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impacted on their attitudes. Both quantitative and qualitative research approaches were used to
get detailed “information on the perceptions and attitudes towards entrepreneurship. An
explorafory stﬁdy of available literature and focus group discussions established some key
variables that impacted on the attitudes of pupils. In addition, personal and telephonic interviews

were conducted with teachers to get their views and opinions on the findings of the survey.

The literature and group discussions provided the items for the research instrument used to gather
the information. The sample of forty-five pupils from schools all over Western Cape indicated
- that there was great scope for developing positive attitudes among pupils from all race groups and
both genders. The results also confirmed that, as postulated, the school context, inclusion of
entrepreneurship in the school curriculum and the commitment. of teachers and parents have the

potential to effect positive changes in the perceptions and attitudes towards entrepreneurship.

Analysis of the findings established that access to entrepreneurial programmes and projects could
provide various benefits for the creation of an_entrepreneurial culture. It further showed that
entrepreneurial culture is not confined to particular cultural groups and that the awareness about
entrepreneurship among pupils is growing. It thus revealed that awareness building among all

population groups could have positive effects on developing positive attitudes.

Another important outcome of the study is the greater awareness and the importance of
entrepreneurship amongst pupils for the creation of jobs and ‘the grbwing economy. As an

outcome of the findings various recommendations are made regarding the integration of the
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OPSOMMING

Die ontwikkeling van entrepreneurs hou sonder twyfel verskeie voordele vir die land se ekonomie
in. Daarbenewens is entrepreneurskap ‘n belangrike middel om uitdagings soos werkskepping en
gelykberegtiging in Suid Akrika te fasiliteer. Entrepreneurs wéreldwyd het duidelik getoon dat
hulle op kreatiewe en innoverende wyse hul onderskeie ekonomieé kan bevorder. Volgens
beleidmakers kan Suid-Afrikaanse entrepreneurs in ‘n toepaslik bevorderlike omgewing hierdie

voorbeeld van die Maleisiese en Taiwanese entrepreneurs navolg.

Alhoewel dit naiéf sou wees om te aanvaar dat entrepreneurskap Suid-Afrika se ekonomiese
probleme sonder meer sal oplos, sal dit nietemin-“n-belangrike rol speel. Gegewe Suid-Afrika se
geskiedenis van onder andere werkloosheid en ‘n-swak ekonomie, het die land nie slegs meer
entrepreneurs nodig nie, maar ook ‘n meer positiewe houding teenoor entrepreneurskap. Die
vraag ontstaan egter of Suid-Afrika oor die middele beskik om positiewe houdings by al die
gemeenskappe veral die jeug te bevorder. Volgens die Presidentraadsverslag (1989) is die huidige

onderwysstelsel nie by magte om entrepreneurskap te bevorder nie.

In the lig van Suid Afrika se geskiedenis soos hierbo vermeld, word ‘n ondersoek in hierdie
studieprojek, om houdings en metodes ter bevordering van positiewe houdings teenoor
entrepreneurskap by leerlinge in die Wes-Kaap, gedoen. ‘n Verdere doel is om vas te stel watter
faktore ‘n invloed op leerlinge se houdings het. Beide kwantitatiewe en kwalitatiewe navorsings-

benaderings is gevolg om gedetaileerde inligting oor persepsies van en houdings teenoor




entrepreneurskap te verkry. ‘n Eksplorerende ondersoek van beskikbare literatuur en
fokusgroepe het sekere sleutel veranderlikes, wat ‘n invloed op leerlinge se houdings het,
aangedlii. Persoonlike en telefoniese onderhoude is ook gevoer om onderwysers se sieninge op

die bevindinge van die ondersoek vas te stel.

Die literatuur en groepbesprekings het die items vir die navorsings-instrument wat gebruik is om
inligting te bekom, voorsien. Die steekproef van vyf-en-veertig leerlinge van skole uit die Wes-
Kaap het aangedui dat die ontwikkeling van positiewe gesindhede onder leerlinge van alle rasse-
en geslagsgroepe beslis haalbaar is. Die resultate het die aanname bevestig dat die skoolkonteks,
insluiting van entrepreneurskap in die skoolkurrikulum en die verbintenis van ouers en
onderwysers die potensiaal het om positiewe veranderning in-persepsies van en houdings teenoor

entrepreneurskap te weeg te bring.

Volgens ‘n analise van die bevindinge hou toegang tot entrepreneurskapsprogramme en -projekte
voordele in vir die daarstelling van ‘n kultuur van entrepreneurskap. Dit het verder aangetoon
dat die entrepreneuriese kultuur nie beperk is tot ‘n spesifieke kuturele groep nie en dat ‘n
bewustheid van entrepreneurskap onder leerlinge ‘n toename toon. Die ontwikkeling van
bewustheid by alle samelewingsgroepe kan daarom ook ‘n positiewe invloed op die ontwikkeling

van positiewe houdings hé.

“n‘ Verdere belangrike gevolg van die projek is ‘n groter bewustheid by leerlinge oor die

belangrikheid van entrepreneurskap vir die skep van werkgeleenthede en die groeiende ekonomie.

vii




Verskeie aanbevelings oor die integrasie van vakke in die skoolkurrikulum was ‘n direkte
uitvloeisel van die bevindinge. Die ondersoek kan ‘n bydrae lewer tot ‘n beter begrip oor die
wyses vs;aarop entrepreneurskap en ekonomiese bewustheid ekonomiese groei en daarom ook

gelykberegtiging van die samelewing kan bevorder.
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Table 1: Representation of racial groups in various occupational categories

Occupational Categories % Filled by ‘Whites’ % Filled by ‘Blacks’
Professionals 60.1 39.9
Managerial % Executive 87.6 124
Production workers 1.7 923
Unskilled workers 1.1 98.1

(Source: The Commonwealth Secretariat, 1991:22)

The figures in Table 1 shows that in 1991 ‘Whites’ still occupied 87% of managerial positions and
‘Blacks’ occupied 92,3% of the positions on production level despite the facts that ‘Blacks’
constitute the vast majority (83%) of the country’s population and that the country was moving
towards democracy. A lack of educational-opportunities,-the curriculum and Government and
other institutional policies pertaining to employment were amongst the factors that contributed to
the situation as illustrated above. The author is of the opinion that the apartheid regime controlled
the school curriculum in order to maintain the status quo. Thatwas to ensure the economic well-

being of the ‘Whites’ of SA.

The nineteen-sixties were amongst the most crucial years in the history of education in SA as a
whole when the most overt employment of education as a tool of governmental control was seen.

The structures and patterns of “Bantu Education”, “Coloured Education”, and “Indian Education”,
and all that those terms implied, were reinforced and fixed (Maurice, 1983:101-102). The
introduction of separate curricula and syllabi should not be seen in isolation. It added one further
facet to the whole concept and structure of a particular pattern and type of education which had

evolved in collaboration with political arrangements, which evicted people from their homes,
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The aufhor would like to point out that it would be a mistake to equate entrepreneurship simply
with small business and would like to emphasise that many small businesses are not particularly
entrepréneurial. For example, some people engage in simply buying and selling products that they
have purchased in order to generate an income as opposed to those who invent or develop and

manufacture new products.

Morris (1996) argues that entrepreneurship involves a definite process of identifying opportunities,
developing a solid business concept, assessing and requiring resources. It also involves calculated
risk-taking and vision. He goes on to argue that entrepreneurs are not unique and predisposed to
be entrepreneurial; on the other hand, he argues that the entrepreneurial potential within most
individuals is latent. However, it needs to be developed-and sustained within one’s environment if

one argues for economic growth and stability.

From this brief and superficial overview it is clear that the complexity of the cultural and socio-
political milieu does impact on the traits of individual entrepreneurs, to the extent that some

environments are more enabling than others for stimulating an entrepreneurial culture.

Many members of the ‘Black’ community have developed into successful entrepreneurs, despite
the unjusf political and social forces that have worked against them. The author is of the opinion
that entrepreneurship in SA cannot simply be understood in terms of ‘culture’ but also requires us
to look at both the impact of apartheid SA’s many cultures and the varie& psychologica]- responses

to systematic discrimination.

10
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Vosloo, 1994:10). The reasons why some enterprises succeed and some fail is crucial to an
understanding of the growth of the ‘enterprise’, the generation of income, and ultimately, the
process.of economic development. Economic growth manifests itself most definitely in the
business activities of enterprises producing goods and services that they can sell in either the

domestic or foreign market (Lombard and Vosloo, 1994:10).

A crucial key to understanding the gap in economic theory on entrepreneurship and economic
growth is the recognition that neo-classical, mainstream economics tends to be basically static in its
outlook on activity (Lombard and Vosloo, 1994:10). This is true because economists never refer

to entrepreneurship as a key factor to the equations and predictions of mainstream economics.

Another example of their neglect in-most of the classical school’s micro-economic thoughts on
production, is the concept of entrepreneur which is simply subsumed in that of an ‘enterprise’ as a
market participant. The entrepreneur in these circumstances is merely supplying the market with

goods or services.

Drucker (1985:12) states that “... for economists entrepreneurship is a ‘meta-economic’ event,
something that profoundly influences and indeed shapes the economy without itself being part of
it” This statement illustrates to us that the economist does not want to admit the active role of
the entrepreneur in the shaping of the economy; they are merely perceived to be somewhere in the

background.

15
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the spirit in which it is taught; who prescribes what is to be taught and whether those
to whom it is taught want it to be taught (Maurice, 1983:101).

The questions should thus be raised: What is the nature of the educational system in which the
" curriculum operates? Will it achieve its aims and objectives? Why does it want to achieve those
aims and objectives? Curriculum design is therefore very important in terms of the outcomes

desired for both the individual and the country within which it operates.

Given SA’s historical background and the policy framework for education which tended to
promote the views of the dominant order within the society, we had a curriculum which correlated
with the economic system in operation at the time.-It was a society in which basic human rights
and freedom were whittled away at analarming rate. It was aiso a country in which schooling has
played a notorious role in the perpetuation and consolidation of the political exclusions and
economic exploitation of the great masses of people (Meerkotter and van den Berg, 1994:2). In
view of the role the curriculum played in'the perpétuation of the political system in the past,
curriculum design for the new democratic society is important for both State and the individual’s
Well-being. This is necessary to ensure that individuals develop their potential to participate in the

politics and economics of the country.

The fact that SA has a new dispensation and its education policies are being revised makes
curriculﬁm innovation an absolute necessity. The new curriculum design has to be seen as a moral
and political process to subvert the old system with a view to restore the power and dignity of the
people. The curriculum should be seen as a means of empowering people for their economic and

social integration into the new democratic society. It should also be in line with the global changes

27
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as parents expect them to do it (Fullan, 1991:119). Teachers, thus have a varied and very

demanding rolé to play in the life of the pupil.

