a fawo by offering them a place to livesnce their
biological parents weréncapable of doing soThus, learners had t@womgdy and make
householdchoresa priority overtheir schoolwork. Beingwithout a sensef belonging, the
children wee psychologicallyand emotionally damagedndunable © concentrate on their
school work even when at schodlVhen viewed through th€A lens the freedoms, choices
and gportunities of these learners ngeseriously limitedSuch learners often cane school
without having done their homework, psychologicalland emotionally distress, often
lacking motivation andnot able to concentratduring classoom activities Principal Al

described the effects on such children of an unstable home life and lack of love and support

Unstable family environments where love, hope and support are lacking learners

are unlikely to pay attention to their smbl work, thus reducing their chances of

performing well at school. The effects of what transpires at home predetermines

|l earnersé6 attitudes t hasttheydendts missmutonval ue s

someopportunities that could increase their chanadésperforming well. Many
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biological parents either daot know how to assist theskildren, or simply do

not care about the needs.

Teacher Alreportedthat suchlearners cane to schooheedng more than normal atteon,
which was not realistically pe#le due tothe lack ofappropriateskills of some teachers,
together withthar overwhelmingworkload and the number of learnénsthat brackein a
single classroomAs a result,some of these learnever time developedcomplicated
learning problemsthat further deepenedxisting unfreedomswhich wentunnoticed and
unattended.

In the view of eacher A3 the disastrous effecof these family arrangemestin this
community on learner education placedany teachersin crisis at times learners with
learning disabilitieswere identified buthelp was not rendered because thers m@resident
social worker or psychologigir special needs pers@vailableto dealtimeouslywith the
crisis during the early stageof its manifestationPrincipal Al reportal that there wasnly
one social worker responsible for sixteen schowmlaking it practically impossibléor the
schoolto male use of such services whendine need Teaches A1 and A3alsonotedthat
the seriousnesf the problemsregarding lemers wth learning disabilitiesrequired a
resident professional to assist learnareously before the problems escaldtén the view
of principal Al,the absence & residensocial workeror special needs teacher in the school
meantit was virtually imposibleto professionally assist learnexio were traumatised, and
thosewho experiencd learning difficulties irrespective of the causes.

There are approximately 45 learners in our school in need of follonatfse
moment but getting in touch with theesignated social worker to pursue such a
responsibility is a task with its own merits. We often struggle to get hold of a
socialworker, and they often sathat they are too busy with other schools. They
often saythat they fave about sixteen schools tater for, and thus cannot be at
eachand every school at the same time. That to us is a disadvantage to our
learners that need helph order to improve the educational needs. lis a
problem, since many of them are in Grade 7

Due tol e ar n e r cgodmstancasteachers eret up havingto deal with numbers of

learners with serious learning problems anddemialeficiencies.Since teachers themselves
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were unable to provide the cessary specialisedssistancetheselearners accumulated
numerous unfreamns that seriouslylimited their abilities to learn antb passthe required
grades Although theywere often promoted based on the provisions of Hregression
Policy, the actual impact of accumulated unfreeddmegsamevisible only in Grade 7.
However, 1 should be noted th&g¢arners residing witltheir biological parentsrather than
with members of the extended family or with guardjatso at timegxperiencedhis lack of

real care and nurturing.

4.4.5.2The constraints operating on biological parats in their attempts to improve

learner education

Although biological parentare thought to be criticdbc hi | dr enoésvivadnd | i ty
thrive in society, includingt hei r c pursuing are eddcational career|earner
experiencesn families inthis communityproved otherwise Parens in this commuity do

not provide thenecessargducationakupportfor their childrenin the form ofstudy materials

or books in the homegither due to physical andcapabilities povertyor simply due to
misplacedpriorities. Since theparentsworked mostly as cleaners, domestic servants, and
general labourergobsthat required long working hours, and sometimes weekhiit, they
were unable tependqguality time at home with their childrernvhenthey could bechecking

on theirc h i | dscheoh gragressHowever, attempts by teachers to educate paramts
various waygo devote a reasonable amount of time to assisetbanesin different spheres
often turned into aendlessand fruitless struggléor variedreasons TeacherAl described

his attemptstp er suade parents to prioritise their c

| am trying to educate the parents that they must choose who comes first, their

work or the child. You find out that parents in that order, the workes first

but | have made a change of that ,mentali't
because anything that happens to your child means tiishhdév@ o ul dndét per f orr
very well in class, so it means that your child comes first as a result. Hqwever

many of them say rhust work. This in many instances means, tthegt parents

spend little time with the children at home; as such they pay little attention to

their schoolwork, especially homework.

Such reports fronthe teachersevealed that theeasondor the apparentcardree attitude

exhibited by most parents towardsh ei r ¢ hi | dweemobctar esdeaialasinceo n
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in many casework appearedotto be aseriousobstacleto spending quality time with their
children According to the teadrs, some of these parents sehtidten to schoqgl not
necessaly because of desire fothem to achieve but becauseschool wa considered by
such parentss liberatingthem from the burdenand responsibilityof having the chdren

aroundall the time Principal Alagreedhatthis was the case

Some parents though not affected by HIV & AlIRSd have flexible jobs, they

stil |l donot val ue the education of their

the necessary support irrespective of the kButh parents just push the learners

to school for the sake of doing &nd especially to escape the responsibility that
comes with their ®ing at home. Maybe for thosetteb n 6t wor k t hey
the neessary resources to t& for the children whe they are at home all day.

For them school is a place wigethey send learners to relifiemselves of the

burden of feeding therand dealing with them in other aspects of life.

Such parents didot provide the necessary motivation, drigad facilities for their children

to learn and developat hane. Although the school providethe bulk of thelearring
materials, parents we expected to progie extra study materiagsd books to reathat could
notbe provided by the schofdee section 4.4.1)Vithout these materials, learners were often
disadvantagedn learning spaceboth at home and at schodrincipal Al described the

absence of home environments conducive for learning

Most of these parents lack vision when it comes to educating their oldrenhi
They are unaware of what it takes to educate a child; they are uninformed about
educational issuesnd values, thus their inability to motivate the learners to take
responsibility for their own education arfdture Providing the extra learning

matrials needed at home by the children is often a challenge.

The teachergienerallyacknowledgd that some of these paremt®l not baher whether the
learners cane to schoobr not aslong as they we not 4 home. In the view of the principal
school htidays wee often a nightmarr manyof theseparentsThe perception of iincipal
Al wasthat
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Many parents even get boreahd worried duringschoolholidays and tend to

inquire regularly from usabout resumption dategvhen the children arat home

they increaseheir burden in all dimensions. They want the children to always be
out of the house, no matter where they go to, so long as they do not have them by
their sides the whole day, all the tim&his is also one of the reas® for

absenteeism andiop ou.

Such parentsregared educaion & a pastimeand not asa means forlearnersto gain the
required academic competencies future employment and sociatobility. The lack of
support ad assistance at honmad the effecbf these childremeedirg too much attention

when they came to school, attentibiat could notealisticallybe providedn theclassroom.

The lack of guidance and support from parents translatedhe mannerin which learners
themselves vieweéducation behavedtowards scboling, and how they performed Thus
these learnersxperiencd unfreedomsin terms ofachievng irrepective of the passion they
had for education, the supporéeceivedfrom teachersand the kind of facilities that were
avdlable at the school. The laakf parentaleducationin this contextwas perceive by
participants in the researds well ady the researcheto deepen learner unfreedoms.

4.4 .5.3Parental education

Although thelow level of parentaleducationhad a significant effecon how learnes

performed at this schoo] it remaired a contested terraihecause it wasegardedby some
participants in this studgsbeing one of théndirect influenceon learner performancand

thus viewed varyinglylt was revealed thatalthough the nonchalamtititude exhibited by

most parents towards their childrendalstededucat
by learnersthe lackof p a r eeducai@wasoftenusedby parentsas an excuse for laxity.
TeacherA2 recalledvividly the reactionof a parentsummoned to the schowl connection

witht he chil désm:nability to perfo

| dondét want to |ie to you, | dondt do an:
how to assist my child. I just ask her to look at her books, batn @ t have any
meango helphery ou know | didnét go to school
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Such reasons given Iparens for their totalinability to assist learnerglacationally was seen

by teacher Alas a smokescregan excusaot to do what warequired of them

| want to disagree with that, wRyif you may ask for examplé we look at the

children that are in school nom Grade 7 their parents wee educated ifate

705 and beyondDuring this period education was serigwd many parents

went to school to a certain leyand can read andrrite. VAhatabout the help for

the children? | say that they are negligentnot uneducated, yes | will always

stand by my poinand | always télmy colleagues about this stan&slucation to

these parents is an excuse whenever we corttienton whytt y donét do t he

best to assist the learners at home.

Such strong views wellgased on thperceptiorthat most of thesparentsvere negligent and
unaware of what their childremvere experientng educationdl. Learnes themselves
acknowledged thahe mnspicuous absence of themothes fromhomecompelled them to
takefull responsibilityfor housechores, from cleaning to cooking after schaotl caring for
younger siblingsignoringthe importance of bottheir afternoon classesand hanework in
an atempt toensure a comfortable life foineir parents angiblings. Such learners misdout
on real opportunities, as the lagktime to study at home deepenaudfreedomghat already
existedin the classroonmOne learnedescribed witifrankness how hetime and energy were

used up by household chores

I donodt attendbeacfatuesren olond cd Gatsseave ti me.
becausemy mother comes late at home every, dayl have to clean and cook;

my brothers donodt a osvergthing athomb oysedf., This o | h a
makes me to faibecause | am always tiredndld on 6t al ways have ti
my homeworkand read my books at home.

Teacher A4 lamentetthat, even if such learners manag® do thér homework, it wa most
oftendonewrongly or shabbily, becausleey didnot take timeover it. Howeverthere werea

few casesof leamers who managedunder such circumstances to do their homework
satisfactorily The continuous lack of time to attend afternoon classss$to do homework
cut thesdearnes off from theireducation, thugor them,attainingcertain functionings was

far from a reality. A burning desire to learn coule deduced from the learrseduring the
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focus group intervieg a zealthat was curtailed by existing unfreedons, whichwere not
entirely or directlylinked to the lack of learning resourcas school,but were dueto the
home environmentA learner,who had the zeal to leaydescribed how she was effectively

constrained by what transpired at home

Because | haw too many chores at home, | only do my homework when | have
time. | do my homework when | finish my chores. There are times | do my
homeworkand someti mes | come to school withou

| always get tired after doing my houseooss.

However, cosidering that there were many other childvemo did not gothrough similar
experiences, buivere still unable to perform well at school, itagdifficult to generalise
about the causes of homework not being donéhe effects of thisrolearner performancé,
otherlearners hypothetically had fenchores at hoe andin theorymore time to studyand

do their homeworkThere were in factkome learars withoutdemanding chores at hopand
with enough time to studgnd do their homewadk at homewho still underperforrad This
category of learnergpart fromhavingample time also hadextra learning resources at their
disposal at homér'he reasosfor their failureshouldtherefore be linked to other dynamics at
play and notsimply to ther homesituation(see sectiod.4.2. One suchlearnerwas not sure

why he did not do his homework even though he had sufficient time to so

I have enough time to read my books at hand also do my homewatbut |
dondt know why thétimé. halsb hawetmany loobks & home. | |
just do not know why | fail. Sometimes | ¢

my homework.

However, some learners were able to marginailyeven adequatelgerform despite their
demanding household choré&en (1992) posits that the existence of too many choices and
increased freedosoften turnsoutto be a disadvantageand according to his theoryearners
often need guidance to make the righbices.The role of parents at this poir# critical in

chi | d rqeest toschiexcertain functioningswhen parents do naliligently perform their
educationadutiestowards th& schootgoing children there is the likelihoodor them tobe
distractedandto lose focuson their school workWhere there is m motivationat homeand

no zeal to learn, regardless of the available learning resoumcesd out of schopl
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perfamance is likely to beegativelyaffected Unfreedoms accumulated by learners due to

the laxity oftheir parents wereexacerbated by thack of role modelgs the community.

4.4 5.4 ack of role models

The story of the township environment revolves around powaertdy unemploymentboth
associateavith the lack of the necessary skills to enat@sidentso be gainfully employed.
The exisénce of capabilities povertyibhgs with ita host of different elemestwith different
consequences irand for the community in generaland learners in particularThe
environmentn which the school is situated is one whdierent kinds of peopleesde in
close proximity to one anothanaking it possible fochildren to associate with undesirable
people or with social deviant$he interaction of schoolhddren with suchpeople has the
potential toinfluence their attitude towards schoolinghe unstable kind of life in this
communityseems, for reasons which are not clear, to ltastactedmany learners from
their realand beneficiainterests and de®s, through the imgsition of certain unfreedoms.
TeacherA3 described the exit of educated pk&ofrom the area, leaving undesirable role

models for learners to emulate:

What causegearners not to perform ighe environmenthatd oesndt encour ag
them to learn. There are not many people who are eduteteit hat 6 s anot her
problem in our societylf people aregetting better, ingad to try and plough
back in this area, they move out of tba@mmunity. Thabehaviouris not healthy
for the youngninds thaiheed to emulate from those around them all the.time

Based on theerspectiveof teacher A3 educated elements dfi¢g communityin question
ought to play a leading rola nurturing the youngninds,to enable thento benefitfrom their
example Some teachers were of the opinithrat the absence of educateites within this
communitycreated dugegapleavinglearners to interachainy with negative elements that
encouraged negativeaits in learners, traitshat were hardo identify explicitly, but which
often manifested in theclassrooman varous ways TeacherAl echoed Teacher A3 but
enmphasised that educated members of the community were defauitithgir obligations to
give back to the communityn particular to schoefjoing children, with often disastrous

consequences
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When people of this communi syatusoedocht &
the tendency is for them to relocate to richer suburbs. Members of this community

seem not to realize the importance for them to plough back into their own
communities. This deprives the community of educated elite that could act as a

stimuli, and positive role models to the young qraesfar as their learning and

performance is concern. They may want to be like them oneaddythat can

heftily encourage them to learn, you know. Without them many of these children

go astray because thepick up bad mannerisrfrom school dropouts that patrol

the streets. Trying to do thingand behave like them distracts these learners

from their school workWhen they come to school they do not have any real push

in them to learnThey often lack foain the classroonbecause of these things

Contrary to theviews ofthe teachersprincipal A1 showed her unequivocalpportfor the

educated andffluent members othis community relocatgto mo r e affluent an
c | asuuds. In the principd view suchpeopleneed torelocate toprotect tlkeir own

personal interestandtheir children and that there isnywayno guarantee that their presence

in the communitymight change the minget of the learners

Having the right role modelgmayb® to an extent can influence them (the
learners) positively, but | think that it will take a very lonméi to accomplish
that. The thingis also that when such responsible people live around such an
environment theichildren are likely to be intoxicated likine children of that

communityRelocating is an advantage also for them.