Teachers are also learners. It is important to realise that teachers do not know everything,
therefore they can learn from the pupils and other teachers. They also have to learn new
developments and concepts in the process of understanding and inculcating a culture of
entrepreneurship. They must therefore constantly be exposed to an educative environment to

develop new insights into teaching and learning processes.

Teachers can make classrooms and schools effective if the workplace is organised to stimulate and
reward accomplishments. A favourable-and rewarding work_environment represents a place
where:

e there are enough resources for teaching;

o the children have good attitudes towards school,

e the curriculum is relevant,

e teachers are given recognition for their efforts; and

¢ good people can be recruited and retained who can make a positive impact on the attitudes of

pupils towards education and life in general.

The conditions for teachers in this country seem to have been and still are rather stressful and not
too favourable and supportive. Teaching is stressful in that teachers have to cope with large
numbers of pupils in the classroom. Very often there are no textbooks and the management style

is prescriptive and authoritarian. There are sometimes no incentives for further studying. In

29



addition they sometimes have to contend with bad behaviour of the pupils. These are some of the

factors that Contribute to the low morale currently prevailing in the schools.
1.13.4 Economic Awareness

Economics is the study of the way mankind (sic) makes use of scarce resources to satisfy their
many needs. Economics is also the study of human behaviour in that economists base their
analyses and forecasts on the behaviour of man and his (sic) associates and others who make

numerous economic decisions every day (Roux, 1993:5).

There are a number of economic systems operating in the world._ The traditional economic system
used by many developed countries are based on the system of ‘mixed capitalism’. This system is
now increasingly being used in developing countries as well. South Africa’s economic system is
based on ‘mixed capitalism’. The dominant philosophy in this system is one of freedom of
economic choices and decisions, but Government also plays a significant role m these decisions

(Roux, 1993:5).

In SA it is important that we get rid of our stereotyping mentality and start getting to know one
another and our life situations. It is thus important that the pupils are exposed to the differences
amongst the peoples of SA.  This will enable pupils to become more tolerant of one another ®e
Vries and Smith 1994:4-6). - After all, we are by nature social animals who are supposed to live

and operate in close proximity with our fellow human beings. This is what economic awareness is

supposed to be about. People should have realised by now the futility of making economic .

decisions on their own. Economic decisions should be made to supply the needs of the market it

30



has intended to supply. For example, if you want to start a computer business in an area where
there is no €lectricity, or the population. is not computer literate, then business will most probably
not succéed because there is not a need for computers. In economics it must be remembered that
the market must be supplied with what it wants and not with what the supplier thinks the market

wants.

The simple reason would be that the wrong goods were produced due to a lack of knowing the
people in the market and their needs. Economic awareness is exposing pupils to a range of
different lifestyles to capture the full complexities of a society which is often referred to as both

third and first world (De Vries and Smith, 1994: 4-6).
1.13.5 Policy Investigation

A policy is the course or general plan of action adopted by the relevant authorities or institutions.
As used in this study, policy investigation is referring to examining the educational plans and

cumricula of the new SA.

The issue of educational reform is obviously related to broader questions affecting the well-being
of the historically disenfranchised people of SA. In SA many schools and other educational
institutions were sites of struggle for democracy in a free, non-racial country. The ‘old State’
" retaliated in an anti-liberatory attempt to mobilise certain societal structures such as parents,
teachers, and the corporate sector into a position of so-called educational ‘neutrality’. This
practice resulted in a situation where the ideology of those in power were perpetuated without it
being challenged and questioned (Meerkotter and van den Berg, 1994:7).
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information in place. It could be argued that the economic power of the small and medium

enterprise sector is a vital factor in Taiwan’s vibrant entrepreneurial culture.
1.13.8 Secondary Schools

Formal education in SA can be categorised into a number of levels. The levels are pre-primary,
primary, secondary and higher education. The investigation related to this thesis focuses on the

secondary level.

According to the South Affican Yearbook (1996:312) secondary education is divided into the
~ junior secondary phase and the senior.secondary phase:

In the junior phase (standards 5 -7), most subjects are compulsory. The subject matter can be
presented on differentiated basis, according to the needs of certain groups. Pupils in standard 6

have to choose two subjects in addition to those already offered.

At the end of the senior secondary phase (standards 8 - 10), pupils write a public examination in a
minimum of six subjects. The examination in each subject is conducted on the following levels:
Lower grade level - this level required a pass mark of only 25% , it could be said that it was a
means of making it impossible to fail a subject. This level rgquired no insight into the subject.
Standard grade level - ﬂlis level required a pass mark of 33%. The questions were procedural and

required very little insight into the subject.
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will focus on the historical school structures as well as the role of the family in shaping the

conditions of the ‘Black’ communities.
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on 6thers namely, things and people that are different from their own environment. Aboud’s
(1988) thedry of social-cognitive development of attitudes is closely aligned to Piaget’s cognitive
develop;nent theory. She sees social-cognitive development of prejudice in terms of two
overlapping processes. The first relates to the child's experience. This experiential aspect follows
in a sequence of affects through perception to cognition. The second process involves the child's
focus of attention which develops from self, to groups, and lastly to individuals within groups.

Aboud (1988:23) further describes this attitudinal development as that which takes place “in a

sequence of stages”.

The first stage in the experiential process relates to factors which determine the attitudes of
children toward their own group, as-well-as other groups-and_certain issues pertaining to that
group. At this stage, attitudes towards specific-people and or issues will be idiosyncratic, based
primarily on social contacts which relate to concems such as those of attachment, fear, reward and

approval (Aboud, 1988:23).

The second stage involves the foundation of perception in which attitudes are determined by
external aspects of others who are dissimilar to the self. Factors such as colour, hair texture,
language, clothing, cars, houses and occupations become major points of reference. At the same
time children will identify with those circumstances and people whom they take as similar to theirs
(Aboud, 1988:23). The environment within which children find themselvés, including the schools
they attend, does seem to have an influence on their perceptions and their attitudes in life. The
author agrees that the environment to a certain extent has an influence on perceptions. South
African society is a classical example. The old regime impressed upon the people that ‘Whites’ are

superior to ‘Blacks’ and this created certain perceptions and attitudes towards one another and
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amongst both groups. ‘Whii&s’ still believe that ‘Blacks’ are inferior and therefore have very little
confidence in most things ‘Blacks’ do. For example, some people will sit comfortably in an
aeroplax;e until they see that the pilot is ‘Black’, then they will start getting uncomfortable and
feeling unsafe. On the other hand, some ‘Blacks’ still suffer from an inferiority complex. Thi; was
sometimes evident in the programmes at the Business School where it was found that ‘Blacks’
were reluctant to come forward to suggest something or ask questions whereas the ‘Whites’ will

ask a question whether it is relevant or not.
2.2 THE ROLE OF COMMUNITIES IN SHAPING CHILDREN’S ATTITUDES

Despite the differences and what people think-of one another,-individuals are part of a community
which in tum is part of a number of communities: For instance, there is the community of religion
and culture, community of sport and the community of neighbours. Communities in essence play
an important role in the shaping of attitudes. For example, if the community is keen on sport they
will provide 'support in all fon.ns in order for the sport to flourish and for sportspersons to excel in
their respective, fields. In this context one can see the importance of communities in the shaping of

attitudes and perceptions of their children.

Attitudes in the lives of individuals are confirmed by their experiences as discussed above. Our
attitudes are reflected in our dislikes and likes of certain things. They determine many decisions
that affect the lives of people. For example, pupils may like to play soccer rather than sell goods.

They will therefore be less motivated to sell goods. A liking for something in particular will have

a bearing on one’s attitude towards that thing.
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Therefore one’s attitude towards entrepreneurship will influence whether one starts a business or

not.

The attitudes of individuals therefore can have consequences that are important not only for
themselves, but also for society. Entrepreneurship appears to be an answer to unemployment in
SA at present. Given the fact that entrepreneurship has not been popularised yet, the solution
would be to stimulate the concept by developing positive attitudes towards entrepreneurship in

order to make people aware of the concept.

Furthermore, it can be argued that attitudes are important for understanding individual cognitive
structures (perceptions, beliefs and values), influential socialprocesses and inter-group relations
(Crawford-Nutt, 1979:4). When we talk about influential social processes and inter-group
relations we refer to, the family, the school and the State. These institutions all play a part in

shaping the individual’s attitudes. Each institution, however, plays a different but overlapping role.
2.2.1 The Family

Children’s first contact with the world is within the family unit and it is here where the foundation

of perceptions determining attitudes are formed.

A large part of the education of children consists in training and conditionihg them to take up their
place in adult society. Parental attitudes, such as those towards the religion of other cultures, may
be taken over by their children and made their own. This is one way in which their influence may

be exerted. Attitudes of parents and families therefore play an important role in the shaping of
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children’s attitudes. Parents also have their own attitudes towards schools, because they believe
that the valiies of the school are in line with theirs or not. They believe that their expectations for
the outcomes of their children could be met, therefore they select those schools for their children

to attend.
2.2.2 The School

Education is a central activity of any society. In fact it is a basic human right. Schools are the
institutions that have been assigned with the task of facilitating the process of education. Schools
have their oWn context which in turn is influenced by the macro environment. Research by
Firestone and Rosenblum (1988) has-shown that there-are five major school factors that affect

teacher and student commitment: relevance; affiliation, support, expectations and influence.

Students see relevance in terms of academic outcomes. Affiliation to a school could be ascribed to
social standards of the community which the school serves as well as the surroundings experienced
by both teachers and students, the way students are treated by teachers and the way teachers treat
their students. Support and expectations can be linked to the expectations that the teacher have
for the pupils. These expectations will to some extent determine the type of support the pupils will
get from the teachers. For example, a bright student who is expected to achieve an ‘A’ pass will
get the necessary support from the teacher in order to make the distinction a reality.  The
guidance and encouragement of the teacher is important for the pupil’s performance in school

because the teacher can influence the child to work hard or to play well in a sports match.
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In view of the above, families have certam perceptions and therefore certain attitudes towards
schools. They will therefore choose the school they feel is best for their children. For instance in
the case of a family from a lower socio-economic group, the parents will choose a school nearby
their house which does not have too many rules and regulations with regard to uniforms,
punctuality, absenteeism, extra curricular activities and one which is affordable. Families from the
middle class group will select a school with good facilities and a reputation for good results,
irrespective whether the school is situated in .anothcler suburb. They are prepared to take their

children there.

Schools in turn can be defined as middle class institutions and do have an impact on children’s
attitudes. In the light of the above, it could be argued that parents choose a school they believe
will make a positive impact on the attitudes of their children, particularly the middle-class families.
Attending a certain school is also sometimes regarded as a status-symbol by the middle-class

2.2.3 The State

Just like the family and the school, the State clearly plays an important role in shaping attitudes of
people. If we look at our history and reflect on the experiences of the past then it is not difficult to
see the important role the State played in shaping attitudes and perceptions. For example, the
poﬁcies anci .philosophy of the old regime facilitated the shaping and applicatior‘i. of ﬁegative
attitudes towards entrepreneurship amongst ‘Blacks’. This was evident in the actions of the youth
when they burnt most of the businesses in the townships during the 1976 and 1986 riots. They

believed that business people were collaborating with the ruling powers. Furthermore, the State
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the word. This attitude could be due to their experiences of the past because they had problems
with legiél'zitibn, the location of their businesses and their social conditions. = Under these

circumstances there was very little room for growth and development.

24 THE ROLE OF THE HISTORICAL EDUCATIONAL STRUCTURE IN
SHAPING THE SOCIO-ECONOMIC CONDITIONS OF THE ‘BLACK’

COMMUNITIES

In view of the attitudes, stereotypes, and conditions of the people, the new Government and the
relevant stakeholders will have to restructure the educational system. They will have to undo the
injustices of the past as well as shift-the mind-sets in-the-education sector to a more equitable

system.

The provision of education in SA in the past was mainly focused on the need to serve the different
.ethnic groups with the emphasis on maintaining the status quo of the apartheid regime. The
diversity of SA’s population in terms of ethnicity, language and culture poses a daunting task to
the educational authorities in the new democratic SA. The new education system will have to
facilitate the process of unification of the communities in other words the building of the new
nation. The situation is further exacerbated by the demands of the civil society and the socio-

economic situation of the country.

In terms of the education system, the legacy of apartheid education is both perverse and persisting,
Reconstruction would be a monumental challenge for the entire civil society, particularly in

education. Both learning and unlearning must be addressed simultaneously. Expectations are high
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nationalist political order. CNE meant that teaching of all subjects had to have a Christian
character, ie. the subject matter, handbooks, the presentation of the teacher and the class

atmosphere had to be in accordance with the Christian way of life.

The philbsophy of CNE, focusing on racial and cultural groups to separate education systems, was
manifested in the legislation that culminated in the educational structure which was to the
advantage of the ‘White’ minority. This educational structure was guided by the following Acts:
The Bantu Education Act of 1953, the Extension of the University Act of 1959, the Coloured
Persons Education Act of 1963, the Indian Act of 1965, and the National Education Act of 1967
(United Nations Education, Science and Culture Organisation, 1994:1) (UNESCO). These acts
created the separate systems, dividing-the previously integrated system and established multiple
administrations and authorities that govemed the education., By establishing these different
administrations, it was clear that the government planned to carry out its policy to empower and
prepare the ‘White’ population for skilled occupations. The *Whites’ thus had a far better life than

the other communities based on the belief of ‘White supremacy’.

This arrangement has thus successfully resulted in the low-wage, semi-skilled and unskilled ‘Black’
Jabour force. This system is still functioning and there is still a shortage of skills required to work
ir; the environments facilitating governance and management. It has also resulted in the high
illiteracy rates for the majority of the country’s population. Economic awareness, innovation,
aspiration, and creativity and hence entrepreneurial a&ivities were constrained as a lre§u.1~t of thé
policy. Limited education resulted in limited scope and empowerment which resulted in a poor

skills base including technical and managerial skills.
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According to the breakdown in Table 2 there was higher spending on ‘White’ schooling which
indicates a higher quality of education at ‘White’ schools. The Government also spent more on
‘White"higher education which could be due to the higher levels of enrolment of ‘Whites’ at
tertiary institutions. This high enrolment at tertiary institutions could be attributed to the high
quality of education at primary and secondary school levels for ‘Whites’ which was part of the

strategy to have a highly educated and highly skilled ‘White’ population.

Clearly the above situation must be reorganised so as to secure good-quality schooling available to
alll This will be hard to accept by some of the previously privileged minority because they will
have to share their facilities and privileges with people from other cultures. In addition, they will

also have to pay much higher schools fees due to the cut in the State subsidy.

The heritage of separate education is most visible in the appallingly high level of illiteracy and

innumeracy among South Africans which can be deduced from Table 3 (see p.55).

The Declaration of Persepolis, adopted in 1975 at the International Conference for Literacy in

Persepolis, Iran, defined literacy as:

not just the process of learning the skills of reading and writing and
arithmetic, but as a contribution to the liberation of man [sic] and his full
development. Thus conceived, literacy creates the conditions for the
acquisition of a critical consciousness of society in which man [sic] lives
and of its aims; it also stimulates initiatives and his participation in the
creation of projects capable of acting upon the world, of transforming it
and of defining the aims of an authentic human development. It should
open the way to a mastery of techniques and human actions. Literacy is
not an end in itself (Batalaille, 1976, p.274).
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These figures clearly highlight the old Government’s deliberate strategy to provide inferior
education 1o the ‘Black’ population groups despite the fact that the ‘Black’ population is in the
overwhc;.lming majority (83%) of the South Affican society. It was the deliberate plan of unequal
capital spending, enforcing the statements of Dr Verwoerd mentioned above, that has caused the
great backlog of secondary schools in the ‘Affican’ townships, such as Soweto to name but one.

The failure to build sufficient and well equipped schools was one of the worst aspects of racial
discrimination in SA’s education system. This deliberate plan failed and is evident in the fact that

SA has a large uneducated and illiterate population.
2.5.1 Who financed the building of schools in the past ?

The costs for building schools for ‘Whites” were financed fully, by the State and the provincial
education departments. In comparison the costs of schools for ‘Blacks’ were thrown directly upon
the parents and the community which clearly indicated the “White’ Government’s desire to
minimise spending on ‘Black’ education (Kane-Berman, 1983:74). This system clearly favoured
the ‘Whites’ in the sense that the building of their schools was paid for by the taxpayers’ money
and the schools for ‘Blacks’ were paid for by their own funds, which were unsubsidised loans at
market rates (Kane-Berman, 1983:74). A situation existed in which the poorest section of the

community had to pull itself up by its own bootstraps.

The old education policy which in essence was the taxpayers’ money did not provide State funds
to build schools for “African’ children in the urban areas. This, one could argue was a form of
influx control (keeping “ Africans’ out of the urban areas). The Government, however, did provide

money for schools to be built in the ‘Bantustans’ (areas reserved for Bantu’s - now referred to as
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and is this figure is growing. He predicts that by the year 2000 the enrolments at private secondary
schools coiild reach 75 000 and private primary schools

75 000.

Although private schools are a small part of the education sector in SA, they have received
substantial support from the previous Government as shown in Table 2 (see p.53). Furthermore,
in SA the concept of private schools was seen as a means of excluding ‘Blacks’ and perpetuating
class and exclusivity. The South African Government’s attitude to private schools was expressed
in two inter-related policy spheres i.e. fiscal and regulatory; specifically, the question of State

policy for private schools.
Different models of schools were created to accommodate the different social classes amongst the
‘Whites’. During 1991 three models defining criteria  for admission to schools under the

Department of Education (House of Assembly) were implemented. These schools had the option

to remain ‘White’ or to be open. The three different models were:
e Model A School

Schools in this category were fully private schools and received a State subsidy of 45% of their

operating costs. These schools are attended by the upper middle and upper class pupils.
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. Model B School

The model B schools were State schools and the admissions to these schools were determined by
the school management council. The policy of these schools was that the majority of the pupils

should be ‘White’.
) Model C Schools

Schools falling in this category were State aided, which received State subsidy, covering the
teachers' salaries only which amounted to about 83% of the operating costs. A two-thirds majority
vote by parents was required for a school to-adopt one of the above models. After a campaign by
the National Education Co-ordinating:Committee (NECC) to occupy under-utilised schools, a
small number of ‘White’ schools opened as fully non-racial model D schools at the beginning of

1992.

These private and semi-private schools had social implications, especially in terms of the demands
of the democratic movements in SA. In a democratic society schools are seen to provide pupils
with a common set of values and knowledge to create citizens who can function democratically.

Schools should contribute to equality for social, econon;ic and political opportunities amongst
persons from different racial and social class origins (Levin, 1987: 629). Schools are expected to
" play a fundamental role in contributing to eéonomic growth and full employment for the natior; and

should not be established for a privileged minority.
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27 HOW THE SCHOOL IMPACTS ON CIVIL SOCIETY

This sy;stem of private, semi-private and public schools in SA is currently being restructured.

Restructuring is taking place in order to redistribute the resources proportionately, i.e. cut state
subsidies for private and semi-private schools. There are numerous views on the role of modemn
schools. Some would argue that schools can end poverty while others contend that they maintain
poverty. Educating children for citizenship has always been contentious, especially with regards to
content and purpose. There is also conflict over the use of public schools to pursue €conomic

goals.

According to Spring (1991:5) civil sbciety is-of the opinion that public goals for schooling can be
either political, social or economic. . Political goals use education systems to mould civil society,
maintain political stability and shape political systems. Social goals endeavour to reform society,
give social stability and direct social development. Economic goals include using the school
systemé to sort and select talent for labour markets, plan economic development and develop
human resources. Furthermore, Spring (1991:9) maintains that the main argument in support of
schooling is “... education increases national wealth and advances technological development”.

This is supported by Williams (1995:23) who says that schools contribute in two ways: socialising
the future worker for the modem organisation of industry and aiding economic growth through

sorting and training labour force.

There is enough evidence in SA to support the above statements. The ‘White’ community in SA is
an example because they had quality education at all levels which in turn contributed to their

sconomic growth and well-being. On the other hand, the political and economic goals of the old
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regime resulted in ineffective and poor quality education and training for the ‘Blacks’. Education,
whether carried out by the family, the school, or some other agency, is important. It changes the
lives of individuals. In the new SA the emphasis is on social, political and economic goals

beneficial to all communities and not just for one which was the case in the past.

The process, however, is very complex, especially in areas of social change. Conditions have
altered the needs, especially educational needs to such an extent that they have forced adults
responsible for training the youth to modify their values. Their values must be of such a nature

that they are suitable for contemporary circumstances and that children are socialised for change.