Despite this contrary viewxpressed by principal Al, it walear thgtwithout positive role

modesk, the learnersvere left with fewerchoices and a highemprobability of picking up
undesirabletraits from negativeelements around thenBuch traitsinclude indulging in
alcohol,and the probability of being infectedth, and affectedy, HIV/AIDS, and TB with
immeasurableonsequence®r their educationaland social livesTeache A2 described the
behavioural traits being encouraged in the community and their powerlessness as teachers to

counteract this

There are no role modelthey are moving outhe only role models that you will

find is the hooligans, as a result even theylaey(the learners)walk, the way
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they want to wear their uniforms, they wantnear it like a street boy, in school

you always see them like thbtt you cannot correct them. And, they want also to
put hats on their heads while in class. You find that while they are in the
primary school they are already smokintyey smoke cigarettes, they take drugs
like dagga, and there are those who also take alcohol. Those are the realities that
are happeningand with that you see that they cannot ledheyare not serious.

You see, how can they pass, how can they perievan if we do our bests

teachergo help them?

Principal A1, although nofully supporting the ideaf thedirectimpact of role models on
learner attitudeand performancealid concedéhat the presence of social deviants in the

community posed a danger to the children and to their values and academic development

On weekends many of our learners are in sheebens drinking, smoking and
dancing, that is all that interest them the most. Tbesequences are that they
become affectedcand infected with HIV& AIDS and TB and other dseases.
What they copy from theole modelsin their communitiess getting drunk,
wearing expensive branded clothing, that is what motivates them within the

comnunity, not how to read their bogkand pass the exams.

It was agreedthat the over involvement of learnevath nonschool going members of the
communityopenedhemup to develojng the habit ofskipping schoqgloften takingdifferent
pathson their wg to school in orderto engage irundesirableactivities and in general
abandoning their school warReacher A2recalledone such instance reported to him by a

parent

A parent that was <called to come here to
corspicuous absentesn from school to our dismagave us a shocking
revelation.According to thismother the sorwas out of control, extremely rude

to her, and s nnoek ebdi gd abgogyas ow i it nkastritwer atc o mmu ni t
home, he always left every marg for school, but wordalways circulatehat he

was always around the community witlends. Atemptsto try and talkhim out

of thehabit of hanging out with dagga smoking friengere fruitless.
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An attempt to gaugenore specificallythe implicationsof negativerole models orlearners
led toresponsethatcleaty indicated howthe environmeninfected the minds come ofthe
learnes and influenced theigeneral attitudesowardseducationas well agheir perceptios
and expectationabout whathey wanédto be or do in futwe. Surprisingly, anore mature
learner in the classroomho was very enthusiasticand wanted to be noticed by others
declaredblatantlythathewa nt ed t o b e c o ang otler |daimevisotheGrgde i@ 0 . M
classroomwanted or expectedo become cleanerpetrol attendantand cashierswhich are

in fact the commonlow statusjobs in which their parentsand those around therre
employed This reintroduces theignificantrole different environmentglay in influendng
thelives andfreedomsof peopleto promoteand achieveraluedobjectives(Sen 1992. This
could alsoexplain why the kinds of thinking theselearnersacquire when igualiang the
world and the futurearemarkedlydifferent fom thosein well to docommunites.

The above discussioshows the ways in whichexisting family structure, limited support

from granniesandextended family memberabsence obiological parentslack of parental

education, and the lack of role modelsre seen by participants in tlsgidy to havexpose

the learners tounfreedoms that ecopromisel their educational abilitiesThe negative

thoughts and experiences theyxamulate in the processvere trangerredto the classrooms.

This contributedto reducing the gap between the lemd act u al motivati ons
and theirenthusiasm for theschool work thuscompoundingherr inability to performin the

classroom

4.4.6 Conclusion

Clearly,the perfomance of learners attding school Awasseriouslyimpaired as a resudtf
capabilitieslimitations, a situationwhich can be attributed to both in schoahd out of

school factorsMany of these factors can be seen to be closely intertwined and in cyclical
relationships with one anotheklthough the quantity and quality ofsaurces available at the
schoolto a measurable extenegatively influence learner ability to perform, the e ar ner s 6
and t elack ¢f eapabibitiedo optimally translate existing resourceso functionings

cannot be uled outas a factor influencop learnerundeperformance at the schodh

addition to these capabilities limitationgalnes ¢ack of motivation and the existence of
persistentindiscipline that were seenby teachersand learnersas stemmingfrom the home

front also contributed tperpetuatinginderperformance. Thesgnamics combinetb create
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seriousunfreedomdor the learnersin school A Although similar dynamics existed in school
B, the capabilities and conversion procestescribed in this section in several ways showed

variations in school B

SchoolB

45 Introduction

As mentioned in 4.4, for the purpose of this rese&dhool B is classifiedas medium
performing althoughthis does noalign with the official provincial or national performance
classification This classiication was based on learner results, the challenges faced by each of
the three @ schools and the various approaches put in place to resolving These.
classification is meartb clearly delimit the three schools involved in the reseamth the
purpose ofestablising some of the reasomghy schools within the same locale, wdimilar
kinds of resourcesand shared experienceand challengesperform differently. Although
there are featurescommon toall three schoos, they aremanifested varyinglyand my
classificationtakes all exiding factorsand differences in spacego considerationAs in the
case of School Afactors within the school thare deemed to havenfluenced learner
performance includghe natureand quality of resources classoom dynamics,and the
socioeconomic conditions dhe neighbourhoadAs with School A, the socioeconomic
contextof the neighbourhoodwithin which the school is situated significanilyfluenced
learnerbehaviourin the classroomand in turn influenced &ner performancdJnfreedoms
imposedby these various dynamics on learer abilities to performare discussedin the

following sections.

4.5.1 Nature of resources and enabling factors in the schooling environment

As with School A, esourcesn the schoothat impacted on learner performangelude the
availability of books and statieny, the library, technological spacesd the role of teachers.
The nature otheimpactof these resourcem learner performanacgasmeasured in terms of
such dynamic as quality and quantity of resourcesthe extent of conversionof these

resources into measurable performancgreedomsand capabilities limitations.
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4.5.1.1 Availability and use of textbooks and workbooks

Although resources such textbookswere always availabletheytendedto arrive latein the

year, causing a delay in the completiohtbe syllabus. Principal Bihlamedsuchdelayson

the existingtender system whereby schoolsrevexpected to order what they neddbr the

year, including textbools, and workbooksthrough thes c hool 6 s ,dhe DeE TRepons or
late arrival of critical textbooks and workbooks metrat the entire teaching and learning
processbecame distorted and truncated, resulting in insufficieme © complete the

syllabus. Principal B1 lamentedthat the impact of suchdelays was never taken into
consideationwhen the results of poor schools mdéeinganalysedandwrongly or unjustly

labelledas underperformingPrincipal B1 described the difficulties of getting the textbks

delivered in timeand the consequences of this for teaching and learning as whdl as

learnerdn terms ofbeing sufficiently prepared for examinations

When policies are changed resources are alwtays readily available. For
example, when there & change of programme the wbdoks need to be there

on time, but this year the wdr&oks only arrived at the end of April, which is
already the second term. Learners in other schools, especially adti@ols
already had these wadbkoks at the beginningf the year, putting them at an
advantage over us in many ways, especially in the completion of the syllabus and
performance. At the endve are all expected to write the same exations, with

or without some grades having the widoks on time. Text bke wee normally
supposed to be delivered at the end of last year in preparation for thisTyebe

very sincere, one other thing that causes this backlog is the tender system,
whereby we have to oed our resources through the Dpkhis actually causes
delay and they bl ame us if. the | earners don:

However, it wasinclear whether the DoE was alwaysareof such delays on the part of the
suppliers. Thelate and sometimes irregular aral of teaching and learning resources
deprived the learers of the opportunity to experience a smootbaching andearning
process thus preventing them from acquiritigth subject knowledge aruhsic academic
competenciedn some instancethe resources were availapbait in short supplyleading to

a shaing systemthat slowed downthe teaching and learning procesften contributing to

learnerinability to achieve certain functionings the end of eacyear.
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The late arrival of teaching and learning resources often compe#iedergo rush in order
to complete the syllabuthusdenying slow learners thapportunities to learn and understand
at their own paceThoseteachersvho decidedto follow the pace of the slow learnets
ensurethorough understanthg often ended up not completing ttsyllabus Therefore,
irrespective of the route takéry the teachrs, the learners were exposeditdreedomghat
were especiallyvisible during provincial and natiohaxaminations often resultingin the

schoolbeingunfairly labelled asinderperforming

Apartfrom the roleplayed bythis late arrivalof teaching materialandlack of adequate time
to complete the syllabusan undevelopedlibrary at the schoolalso createdhumerous

unfreedoms for the learners.

4.5.1.2The library

The schoolhad a dormantnonfunctioninglibrary that although consideredn important
resource centre for both teachers and learners at the sditbolot positively contributéo

the teaching and learning proce§se dibraryd  hsande bookshat wee haphazardly
arranged but notin such a way as to be ofseito needylearners. Froman outsider
perspective, thdibrary could be labelleda fistorage facilitp, o r a fAsl eeping
availabletextbooksand other books wemot properlyorganisegdandwere covered in a thick
layer of dust indicating that the books lthbeen unused for a long timerincipal B1

explainedthe reasons for this

The library we have is not a feflledged library. This is where we just keep our
books. It is more of a store room for, Usecause we do ndtave a trained
librarian to assist learners with wheooks they need. Here in thewmnships
schoolswed on 6t have f unct thenrcanlthe learnergeathe e s .

necessary information to improve thekills?

The state of this librarywas a clear indication of thechallenges experiencey poor
schooling communities in their strugglesdonvert existing resources into functionings

well as thegap that exists betweeasource and expeadlearner performance

The karnersviewedthe nonutilization of the libraryas a hindrance to their effertio learn

and achieveThey consideredhat their freedons to use the library wereestricted ly the
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teachersvho usal the spaceasa makeshiftstaff room Although the library was ndully
functioral, learnersreportedthat theywerestill able touse the space to read and prepare for
tests and examinatienf teachers were not using it for their owarposesThus, in the case
of the nonfunctioning library,real choices and opportunitiésr learnng and developing
were being missed, withnegative corsequencedor learner abilities to achieve certain

functionings A learnerdescribed their lack of access to, or use of the library

The library is very small; there are not many chairs in there. Mafnys cannot

use it at the same time. We only go there sometimes when the library is not being

usedWe donét use t he ,becdngeaomgtimesavedre afrdid t he t i
of our teachers. Because some of the teachikey meet at the library, so we

cannot interrupt their conversation.

Although the library is smalland not fully operationalearnersconsidered tht during the
times it was accessible to theinservel as a base fothemto real and improvether
academic competenciés some extenfTherefore,in the case of School Bleterminingthe
actual potential of the existinglibrary to develop a readingand researcltulture in the
learnersand the implications of teachers using it as a makeshift staff, igamomplexand
not easily measura®l What emerged wabkat someambitious learners werrced to look
for alternative spacds satisfyboththeir intellectualcuriosity, andtheir ambition to succeed
One of suchearnersdescribed such attempts to find a reading and research spade ofits
the schoal

| sometimes use the community library, which does not have all the books we
need and is also always full and noisy, so it is difficult for me to r&mmetimes

| just stay at homéecause | do not know where to go and read.

It can theefore beconcluded from this situatiotinat any learnemwith a passion to learand
to passexaminations was again being severely restribiethe lack of real opportunities to
showcaseheir inner abilities. Not having quiet andcomfortablespaceto readon their own
in the schoolconstituteda capabilities limitation that preventatiem from being able to
choose to do what they vallieastheir inherentabilities were not being nurtured ctested.
Learner unfreedomsit the schoolwere further exacerbed by the lack of a computer

laboratory.
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4.5.1.3Technological spaces

As with School A, $hoolB identified the lack of computersr functioning computers, aral
science labor@ry asa majorimpairment to learner abilities to learn and pasdecauset
placedthe leaners at a disadvantagehen compared to othersn fip r i v i bkchogle d 0
Computers wereregarded asa necessary training tool especially for Grade 7 learners
Principal B1 spelled out the extent of the disadvantage of a lack of a funaji@umputer

laboratory at the schaol

Take schoolsfor examplea primary schoolin Bellville, and compare it with us
here in the township in the domain of resources. At that school there is a
computer laboratory, but here there is not even a computerdabry that is up

and running. Those kids have the privilegegb to the computer laboratoty

surf the internetfor vital information that will help them in their examinations,
projects and homework, but our kids do not have those opportunities. areey

disadvantaged.

It was revealed thatlthough the schodk more than a decad®d, a computer laboratong
finally being put in place and hopefully expected to be operatiomal the 2013/2014
academigyear The teachers agreed ttiaeir learnes éttitude towardsand enthusiasm fpr
school is dampened, especially when thesnpare themselves with learners in other schools,
wherelearners hee the facilities to gather the necessanjormation for projectsand other
learning needsTheir aspiratiors and desires to become what they valmre thus being
crushedoy the lack of these criticaksourcesthusmaking it difficult for them to unveilheir

inner capabilities

However,principal B1 stressed thadespite the lack of a computer laboratohg toncerns
at the schooln terms of learner undgrerformance like any other @ school, were not
limited to the unavailability of resource®Vhat teachers diar failed to do within the

classrooms was significantlyimpedng learner freedomat the schol.

4.5.1.4The role of teachers

The kinds of teachers employed atchoolB, the employment practices, together wilie

nature of their training and specializati@and the wag in whichthey taught anéssessed
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learnes, influencedlearnerperformance pg#erns Disparitiesin teacherabilities contributel

to the process of limitingearnerabilities to learn and performTreacherBl described the
effect on | ear ner s 0beipgeunderoamneadaim ceetain sudbjectthe ac her
particular Mathematics

The issue oMathematicsstands out very clean the Grade 7 classroosnthe

|l ear ner s dVathetnaticsthe pain réason is that matgachers who

are not trained inMathematicsare required taeachMathematics Some of them

did not even pasMlathematicsin high schoo] and were trained for a different

discipline at the universitybut bec aus e t hey ar e consi der e
t e a ¢ hhey aseasked to teach any subjeegthich is not supposed to be the

casein the primary schoolThat is why ourdarners sometimes do very badly in
MathematicsThe eachers need to be specialists in order to teach well.

Teacher B4&choed this view

Sometimes university graduates are employed to teach a subject at the school of
which they were trained for somethingsee at the university. Most of them
become frustrated when they are required to teémhexampleMathematicsor

any other subject that was not specified in the advertised post. This contributes
immeasurably to how learners perform at our schdbkse ¢achersoften teach

in a way that may not be convenient for learners that need mopbasms to
understand. @neone that stands at the gatzsinot see these thingeell and

therefore cannot correctlipydgehowand why our learnerare underperfornmg.