For example, children must now learn to-mix-with others-from diverse cultural backgrounds and
hence learn to interact and understand them as well as their cultural practices. This means that the
school no longer only supports family values and patterns of behaviour. It also introduces new
attitudes and ideas. When the teacher attempts to teach traditional values children are encouraged
to develop into adults very much like their parents, When the teacher seeks to promote behaviour
different from that of the parents, society is faced with some profound implications. Under these
conditions, children will grow to be unlike their parents. They will acquire values and patterns
unlike those of their own communities. One of the more obvious consequences is competition that

is created between family and school.

Children are now exposed to new career options that require new thinking on the part of the
families. The Muslim girls can now become air hostesses, which means that they must sometimes
sleep away from home without a guardian. These girls must also serve alcohol on the plane which

is contrary to the Muslim custom. At present schools are encouraging children to generate new
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ideas and also to become more enterprising. These competencies will enable them to fit into this
modern démocratic society and also enhance their employment and career opportunities.
Cunentiy there appears to be a strong emphasis on encouraging entrepreneurship as a means of

employment due to the low absorption rate by the formal business sector.

In many communities the goals of teachers and those of the families they serve, most probably
coming from diverse backgrounds, are likely to be incompatible, especially in the new SA where
the schools are now open to all racial groups. This may cause conflict of values and interest
among the teachers and families, especially if the teacher comes from dissimilar socio-economic
group (e.g. ‘White’ teacher and ‘Black’ pupils). This situation may cause the development of
negative attitudes towards school or-community-and vice.versa. ‘White’ teachers do not
necessarily serve the interests of the ‘Black’ community and therefore may not be committed to

teaching the children and producing good outcomes at the end of the year.

Although the school has many facets, one of its primary functions is the transferral of knowledge.
This has two elements, namely, ‘learning to know’ and ‘learning to do’. ‘Learning to do’ is
concerned with employable skills and social skills. Although this has never happened in the schools
previously, there is now strong emphasis on teaching children how to leamn to know and do, in
other words to become fully literate and numerate according to the Declaration of Persepolis
(1975). A further function of the school and teachers is testing, in which students are evaluated

and granted certificates to go onto tertiary education or some form of employment.

There are two distinct factors regarding benefits of schooling for the well-being of civil society.

The quotation below illustrates this view:
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would like to emphasise that the old Government’s economic system destroyed aspects of the

cultural lives of those communities who deemed inferior.
2.8.1 The Teacher’s Influence

The main aim of fhe RDP is the create a better life for all by restructuring the old system in order
to provide the basic needs in life such as education, health care, housing and to restore cultures,
that were denied in the past (African National Congress, 1994) (ANC). The desire or the decision
to intervene in the lives of young children or their families and the attempt to change their
lifestyles, cultural patterns, or socio-economic levels are critical decisions and raise ethical
problems. People are faced with dilemmas.—For example, in-the case of the Muslim air hostess,
does she take the job or decline it because of her religious beliefs which do not allow her to serve

alcohol, or does she accept the job because she needs an income?

Teachers will often find themselves torn by the inconsistencies that arise between their own values
and those of the child’s home. For example, children from socialist family backgrounds may not
be interested in entrepreneurship which is profit orientated, whilst teachers who are capitalists and

driven by profit making and materialism place a high premium on an entrepreneurial culture. What

do they teach the children? Entrepreneurship is about profit making and wealth creation.

How much should the teachers try to alter the cultural and social patterns that the child brings to
school and why? Assuming that they could be effective in their efforts, teachers need to be aware
of the impact of attempts to change the values of the child and the family. However, part of the

opportunity that schools can offer is the chance for educational routes out of poverty and
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further on in this Chapter. However, ‘White’ children in this country were and still are at an
advantage over the other children. This is due to their economic, educational and social status. In

a nutshell, their environment was far more ‘enabling’ than that of the other groups in the country.

2.9  SOCIAL OPPORTUNITIES THROUGH EDUCATIONAL ACHIEVEMENT

Schooling is said to reduce the rate of unemployment in the sense that it provides people with
certain skills and competencies which make them useful and more marketable to the world of
employment. Kostecki (1985:12) cites three ways in which this can be done, namely, adjusting the
skills of the unemployed to market needs, reducing the supply of the secondary labour force by

offering alternative occupations and changing more unemployed people into students.

Regardless of one's underlying philosophy, the most critical purpose of schooling is to prepare
pupils so that they may be productive or skilled members of a society. The future will require high
levels of education and technical expertise, given the fact that SA is now part of the global
community and competing with industrialised nations. The schools must now start to sensitise the
pupils towards leaming and choosing careers, including entrepreneurship to be in line with the
global thinking namely, that entrepreneurs provide jobs and consequently make the economy ofa

country grow.
However, it must be realised that not all children can achieve the same results at schools. In any

group, children differ from one another because of the individual circumstances of genetic

endowment, age, gender, and the unique aspects of their personal experiences. There are other
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influences upon behaviour, however, that operate in less apparent though very powerful ways.

These affect the children through the social, cultural and racial background from which they come.

Such influences create differences not only between individual children but between groups of
children. These influences arise substantially as a consequence of the way our society treats
individuals with cultural, social, and racial backgrounds that differ from those of the majority.

Influences that exert pressure to conform to some kind of demand often come from another group,
and they may be beyond the child’s power to change, or on the other hand, can influence the child
to change for the better. (Hess and Croft, 1975:139). Children from such diverse backgrounds
could suffer or gain from educating experiences which could have a particular significance. These
experiences could help the individuals-deal with their own Circumstances, for example a child from
a poor socio-economic background can be inﬂuehced by-a child from the middle class family to
study and achieve good results in school in order to pursue a career. On the other hand, it could
present opportunities where the children can get to know and understand one another’s culture

and as a result it could help change the attitudes and opportunity structures for society.

Based on the author’s experience in working with children whose socio-cultural background has
placed them at a disadvantage, the school and the teacher have major problems with these children
because they are different. Ti1e teacher needs to support the children as individuals, respecting
their background, political values and social heritage. At the same time the teachers need to give
them skills that will make them more likely to succeed in the large society in order té develop their

self-confidence and self-esteem.
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Although many young people do not finish high school, they still maintain faith in education as a
means of équalising opportunity. They assume that education prepares the young for higher
paying i;nd consequently more prestigious jobs in the economy. National and local Govermnments’
planning reflects this assumption. The introduction of multicultural programmes in schools and
colleges as an effort to offer more effective education should be considered. Schools are thus an
important factor in offering opportunities for equalising the socio-economic status of individuals.

Ways should also be found to keep children in schools.

Schools also have a crucial role to play in the personal empowerment of the pupils. Making them
more confident beings and enhancing their creativity will in turn make them more innovative and
hence stimulate entrepreneurship. This is-evident if we only-lock what the condition were and still
are of the ‘Whites’ in this country. Because they had. access to, quality education and resources,
they have the best skills and have always occupied the best positions in almost every sector. Also,

the majority of the successful entrepreneurs are “White’.
2.10 SOURCES OF INEQUITY IN SOCIETY

In addition to culture and race, poverty is another extreme indicator of inequality in a social and
economic system. In this country, it is often the consequence of two conditions:-
() socio-economic inequalities related to industrialisation and competition; and

_(b) discrimination against groups on the basis of racial or cultural characteristics.

Poverty and other social disadvantages are rooted to a great degree in these sources of inequality

of opportunities and access to resources and information (Hess and Croft, 1975:146). Both socio-
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secondary education (SALDRU, 1995:20). Table 4 (see p.73) illustrates the educational

attainment by quintile (% of individuals 16 years or older who have achieved each level)*

Table 4: Highest educational attainment by quintile (% of individuals 16 years or older who
have achieved each level of education)*

Quintile 1 | Quintile | Poorest | Quintlle | Quintile | Quintile | Tota
(Ultra-poor) 2 40% (Poor) 3 4 ] 1
(Richest)
No educdtion 239 175 213 12.9 73 56| 14.7
Primary: incomplete 30.5 248 28.1 20.1 13.5 33| 200
Primary: complete 11.3 11.0 11.2 10.0 74 1.5 88
Secondary: 30.1 384 346 446 48.6 273 | 375
incomplete 37 13 6.0 104 16.7 325| 126
Secondary: complete 05 0.9 038 73 55 195| 47
Tertiary: incomplete 0.2 0.6 10.3 18
Tertiary: degree
* The Central Statistical Services October 1994 Houschold Survey
found very similar results

16 As measured by the highest level of schooling reached

(Source: SALDRU, 1995:20)

The inequalities in the educational attainment reflected in Table 4 often determine how children are
treated and how well they are respected as people. These in turn are factors which greatly
influence behaviour. However, it must be remembered there will always be differences in any

society. In SA the situation was further exacerbated by the unjust laws.

The results of inaccessible education for the masses further resulted in the high unemployment and

low skills rate in SA. According to a SALDRU (1995:14) survey, unemployment among the poor
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stands at 50%, compared to only 4% among the richest population group of only 20%. That
means, only 4% of richest population group which is only 20% of the total population is
unemplc;yed. The apartheid era has left a legacy of poverty, illiteracy and inequality and a stratified

SA based on race.

Stratified societies which are common in modern, complex industrialised societies of which the
United States of America (USA) is but a single example, have a hierarchical system based on the
socio-economic classes of the people in which privileges, wealth and power are distributed. In
some societies even today, these different strata take the from of castes- that is the hereditary
social categories sanctioned and rigidly enforced by custom, law or religion. In a caste system,
members find it virtually impossible to-escape the social position they enter at birth, for example
the Hindu culture. This implies that the socio-economic status-of children does have an influence
on their lives and attitudes toward it. The same can be said for the people in SA who are classified

according to their racial and socio-economics groups.

In the face of social and economic hierarchies we cling to an ideology of equality. We claim that
anyone has the chance to be president if he or she has the basic qualification specified by the

Constitution of the country. Is this realistic?
2.10.2 Why we have unequal distribution

The unequal distribution of privileges and resources in SA just like any other country, results in
part from the differentiation of roles, functions, and tasks upon which an industry or an

organisation depends. Within a factory, for example, or in a school or a business corporation,
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A fundamental source of poverty and disadvantage is racial and ethnic prejudice which is the case
in SA. Ovér the last few years opportunities to education and jobs have increasingly

opened ‘up to the historically disadvantaged groups. Selection procedures sometimes still have
subtle biases or hidden biases. The use of forms or tests alien to a ‘Black’ frame of reference may
jeopardise the chances of some applicant for equal consideration. Differences in the quality of
education received by the applicant may eliminate some who would otherwise be qualified. To
discover whether discrimination, based on either ethnic prejudice, exist in some communities and

in this country as a whole the following questions need to be considered, namely:

1. Can educated, regularly employed, ethnically identifiable residents in any

community
a Buy or rent any available house or flat?
b. Become members of the same church social organisations, country clubs, and business

clubs as ‘Whites’ or individuals from a higher socio-economic status?

C. Enrol their children in all schools including, ballet, horseback riding, drama etc.

d Get appointments with doctors, dentists, attorneys, school principals, bankers etc.
on the same basis as ‘Whites’ or individuals from a higher socio-economic status?

e. Buy property, secure a building permit, and business licences, or get a loan on an equal
basis as “Whites’ or individuals from a higher socio-economic status?

f Realistically hope to become president of the company or director of the organisations
for which they work?

g Become a corporate giant like Raymond Ackerman?

(Source: Hess and Croft, 1975:150)
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In trying to realistically answer the above questions. It is evident that only those individuals of
high socio-économic status and in some cases only ‘Whites” can achieve it. This is so at present,
because‘ they have had access to good education and training and job opportunities. This in turn
provided them with the necessary skills and resources to achieve most, if not all, of the above. By
ethnically identifying subjects, people obviously stereotype and label with reference to individual
merit (e.g. the ‘Black’ pilot). In addition, many of the members of some ethnically identifiable
groups have low incomes, relatively little education and live in slums and squatter camps.

However, just as a society has various strata along which rewards are distributed, so each ethnic
group within that society has rewards that are distributed according to their values and norms. For
example, the ‘Black’ community does have entrepreneurs, doctors, lawyers, economists, scientists
and politicians and these people are.regarded to be-the-middle class in their communities and

respected as such.

2.11 CONSEQUENCES OF INEQUITIES AND DISADVANTAGES

IN COMMUNITIES

Conditions of poverty, powerlessness, low status, lack of alternatives and the little access to
experiences or information inevitably have implications for development. People’s individual
differences in ability to cope with adverse circumstances cannot be overlooked. Despite adversity
caused by the 'politica.l system in the past, some men and women managed somehow to rise above
severe SoCio-economic and nulmral handicaps. A prime example is Dr Natho Motlana, a director
of a number of large business corporations who, despite the hardships and racial discrimination of

the past, is one of the country's top ‘Black’ business personalities.
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Because powerlessness is at the core of their condition, their own relationships are often oriented
to power, coercion and force. Physical punishment is a common form of discipline in families. In
verbal interaction, mothers govern their children largely by phrasing their comments and
instructions as imperatives, while fathers may see their children’s respect as expressed in their
obedience to commands. Because adults have little power outside the family, they frequently

blame those who are central to the problem namely, the Government.

Due to their powerless position outside the home, self-esteem is low among the disadvantaged
people largely because of an accumulated sense of ineffectiveness. Their response to this
frustration is often apathy on recognition. Parents do not consciously teach their children to be
passive but the unpredictability of their lives and the lack of order and stability in their experience
with their environment bring a realistic sense of caution and apathy and adjustment in a different

environment at school, for example.

According to Vernon (1969) working, class. children may have difficulty in adjusting their
behaviour to what is required by their teachers, especially if they go to a school where they have to
mix with many middle class children. On the other hand, they may gradually acquire middle-class
values, including the emphasis on achievement which could be a good thing to break the vicious

circle of under achievement among the working class children.

Vemon'» (1969) further maintains that social class differences does impact on the opportunities
available to individuals from the working class to make the kind or number of decisions that they
would if they were in a middle class environment. For example, they cannot be concerned whether

a school has a good reputation or not, when there is the question whether their children will have a
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principals and teachers. They will also be more acceptable to join certain social clubs, therefore

their attitudes towards these institutions will be favourable.

Table S: Socio-Economic-Status (S-E-S) groups for Hess and Shipman’s study
GROUP A GROUPB GROUPC GROUPD
College educated, | Skilled blue collar Unskilled or semi- Same occupational
professional, occupations, not skilled occupations, level as C group but
executive and more then high predominantly fathers absent from
management school education elementary school home. Families
occupations education supported by public
assistance

(Source: Hess and Croft, 1975:157)

As discussed eartier, each mother sees the social world from her own point of advantage or
disadvantage, and her attitude and responses reflect the nature of the society in which she lives.

Children who come from low income 'homes will rather conform to discipline at school than to
teaching and leamning (Hess and Croft, 1975:157). The images that mothers transmit to young

children are particularly relevant to early education and the children's success at school.

The mothers’ attitudes (Hess and Croft, 1975:158) indicate that the problem is not due to lack of
respect for the school, lack of interest, or to the belief that it is ineffective. The mothers with a low
income background regard the school as a distant, formidable institution with which they have very
little interaction and over which they exercise little control. Thus the initial relationship between

many children and teachers is seen in terms of authority rather than interaction; as a matter of rules
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It can thus be assumed that the environment, plus the individual’s personality are important

influences on entrepreneurial ideas and ambitions. Table 6 below illustrates the influences on the

development of entrepreneurial ideas and ambitions during the different stages of an individual’s

life.

Table 6: Influences on the Development of Entreprencurial Ideas and Ambitions

STAGE OF LIFE
Childhood Adolescence Early Middle Late
Adulthood Adulthood Adulthood
Parental and Parental/wider family | Choice of further Occupational and | Class  attained
wider family influence on education/training class mobility and income/
class and class vocational preference wealth achieved
mobility Own class ranking Nature of work
I Parental and wider Family situation
N | Parental and family influence Friendship and Own family
F wider family  on vocational community attachment | and friendship Communal
L work situation preference attachments
U Residual family Working
E Parental and Choices of influence relationships Extra work
N | wider family vocational education opportunities
C educational available Possible own Reward systems
E choice family and Job satisfaction
Education as job satisfaction
Parental and provider of values Nature of work Pensions and
wider family and goals Interactions with | early retirement
values and environment facilities
“life goals™ Friendship and socially and at
community attachrents work
Business training
and development

(Source: Gibb, 1987:13)
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Despite the fact that there are certain factors in the environment that influence the development of
entrepreneurial ideas and ambitions, it must be stressed that everyone cannot be taught to be a ‘Bill
Gates’ ;he world renowned computer software expert. Pupils am, however, be taﬁght some skills
about computer software. The same can be said about teaching entrepreneurship (Mahlberg,
1996: 2). We cannot make all children entrepreneurs, but there are things that can be done to
make them more entrepreneurial and give them better skills for working life. The family and the
school can assist in various ways to improve the skills of the children by showing interest in what

the children are doing and giving them the support they need as illustrated below.

2.14 HOW THE FAMILY AND THE SCHOOL CAN ASSIST TO IMPROVE

EDUCATIONAL ACHIEVEMENTS AND ATTITUDES

It is important to realise that certain abilities may exist within children despite the lack of support
and a sympathetic framework within the school and the home environment. The abilities can

indeed be enhanced by a number of influences and some support in the environment of the child.

In 1990 Professor Jantjes (1995) in association with Helderberg Primary School in Elsies River
conducted a study to test the impact of the parents’ involvernent on the school achievement of
their children. Elsies River is one of the pre-dominantly low-income communities in the Western

Cape.

The study concluded with a breakthrough which proves that with specific and manageable parental
activities and responsibilities the children’s achievement could be improved. This could serve as

guidelines to both teachers and parents. Jantjes (1995) conducted a workshop with parents and
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teachers in 1990, just before the mid-year examination, to decide a plan for improving children’s
general low school achievement by involving parents in their children’s learning process. The
teachers; and parents were informed about the manageable procedure for involving and
encouraging parents to provide a supportive home environment. The nature of the support was
simplified by illustrating involvement in educationally related activities as per the statements on the

questionnaire.

Parents and teachers were stimulated by the manageable nature of the action plan for involving
them as active partners in their children’s schools achievement. Parents and teachers were guided
to compare the children’s May 1990 examination results at the start of the study, with test and
examination results on two subsequent occasions namely, after the September 1990 examinations,
and at the end of the November 1990 examinations (Jantjes, 1995:299). Shortly after schools
reopened in January 1991, Jantjes conducted a follow-up warkshop with the same teachers and
parents. The final examination results of 1990 showed an improvement in the raw test average

score of all classes.

Records of June 1990, September 1990 and November 1990 tests and examination scores were
compared and contrasted by individual parents and class teachers in order to enable all to reflect on
and understand when, where and who contributed to the positive test and examination results

experienced by the children.

Individual parents were enthusiastic about the children's achievement and described how the
questionnaire had guided them as parents by describing special and manageable activities by which
they would support their children's leamning process. Parents had not realised, prior to this

83



UNIVERSITY of the
WESTERN CAPE

https://etd.uwc.ac.za/



HIHIHI\IIHIH

UNIVERSITY of the
WESTERN CAPE

https://etd.uwc.ac.za/



The institutional deficiency theory maintains that the failure of ‘Black” children is attributable to the
fact that schools are organised to promote success among ‘White” middle-class children and failure
among :Blacks’. Educational inequality theory blames ‘Black’ school failure on lack of sufficient
remedial programmes to counteract the negative educational influences of the home and the
community (Ogbu, 1978:45). Al these theories are based on the perceptions and stereotyping of
societies. These perceptions should be dispelled and communities should learn to understand one
another’s cultures and backgrbunds before they make judgements. Teachers should also learn to
encourage their pupils to believe in their own abilities and they should show that they believe in the

abilities of their pupils.

2.16 TOWARDS AN EQUAL EDUCATION SYSTEM FOR AN EQUAL SOCIETY

According to the White Paper on education, the adoption of the new Constitution is based on
democracy, equal citizenship, and the protection of fundamental human rights and freedom. South
Afficans have created a completely new. basis for state policy towards the provision of schooling in
the future (Ministry of Education, 1995: 67). Unavoidably, because inequality is so deep-rooted
in our educational history as discussed above, inequality is prevalent in the present provision of
schooling. A new policy for school provision must be a policy for increasing access and retention
of previously disadvantaged students achieving equity in public funding, eliminating illegal
discrimination, creating democratic governance, rehabilitating schools and raising the quality of

performance of teacher éducators, teachers and pupils.

The quality guaranteed by the Constitution provides the moral and legal basis of school policy, but

other constitutional guarantees and prescriptions are no less important in laying down the new
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foundations of policy influencing how it may be designed and executed (Ministry of Education,
1995:67). ~ The quality guaranteed by the Constitution can only be achieved if the people are
aware ;>f their rights and moreover agree with the Constitution; if the new curricula are
appropriate and applicable; and educators of teachers, teachers and pupils are committed to

achieve a better quality of life for all.
217 SUMMARY

In order to best work out how to develop an entrepreneurial culture among the children in SA the
challenge for the educators is the need to understand the problem: how much apathy there is
towards entreprenéurship; what is-required to create positive attitudes; what are the societal
factors impacting on the attitudes and why these attitudes are negative, particularly amongst the
poorer or less educated communities; what do we have to do, how can Government support the
education system and what is required of the school and families to develop positive attitudes

towards entrepreneurship among the children.