Clearly, teacher abilityor lack of ability,was a major unfreedom for learner experiences at
the schoglit wasagreed amongst some teachibiat the categorgf teachers employedas
beinginfluencedby who employed thepand why. It wasalsorevealed thatas with School

A, employment wasiot basedolely onqualificatiors, butwas often as a result akpotism

on the part oteacherson the stafftogether withthe School Governing Body (SGBYThis
createdhuge gap between what théeacherdid in the chssroomsand what wa actually
expected of thepcontribuing to learner unfreedom#&rincipal B1 confirmed the existence

of nepotistic employment practices on the part of the SGB and the implications for quality

teaching
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When it comes to employing teachethe SGB tosses its weight behind their
preferred candidate withoutonsidering the skills of suctandidats, and its
implications on the learners. Sometimes they prefer a candidate because they
know them, not because they are particularly suitabléhar position. At the end

it is the learners that suffebecause their teaching abilities are not up to date. |
also think that primary schoaéachers should be trained gpecias school like
before rather than universitigssince what they learn doe®t permit them to
deal withkidsat the primary schodhat need more attention

She indicated thafforts to sway the decisions of SGB/en when she knethey had made
the wrong choice, were often unsuccessfulhis kind of corruption and/or uninfored
employment practiceesulted in situations where teachers were expected to teach sabjects
of their speciality, creating serious unfreedoms learners.lt appeared thathts kind of
situation resultedin teachers teaahmg what theyimagined was the correct content and
strategy to useand notwhatlearners neezll in terms of content or the subject aredt also
becameclearthatthoseteacherghat were unable to deliver the required contamtsciously

or unconsciously lowered standatdssuittheir limited knowledgen the subjea theywere
obligatedto teach.Some teachers who were umomfatable with the contenthey were
required by the curriculum to teach, themselsekected whathey wanted tdeach,by so

doing,limiting learneropportunties tolearnand achieve.

However,principal B1 explainedthatsome teachermsere loweringstandardsnot because of
theirlimited knowledge, bubecause athe kinds of learnersn their classroomg/ho required
individual teachingstrategiesand attentin to assisthemto understandnd to learn in these
circumstancesTeachersvereforced tobend the rules to ensure that learners unoadshe
content, even if it meantot beingable to complete the raged syllabus. Thysteachers
found themselvesiia constant dilemma, havitg choose between cotheping the syllabus
while ignoring learner ability tgraspthe contentor taking the slow lanéo allow learners
understand better and nmdmpleting the syllabuat the endThe principal in describinghis
situation revealedmore of the persisteninfreedomsnherentwithin the classroom spaces at
the schoqlall depriving teachers of agency aocontribuing to the continuingpoor learner

performance.
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In our school, some educators are lowerstgndads. We are not immune as
educators. For example, if a teacher is dealing with Grade 7 learaecs sees
that the learners are not coping, instead of sticking themed looking for
possible interventions, they resort to lowering standards. When ysteng
examination is set the official syllabustéken seriously. | know that there is a
prescribed syllabus, thus teachers are not supposed to choose what tooteach
do at their own time. But the circumstances in which we findetuesforce us to

be setctive; | donot bl a me fodud reone. on ldanereability to
understandand unconsciously ignore the syllabus that has to be comphatdd
the standeds that have to be maintainedhdseare someof the reasons our
learners often lag behind, and classifiedas not copingor underperforming. |
prefer toensurethat they at least understand something at the end of the year,

rather than rush over the syllahushile they understand nothing at the end.

It became clear that the impasse of findingbmpromise between teaching learners at their
own pace and completing the syllabugas responsible for creatingumerouslearner

unfreedoms.

The policy and practicéhat requiredeachers to revisthe work of the previous yeat the
beginning ofeachyea, particularly for those atidedatd ner s
the creaton of unfreedoms becausdeachers managed the processyingly. Althougha

limited period of time was requirear allocated tahis process some teachers took longer

than equired thusencroaching o the time specifiedfor compleing the official syllabusof

that particular gradeln the view of pincipal B1 various factorsprevent teachers from
completing the syllabus and thearners failing, but thdepartmentloes notaketheseinto

account when judging the school on its poor performaAceording to the principal, since

many learners at the school do not understand the work of the previous grade, teachers use
different strategies to assist themm understand, ands aresult use more than the time
allocated for thapurpose The teachers end up nobmpletng the syllabusOn the other

hand, when teachers want to rush to complete the syjltiere is that tendency foeedy

learners to be disadvantagékhis dilemmain the view ofprincipal B1 puts the school at
crossroadsbut is never taken into consideration, as the school is often misjudged as poor

performing
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This further illuminateshe challenges encountered by teaclaérsoor schools, together with
the unfreedoms experi@ed by their learnersand reinforces the need to take learner
background into consideration when evaluating their abilities to performamroachthe
CA strongly upholdsTherefore,teacherabilities, combined with availableesourcesare
unlikely to positively impact on learner performanagthout taking into consideratiothe
background®f learners This explains whymproving learner performance the context b
school B would requireniquestrategies across all gradmsdthat midht not be applicable in
other schools.

Learnerperformanceat school B as partly influenced by the kinslof teachers employed,
nepotism,unsupervisedand unmonitoredeaching strategiesmisplaced priorities|earner
backgrounds and standardf teachingand learning These dynamis combinedserved to
hushlearner freedomand capabilitiesAccording to the teacherand the summing up of the
situationby theprincipal, soméhard choice$iad to benade based on the kind of learners at

the schogland facors arising from thisvhich influenced learngrerformanceat the schoal

This response from participants at this scholaarly indicated howindividual spacesand

unique circumstancasfluencep eopl eds abi Fen,t197€1992)tToerefaretb i ev e (
understandhe different levels of performance in different le&rspaces, uniqueariables

needto be seriouslyconsideredandhow the unique nature of learners &thoolB influenced

performancepatterns

4.5.1.5Nature of Learners

According to pincipal B1, the kinds of learners enrolled in the early phasasd the wayn
which admissionswere managd, exertedmajor long-term capabilities limitatios on the
teaching and learning proces$§he principal reportedthat tie migration of families
paricularly from the EasterrCape putsa strain on tle way admissionare manageat the

schoo] in all gradesand phases:

The school admits learners from different educationakijeounds into different
grades, especiallfrom the Eastern Capélhe existingschoolpolicy forbids us
from refusinga child the right to an educatio® numbe of these learners coe
straight from homdnto Grade R or Grade ,lwithout attending crécheThis
prompts the implementation of different strategies and approaches betetxh

assist these learneis the foundation phaseand other classesesulting to poor
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performanceWhen they start to fail, tigealways continue, but we must promote
them because the system specifies ti@athild must repeat the same phase more

thanonce and alsoye must promote theatong with their cohorts

Given this situationteachers we often placed in a tight corner as to hamd to what

extent to nurture these young mindsased ortheir differentbackgrounds andrientations

upon enterig the foundation phase or other grades. Teachers under these circumstances
strugglel to nurture thee childrenandto succeedn bringing these learners up to speed.
There werenthervariedexigencies, which often imposediplanned limitations on the erir
teaching and learning proceS§®acher B3described this situation and how it impacted on

teachers and learners

Especially with the influx of learners from the Eastern Cape every year, parents
bring in learnersto be admitted into differentrgdes. We &nnot deny them an
opportunity to acquire an education. Some of these learners did not either attend
creche and/or Grade ,Rnakingtheir ability to copeespecially at the foundation
stage a stumbling block to most teachers. Sometimaterial meant for té
previous grade has to beintroduced tobring such learners up to speedhat

about those averagedrners whoneed to be taught something new? They are
forced to move slowly because of others, and this also discourages them from
learning the same thingver and over when they already knidwThis does not

motivate them to learn.

Theni n t er ms PBroégressiorePoligyorés@Eaive of how learnergerfornmed, they
were promoted especially if theywere too old for thecurrentphaségrade basedon the
policy prescriptiongsee aptes 2 and5). Such learners usually perfoeshpoorly in the
systemic and other competitive examinations, giving the schpaberating It was in Gade

7 that very hard choicdsd to bemade becaus@rogessing to fgh school wa consideredh
totally different ball game Teacher Bldescribed the knock on effects of admitting
underperforming learners to the school as well as having to prohete it terms of the
Progressiordge cohorPolicy:

We admit learners withifflerent educational backgroundstinthe early phases

There are differentcomplexities, because hese learners are pootlyor
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insufficiently orientated for ttee grades,and this makes them to obtain poor
results. We cannot by law deny these learraisission if they wanto go to
school. They are alwaysnable to progress academically, but based on the
cohort poicy, we promote theron account of ageandalso because thegannot
repeat a phaser grade twice We promote themven whemot academicdy
prepared.This explains the kind of kidge have in Grade 7. Some of them even
have the minget of Grade 4 learners. When we see that they are not performing
we cannot hold them back to nurture them well, even if we walat $0;the law

preventausfrom makingdecisions of our own based twarner abilities

The frequentmovemat of familiesacross provincedestabilizedearnersand createdjars,
or lack of continuity,between them and theirlsad work. Moving to new gradesandor
schoos was challengng and disruptiveo young minds. Thewere oftenpsychologicallyand
emotionally destabilizeddue to such changesspeciallywhen movingfrom tradiionally
rural areaswith orientationpractices which are very differetd those intownship schools
Therefore, asistinglearners with different capabilits and taking intoconsideation other
silent dynamics further deepened existingarnerunfreedomsSuch tallengeswere often

related toandaggravated hythe nature of learning spacagailable

4.5.1.6The nature of learning spaces

Learning spaces at the schosdpecially classroomsvere severelylimited compared to the
number of learnersErom observation,here were too many learners crampet ismall
learning spacg impeding learnex from learning in their varyingand individual ways
Limited classroom sizaneant thabenches werarranged very close to each othmiaking it
impossible forteachers to freely move aroutwl assist learners in needs well ago spot
thosethat were nofparticipating in classroom activitiehus | observedmanaging such
classroomdo bea huge chilienge to many teachertack of individual attentiorclearly
madelearners aware of not being identifiadd thg thusengagedn distracting activities
that educedtheira n d ot h e opportunitiestonl@am snény satisfactory wayeacher
B3 described this situation and problems of attendatiit fon both teachers and learners

Overcrowded classrooms are also another problem that we face in this .school
For us it is a learning barrier to the kigdbecause if you have plusr minus 40

kids per classand similarly in the other Grade 7 classes (A, B & C), as a teacher
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here you endip teachingor having close to 12 kids to deal with in a day. That

is alot of kids compared to the private schools where the whole class can pass
because they are maybe-26 learners. The overcrowding makes the kids not to
be interested to learrbecause when you are teaching the others are doing other
things like playing They know you cannot see them all the time, so it is also
hampering educational performance at our school. We have got a huge number
of learners heregand | thinkthe department is saying that3B: and now it says
1:36, but we have roughly 43 learners méassroom which is a huge numb#r.

is very difficult to deal with this numher

The teacherssaw this situation as being aommonone in lower quintile schoolsoften
exacerbated biimited resourcesThe limited learning spaces weaehindranceboth b the
learners and the teachdremselvesas they often struggled tonanagehuge numbes of
learnersn the classroomd he eachers werthereforealways swamped itermsof meeting
learner needs and expectationBeacherB2 described how this situatiomilitated against

identifying or givingindividual attention tdhose learners in need

Here at our school, the personnel to handle the number of learners in a single
class are appalling. In some schools there are thas 30 learners per class.

Due to he smallsizes of our classromreducators are cramped inside a large
crowd and unable to move around the class and assist the learners. This makes it
impossible to pick up individual problems in class and deal with them speedily. It
becomes difficult tktnow early enoughand pick up on individual problemand

give help whereneeded It takes time to identify problemand to intervene
correctly. At times, the yeagnds without s being able to identify needy learners
This contributes to how they perfarandthe slow progression in our school. We
maybe by chance discover themaybe late in June or July,but there is nothing

much wecan do realistically at this late stage.

It was observed that learneas the back of the classroodid not participate inthe lesson
because theyere often ignorednot intentionally on the part of theeaches, but because
there wee too many learner® caterfor in the cramped spaceAlthough theselearners
indicatedtheir interestin participaing by a show of hand, they wereoften not identified

andor acknowledgd by the teacheramong the huge crow&uch learners were dissatisfied
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and showed their frustrations in many ways. While some of them refuseak®any further
attempts to participateleading to misseapportunities demotivation,and a consequent
deepeningf their unfreedomsothers engaged conversationsvith friends while thelesson
was in progresdistracing others and disruptg the lessonThe principal acknowledgeatiat
these scenariomtensiied thelearning problemsof these learnersvhich were sometimes
only identified by chanceduring the course of éhyear or at a much later stagby which
time it wastoo late for any meaningful interventida redirect the thinking and improve

their performance.

In a nutshell,and according to the CA, due to limited learning resouri@sners wee
deprived of the freedonto learnand to be able topass even when theywere highly
motivatedto do so.They lackedreal opportunitieso exercise and deelop their abilitiesin
the classroom It was therefore not uncommon forampedlearning space# be linked to
and to perpetuatea range ofclassroomdynamics including learner motivationand

indiscipline.

4.5.2 Classroom dynamics as capabilities lintations

Classroom dynamiasfluencedlearner attitudes and behawmie in the classroos) as well as
their perception oéducationandhow theylearredand perforned. Giventhat notivated and
receptivelearners ofterincrease the chances ofefichers géhg through to themoften with
very considerablerewards in the form of improvederformanceslearner motivation and

disciplineare criticalin establishing attern of learner performanceaastchool

4.5.2.1Learner motivation

It was agreed by theefaichers at School B that the lackle&rner motivation presented a
serioudearning barrier to learners at the schaoéspective of availablezsourcesindof the
guality of teachersupport. Theteachers also agreed that tlo®ts of learner demotivatin
were varied, complicate@nd very difficult to diagnoseesultingin situations whee certain
problems remainedunidentified and unresolved for veryong periods. Rncipal B2

described the various distractions militating against learner motivation

Educator effort at the school to motivate learnerthisarted by the age in which

we find ourselves. Children of this generation afen not keen to lear They
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are more concern about social networking, things like Facebook and Tyveitter
others, butare less concern about their education, making it difficult for us as
educators to redirect them. They have their own ways of thinking, reasoning and
doing things, whichare hardly at the reach of educators. Penetrating that mind
set to enable them focusom on educabnal issues is the barrier weave here.
Sometimes they think that Ok they are already in Grade 7, so they can do
whatever they like, not necessarily education relafgds makes things very
complicated especially knowing that they are iheir final year in the primary

school,and should be properly prepared for the task ahead.

Teachers at the schoakere unanimousn relaing learnerlack of motivation to théind of

educational, emotionabnd psychological suppolearners were or wereot receivingat

home. The existing capabilities poverty in t@mmunityrestrided parents from providing

enough or appropriate support tther children thusfurther deepening h e i r chil dr
unfreedomsDue to the lack of parental suppoand constandistractionspresent intheir
communities learners wergenerallydemotivatedand coupled with the lack ofapabilities

to chooseor distinguishfor themselvesvhat wa right often found themselves jprecarious
situationsboth within and outside othe classroonenvironment(see ®ctions 4.4.5 and

45.3) TeacheB2e x panded on the principalds comment,

parents, learners themselves do not take school or learning seriously:enough

The learners themselves are mootv at ed t o | ejastcare whBhiey donot
comes to their own education. Now we found out that there are sorakisaes

that unnecessarily cause leans not to come to school. Parents for example
fetch children from school during school hoyust to sign papers forsocial
grants.They do not value the education of the children themsbivesotivating

them They rather make them understand that school is just a casual place, where
you can comeand go as you wishand therefore paying attention irlass
depends if the learn wants twr not Some of the parents stop learners from
coming to school for the whole ddgr fear that permission may not be granted
when they come in the later part of the day to fetch them. This process distracts
the learnersvh o at t hsee anynrdal neenl modbe serialsout school.

This often affectthe way they react towards learnirand all the problems come

to us the teachers.
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Demotivation create@n unconducive andnpleasantearning environmentmadeteaching
andlearning difficult and discouragetbachereffort. Manyof suchlearnerssimply ignored
the lesson in progressdulged in activities that distracted othmoreserious learnergndat
timescausing fustraton in some teacher§eacher B describe her anger and frustration

The issue of the learners not being motivated to learn in my view is a very thorny

one, yes it is. As | am sitting here now my brains are bgibegause | have just

been through a rough case with a learner that doedatl@anything seriously in

class The learnersl o n 6 t  jThesetseemsato b that extreme delinquency in

t hem. Some of them are | i Ilsakeortfdrasythear e her e
teachers. They dondét kno wforeelugto stoptekey ar e he
lesson many times to talk to theamd we end up doing very little for the day

because of them.

The general view and experience of teachers at the school wabdahdhd ofresistance
shown by t hese dodarylaitemptute ast themto eeadrtheieboaks, do
homework, or participate in classroom activigesl discussionsieantthey had tobe pushed
continuallyto take their school work seriousim manycase without any successTeaches
agreed that th&ind of policies inplace particularly thebanning of corporalpunishment
without a practicahlternative seriously restrigd any form ofeffectivediscipline, especially
curriculum related offencesand was atthe core ofteacher frustration and feelings of
powerlessnessTeacher B2 described how sutdpses influenced learner attitudes in the

classroomand led to feelings of futility and impotence on the part of teachers at the:school

Even when they are about to start their e
time ell them over and over again to studyney are in Grade,7and ought to be

mature enough to take responsibiliif.hey donot take the initi
reason why they should study. We as teachers are unfortunately entangled in such

a kind of problem wiih no possibility of an easy way out. The mentality of the kids

of nowadays towards education is quite different. We struggle every day to
change t hem, but | doand&khowthantteeyareuaiingi | when.
but there is absolutely nothing warcdo to help thepespecially with the kinds

of educational policies we have in placa how to discipline learners that are

151



not wilingtoleatnYou canot send them out of c |

homeworkor yell at them.

The teachersonsidereddemotivated learners as a serious capabilities limitation éo th
teaching and learning process. Due to limitations placed on teachessysto disciplinng
learnersthe teachergelt theyhadto stand by helplessly anglatch thenfail. Unfortunately,
theactions of such learners ledgerious unfreedoms féhoselearnersvho wereserious and
willing to learn andn the end had the effect okutralizng teacherefforts in theclassroom
Principal B2 described efforts to turn this situation around

We also attimes organise debate sessidngeach learners to understand why

they should be in schqand be serious about their school work for that matter.
We try to motivate themand build that love for schooling in them. So far that did
not get that fa as suchwe are still not there, but we are tryinghese learners

that are not willing to learn make our lives difficult.

Thus the inability of the school to motivate learners to learn wpscifically linked by the
principal and teachers teamer background, seeing these as playing a significant role in
learners failing to takeducation seriolg. Thereforejrrespective of what wsaadone or put in
placeto assist thee learnersachieve geting through to thenwas often a hard nut to crack
for the teachers.In essence one could arguethat learner ability to achieve certain
functionings wa not limitedonly by the quantity anchature of resources in pladrit alsoby

how receptivelearnerswere towardshe teaching and learning proce3fiese conshints
which combinedto deepenlearner unfreedoms in the classroom and limited chances of
improved performancgaverelinked to, andexacerbated hyndiscipling oftenperpetratedy

demotivated learnein theclassrooms.

4.5.2.2Indiscipline as limitation to learner performance

Indiscipine wascommonin the Grade€/ classroomsvith disastrousepercussios forlearner
performanceAs with School A, théeaches at School B savindisciplinein the school to be
a direct result othe banning of corporalymishmentwithout areasonableworkable,and

practical alternative placing them in an unpleasant dilemmdaeacherB3 described the

asS S

teachersé feeling of powerl essness to remed

result of this ban
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This corporalpunishment thing that was taken away from us is one of the factors

that perpéuate indiscipline within the classroomiss disbandment has tied our

hands as teacherbecause the kids are aware that we are powerlasd that

there is nothing wean do tothem if they are indisciplineithin the classroom.

For teaching and learning to take pladearners have to first exercise some form

of discipline, but they are noThisindisciplinething goes a long way to hamper

their progress educationally, but Hte end what happens is thaeé the teachers

or the school isblamed for poor performance withokhowingwhy they are

failing. Seriously, hey look at us as the bad guys, butave not the bad guys

here. How arewve expected to handle kids wkimow thatve can o6t puni sh th
we canot eveandwseh ocuatn Gatt etvheenm t hr eat en t hem
school, or refuse to do assignmgmtr even a simple classroom activity?

Teacher Bchoed tls sentiment

Teachers are trying their best; based on thet that there is nothing much that
they can do to make learners cooperdtecause corporal punishment has been
abolished.But there is a complete lack of corporation from the learners making
the job of the educators difficulBometimes learners unnssarily chat back at
teachers in the classroom during lessons; sometimes they do not even pay
attention at all when the teachisrteaching Learners play with mobile phones in

the classroom while the teacher is busy teaching. Although we do confiscate som
of the phones from éhlearnersthat d o nséem to solve the problem, the main
problem is still with us. It steers us in the fa@nd impacts on learner
performancebut there is nothing miacwe can do. They know that, atit is

one of theeasonswhy they seem to look down on fi@verlesseachers.

It was clear that théanningof corporal punishmentin particularthe clause that forbids
teachers from disciplining learners on curriculum related issoedributed to thescalating
learner indis@line in theclassroomsTeacheB3 observedhatlearners were only too aware

of teachersd powerl essness to discipline the

Evenif the child is disrupting the learning proces®mu cannot send them out of

the classoom, it is government policyleachers are especially not allowed to
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send children out of the clas®m for curriculum issueswhich rather tend out

to be the most importarh the classroom. Beforthe disbandmendf corporal
punishmenttieachers wereupposed to find a way to encourage learners to learn
by at least disciplining them, maybe sending them out of the classroom to let them
realize the implications of their behawio, maybe just for a while. But now
learners cannot be sent out thfe classoom, even if they constantly do not do
their homeworkor refuse to copy notes given by the teachers. And to be sincere
the unfortunatehing is that they know thate as teachers are powerless by law,
they know their rights, and the social workers alwagme hergand tell them

that every time. Sudimitations by the law affect theiperformance becauseve

the teachers cannot help them improve, we cannot force them to learn.

Theleverage yen to learnerby thelaw and | earner so iagioathesrness ¢
lack of traditional punishment, had cleadgcalated &risis of authorityin the classroom
which remained unsolveahdoften developednto a nightmardor many teachers. Teachers
unanimouslyagreedthatit had become thaorm for them towatch indistress as learners
turned into urfamiliar characters in the classroomenvironment making eachersas
authority figuresfeel uncomfortableand rendering them relatively powerleiss front of
learnersevery day Theselearnersexploited the lav, makingit difficult for teaches to assist
them in their efford to improvetheir performanceThis often created seriousnfreedomson

the part of both the teachers and the leartieas destabilizedthe teaching and learning
process, deprivinteaches of an opportunity to takieill control in thér own classroomsand
thus to teach effectivelyleachemB4 described the effect this had on her attitude to teaching

as well as on learner performance

Sometimes as a teacher | do not feel like coming toofdbecause | know that
there are lots of things that are going wrohgit my hands are tied. The irony is
that these kids know our situation, they take advantage of us. We often look at
them do the wrong thingbut we are powerless. Because of the viigy tbehave

and what they do, they end up failing a lot in their examinatibnswhat can we

do as teachers

The lack of effective freedom bthe teachers to fully take charge of happeningshe t

classroomdirecty impactedon learner abilitiezo learn and perform. Theteachers agreed

154



that thelevers of controfelating to school politicking we unfortunatelyplacedin the hands
of policy makerswho seeminglywere uraware of the e@ual circumstance®n the ground.
Theteachersigreedhatpolicy makersunfortunately determirtehow things wee to bedone
in the schoolswhile it wasthe teachersvho experiencd the reality butwere voicelessand

powerlesgo decide on ocontribute tareal change

In an attempt to fight indiscipline at the schodifferent strategies and mechanisms were
fruitlessly introducedguided byspecificationsof the DoE The schoothus dulytrained its
teachers in classroom managementim attempt to effectively implemeiiternatives to
corporal punishmenHowever,suchstrategies werén most instancetelt by teachers to be
unworkable due to learnetackgroundsover which they had no controPrincipal B1
explainedthe ineffectiveness of such courses in classroom management in cultural and

historical terms

As an altermtive to corporal punishment we train our teachers through a
classroom management programme. However, it is still a challenge, considering
the background of our learners. As Africans we are still far from adapting to a
system whereby we resolve a crisishwour children through talking to them.
They do not actually take the method of talking seriously, unfortunately making
corporal punishment a more suitablkend adaptable alternative in our school.

For me that is what can work for a school like oursorsidering our
backgrounds, because all these alternatives for our own community are very good
only on paper. At home learners are not used to being corrected by talking, so

how can that work in school whenstnew to them. Charity must begin at home.

The teachers and the principabreedthat an improvement in learner behaviour could be
possible if parents became more activén the home front, and alsbecame visible
intermediaries between the learnamgl the school authorities. Trdame out ofinsuccedsil
attempts having previously been made to involve parents inthe resdution of learner
indiscipline.Due towhat teachers and principals saw as a habpassive attituden the part

of most parentstowards shool maters parentsdid not actively partipate as recsteal.
Principal B1 described the difficulties involved in communicating with parents about

behaviour matters
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The school coel of conduct requires u® notify parents to come to the school
when learners are involved in any form of disciptingroblemsby issuing
letters Usually these letters are given to the same learners to give o the
parents and in most cases they do not delivemthespelly when they are
aware of itscontents We know hey always opemand readthe lettersbefore
handing them to their parents. Knowing that they are in some kind of trouble in
school deters them from handing the letters to their parents. They read and
discard these letterdVe are aware but there is not much we can,dncewe
canodot vi ®3tofollawhuon the lditergit is the policy of the DoEThe

problens remain and multiply every single dawe just watctand do nothing

Thelack oft e a c éffective fieedom tdully take charge ofheir classroors, even in dire
situations inevtably impactedon learnerability to perform Teacher B3described their

powerl essness to get parents to take respons

With curriculum issues |l etters are sent t
educational statsi at the school, whereby they have to sign the same, latier

send back to us through the same leasnerindicate that they are aware of the

problems. Here it is problematidecause letters are sometimes illegitimately

signed by learners themselyes other relatives who are unaware of the contents

of the letter and the implications thereof. We are always left at crossrbads;

there is nothing we can do tesolve this deadlockWe are aware ofthese

glitches, whatanwedo, because at the enddarner performancés at risk.

This kind of situationresulted in the accumulation disciplinary problems in the classroom

which at times remainednresolved, especially as it was difficult to reach maarents even
telephonicdly. Principal B2 descrbed how the difficulty of contacting parents compounded

the disciplinary probl em, together with the
way in which they were used:to

Although the school has the profiles of the parents with contact detzoist
parents often change telephone numpénst do not upgrade them with the
schoo| making it difficultfor us to reach thenThe crux oftie matter is that the

DoE fails us because it does not give us a practiedternative to replae
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corporal punishrant. Also, thepolicy prevents teachers frowisiting the homes

of learnes, making things worse for us.avly learners davrongthings and go
unpunishegdbecause we cannot properly intervene, but they are the ones that
suffer, because at the eraf the dg they fail, not ushe teachers.

The inability of teachersto effectively intervene as they saw itfurther jeopardizedhe
educational future of the learnemho themselves were unaware of theg-termimpact of
their own actions.As a resultteaches at the school we at times forced tbreak the law
and do illegalparentalvisitations against pbcy prescriptions, in an attempd changethe
mind-set of parentsand learnerslike, andwith the hope ofmproving learnerperformance.
Theteaches, althoughaware ofthe risk of breaking thiaw, inthe interest of ther learneré
educationwere prepared ttake the risk and accefpte penalties The teachersoped that by
taking such risks they mightshift the position of the DoE regardipgrentvisitation rights.

Teacher B&ummarizedhis situation and its effects on learner performance

When lettersd o n 6 t reach the parents, we as
initiative, and takerisks to visit the parents agelvesagainst departmental rules
They believe thagou can visit a home and find the parents socialisongloing
other stuff that you areot supposed to see. The Dalo forbids the schodtom
sendingletters to the parents of culprits througither learners sincesomeof
these iresponsible learnerare bullies. This means that if they refuse to take the
letters to their parentthemselvesand you happen to send another pupil, you are
indirectly waging a war The bully is likely to hit the child that carries the letter
to the paents and the school will be held responsible. It puts us in a very risky
position making itdifficult to solve problemsn class. Thisnegatively affect
their performanceThat is why wdreakthe lawsometimes

However, breaking the law an attemptd resolvethe onrgoing crisis did not necessarily
achieve anythingbeause someparentswere often not at home forvarious reasons.
Participants agreed that tfalure of such attempt® redress escalating indiscipliofen led
to the use otinconventnal methodshat includeddetaining learnersduring lessonsrather

than after schooln an attempt toesolveindisciplinecrisis. TeacheB1 addedhat
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Sometimes we as teachers take a risk and visit the parents; sometimes you might
be unlucky not taneet them at homéecause they come back from work late,
maybe 8pm. When we fail to meet the parents we resort to our last, egtich

i's to take the | ear, medrdstaintthendurirgdesspnsi nci pal 0O
although against the lawwhen thg are detained at the office for a few days
without attending classes, it is only then that some learners tend to understand
the gravity of the probleprand will be forced to inform their parents of their
ordeal. When the parents realise that the childd&hnot attend classes for a few

days they will also be forced to come to schdolfind out what the problem is. It

is whentheseparents come to school that they are aware that more than two
letters had been issued to theoot the learners did not deér, which to some

parents is normalbecause even at home the lads uncontrollable

Although suchdinconventional method of &etaining learners during lessons, rathiban

after school hourgp an extentyielded positive resultsthey also had theffect of further
deepeing learner unfreedomsincethere was n@pportunity for themnto repeat lessortbey
hadmissed This in essence indicates that detention was clearly misunderstood at School B.
The eaclers wee awareof the unfreedoms perpetuateby this disciplinary practice of
detaining learners during lessoisit theyinsisted suchunconventional methodsereas a

last recoursefurther proving theirlack of commitment andheir unpreparedness to go an
extra mile by detaining learners undapsrvision after school hour§heteachersvere also

of the opinionthat if social workers did their jobs properlfearnerindiscipline coudl be

significantlyreduced

The teachers reporteélat, apart frompoliciesbanning corporal punishmeasa diiplinary
method, learner indisciplinewas exacerbated bysocial workersthemselves who often
orientatel learnersnegatively. The teachers alleged thatial workers instead of finding
ways and means ofesolvingexisting disciplinary problems at thehsmwl, led the already
undisciplinedearnersanto more indiscipline. This in essence shows the lack of collaboration
between the teachers and social workers at the schemtheB1 described what he saw as a
social worker working against the interest the teachers at the school and sabotaging their

efforts to discipline learners

158



Worse of all there was a social worker héoelaywho told learnersof her role

to protect themand thus encouraged them to call her directly on haobile
phonein case angne punishes them at school. The learners wsked to call
her if teaches threatenor punishthem. Although the social workers are aware
of the dilemmas at the school, they choose to turn a bling aye only
concentrate o what their own jokentails; that of proecting the interest of the
kids. They ignorehe actual logistical problem&aced bythe schooldaily. They

d o rudderstand that when learners are undisciplirtedy cannot performiVhat
does it mean to protect the interest of the kids whely @are doing negative

things that affect their school wgrknd no one has the powers to correct them?