Because the school plays in important part in developing the cognitive ability of children and
teachers are the facilitators of the development process in school, the roles of teachers are critical.
In the following Chapter the both the traditional and the new roles of the teacher will be critically
discussed. The effects of the traditional education as an influence on teacher performance and
commitment will also be evaluated. Suggestions will be made for the development of the new

teacher corps.
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CHAPTER THREE

THE TEACHER'S ROLE

A teacher corps of quality and substance is ....
a necessary condition for educational transformation

(NEPI 1992:1).
31 INTRODUCTION

In the previous Chapter the roles of the different communities in shaping attitudes towards
attitudes and the historical educational structure_as a vehicle to shaping the socio-economic

conditions of communities in SA were discussed.

This Chapter provides a background to the teacher education system as it was practiced in the past.
It further provides an insight into the role of the traditional teacher and particularly the role of the

teacher in the new SA.

According to Ghandi, the true textbook for the pupil is the teacher. Consequently, there can be no
refutation of the fact that teachers have an effect on the lives of children long after they have left
school. Teachers never know where their influence stops (Bagwandeen, 1995:10). This clearly
indicates the recognition of the fundamental role that teachers play in the educational process of a
nation. It further indicates that the teacher’s influence on the pupil extends well beyond the child’s
school life. Teachers who are committed and who have substance are thus a necessity for the

restoration of the education system in SA.
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Teacher education in SA was an ‘own affair’ in that is was divided amongst a number of agencies
responsible to various departments of education. It would be incomprehensible to understand the
system c')f teacher education without reference to the racial and political categories developed by
the previous govemnment according to which the whole education system was organised (NEPI

1992:4).

In the South African context it is widely held that decades of inferior, racially based education as
the iniquitous legacy of apartheid, have contributed to a plethora of educational problems. All
these contributed to a tragic waste of invaluable human potential (Bagwandeen 1995: 11). Not
only did it waste the potential of the teachers, but the nation as a whole. This is evident from the
fact that about 50% of the disadvantaged poor have no-education or only incomplete primary
education, and only 7% have completed secondary or higher education (SALDRU 1995:20).

Among the latter group we may even have teachers.
3.3 TRADITIONAL TEACHER TRAINING AND PERFORMANCE

In accordance with the separate system, twenty of SA’s universities offered teacher education
courses. According to the NEPI there were 102 teacher education colleges chiefly focusing on
primary education. They offered 14 different certificates and diplomas (NEPI 1992:13-14). These
colleges were a dilemma for education planning in that it was difficult to co-ordinate the
’pfégfammes. On the other hand, however, they were spread throughout the country making
tertiary education accessible to rural communities and communities in small towns. The colleges to

a certain extent could have responded to local needs, but on the other hand they were remote from
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national, academic and professional issues. These colleges were small and inefficient and not cost

effective, thus wasting money and human capital.

NEPI (1992) further states that colleges of education did not produce enough teachers of
outstanding quality because they were unable to attract large numbers of students who were
academically talented and committed to teaching. The low entrance criteria and the State subsidy
made it very attractive to needy students who sought tertiary education and who did not qualify for
technikon or university entrance. The above statement implies that some students who attended
these colleges were opportunistic and exploited the subsidy system of the State. On the other
hand, it could be argued that students attended these colleges due to a lack of job opportunities in

the other sectors and because of the limited career choices in the past.

The 12 technikons in the country also offered and is still offering teacher education. However, the
three different levels pertaining to tertiary education namely, university, technikon and college were
and still are isolated from one another structurally. . The credits.or status from one level to another
was either not possible or very difficult. The duplication and waste in human and material
resources hindered the mobility element from the one system to the other. No coordinated In-
Service Teacher Education (INSET) teacher education program existed in SA (NEPI 1992:15).

INSET was regarded as the prime strategy for furthering the academic and professional
development of teachers. It was hoped that it would accglerate the achievement of equal quality
education for all children”and teachers. INSET will be aealt with in more detail further on in this

Chapter (see 3.5.1 on p.98).
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underscore basic skills, emphasis on language and cultural interchange, human rights and
developmerit education (Sayer, 1993:6). At last, education and training have been recognised as
basic hu;nan rights. It is the duty of the State to advance these rights so that citizens irrespective of
race, class, gender, creed or age, have the opportunity to develop their capacities and potential and

make their full contribution to the society.

34 THE TRADITIONAL TEACHER EDUCATION CURRICULUM

There were widespread dissatisfaction with the courses taught at the majority of teacher education
institutions, especially colleges of education. There has been little attempt by the different
departments to match students’ learning with the educational needs of the nation. The challenges
inherent in transcending the traditional education system such as developing a democracy, non-
racism, and ultimately an open society and the pursuit of equality through the curriculum, were not
systematically addressed in the past. The syllabi stressed content and the emphasis was on rote
learning (NEPI, 1992 16-17). The content, was taught and widely accepted as correct without

questioning, Teachers and student-teachers were only concemed with passing the examinations.
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The following are some comments which indicate the extent to which people were dissatisfied with
the teacher education, especially in the ‘Black’ community (Godsell, 1992: 165):
' ..We come to the colleges hoping to get a profession... hoping that we
will be in a position to change the situation in the schools... to make it
better for the kids tomorrow. But we are disappointed. So much so that it
becomes nothing more than the diploma on a piece of paper that we are
chasing...

A student teacher

..Iwas three years at that college and never once did I get to see a

thermometer and yet-1 - was studying physical science. And now I am

teaching science in standard five...
A recently qualified teacher

...The training college failed us in that they did not prepare us for the

very conditions of the schools in which we teach now...
teacher with more than 10 years experience
The above comments clearly illustrate to us the prescriptive methods used at institutions of learning

and the inadequate resources which did not prepare student teachers adequately for the real world.

The new teachers were not taught to empower themselves by developing and relying on their own

94




strengths. How could we expect them to leam and teach pupils to leamn within the context

described above?

Meerkotter and van den Berg (1994) also argue that the school curriculum was concerned with
content only. They are of the opinion that curriculum is a matter of process. They also maintain
that it is through the everyday regularities of schooling that people are socialised to accept the
definition of reality, but it was the codes of conduct that were presented as normal or neutral,
which in fact emasculated individuals rather than empowering them. Similarly, the same situation

was prevalent in teacher education.

The process of schooling plays an impoitant role in developing-and preparing individuals for life
and is partially in the hands of the teachers. It is therefore teachers who are responsible for the
transfer of knowledge and skills, teaching student teachers which methods and materials they could
use. Hence teacher education is crucial for the transformation of the education system. Teacher
educators and teachers have a crucial rolé to-play, in the sense that they are important tools for
creating awareness of entrepreneurship and economics amongst the pupils. However, they must
still be sensitised as well because they were also not introduced to entrepreneurship as a subject at

school.

In view of the role teachers need to play in executing the new school curriculum in SA, curriculum
“ development' for teacher education in preparation for this challenge is ifery important. The
curriculum, teaching methods and environment must be designed to such an extent that the future

teachers are equipped to address the needs of the people, to restore the imbalances and to include
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Clearly, the new teacher education policy for SA must contend with a number of significant
problems. “In the past effective and creative teacher education was severely constrained by the
underlyi}lg philosophy of teacher education which was based on the CNE. At present the
implementation of the new national education policy which is based on shared interests 'and rights
of all the people, aims at creating an equitable society capable of developing its human natural

resources in the general interest (NEPL, 1992:31).

The challenge of delivering an improved teacher education system for SA is further complicated by
the unfavourable economic context within which the policy has to be implemented (NEPI,
1992:31). The State expenditure on education has been drastically cut and can only be improved if
the economy of the country improves.—Until such time we-have to find ways to address the

situation.

Quality in education is dependent upon the quality of teachers, which is incumbent upon their
qualifications, experience, competencies, professionalism, self-confidence and commitment. NEPI
(1992) states, that after education, training follows with the emphasis on developing specific
expertise and employable skills. Education provides the substrate on which knowledge and values
are based. Training which develops skills is a further elaboration of the structure. Education and
training according to the Ministry of Education (1995:15) are essential elements of human resource
develobment. Rather than viewing them as parallel activities, they are seen as complimentary or
~ integrated. This complimentary or integrated approach implies a view of learning which rejects the

rigid division between academic and applied, theory and practice, knowledge and skills.
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INSET as an initiative to upgrade and develop teachers has been funded by the State and the
private sector and has over the past few years become the central focus of the corporate social
responsii;ility funding of the private sector. These interventions were introduced as a result of the

process of policy debates and reform for the education sector.

The private sector has set up its own programme for INSET and in 1991, initial education was set
up. The Promat College of Education, established near Mamelodi in 1991, is one of the rare
examples of private initial teacher education initiatives. The college had a non-racial admissions
policy and served as a small-scale alternative to DET colleges (NEPL, 1992:38). Another example
of a private initiative was the Mobil Foundation - Primary Science Project. Mobil was an American
company, which subsequently withdrew its operations_fiom. SA due to the international

disinvestment campaign against the apartheid regime.

DET’s provision of INSET included ranges of activities, such as specialisation courses, further
education courses leading to diplomas or degrees at universities. ‘A further initiative was the drive
towards teaching competency which included subject-directed INSET courses. They also
provided management development courses. = DET moved INSET to the rural areas by
establishing teacher centres and advisory, inspection and technical services (Hofmeyr and
Jaff,1992:175). This initiative has undoubtedly made considerable progress in upgrading teacher
qualifications and skills. However, INSET was also not without problems, because DET has
~ focused on upgrading teacher qualifications and it did not necessarily mean that further

qualifications will result in improved performance and efficiency in the classroom.
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qualified teachers in order to reduce the racial disparities in pupil-teacher and teacher-classroom
ratios and fo reduce the high drop-out rates. Most importantly, another area of concern was how
to impr.ove the professional qualifications and academic standards of the teachers in all the
departments in order to bring them into line with one another. The Educational Renewal Strategy
(ERS) published in 1991, made two major recommendations regarding teacher training. It
proposed that unqualified teachers with eight or more years of experience be granted senior
certificate status to e@le them to embark on further studies. In this process they will then be able
to upgrade their qualifications. This proposal was seen as addressing the weakness in teacher
training programmes that made no provision for teachers without matriculation to improve their

qualifications at training colleges (NEPI, 1992:35-40).

The policy debates regarding teacher-pupil ratios and teacher-classroom situations were valid
because the situation contributed to the poor student retention rate in schools. The retention rate
could easily have included teachers amongst the dropouts who may now be unqualified teachers
and who need to develop :and upgrade their. skills and qualifications. These ratios are shown in
Tables 8 and 9 below. In March 1992 the pupil teacher ratios at schools under the Department of
Education and Culture in the House of Assembly (schools for ‘Whites’) were as shown as follows

(see Table 8 on p.102).
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The emphasis in the teaching situation is now on the learning process facilitated by the teacher and
not on the conveying of the knowledge by the teacher. In SA the emphasis needs to be on both
compete:ncies and content rather than content only. The new approach is to enable the students to
understand the turbulent environment within which they find themselves and to make meaningful
contribution to society with their new acquired skills. Not only do we have to address the
problems of the past such as inadequate housing and healthcare, we also have to give urgent
attention to decreasing the backlog in terms of human resources development between the leading

countries of the world, such as America, Europe and Asia (World Competitiveness Report, 1996).

Besides teaching pupils daily, teachers have many roles to fulfil in order to make their role effective
in society. According to Fullan (1991) teachers have a number of fundamental roles to perform in
the process of teaching and learning. “The roles described by M¢ Keachie (1978) as outlined below
were the traditional roles of the teachers in SA. These roles have to change because mcre
progressive roles are required to implement the policy of the democratic government allowing for

personal growth and development of teachers,

3.6.1 The Teacher as ‘Expert’

Firstly, teachers are connected to the pupils in the classroom. To some extent and in one way or
~ another they stand in the classrooms as experts in the field who are supposed to know the

subjects they teach. Secondly, the core of their goals as teachers is to teach and learn whatever

information, perspective or critical viewpoint they wish the pupils to acquire.
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Although teachers are referred to as ‘experts’ they are really the senior learners in the classroom,
because they also need to leamn from the pupils in the process. Pupils need to voice their opinions
in terms of their own life experiences to subject matter. In this way the subject matter is made

meaningful and relevant and it is contextualised. The pupils are thus the junior learners.

The teachers’ knowledge of the subject and experience are shown by their listening skills, the way
they prepare their lessons, presentations and organisation of their classes and also their ability to
answer questions. It is crucial that teachers as ‘expert’ display these characteristic skills. According
to Mc Keachie (1978) the child, parent and community may lose respect and confidence in their
ability if they cannot answer questions relating to the subject matter being taught and cannot
present their lessons in a professional-and organised manner. - However, in SA accountability and
responsibility of teachers were lacking because masses of pupils had to be taught by unqualified

teachers due to the lack of skilled human resources in the country.

Teachers as ‘experts’ can either serve as a major source of motiyvation or as a source of fear for
children. Children may, for example ask the teachers whether they think they have the right
characteristics to become entrepreneurs. The teachers may tell the children that they do not have
what it takes to be entrepreneurs. This answer could make the children feel stupid, they may never
ask questions again and this could discourage the pupils from developing entrepreneurial traits. On
the other hand, the teachers may encourage the children to find out more about entrepreneurship

and also give them insight into entrepreneurship and where to go for further information.
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3.6.2 The Teacher as ‘Formal Authority’
Althoug‘h teachers have been seen as ‘formal authority’ in the traditional sense of the word. In the
new dispensation this will also be required by teachers, however, teachers as ‘formal authority’

should not behave in an authoritarian manner, but in a more liberal and accommodating manner.

The teachers’ tasks are further defined by a series of activities and functions in which they served in
the capacity of ‘formal authority’. Viewed from the perspective of the larger social structure
within which the classroom was locafed teachers were also agents of control and evaluation. For
example, the principal expects order in the classrooms to enable teaching and learning to take place
(Mc Keachie, 1978:71). The pupils should be kept in-the-classroom and may not disrupt other
children from learning by walking aimlessly-around the school grounds during teaching sessions.

The pressures upon teachers to perform the traditional functions of the ‘formal authority’ come

from many sources, for example the school board and the parent committees to name but a few.

Teachers’ authority is also displayed in those instances of moment-to-moment control over the
classroom in the sense that they think they have the power to banish pupils from the classroom in
the interest of maintaining an environment conducive to learning. The fact remains that it was and
still is typically within teachers’ power to define what was relevant for class discussion, who shall
speak in class, and what kinds of behaviour were acceptable (Mc Keachie, 1978:71). There were
several pressures which impacted on téachers to take over the various functions of ‘formal
authority’. By this it is meant that amongst teachers’ fears in the classroom one often finds the
issue of ‘losing control of the class’. Pupils tended to control the school by making certain

demands, such as wanting to leave early in the day or not writing class tests.
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Within the context of the new education policies under the new education department schools need
to operate differently. Pupils cannot be controlled, but they should rather be guided and monitored
in the pr‘ocess of learning towards their own development. Teacher and pupils should now enter
into relationships of mutual respect and understanding rather than domination and subservience.

Furthermore, teachers will have to become facilitators rather than controlling bodies as was

practised in the past.
3.6.3 The Teacher as ‘Socialising Agent’

Teachers are not only in possgssion of certain intellectual material, they are also members of
various overlapping social activities-of which students may aiso.be members. For example, they
may play soccer for the same club, or-belong to the same church. Furthermore, the goals towards
which the pupils are typically striving extend far beyond the particular classroom and the particular

subjects.

Teachers are members of the community of scholars as accredited by a particular professional body
(Mc Keachie, 1978:72). They may also be members of institutions that may be highly relevant to
the occupational aspirations of a given pupil, for example, entrepreneur clubs and business

chambers.

Teachers in some sense resemble gatekeepers. They are the ones who fail or pass the individual
pupil along to the next standard or next screening process (Mc Keachie, 1978:74). If we wish to
talk seriously about the actual state of affairs in education, and not simply about how it should be

we must realise that many pupils are discouraged from going on to higher education.  This could
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be due to the fact that certain teachers are of the opinion that to be accepted at a university one has
to belong t0 a certain social class, behave in a certain manner and also dress in a certain manner
(conserv.atively). They sometimes discourage children from lower socio-economic backgrounds
from pursuing certain careers, simply because they believe that these children do not have the
necessary skills, knowledge and commitment. The author agrees with this in that teachers are
usually from middle class backgrounds and tend to doubt the ability and are prejudiced against

pupils from lower socio-economic backgrounds.

When teachers tell pupils they do not have what it takes to be an entrepreneur, they may
discourage pupils from pursuing this course. In a very real sense teachers are recruiting officers
whose jobs include encouraging and.-or discouraging and-educating pupils to continue to pursue
their ideas. Pupils may feel very strongly about the extent to-which university is an appropriate
piace only for those who share the political or social values and this may contribute to the child's
fear of being rejected (Mc Keachie, 1978:74). On the other hand, teachers and pupils may in
various ways be bound together because they are from the same background and in this sense

encourage pupils to go to university.

Teachers thus play a fundamental role in the development of the pupils’ attitudes towards certain
issues. The development of attitudes is thus dependent on children’s experiences, both in school
and their social environment. Teachers also have a critical role to play in the process of undoing
| the undemocratic practices of the past education system which was instrumental in imposing the
values of the dominant minority on to the people of SA (Smith, 1994:172). Teachers in the new

SA will have to act as socialising agents for children from different cultures. They should therefore
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become familiar with the values and norms of the different cultures in order to facilitate the process

of understanding and respecting one another.
3.6.4 The Teacher as ‘Facilitator’

The pupils’ goals may be quite different from their teachers’ goals, but for one person to facilitate
the learning and development of another often involves a recognition of the substantial differences
between individuals in terms of what they value and what they are seeking. The old education
system required teachers to transmit information to the pupils. According to Davidoff (1994:268)
teachers should be made aware that the new education system requires them to reflect on their own
classroom practices so that they can begin to-think about-theirteaching in a new way namely,
facilitating the process of leaming and teaching. - This would require them to work in an entirely

new way in the classroom in future.

Teachers as ‘facilitators’ should therefore take into consideration the cultures and values of their
pupils and should refrain from making their own value judgements. As mentioned earlier, teachers
should learn from their pupils as well, especially in terms of the pupil’s life experiences. Based on

this information, teachers should ‘facilitate’ the teaching and learning process at school.

Teachers tend to conceive pupils barriers to learning and understandiﬁg in different ways. Some
view the pupils as capable of productive intellectual effort only to the extent that the pupils can
overcome their barriers to learning and understanding a subject or concept. For example, the
pupils who do not know how to use the computer in the computer laboratory find it difficult

without assistance to gain access to the full experiences which would make them understand how a
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some pupils to identify strongly with them. For example, some teachers could be experts in
computer programming and develop software that make some subjects easier to understand. They
demonstrate their exceptional skills and passion for computers to such an extent that they arouse

the interest of some of the pupils.

Viewed from the most general perspective, it would seem that one very important cue to which
pupils respond when they accept their teachers as ‘ego ideals’ is any indication that teachers enjoy
what they are doing (Mc Keabhie, 1978:78). Not only do they evidently enjoy teaching, but they
seem to find something in that situation which is personally liberating. They seem to have more
than enough energy for the task at hand, more than enough self-confidence and the belief that their

activities or the ideas involved are sufficiently worthwhile to-care deeply about them.
3.6.6 The Teacher as ‘Person’

This is another important aspect of the teacﬁer-pupil relationship which the aufhor would like to
discuss involving the development of a mutually beneficial relationship. It is accepted that teachers
know more about the subjects they teach than the pupils and that teachers have certain rights and
duties which flow from their positions in large systems. It is also agreed that teachers can
sometimes be of use to the pupil who are formulating and pursuing their own goals. Beyond all

these facts remain the inescapable fact that teachers are also ‘persons’.

Every social role places constraints upon the teacher, sometimes personal reward may also be
sought or associated with a role. Teachers should therefore be careful not to let expectations

destroy the function of the role. If teachers take too seriously the implication of various snide
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remarks to the effect that teachers ‘X’ just want to be liked by all their pupils, they might get the
impression that wanting to be liked is out of bounds if they wished at the same to be good teachers
Mc Kéachie, 1978:79). One might be tempted to conclude that being good teachers and being
liked are incompatible goals, but it would seem more appropriate to conclude that there may be

limits beyond which wanting to be liked will improve teachers’ part.

Individuals in the classrooms may be compelled to break through the task-orientated discussions to
comment upon an absurdity which has just occurred to them, for example the cricket score. It is
not the idea to give the impression that communication of emotion and “outside the class” identities
are irrelevant to the tasks of teaching and learning. Teachers as persons also have a number of
tasks outside the classroom. They have to attend sporis-activities, social outings and these
functions require them to be ‘persons’ in their own rights:- An example of this is that a teacher may
wear casual clothes to the school bazaar in comparison to formal dress at school, bring a son or
daughter along and has to be a parent in the presence of the pupils. These factors show the other
side of the emotions and communicatioh from which pupils can, form impressions of the teacher as

a ‘person’ on the outside.