According toTeacheB16 s p e r atleopghthe tearners themselves weaenazed by the
socialworketd sndertaking to educate them on their righitey werealsokeento know the

possible consequence®f their provoking the teachrs. The social worker apparently

reiterated thatirrespective of who was the guilty party in tHassroompy lawthe learners

must alwaysb e di sci pl i neameassdo nogoordl puhishementnaauhysical

threats As the teachers saw it,ith no clear elaboratonath at fAal ternative m
in practical terms irrelation to theexisting realities on the groundthis impassebetween

teachers and learnersterms of disciplin@vasbound to continuewith negative implications

on learner performance

The teacherand the principadlike beingaware ot he r at her i & da@acbrgorafi al t er
punishmentemphasizedhe need for government to acknowledge #xistence of spatial
inequalities in their owmeighbourhood, whichrgently required the introduction different
approachesand strategies to handle problems of indiscipimelassroomsThey perceived

thatsocial workergiving the learnersheir direct telephone numbers was enough motivation

for thelearnergo beunrulyin the classroonmknowingthat they had arptector just a phone

call away The teachersaw theseightsand powers as beirgivenunilaterallyto the learners

without consultingthe school, and withoutonsideringthe potentialconsequenceon their
performance TeacherB4 became emotional when describing the ways in which the social

worker had undermined and disempowered the teachers at the school

A child came late to schoahnd | threatened to hit the child for coming late. | did
not really mean to physically hior harm the child, but my intention was just to
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let the child know that the act committed was wroaigd also to make other
know that comindate to lessons was wng Thiswas a way tdorce him to come
early to lessons next time. Regrettably, the child phoned the social wanker
came the following wee&nd reprimanded me. She told me that tlaening a
child was illegal, andhreatened to report ento the DoHEf | did soagain. $nce
then, irrespective of how undisciplindtky arel prefer to let it go | will prefer

to let thenfail than risk my jobespeciallyafter thatharshwarning

This clearly shows howteachers perceed thatdisciplinarypoliciesresticted their abilities

and attempt$o improvet hei r | ear ner s6 <c¢hanc Astheadachdrear ni
saw it,learner capabilities wereeing gravelyimpared by the ban on corporal punisient.

The schoobased orthesecircumstancesdecidedio come up witha new code of conduttat

they hoped would improvethe current state of affairs and introdupesitive changes.

Principal B1 described how crucial it was that all stakeholders in the education community of

the neghbourhood commit to this deof conduct

As a schoolwe have unveiled a very good code aanduct, whichwould be
introduced to parents 2013. | think that maybe that has been put in placso

many things may change in terms dikcipline, andconsequently how our
learners wil perform However, the code of conduct is just a document on paper
that has to be implemented to the best of our ability. | am not saying that the code
of conduct will resolveor eliminate indiscipline in the school, but it may help to
reduce the leveltawhich it is now. To properly implement this codeconduct,

all stakeholders including parents, teachemnd learners have to work

collaboratively

Thus teachers felthat limitations placed on their abilities to discipline learnegsand the

attitude d the learners themselvgmotected byexistingpolicies gavelearrers leverage over

them. Thei nabi |l ity to clearly def i n@unshmehwase | i mi t
compromigng effortsto improve learneperformance at the scho&uch dynants imposed

constraints on the teaching and learning proadsspite existingesourcesSuch tallenges

at school B weréeingintensifiedby unfreedoms accumulated from the commuaitgifrom

thehomedsrom which learners came
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4.5.3 The local communiy acting as urireedom to learner performance

The local communityn which the school is locatatself represented arning barrierdue
to its ability tomakedirector indirect impressionsn learner behaviouthuscontributing to
the wayin whichthese learnergperceivel education and reasd towards their school work in
and ousideof the classroont-actorsin the bcal environmenthatimpedel on learnerability
to perform includecrime the role of parens, the family structureparental educatiorrple
models and health constraintdogetherwith their various emotional angsychological

implications

4.5.3.1The effects of crime

Principal B1 described tHecal communityasficrime ridde. The crime rate wareportedly
high, oftenon a daily basi and often visible in the social and educational livesf the
learners The rampant occurrence of crime contributedsome learnerturning to crime

Principal Bldescribed the effects of this on learner performance

There is a very high crime rate this community that affect leaners. Almost
every weekend there are new incidences that affeetlearners someof them

are traumatizedand unable to read their books. Some may be coerced to join the
gangs. Even some of themhbee in school in a gangst style very rude and
arrogant towards everyond&hey tend to pay little attention to their school work,

a simple explanation to why they struggle to pass.

It was clear that many of these learn@esemissng out ontheir educatioropportunitiesdue
to social and socioeconomic factors and conditiongheir neighbarhoods Sen (1985)
posits thatin analysingor evaluatinga per sonbés wel |l bei ng, i
physical living conditions of that persomecause they are likely to influenccertain
decisions madeor achievemesst attained. Apartfrom the psychological breakdown
experienced bymany learners,it was common for tam to pick up negative traits from
incidents they witnessed in their neighbourhgadien with long termnegativeimplications
on their ability to learn and perforadequately. Thutheselearners wee trappedin acrime
ridden communitythat in terms of the CAjmposel various unfreedoms andiltimately

limited their chances to choose tkind of education thegesirel.
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According to the pncipal, criminals sometimesbre& into the school premisesausing
extensive damage ith severe consequencder the learned@ e d u. dPantipaloBi
described that the damage donetbgse thefts nd t he schoolséngsstoel at i

prevent these, or to insure their resouidh@s to budgetary constraints

Sometimes food meant for the school feeding scheme gets stlsing the
learnersto go without their mealsometimes. This reduces attendanaed
learner perfamance When we as a school ex@sace a robbery; the DoHoes

not replace thetslen items. When the Dgkfovides resources tos, it becomes

our responsibilityto source for securityand maintenance at owwn cost. Our
limited and fixed budget restricts uslat. Although we struggle to insur
resources to minimize such abnormalities, insurance companies hardly pay up
because they say ogchool islocated in a high risk argawith too many break

ins. Some insurance companies do not even accept us ds.clien

Thus cime in the areavas destabilisng learners, traumatizingnd distacting them from
their school work These circumstancespmbinedwith the role parentsvere or were not
playing in fostering learning;ontributed to increadearner unfreedoms the classrooms

4.5.3.2Parental nornrinvolvement as capabilities poverty

Although as described in 4.4.2.2, teachers agreed that in tipewentsshould bethe first
point of call when a child misbehaved schoalthis wasnot possiblen this neighlourhood
The role of parents in theducational lives ofearnersin this community was generally
classifiedby teachers and the principas more than inadequatend causingeachers to
directly relate learner indiscipline fearentalnorrinvolvement Teachers and the principal
considered that, we to a lack of guidance at homesome learners o to sbool with
numerousunfreedomsn the way of learningmaking it difficult for teachers to reach them
or for these learners to leaPrincipal B1 explainedhe complexities of tackling parent non

involvement

Some of these challenges concerning parental Hfora@vement are just too
difficult to diagnose and understand, leaving school author@itesrossroads

and therefore making athur efforts at intervention just a long shot in the dark.
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Our struggle to make parents active participants has miatiengng. It seems

the reasongor norrinvolvement are deeper than what we. see

The perception ofeacher B3vasthat similar to the situation at School parents faiedto
motivate their childrento learn becausdahey themselves we not educatea@nd therefore
were unaware of whatasentailedin assising their children toachieveacademicallyMost
parentgherefore sentheir childrento school simply beause they we required to do sand
notdue toany desirgo see them perform well his mind-set influencegarentalperceptiors
andinvestmentin educatioal mattersboth morally and financially. fnhcipal B1 described
this narrow uninformed attitudendhe part of many parents in the community towards their

childrends educati on

They just send the kids to come school, which is where their own contribution
starts and ends. Tupse say for @exadtle cleck oratheyr f ol | o0\
books when they carback from school daily to see what was damel maybe

to assist them with homework where necessary. These paremtstameerested

in playing their part. This is also becayseay be t hey donpnand know th
how to assist the learnersr they arejust not interested because they are busy

with their own things. Some say they are not educatedias such do ot know

how to help the learneistudy at homeor do their homework.

Given these circumstancess reported by the principat, was clearthatparenté | ack of
interest started frorwhethertheir children wenstraight to school fronmome or not; they

did not egularlycheckont h e i r c lorkbbodkstoeseedtise warkhat was donen a
particularday, or to pick upanyirregularities resultingin learnerunfreedomsandtheir poor
performance Due to tle leverage éarnershad, theybunked schoolwith impunity, being

aware ofthe lack of supervisionand at endhey failed in their tests and examinations.

Teacher B4 summariseddrsituato n and t he effects on | earner s

If a learner left homeand did not come to schqdhe parents are unlikely to
know, unless the school notifies them to that effectm@ie pick this up if they
fail to do their assignmentsr are not just serios in classand decide to call in

the parents to talk about it. It is only then that they may get to know the bigger
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picture about the situation of the learngand their constant bunking of school.

This is of course only whagmarents take us seriouslgnd come when invited.

The reluctance of parents to fully participate in the education of ¢hédren especiallyas
evidenced byheir refusal to come to school wheammonedcontributedto the numerous
unresolved predicamentahose result was a dimishing oflearner freedomsrrespective of
availableresources, and effortsy teachersTeacherB3 expanded on the complexities of

encouraging parental involvement mentioned by the principal

This is even more compéited because when we invitarentsto school, not all

of them manage to come. Some always complain of their work sghadiraply

say, | must go to workso | cannot make it to the school today. We manage to talk
to those thatometo be more involved in educational mattebsit it seemssery

few comply The circle alwaygontinuousand the teachers are in the middle of it

all,bt o gather all the bl amerseludtamae. ot her peopl

The capabilities poverty in the townshiphere many parents we not only uneducated but
unemployed could be seen tanfluence howparents reaetd towardseducatioal matters
Many of them beingsingle parents unemployed or involved in informal or casual
employment thatvas time and energyonsuming withvery limited rewards for the family
they had limited time and resources dtiend tothe education of the children Such
problems weremore evidentin situations whee theselearnersresidel with grannies and
other extended family membergcommonscenarioin poor schoolingcommunities These
family members having tochasreplacement parents often indd@nimosity and passivity
on the part of both substitute parents and childrdrich in turnlimited learner freedomito
learn and perfornPrincipal B1 explainethat he interelation$ip between familystructure
and learner performance in this lbtaremaineda very sensitive issue that most people
preferred not to talk abouyt despite itsvisible implications becauseresentmerst are

considerable and continually resurface

Teaches B1 and B4 agreethat these learners need parental loveto boost their morale
when it comes tdife and educationsomethingthey were unable to get fromgrandparents
and other extended family membefhis was because thesubstituteparents ratherthan

comforting thdearners angositivelymotivatingthem in their educatiomsteadraumatize

164



and frustratd them.Suchattitudes and behawvimos caused theskearnergo see schoolingh a
negativelight, thus contributing tdow levels ofconcentrabn in the classroomThis often
led to psychological breakdownsith a serious impaabn learner education amwgellbeing
Principal B2 described the psychological and emotional effects on children of the absence of

unconditional love and nurturing

Most d our learners residevith extended familiesnostlygrandparents. In most
cases these learners need parental love which they cannot get frose the
relatives. Sometimegsheir attitude and behaviw towards these learners
traumatizes them to an extent thia¢y do not see any reason to go to school. At
times they arenadeto regard the assistanceendered tathem as afavaur, and

not an obligation They are regularly informed thatheir biological parents are
incapable to take car of them often resultingto behaviaral problemsthat
hampertheir ability to learn and consequentlgerform. Many of them are absent
minded often secluded, prefer to be alone and sad, andndd sharetheir

problems with others in the classroom.

TeacherB3 describedthis situation where parents made a clear distinction between school

work and household work, considering time spent on school work as wasted

Rather than encouraging ¢hlearners to learn, these paremtiscourage them

by making them to understatitiat learningis done onlyat schoo| because the
home has its own chores be attended toSone deliberately gave learners
unattainableamount of chores thus ought to be completed before school work
comes into the picture. They regarded reading at hose anere wastef

valuable timehat could be used fdrouse chores.

The general consensamongst the teachers was thaseparents andrandparentslid not
understand the essence of educatand the need for learners to read their books and do
homework at homeDuring weekends the learners warevolved in prolongedchurch
services that further distract and distancg them from their school work. rivcipal B2
commented on the effect of learners spending disproportionate amounts of time in church

with parents
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Most grandmothers attend evening church services during the, vasek
especially weekendand often return homkate, leaving children on their own
with little or no supervisionBut due to the dangers invotlesome of these
parents prefer to take thesataers with them to church and only return at about
9pm. By this timehe learners are tired anBlarely able to eat and go to bed

without taking care of their homewook let alonereading their books.

Such ¢gnamics onthe home front increaselde distarce between the learners and their school
work, by erodingthem emotionallyandpsychologically anddiscouraginghem from seeing
their schoolingin a positive light. When they came to school theresweb guarantee that they
would be abldgo concentrate wlearningbecause of the negatimeind-set theybrought with
them from home Therefore, irespective of the kind of resources availahteschoolor
facilities at th@ disposal as well aseacher effort, the poarientation from homelways
remaired overwhelming deepeing their unfreedoms within the classrooft the end,the
actual impact of school resourcesdthe real educational capabilities of skedearnerson
their performancewas scarcely evidentbecause existing unfreedomgere impedingtheir
actual abilitiesThe principal and teachers agrebdyt, in addition to relative poverty, the role
of parental education could not be ignoretien the reasons for underperformance are

discussed

4.5.3.3Parental education as a capabilities limitatiorto the learners

The princiopal a n dacktofeeducatiosas contrisudng/to fheir mabitity te 0
assisttheir children in theireducationalendeavoursas mentionedn the previous section
Most parentsdid not see any reas to fully engagein educationalmatters, including
assisting thie children with homework Many learners therefore remained wayward
misbehavedyespon@d poorlyin class andoften performed poorly. Principal B1 described
this situation and the difficulties involved iromtacting parents to attend meetings, and

parents making their own lack of education an excuse not to become involved

The situation is made worse because these parents are unedwatecannot
read letters sent to them requesting them to attend meetmgings and

especially to participate in decisions concerning their chidées educat i on.

of themonly come to school to participate in the resolution of problems that

affect the future of their own childrewhen they have been refused entry th®
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classroom. They assume that they are uneducatetitherefore need not involve

themselves in educational matters.

Teacher Blagreedthat any efforts to engage and involve parentsthe education of tlire
childrenin line with policy specificationsvas often deadlocked, becausegntsinvariably
failedto attend activitis organized by the school to enabitemto witnessfirst hand and
assessthe educational capabilities ofetin children Principal B1 reiterated the difficulties

and complexite® f getting parents involved in their

The inability of parentsto read partly explains why a weekend reading
programme organized by tli&ive of the Givei® aimed at encouraging parents

to attend so as to understand the weaknessietheir children and how to give
them support at homés always poorly attended. The excuse is either that they
could not reador understand the content of letters sent to them by the samool
that they were workingvhich is not always the case. Bleeare just some of the
complexitieswe encounterin our effort toinvolved parents Some of thee

challenges argust toocomplex andlifficult to diagnosgand understandlearly.

In theprincipab s  yvparent@horrinvolvementwas at the time of thisesearcha brick wall
both the principal and teachestugglal fruitlessly to penetrateon adaily basis andsuch
noncorporationhad often militated againsthe reaization of certaineducationobjectives
spelt out by the schadParents wee regarded spotentialmediatorsetween the schochnd
the learnersn ensuing that certain problems we déeded earlyand dealt with accordingly
in order toprevent thenfrom escalating to an uncontrollable lewelthe classroomsand
further deepening learnenfreedomsTeachers thougthat when learnersvere allowed to
go astrayan awkwardsituationdevelopedor teachersn the classrooms, anthat existing
stalematesn terms of resolving this situatiocould aggravate learner unfreedon®part
from urfreedomsthat wereaccumulatedby learnersfrom the communityhealth related

unfreedomslsocontributed in limitingearner freedoms in the classradm

4.5.3.4Health as a ca@bilities limitation

As was described in the previous sections, maaynkersn the communitywere under the
care ofgrandparents and other r&s for reasons that includeSES and healtlespecially

the consequences of thelV and AIDS pandemicDue to the stigma attached to HIV and
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AIDS, both affecied and infected learnensere oftenmaltreatedby those family members
who ought to have beenprotecing them. This oftenresulted incommunity members
regardingthem with disdainSince these learners were alwaysaid tobe identified, singled
out, and sorned by othersat schoqgl they isolatel themselves in thelassrooms, and
participatel minimally in classroom activitiesThe consequenemotionaland psychological
implicationsfor these learners on their academic performanee often severdlrincipalB1l
explained tle effectson their academic performance of the stigma of HIV/AIDS on learners
whose family members are infected or have succumbed to the disease

Becauseof the nature of the community in which they livedertain things are

often consideredand treateddifferently. Knowing that theitbiological parents

died of HIV/AIDS imposes traumatic experiencen theseyoung kids whooften

live with a permanent scaron their minds. Thecommunitytreats them as
abnormal kids when they knowor suspectthat they are thenedves infected
affects the way they live their own lives, the way the community treats them, the
way they interact in societyand on the dwool premises. Thiaffects how they
learn, and perform in the classroom. With a bulk of our children either &ffiect

or infected with the pandemic, it is impossible to correlate that with the kind of

results they could have gotten if they were not in these circumstances.

According to the principalearner experienced HIV/AIDS werecomplicatedand difficult

to pin down. Somdearnersbelieved to be infectedere often put ona strict antiretroviral
treatmentby the schogl under the impression that this woukhsure some kind of
immunization and atable lifestyle for these childremvithout their knowledgeSomeof them
oftenreaced negativéy when they realizéthe atualreasons behinthe routinemedication
given to themby the school.Principal B1 explained the good intentions behind this,
particularly in preventing stigma being attached to these childrémuagh it could have

negative results

Many of these kids are given angitrovirus drugs regularlyb ut t hey dondét kr
the kind of medication they are takjrajpd why We try to give it ourselvesince

many of them have ratar meals at school. This algprevents them from being

scornedat homewhen othersee them take such medication regula@yannies

may not be able to keep up withe strict programme that is needed in taking
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such medications.Most of their minds from the onset develop negatively,
especially thinking that they are different from others. Although this kind of
thinking contributes negatively to the way they interact with other learners;
perceive education, react in class and consequently how they perform, we have to

do this to ensuréhat they are healthy in the long term.

Il n t he pr | thetiapnadaers experiengeoald be avoidedf their biological
parents wee there to assist theraven if sick themselvesinceit was thought thathe love
from biological parentgoud eventuallyovershadow thexistence of the deaseWithout
their real parentpresento be involvedn direcing their lives, and togive them the love they

need, ommunitymemberslo at times make the situation even worse.

In essence, thesshildrenfrom the ousettendeddevelop an unstable mirgkt thatmilitated
against theiconcentrahg on their schol work. Theywerecontinuouslyworriedonwhat the
next person wdd say or think about them and their status. Thiemotional and
psychological tauma destabilizedheir thinking abilities andheir experiences at schqol
contributing toa downward spiral in their performancean®e of them abandonesthoolto
escape from sucbircumstanceseven though in the proceésiting their own freedomso

achieve

45.4 Conclusion

It becameapparenthat the causes of learner unfreedamsdool B, as in School Awere
multidimensional.Both in and owide of school factorsaccumulatedo influence the way
learnerslearned perceivedtheir education and performed.Unfreedomsin the schoolere
causednot only by the quality and quantity of resourcedyut bythe lack of capabilitiesf
both teachers and learnexs convert existing resources into achieveraeitithough the
school did nohave a computeaboratorytherewas alibrary which was underutilizeddue
to limited space, and ¢habsenceof a trained librarianWhile the schoolwas receivingts
allocatedsupply of boés and workbooks, they at timesrived latein the year and asa
resultthe syllabuses could not be complete@lthough the schoolhad sufficientteachers,
many of themwere not specialized in the subjects thayght and ended up increasing
learner unfreedomdoy lowering standardsor introducing selective teaching These
circumstincesaggravatedearner motivation and indisciplirtbat werealso affected by what

transpiredon the homefront andin the neighbourhoodn which the school is located.
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School C
4.6 Introduction

Thereason forclassilying schoolC as low performindhas been explained idetail above4.3

& 4.5). Thesame inschool infrastructural factors se¢o be perpetuating learner unfreedoms
at the schootelated to lhe naure of resourcesind encompassed the same as those in Schools
A and B and werecomplemented bthe same list oflassroom dynamioseeSection 4.6.2.

As with the other two schoolspbof school factors revolved aroutfte role of parentand

thecommunity.

4.6.1 School resources as a capabilities limitation to learner performance

The quantityand qualityof resources available at the sohoreated unfreedoms for learners

in many dimensiongdue to thevarying implicationsthey had forthe teachingandlearning
processThe complexityof this processeemanated from the oweelianceof the prircipal and
teacherson the government for the prewwn of all resourcesSnce the schoolis a no fee

schoo] their inability or unwillingnessto olicit any external supportor engage incharity

and fund raising activitiescompelledthe schoolto run ona tight budget. The principal
lamentedthat noney received from the governmertnuallywas the onlysource ofincome

and proved insufficient f o r the school 6s n e epdirshagg,easdp e c i a |

maintainng every shgle resource around the schioo

What the state does is th#tey do give us a certain amount of money, but that
amount of money is not enough compared to what we need to use to buy
resources likestationey, copy paper, pencils, pens and many other things needed
for the classroomgo ensure that teaching and learning takes plaffectively

With part of that moneywe must buy cleaning materiand otherthings like
locks, things that weannotorder from tle DoE soit is a lot. But the DoEalso

does provide us with materials likposters and otherthings but it is not
enough. ih terms of the money that we get, that we must buy things that learners
and teachers use in classroom, it is not enough. We are often undeaf atiaiin

to deliver not because we are not being givesaurces by the government, but
because what we are given is just not enougimpared to the number of

learners and what must be done with that money.
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Il n the pristruglinp® heinag whatflendingwas available to meet the needs of

the learers, with the aim of improving performancewasatt he cor e of t he
problems.Sen (1992) posits that where resources are provided without considering the
possible existence ofabriers to achieve, there is that possibility littte or nothingto be
achieved.From my observations, ¢ne appeared to belear inequalitiesneedingto be
consideredn order to alleviate ths s chool 6s b plghy &4 veith the othérl oc at i
two schools, one among a rangetbbse resources thaixerted an influece onleaner
performanceat the schoolwas tle school feeding schemer more precisely, the way in

which it was being managed

4.6.1.1The school feeding scheme

Owing to the value attached toet school feeding scherbg the school communityood was
providedto the learnerswice a day at designated times slatsually during break times.
However in the course of mpbservation# emergedhatsuch times weraot being adhered
to or respectedAs with School A therewere unnecessary disruptionsthe teaching and
learning process. The reasons givensiech delays and disruptions measually trivial and
managerial in naturésee ®ction 4.4.1.5)The eaches agreedthatkitchen staffappeared to
be failing to organizethemselves well aheadf time, especially oMondays. Thdack of gas
was one of thecommonreasonspresented by the kitchen stdfir the unscheduled and
irregular supply of food to the learnets.was reported that the school only ¢hdour gas
bottles thaheededo be refilled apparentlyonly afterthey hal all been usedp. Teacher C3
described the disruptions to tteaching programme this caused, andyils School A saw

lack of communication between teaching and kitchen staff as part of the problem

The cooks usually stalate especialljon Mondays, maybeaue tothe weekends

that prevent them from preparing the vedeé¢s beforehand. For these reasons

the food either comes later is completely absenwvith its own consequences on

the teaching and learning process. Sames break periods are extended to
accommodate the food that comes ,lated the lessons after brealte usually
unceremoniously shortenednd there are usually no contingency measures put

in place for makeup classes to replace the lost time. The cagikdguheir own

things; they dondét tell uuldtecheswe @ma c her s a

tell the children and also find a way to keep them calduring the waiting
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period Some of them may not even concentrate when they know it is supposed to
be time for their mea)dut itis not there and nobody is saying anything to them.

There is always no communication.

An attempt to undstand the dynamics ithe school feeding schemexposed numerous
challengesinhibiting learner freedoms$o achieve Learnerconcentratin rate in class was
reduced whenever foodlas notavailableor when it arrived unscheduled and disrupted a

lesson

Whenfood was brought into the classroom during lessons, the ¢éaetioching and learning
processwas disruptedOften whenthefood arrivedlate itwasnot distributed but left ifiront
of the classonly to be eaten at the end of teesonwhich still disrupted the lesscand took
time either from present or from the following lessdhe presence of the food in fronttbé
hungry learnersdistractedthem as theirminds were focusedn the foodmore thanon the

lesson in progressausingunpleasant scenariasthe classroom.

It was alsonotedby the teacherthat learners did everything their powey in theform of
spontaneous disturbarmgego get the attention of the teachers, aneéneure that the lesson
was terminated prematurely allow them to have their mealBhis common practiceften
resulted insome learners being semtit of the classroomyften cheeredby therest of the
class further disrupting the teasciy and leaming process. Thesecenarios gaveess
motivatedlearrersthe leverageo disturbthe teaching process orderto be sent ot of the
class.eventually leathg to further disruptions, anchabupt termination of the lessoh.was
clear that tfs lack of communication between the cooks and the teachers exacerbated the
crisis in the classroomsAs with School A, e lack of communication anaoordination
between the various departmentsreded unfreedoms in thelassrooms, whichwere
seemingly not acknowledgedby the school managemenAs with School A poor
managementwas restrictingthe role played bythe SFS as a contributor to learner

performancethushelping toimpose unfreedomsn bothteachers ankbarners

It was clearthat the inability of the SF$ measurably influencéarner attendanceand
performance was caused bpoor management, lack afommunication, especially between
the cooks and the teachers, poor planning on theopdine cooks, lack of supervisioand

lack of caperation These dynamics combinegicted asmpairmentto learner freedosito
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achieve These unfreedomwere exacerbated by amcreasingly and dysfunctionabmputer

laboratory.

4.6.1.2The computer laboratory

A computer laboratorirad beerestablishedt the school ir2009, and became an important
component in the promotion t#arner capabilitiesApart fromintroducing learnerso basic

compute skills, it represented an important meansre$earch forassignmentsand other

school projects. The principabted thatalthough theDoE provided thdaboratory, 1 was
theschool 6s responsibility to souresouecegseec ur i t
Section 4.5.3.1)

Although he DoE installedan internet service monthly paymets were the sole
responsibility of the schoollespite its limitedoudget. Thisplaced the school in a difficult
position, as problem&xperiencedwith the internet servigetogether with incidents of
breakdown of the comput® remained unresolved for lorgeriods, depriving learners of an
opportunity to learnand to do research onlin®ue to budgetargonstraints, the school
sourced unskilled technicianghese problems were experiencerepeatedly and with
increasing frequecy. Principal C1 described this seemingly insoluble probiem

The problem here is that the computer lab has its own technical problems. At the
beginning the kids used to go to the computer room once a week, but we had
some problemsand since the beginningf this year the learners have not been
able to use the Igkeven onceAlthough we have made several attempts to solve
the technical problems, numerous technicians brobghthave failed to give us

any positive feedback. We are surely gaimg next yar with the problems of
computersand the internet. Although an internet service was also installed, the
school is responsible for the monthly paymeaitsl we struggle for thats well

Learnerswereunable to surf the internet for learning materiéds assignmentsand school
projects, thus jeopardizing their chancepésformwell or even adequatelyrhe CA would
seethe existence of a computer laborat@y a means to an end, not an end in itself.
Therefore what ought to be important is thiele available computers play in improving

learner performancat the schogland notmerdy their installation anévailability.
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Although the computers were not in user, the learnerghey were a source of pridéhe
learnerswere comparing themselves withneighbauring schoolsthat do not tave such
facilities in placeA Grade 7 learnee x pr essed both pride in the

that they would be up and running sometime soon

| think our computer room is great. Although we do not use it agais,great
because our friends in the other schools in the township do not have computers.
Maybe when they fix it we can usgand do our projectsand homework. Our

teachers say the computers will be working well very soon.

However, in terms of the CAhe realitywas thatthe computersalthough installed were not
promoing learnerfreedomsto achievedue tofrequent breakdownd.earners werdhus
unable to choose the kind of education they \dloedesirel. The limitation of both the

sc hool 6lse amcdealilde® to convert existing resources into achievement were not

limited to the computer laborataoryhe librarywasalsomore or less nefunctional

4.6.1.3The Library

As with the other two schoglthe library althoughexpectedoy boththe school community
and the DoE in terms of the curriculumbe an important point of contact for learnetso
were generally regarded &scking motivaton to learn, as well as eore componenbf the
teaching and learning proceas the schoglwas undeuutilized and minimally functional
Sincevery few learners hadny enthusiasm faschoo| or for readng or doinghomework
the principal describethe potential of a functionalibrary for turning this situation around
and boostingerformanceAlthough thelibrary waswell-stocked with enough booksand all
necessary resources neededa fully functionallibrary, it fell to the schoolto finance he
mana@ment and maint@ance of the library after a probatioperiodsubsidized by the DgE
which however lastedfor only 10 months.

The DoE kick started thibrary by providingtwo qualified librarians on a temporg basis
for a stipulatedperiod oftime, with the task of assising with familiarizing the school staff
with the basicskills andideasnealedto runthe libraryand integrate its resources with the
teaching programmeBy the end of thetenth month the tempors librarians were
unceremoniouslprdered by th®oE to pack their bags and leavehe principabssumedhe

abrupt terminatiorof thelibrary mentorship programmnte be due tahe exhaustiorof funds
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allocated fotthetrainingprogrammeBY this stagethe temporgy librarianshadnot managed
to complete their task because particular stafimember had yet been designatedbeen
equppedwith the necessargnowledge to run the libraryAs a resultthe library remained
underutilized, as no oman the staffhad therequisiteskills andknowledge to guide learners
in their use ofthe library.Principal C1 described the implications fdhe staff and for the

school of the abrupt and premature departure of the librarians

Their departure was not because their mission had been accomplished, but
supposedly because the funds allocated for that particular programme by the

government dried upNe did not at the endagq anything from their stay here

but we did not have the powers to stop them, they had to leave, keeping us in the

dark with regard to what to do with that stock of books piled up in the library.

Thus, as witithe computersand &cording to the CA, while thechoo| in comparisorwith
many others in this neighbourhqdthd a reasonable stocklmdoks thesewere underutilized
by both teachers and learnedhie to the lack of certain capabilities to convert existing
resources int@achievemers. Sen (19851992 posikd that the amount of resources in the
possession of any institutioar individual is not necessarilgf paramountimportance;
because the ultimate concern ouigisteadto be what the institution andividual succedsin
doing with the available resourcesAlthough he schoolhad ambitious plans to use the
existinglibrary to transform the mindest of the learners, thetafflacked the freedoms to do
So.

Principal Clexpressedhidi sappoi nt ment wtionshasthehbearyprojécoH s
was not the only botched programme initiatadd prematurely abandoned withoptior
notification by the DoEand without havingny real impact on the learners and the school
The principalsaw theteacher assistant programnre the same light. While itnitially
contributed immeasurablyto maintainng learner disciplineand concentration in the
classroomit too was also abruptly terminated after a short whikgainwithout any pior
notification from the departmen®or jusification for its termination.Since its termination,

learner indisciplindnad escalatepespeciallyin the Grade 7 classrooms (sexctfon 4.6.2.2).

Thus the abrupt departure of the tempgrhbrary staffat a time whenhe school lacked the

necessarynanpower to run the library tassistlearnersproved challenging A plan for
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teachers to take shifts in the library was constrained by their lack of skijjether with their
conflicting teachingschedules. Therefore, stationing any stefmanentlyat the libraryin
fact turned out to be tthe detriment of the tehmg and learning processriftipal C3
described the constraints operating@optingteaching staff to run the library in order for it

to be fully utilized by teachers and learners

When they left we used to have a teacher g@netimes controlled the library

but she candt b e, bacauseshe mustbe ib clasgtyteathuWwd t i me
have a library full with books, but the problem againistae dondét have th
manpower to mnage the library effectively to meet the needs of the learners.

Although it is a fact that the library existnd is fully stocked, we are struggling

to find someone to assist us in the running of the library. We do not have the

money to pgpa trained Ibrarian. When we get onave will beable to fully utilize

the library to the benefit of the learne@nd teachers alike, but for now we can

do nothing with it and about it Sometimes the kids go to the library with the

class teacher, but some of thediears have no clue as to what towlith the kids

when in the library. They just allow the kids to take any book of their choite

probably read, or play around with it, afo whatever they want to do for the

duration of their stay in the library. Theaehers do not know how to guide the

learners in terms of what to do when in the library. You see there is no need

giving the library with booksand the school has to see to it that a person is

employed to take care of thibrary, whenit has nomoney.Asa no fee school it

is difficult for us to get additional funds to employ a trained librarian fulltime at

the schoal

According to the CA, he lack of certain capabilities causedby budgetaryand other
constraints limieéd the school from fully utilizing hie existing library to the benefit of the
learners The inability of the school thire askilled librarian, sponsor a teacher to be trained
as onecould beregardedn terms of the CAas a capability defiency. | observed thahé
unfreedomsthat were aconsequence of thenderfunctioning computer laboratory and
library make these two resourcéss | e e p i n gn the eoataxt aSehsobC. However

classroondynamicsalsoplayed arole in hindering learngrerformancet this school
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4.6.2 Classroomdynamics

As with the other two schooldie clasroom environmenivas being seen by participants in
this study to exert aegative influencen learner performancealthoughthe role of certain
factorsin this environmenwasviewed varyingly by the leaers andthe principal In Grade

7, the impact of certairfactorsis crucial at this stage of their educatidsgcausethose
learnerswho had almost certainligad a poor educational foundation were at a transitional
stage of their educational careandnow needed special guidanead intervention in order
for themto proceed tpand succeed irhigh school. Aswith the other two schoolsaétors
thatwere seen by participants ilafluence learner performancéncludedlearnermotivation,
indiscipline, abseteeism,the lack ofwriting materials,the nonchalant attitude of teachers,
poor classroom managementadequate or no lessqgoianning, and poor teachingand
assessmentnethod. These factors weref courseinterelated and at various times

influenced me another in a number of ways

4.6.2.1Learner motivation

The lack ofmotivation to learrwasseen to be as a resoftl e a r home esnaronmerdand
to be a serious impediment wamer performance Demotivated learners paid littler no
attention inclass and did nopositivdy or activelytake part inclassroonactivities or follow
teacher instruction$rincipal C1 described the impossible task of convincing learners of the

importance of school and of cooperating with their teachers

Learner motation is part of our biggest struggle as a schaolan effort to

improve learner performance. Making them to see the essence of being at school,
staying there the wholday and actually learning is often like trying to penetrate

a brick wall. Attimesh ey dondt want t orddthingdiretme t o t
classroom like any other normal kicbuld do

According to the CA, his phenomenons linked to capabilities poverty in learner
communitiesand homeswhich translats into urfreedoms in the ctsroom environment
The inability of parents to take canéthe physical and emotionakedsof the learners often
made them vulnerabl® negdave influencesin the community such as peoplerho distort
their thinking, persuading them of the futility ofchooing. Teacher C3explained this

demotivation process
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The lack of certain basic facilities at home added to the over interaction with
noneducated people within the community contributed in impacting a certain
kind of mentality in them, especially thee that makes them to think that school
is not the way to go. When they start thinking like,tthety come to school just
because they have to be thewdth no real interest in what happgnn the

classroom. e y t&bousdn classroom activitiesgghare just there.

Such learners when the classoomdid not show anynterest inthe lessonsbecauseue to
the influences operating in the neighbourhood environmtieaneeds, interesand desiresf
many learners were iconflict with classroom dmands Such learnerplayed games, made
noise and disturled othersthat wee eager to learrandin most cases theyid whateverthey
could to disrupt theteachingand learning processee @ctions 4.4.2.1 and 4.5.2.13ince
they caral nothing about failing their examinationsfor them being at school was just a
routine that hadio be followed with noreal objectivesPrincipal C3 elaborated on the causes

of demotivation and the casual attitude of many learners

Theselearners in most cases were mobtivated in the first place to go school.
Not knowing why they should go to school, the future implications of going to
schoo] and probably the gains that will accrue not only for thdmt also for
those around thepprobably deprives them of the cragito learn and thus the
possibility of poor performance. Something they do not care about is their
performance. They are there in the class maybe just for the food they st
because they were asked to come there to school by their parents. gyhzdreh

is making noisgand disturbing others, just wayseahaust thelay quickly.

Since they were unawarer unconvincedof actual reasons to be at school, itsvehfficult
for them to engage in certain activities of valieethem activities aimed & improving
performance These constituted a huge capabilities limitation, because such learners were
highly resistant towards any attempts to reform or impren, thus making it hard for
teachers toget through tothem This often led to numerousnfreedons whose precise
causes, manifestations, and consequeseemed elusivelrincipal C3 lamenteda situation

of nonparticipation on the part of these learners
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The lack of motivation to learn tralases intoextrenely poor performances by
learners atour schoo irrespective of the mdes in which they find themselves.
Since the learners are not interested to come to school, motivating them to stay in
school the whole dayand most importantly concentrate and participatethe
variousclassroomactivitiesis a very difficult task to deal with at the school. We

are really struggling, but all our efforts seem to go in vain.

It was agreed thatapabilities poverty in this community translatetb different kinds of
challengesin individual householdsand consequently impactedn the attitudes and
behaviarrs shownby learnersn different waysin the classroom (seee$tions4.4.5, 4.5.3
and 4.6.3). Unfreedoms inherent in thessettingstranslated into different packages for
different learnerswho came to seool with different minesets all with disastrous
consequences fotheir abilites and for how they perceivel schooing, their ability or

motivation to bdocusedn class andtheir ability topass their tests arkaminations

The principal notd that, although aschool isnormally supposed to béhe best placdor
learnersto receiveproper attentionto express their experiences, feelings, needs and desires,
poor schoolshadlearners with different mindetsthat madehet e a c jols comgex and
challenging. In the view of pincipal C1, the lack ofsufficient resources to ek with
everything that concernednd catered toevery individual learner increased teaching
challenges given the large number of learners in neeaf personal attentianThis was a
complexsituationbecause whenever these personal problems werneropérly dealt with,
some of hese learnerswould feel neglected,demotivated, andinevitady become
undisciplinal. Such learners oftequestiord why they should be achool in theifst place
and as a result madin efforto come to school onlin orderto receive a meallhis explains
why any other activities in thechoolenvironmentwere of lessr importarce Principal C1

described this situation:

Some of them come to schooltie morning, and after having a meal at about

10am, struggle to jump over the school fence to go home, or into the community

to do other things most suitable to them.
caught, they just want to go. The thought ohgitin the classroom to learn for

the entire day is not considered a priority for most of these learners.
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Therefore,learnersbeing in school the whole day didot guaranteective participation in
classroom activitigsand perfornming well. Since theurgeto learn wa thereforegenerally
lacking teachers found themselves ime@pressingituationbecause their efforts were never
enough, orwere ineffective The interconnectedness of everasd the distortion they
causeé to the teaching and learning presewas considereda commonphenomenorin a

poor schooling community such as this

Teacher @ wasof the opinion that thehronic lack of motivation to learn was common
among the learners and emanateninf the lackof i dearningc u | t u r e drhede@heh o me .
explained that there is virtually nothing in place at home that motittaédsarnes to learn

P a r eapparentarefree attitude at home didt encouragiearnerdo read or to engage in
anything educationalTherefore makingany attempt to encwage them to learwhile at
schoolbecamea hugechallengedue tothe differentmind-ses they broughtwith themfrom

home. BacherCl described this situation in detail

As a resul't of t hi s pothay comé ® aahaolinotg cul t u
motivaed to learn, so we as teachers must teach them the need tameaat the

same time we must disciplinethdmme cause t hey dondét wunder st a
of schooling. This is becauset home t he parents donét t el
school ; t show themdhowm o do their homework. They themselves
(parents)do not frequently read things like newspapassa way of encouraging

the kids to develop an interest in reading. Maybe there are also no facilities like

picture books, reading tables and etfeducational materials to encourage them.

These numerousun-freedoms experienced by learners poor schooling communities,
indicate the multitude of challengethat manifestin individual households. The lack of
motivation in he domain of education hbme wa a hugeapabilities limitatiorthatlearners
ultimately brought with theninto the classroomsleacherC3 considered that most of the
blame forthe demotivation of learners rested on the home environment rather than on the

teachers

The existencef a condition where learners are not motivated to learn in school

cannot in any way be seen as a failure on the part of the teachers, but what they
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come with from home. When they come to school demotivated and indiscipline

we dawayd know where tstart, sincehey are loosgand hardly listen to us.

Teachers agreed th#te lack of motivation should be blamed on the home environment
which they perceived athe epicernte of learner unfreedomdhe consensushereforein this
schooling communityvas thatthere existda strong correlation between how parents eéw
schooling, how they reaa towards school matteas home and how learners leaed and
performed in the classroomPrincipal C1 elaborated on the lack of interest parents had in
thercdhi | drend6:s educati on

A large number of our learners struggle. For many ofs¢éhkids based on
environment al influences, their hearts ar
set of studying. They are here in school just because they have been pushed by

thar parents. The parents push them not because they are so fanatical about the

need for them to study, but because of their own selfish reasons that have nothing

to do with the cparehtstaraving thetchild supportFg@amt s o me

is the mainreason they should be in school. That is why they come sometimes

during school hours to take the child aftthe classroonto social development

to sign the claim formaVith such lack of educational concern from the parents,

the children themselves aretmotivated to learn.

Similarly, teacheiC4 lamentedhe lack of seriousness regarding learning and being at school

There are a few of them who are serious, yes there are a few, very few, the rest
are only like they are supposed to be in schbetausehere is nothing else to

do at homeThey must be at school, since the parents gesupport grantfor

them, hence they must bere and again we must also buy food for them, so they
are here for all reasongut not to be educatedhat is why it is tficult for them

to pay attention in class. They are just not serious about learning.

Observatios of the daily activitiesof learnersin the Grade tlassroors over a periodof
time confirmed the concerns of principal Cand that of the teacheras nany learners
proved not to be enthusiastic to be at schpdlased on their reaction towards certain

classroom activities. Their behaviar in the classrooms was often passive and anti
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educational By 11.30 amsome learnersvere alreadyexhausted,and dozed & for entire
lessonswith no repect forthe presence of thedches, nor the consequencewhen caught
in the act Many learners were only phy=lly presenin class most of themdaydreaming
during lessonsandbr engaged ira variety ofpointlessacivities. Learners preferred to spend
time drawing pictures of animals or humarather thancopying notesor participatingin

otherclassroom activities

However,despitethesethegativeb e h a v theselgarmes were nevernoticednor singled
out or regprimandedby the teachersthus giving them carte blanche to davhaever they
wanted,knowing that no onewould be calling themto order. Thereforewhatever learners
did in the classroom during lessdmad in fact become the norsincetheywereunnotice,

or uncheckd by the teachersThis passive attitud®en the part ofteachers exacerbated
negative practicesn the part otlemotivated learnergonically theclassroom at this school
were very spaciousompared to thethertwo schools involved in thstudy, andallowedthe
teaches to move freelyabout the room tadentify learners that were not motivated to learn
and were distracting those who weltewas clear thamanylearners went home from school
every day without hawg ary idea of what was taght duringthe lesons thus further

deepening existing unfreedoms.

| observed thathe a bulk of theteachersconcentraten writing notes orthe boardfor
learners to copyand never checked to see how erghlgarners weran the classroom
Learnershereforehad the freedom to choos®or not toparticipate in classroom activities
The lack ofpasionto learn beingperpetuagd by the way they were taughhdthe leverage
given to learners to disrupt lessoby the teacherdy ignoring indisciplinerepresented
perfect opportunity for learnersto further distane themselves from their school work.
Teachers vindicated their passivity insisted thathe law limitedthe way theywere ablgo
deal withlearnersregarding curriculum matterfience tlkey choseto let the learners make
their own choices.In the view of Sen (1992) learneis these circumstanceare
disadvantag#, because they afaced with t@ much freedom to choose what thvegnt,and

as minors there is always thaissibility for thento makethe wrong choice

However, earners gave varying reasdns not participating in classroom activitjeand why
negative attitudestowards learningwere common One 14 year oldearnerwas always

inattentive during most of the lessonsna did rot generally take classroom activities
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seriously.He never copied notedut had the time and resources, unlike others, to draw
pictures that had no bearing tre lessonin progress, thoughe wasnever spotted by the
teaches. This learnercheekily acknwledged hs non-participation inclassroom activities
and admitted to hawg repeatedsariousgrades manyimes, becaushke consstently refused

to copy notesdo his homeworkactivitieswhich to him wereextremely boringThis learner
doubtedhis own ahility to pass Grade 7 at the end of the yeadalsoopenly admittedhatit

was very boring to sit in classhe whole da listening to the teachesmnd/or transcribing
notes from the boardrlhis intimatechat with the learnerunveiledthe different faces of
challenges and unfreedoms experienced by learners in poor schooling commuhites
casual conversation that took place immediatgler a lessorwas interruptedby other

learnerswvhoin chorusshouted

He drinks too much alcohchnd smokes daggwith the big boysespecially on

weekendsAsk himand he will tell yoweverything about himself

This learner lookediemotivaed anddemoralisedand did not have angreamsof his own
beyond theclassroom wallsThis was a glaring case of hothe ewironment, lack of
motivation, lack of monitoring and supervisiothe lack of creative or stimulating teaching
ideas and strategiesnd the lack of goodwill from the teachemntributedto shaping learner
perceptios, attitudes and behaviour in thelassrooms. Thislearner wasmore concered
about life outside the schqathere hevas noticedand praisedand thereforelid notsee any

reason to invest mucffort in his school work

This kind of negatiwe attitudetowards school work wagsarticularly evient whenvorkbooks
were handed out during soroéthelessonsandsome learnerdid not botherto open the
for the entire lessqran omissiorignored bythe teaches It was clear that theoncentration
rate in the Grade 7 classroomas approximatelyess than 50%as fewer learneractually
paid reasonable attention fessonsin progress, or activelyparticipated in classroom
activities andliscussionsAt the end of each lessaapproximately 30% of the learners could
be saidto genuinely relatadegiatelyto the contentaughtin class confirmingthe pattern of
performancelescriled.

Learnerswho did not have a single book in front of them during mdgsgsonsover a

succession oflays during theobservationausually struck up conversationsanddistracied
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others fromthe lessos in all probability because they preferred be sent out of the
classroomDue tothe numerous distractions causedubinterested learnersesding learners
out of the classroom became&ommonoccurrenceduring this invesgation Thus one could
assume thatvhen learners becantemotivatedand needed a breathey invited their own

expulsion because theknew exactly what to do tbe sentout of the classoom, especially

becausehe teachers/ould notas a ruleissue avarnng or interrogate their actions

These negative practices were not limited to a few learnerglid they take placguringthe
lessons of a particular teach&here seemed to be arstitutioral culture ofdemotivaton, as
evidenced by demotivatddarners usg the classrom as golace forrelaxation unnoticed or
called to orderSchool resembledan extracurriculagactivity for many ofthese learnersas
described byfeacher C2

You see, I t 6s al mobsetc aluislee tthltegapd dlibaono Gt ua alre
importance ofeducation, whichs actually what it isIt is almost like they are

sitting heretogetthd ay over . |l t6s | i ke behemreg here |
It is not for them to come and be educatet to have a goal to go out thesae

day, and be something or somebodywant to become this or thathey are just

here to do other negative things.

The lack of motivation by these learners was clearly evident in otteeaflasses where a
teacher who hadnissed a lesson came in ortly announce a test duater in the day.
Althoughtherewere sporadidessons before the teshere was hardly any zear sign of
seriousness from teelearners to prepare for the test, even though they were instructed on
what particular gestions to gepare for Learners usedvailablefree periodgo play, shout
and run around the clas®m uncontrollably instead of preparing for the testmade an
attempt to calm them dowmo explain why it was important for them poepare for the test
beforehad, but they did not take my wordseriously. Althougha few learnersespondedo
the appeal, the nois@vels in the classrooroleaty indicatedthat there was hardly any
serious reading going omor attempts toundestandthe content in the midst of duc
disturbancesThe lack of motivation to learn among slkedearners waglearly synonymous

with indiscipling representing an endldégsepeating cycle
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This evidence no selfmotivation to learn often created an awkward scenaria the
classroom and asa resultthese learnerswere neveron the same pageith the teachers
However, it became obvious thatthoughmostlearners werelearly not receptive to the
idea of schoolingthe teachergappearedot to beaware thatyoung peopleneedcloserand
congantmonitoring as well as stimulating teaching, affirmatiand guidanceThus, another
cycle hadbeen set up, ohad always existedwhen learners we less motivated to learn,
teachershemselves became discouraged and fouddficult to teach, andlid not advisgor
were no longer able to advise, or convititotemof the need to te school work seriously.

Thus the lack of the necessary pusind encouragemeritom parents,added to other
dynamics operating in the classroom meant that learnerson their own without
encouragementstimulationand guidancewere unable tocomprehendhe impmrtance of
schooling. As a result, thewere missng out onimportantopportunities to achieve their
dreams such as they wererrespective of the kinds afesoures availableThus learners
continuel to experience barriers to learningd multitudes ofunfreedomsventunnoticedor
unaddressed by those who should have been both awamdofesponsible fothe cycle of
indiscipline and demotivation on the partomith learners and teachers

4.6.2.2Learner indiscipline

Indisciplineat School C, as was described in the previous sectiay severalcauseqsee
Section 4.6.2.1) that significantly influencel the quality of teaching andearning and
consequentiyeaner performanceThe kind of indisciplinethat prevailedin the Grade 7
classrooms shapdtbw teachersaught together withthe way learners perceived education
andresponded tahe learning processTeaches saw this situation as going far deeper than
what was beinghysically displayedbyy learnersMany teachersterrupted, or sloed down
thar paceof teaching in orderto attend to different kinds of classroom scenaridsisthe
teachers perceived thatratching beneath the surface corgddeala lot more about learner
indisciplineand unimagined consequendkan wha was actually displayedr perceived It
seemedhe causes dkarnerindisciplineat the schooWere too difficultand deegootedto
diagnoseand he consequences too varieshd husneedng a thorough exploration, arad
critical analysis to understartdese cause$n the view of theteachersalthough theravas a

hostof reasons to explain learner behawvian the classroom, what they brought fromithe
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homes and their environmiwas one of the prime causd@®achelC3 saw the root cause of

the problem as being the lack of discipline in the home

The chil dren do not take order s, they are
discipline at homeroso, and the parents expedto discipline the children. That

is a big challenge becausee are here to teaclnot to discipline children, but we

must first discipline them before we can create the atmosphere conducive for

learning. But the problem starts at honaad you can sethat the environment

that they are in make them to behave the way they do in the classroom. Discipline

is a very big problem to us as teachers in this school. If the children are not

discipline how on earth can we teatttem tounderstand? t 6 s ljustkmgoy t hey

misbehaving in the classroom.

It was clear during the investigation that indiscipline was a common denominator at the
school, and was not limited to Gradebécausedarners from other classes constantly opened
the Grade 7 classroom dopmshile lessons were in progress casually chat to friends.
Although some teachers reacted to these frecumhinappropriatenterruptionsby chasing

the intruders away, others ignored their presetiags makingthis practicea norm These
disruptions distactedlearnerswho were interesta in learring, shiftingthe focusfrom the
lesson in progress to the intrudeFsacheiC4 commented on the consequences of the failure

of teachers to address indisciptine

Indiscipline in the school can also be partly caddy the teachers themselves.

The teachers for different reasons decide to ignor&aiteincidences that occur

in the classroomsand carry out their activities like nothing happened. This

approach in most cases can encourage disrespaudl indiscipline among

| earners with many consequenceadas They wi |l
such vill decide todothings their way.

According to teacher C4he nonchalantattitude of teachers should be blaméakr this,
because their negligen@nd inertiaescal#ed learner indiscipling thus deepening existing
unfreedoms. Thisituation was exacerbated gachersot beingin class at the appointed
time, and readyor thar lessors, thusgiving learners an opportunity to go astragacher C2

agreed with this aw.
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We as teachers must also put our things in place. We must always be prepared,

t hat 6s what we must do each titoilee we go
classroom, andsit downt her e and don 0,tobvikuslychidremh a t t o
must beome indisciple and disruptive Also if you just wie a lot ofstuff on

the board anathildren must do the copying, yes, but then there will be a problem.

If you just spend your whole period copying notes on the board children behind

you will only do nothingbut digurb. Also, some teachers after their lessqunst

go out of the classvhile many learners are not even half way through with

copying the notes on the board. What happens when the next teacher comes in

and wants to use the boardhe learners are not likg to finish copying the

notes and you will expect them to read those same notes to write,atemt
examination All these lad to disruptive behavig in the classroomand many

learners may just end up failing

There existed a contradiction in the@oach of sucleachersthe same teachevgho were
not attempting to ensure, or were restcouragg learners to copy notes or take their school
work seriouslyexpeced them to read those notes to prepare fordestd examinationsthis
partly explainswhy teachers that cametana classroonafter such lessonkad to spend
considerable amounts time bringing the learners to order, and in the procésst, teaching

andlearning timethusfurther deepening learner unfreedoms.

Principal C1 confirmedtha indiscipline was one of the biggest problems encountierdue
school, particularlyin Grade 7 a classthat ought to I the faceof the institution.In the
principab s  yvthegevearnerslespite being &tep closer to high schotian those in the
lower gradescontinued toproduce very discaaging resultsand to behavevery badly.
Participants agreethat indiscipline at the schoolvas hard to pindown becausgalthough
both teachers and learnevgere to blamgan aggregationof identified factors was at play.
Principal C1, in casting about for causes and remedies to the sityatfiacted that the

botched teacher assistant programhaal it been sustainechuld ave made things better

The teacher assistants were very useful to us, becaugeh#iped a lot to
maintain discipline in the classroom.dly d o n 6 tassistehe main tdachér
during lessonsand when theyra absento maintain disciplineThey help to give

out tasksand see to it that all learners are busy doing the rightgtahthe right
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time. When the teacher is latbey ensurehat all learners are seatetlowthey
are no longer thereand that makes thingsery muchunorganized and ité s
difficult for us in the classrooms. The learners are very unndw, and the
teaclers are not magicians to see what up tood@norelearners are doing ithe
classroom at the same time. Thaintributes to learner indiscipline in the
classroomand many of them fail because they need that personal attgmtiomn

is not always therébecause we do not have the means

Escalating indiscipline led to the introductionaostrategic plan targently andaggessively
deal with the situation ahe schoolto improve learner motivatioand participation in the

classroonwith the intention oboostingperformanceThe pincipal expoundean this plan

Discipline is a very big problem that we are having in our school. What we did is
that we redrafted our code of conduct which we will be giving out to the learners
at the beginning ofiext year Parents will also be required to be a signatory to
this document, as a way of enforcing especi@lyimplementation. Both learners
and parents will be briefed about the content of the code of cqradhattt will be
signed and implemented. If this codé conduct goes wellindiscipline can
become a thing of the pastnd our learners will concentrate on learning and
passing their examinations. It is an attempt we are willing to make to see what
differencewe can make in the coming years. It may bedatilfi the processmay

take time but maybe it wilbenefitthe schoofor a long time to come

The principalagreedthat it was aslow andcumbersome proceskut plansput in placeto
caer forany glitchesexperiencedluring implementationrandto avoidthe experiences of the
past years with the curresthool code of conduthat seerato exist onlyon paper in order
to comply with the South African Schools Act (SASA) of 1986the view of the principal
this stringentapproach was necessagwen theoutof-hand situationin the classrooms.
Although suchmeasures appeared ovigrorous theprincipal considered them to be essential

to ensure that learner performaimproved.

Indiscipline at school @vas obviously destabilizinguch teaching and le@ng as was taking
place thereAlthough | see that this situation was and is generally typical of the kind of

environment in which the school is located, a variety of other exigencies in the classroom and
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the school intensified thisituation.The lack of writing materialscontributed to thehaotic
scenesn theclassroomsand thus, in terms of the CA, testrictinglearner freedoms to learn

and achieve.

4.6.2.3Writing materials

The need for writing materialskewed learner performance dhe school | observed that
many learnersdid not havepensor pencils to copydown notes and write testswhile some
learnershad pens that were natriting-functional, otherswere observedhalf way intothe
lessonstruggling to sharpen pencil§hescramble for witing materialded to disorderliness
as many learners moved across benches in search of sharpandrpens from their
classmatedt was clear thatmany learnerslid not copydown notesat all, as some of them
could be seenoing otherthingsduring tre entire lessqgrwhich were distracting to serious,
and motivatedearnerssuch as leg tappingnd the drumming of benches

The teachersvere either unaware of tis stationerycrisis in thér classroomsor simply
ignored its existereand the consequessthereof.As with the other two schooldielack of
statiorery materialfor copying notesrepresentec major capabilitiedimitation, sincethey
could notread or revise theontent of thdesson at homehus increasing theirhances of
failing. Althoughthe class was often calmiman normaburingtess, learnersnvereobserved
ten minutes into dest $ruggling to sharpemencils, while some of theroould be seen
shouting to friendscrossbenches to borrow a pen or pencil, in the prodessactirg those
that were already busy writirige test What was disturbing was thidie teachers did not take
such actionseriously anddid not restrain the learnengnderingsuch acts sthenormin the
classroomseven duringests. Theprincipal ackrowledgedthe existence of such incidences
and @bnormalitiedin the schooin general andn the Grade 7 classroom in particylaut
blamedthe escalatiorof the statioery crisis on parents whavere unwilling or unabldo
assistin providing learners with dsic statiorry material such apencils, angers, because
they expectethe school tgrovide everythingl n  t he pr | hudgetgyeohstantsv i e w
limited the schod s a toiprovidé thee basicwriting materials despite the enormous
consequecesf or | alality togerferd.Principal C1 commented on this situation and

the constraints operating on the school s at

learners
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The parents donét want to he bancissahde school
pens for the kids. As a resutlhe kids come to school every day without pens or

pencil s, so they expect us to give them
provide it to them every day, but we try as much as possible to provide them at

least if we have. However, the kids come to school every day knowing that they

must get everything from the school, something that we as a school can hardly

afford to do, to all of theprand every day of the year, it is impossible considering

the kind budgetve operate on, it is limitedhe money we are given does not

cover all what we have to do, but we try our best to work with what the

gover nment gi ves us. We know t hat i f the

learn, but what can we do? Our hands areltie

In an effortto amendthis situation the schookttempted to change thadtitudeof parentsby
informing themof the advantageef positively engamg, andactivdy participatng in the
education of their childreftoy motivating and encouraging thehildren as welhsproviding
them with writing materials It was concurredhat any achievement in thidirection no
matter how smajlhad the potential to ake a differenceto the school, the learners and the

parents besides the level of performancettod learners

From what | observed, and from reports from the teachers and the principal,céossd
who did not havebasic study materialtended todevelop negative minesets towards
learning This in turn contributed to irregular attendandhoseearnerswho did not have
basic writing materials preferred to stay away from sgHmtausehey considexd going to
school witlout theseas a waste of timesincetheywere unable t@opy notesor write a test.
This dampenedheir morale and as sucheamotivatedthemin the classroonand at times
caused scenes thatadeclassroom managementrastraing and exhaustingxperience for

most teachers.

4.6.2.4Classroom management

Classroom management impaired learner ability to learrnapdssin many ways This was
particularly influenced by thamount oflessontime, usually 30 minutesand how teachers

managed the lessorm)dclassroonscenarioghathadbemme endemic
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