Table 10 (see p. 113) summarises some of the contrasting goals and prototypic behaviour of

teachers which characterise each of the six aspects of the traditional teacher’s total functions.
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Table 10: Contrasting goals and prototypic behaviour of a traditional teacher

Teacher's role Major Goals Characteristic Major sources of
skills student motivation
(fears)
EXPERT To transmit Listening, scholarly Curiosity, need for
information, the preparation, class achievement
concepts and organisation and (fear of appearing
perspectives of the presentation of material, | stupid)
subjects (courses) answering questions
FORMAL To set goals and Defining structure and Dependency, getting a
AUTHORITY procedures for standards of excellence, | good grade (fear of
reaching goals evaluating performance | flunking)
SOCIALISING | To clarifying goals and | Clarifying rewards and Need to clarify one's
AGENT career paths beyond demands of the course, interest and calling
school; to prepare the field and academia desire to be "in" (fear
studies for these of being rejected by
field)
FACILITATOR | To promote creativity | Bringing students out; Self- and clarification
and growth in pupils' sharpening their to grow in desired
own terms; to help awareness of their direction (fear of
overcome obstacles to | interests and skills, to use | being a puppet)
learning in insight and problem-
solving to help student
{ reach goals, avoid
blockages
PERSON To convey the full Being self-revealing in The desire to be
range of human needs_ | ways to which clarify known as more than a
and skills relevant to one's totality beyond the | pupil; the desire to
and sustained by one's. | cash athand; being have one's life cohere
intellectual activity; to | trustworthy and warm (the fear of being
be validated as a { enough to encourage ignored or treated as a
human; to validate the | pupils to be open as well | product)
study
EGO IDEAL To convey the Demonstrating the The desire to be
excitement and value ultimate worth-whileness | turned on; the desire

of intellectual inquiry | of, or personal for a model, a

in a given field of commitment to one's personification of

study material/ educational one's ideal (fear of
goals being bored/immoral)

(Source: Mc Keachie, 1978: 81-82)

113




For teachers to function effectively in the new democratic society they have to adjust the notions of
the traditional roles as described above. However, some of these roles are also appropriate in the
new ap;;roach to teaching and learning for example, being the socialising agent, facilitator and
being a person. These three roles are critical in that teachers are expected to facilitate the process
of socialisation and at the same time remain individuals with their own values and beliefs whilst still
understanding and respecting their pupils’ values and beliefs. They should concern themselves with
providing relevant education by means of relevant methods as well as bearing in mind the close link
that exists between education and the economic performance of the people of SA. In other words
they should adapt to the needs of the macro environment. In order to do that they should adopt

new roles.
3.7 MULTIPLE ROLES OF THE TEACHER IN THE DEMOCRATIC SOCIETY

As illustrated above, teaching is a complex and sensitive activity involving a wide spectrum of
skills, perceptions and knowledge. Furthermore, teaching is a highly communicative and dynamic
process. If;the teacher is to gain credibility and relevance, acquire intellectual strength and maintain
esteem and political power necessary in the new SA they need to act as change agents. Being
change agents in turn requires them to perform certain roles other than the traditional roles and
they should also question themselves and ask, “why are we doing this and what are we hoping to

achieve™?
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entrepreneurship so that students can experience what is being taught. In fact being a ‘reflective

practitioner” requires teachers to be entrepreneurial in their methods.

It must be accepted that education as a social institution cannot bring about change on its own.

Neither can teachers be change agents without the support of the school environment and the co-
operation of the pupils. However, teachers as change agents should question and challenge the
continuation of the old curricula and allow pupils to question it as well. If they do not involve their
pupils in the process of critiquing the curricula with regards to what is being taught, how it is being
taught, why it is being taught, and by whom it is being taught, then the students may not develop
those skills which are vital for democracy. Not only must the teacher allow students to question
critically but they should be reflective of how their teaching shape the attitudes of children towards
educational issues and life in general. . Teachers should also reflect on what went wrong in the past
and how to correct those wrongs, what are they trying to achieve with their new roles and what

skills and knowledge they would like their pupils to have at the end of the process.

3.7.2 The Teacher as ‘Researcher’

We mentioned a number of things that teachers need to do in order to be effective change agents in
the new SA. How often do we think why we have change the education system? If we do think
about chgnging the system, do we have a way of observing changes or understanding the changes
in such a way that we can transform our practices or become real change agents? We can’ask
further questions namely;, what is a change agent? Where does research fit into all of this? What

type of research?
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To answer the questions on research as raised above when thinking of the teacher as ‘researcher’, it
would be practical to suggest action research. Action research “is a way of taking a systematic,
close, cﬁtical look at oneself, the way in which one teaches, with a view to changing it so that the
classroom experience becomes more meaningful for those involved” (Davidoff, 1994:266). It can
provide ideas for improvement.  Action research can thus provide a link for the action of the
teacher with reflection on that action. The importance of action research is that it is done by the

same person and it is a way of experimenting with ideas.

The action researcher can also help with the development of new appropriate curricula in the sense
that it provides “a way of planning an action, doing an action, observing an action, reflecting an
action, and then planning an improved.action (Davidoff;-1994:265). This type of research will give
insight into what issues need to be addressed so that you can formulate a plan of action. Above all
it is an ongoing process, which means that it is constantly being adapted and adjusted to suit the

needs of the pupils and society as a whole.
3.7.3 The Teacher as ‘Curriculum Developer’

In order to put the plan into action, the teachers actually have to do what is planned. But are they
allowed to do what they are planning? This is the critical question. Only sélected teachers were
asked for their input when curricula were planned. Although it has been recognised that teachers
are crucial for the vimplementation of curricula, they have been given limited opportunity to

participate in the planning process.
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Teachers are regarded as a critical factor in the process of empowering the youth for life in a given
socio-political context. On the other hand the youth, is also an important factor in the empowering
process -of the teachers. Teachers actually gain most of their knowledge and skills from their
interaction with the pupils. If they are smart enough they will adapt and adjust their teaching

methods and subject content according to the needs and responses of the pupils.

In terms of this adaptation and adjustment, they have a crucial role to play in the development of
curricula. It can be stated that teacher empowerment is consistent with the pragmatic argument
which favours decentralisation of decision-making power and as it is accepted that teachers are
‘experts’ in classroom matters they therefore should be able to reach consensus on what should be
taught and how it should be taught. . Furthermore, curmriculum innovation within a context that
allows for teacher participation will be implemented because teachers have ownership of the
policies they develop. The teacher empowerment model also assumes that participation in

decisions enhances teachers’ morale and productivity.

The probability is low that teachers will implement an external curriculum policy and share in its
objectives if it is inconsistent with ongoing classroom practice. By implication they should
participate in decision-making at some level or other, they should experience a sense of ownership
in the policy and then they will be committed to implementation. If they are not involved, they may
not be committed as they should be. In the past teachers were not involved in curriculum
development and they still are not fully involved. One can ask the question whether teachers will
be committed to the new curricula that is being developed for the new democratic society because
of their limited involvement, consultation and negotiation in terms of the content, evaluation

procedures, teaching methods and aims of the syllabi.
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3.7.4 The Teacher as ‘Transformer’ of the education system in South Africa

Itis weli known that SA is a society in which human rights and freedom have been denied. It has
also been a society in which schooling has played a major role in the perpetuation and consolidation
of the political exclusion and economic exploitation and at the same time economic denial of the
masses (Meerkotter and van den Berg, 1994:4). This has been mentioned throughout this text on a

number of occasions.

Due to the unjust system of the past, the quality of education has been extremely poor. The
improvement of the quality of education services is essential for the restoration of basic human
rights. In many schools and colleges;-serving the majority of the population, there has been a
precipitous deﬁline in the quality of educational performance which must be reversed. Quality,
however, is required across the board. It is linked to the capacity of the teacher, the
appropriateness of the curriculum and the way standards are set and assessed. All these factors will

depend on the commitment and quality of the teachers in the system.

The culture of learning and teaching was destroyed in the process of the 1976 riots when students
demonstrated their anger for the unjust education system. They burmnt their textbooks and
classrooms and béycotted classes for a long period of time. Although these demonstrations
appeared to be de;tmctive they were in essence the start of 2 new era in the history of SA. This
marked the start of the transformation process. The culture of democratic education and teaching
should now be restored in order to develop a culture of responsibility and accountability. The
development of a common purpose or mission among students, teachers, principals and governing

bodies, with clear mutually agreed and understood responsibilities, and line of co-operation and

119



accountability is therefore a priority according to the new education policy (Ministry of Education,
1995:22). “With this in mind, it is clear that teachers will now have to be accountable for their
actions. 'They will also have to co-operate v_vith other relevant stakeholders in the sector in order to
implement the new policy. In doing so, they will be part of the transformation process, hence

restoring the system.

The old system must be replaced by a new system which includes the curriculum, teaching methods
and textbooks at all levels of education. The system should encourage independent and critical
thought, the capacity to question, discover, investigate, enquire and reason. In other words the

traditional style of rote learning must be abolished.

According the White Paper on Education; education is-a central activity of our society. It is of vital
interest to every family and to the health and prosperity of our national economy. The
Government's policy for education and training is therefore a matter of importance second to none
(Ministry of Education, 1995:5). SA has never had a truly national system of education, therefore
it has to change because it cannot be business as usual in all the educational institutions. The RDP
of the government compels everyone in education to accept the challenge of creating a system

which cultivates and liberates the talents of all our people irrespective of background.
The new education system should take care that no differentiation should be made in terms of

“gender, race or creed. Differentiation favouring specific cultural groups must also be avoided in

order to prevent a repeat of the discriminatory system of the past.
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3.8 THE IMPORTANCE OF FULFILLING THESE ROLES

In a de;nocratically governed society, the education system taken as a whole, embodies and
promotes the collective moral perspectives of all its citizens. These collective moral perspectives
are the code of values by which the society wishes to live and consents to be judged. From one
point of view, most South Aficans have had too little experience in defining their collective values
and this could be ascribed to the old discriminatory system that was in place which did not allow

people to fully practice their values.

“0uf entire history can be read as a saga of contending moralities, which in our era

has culminated in a historic agreement based on the recognition of the inalienable

worth, dignity and equality of each person under the law, mutual tolerance, and

respect for diversity”

(Ministry of Education, 1995:17).

From the above statement it is indicated. that for the first time in the history of SA all individuals
will be given the opportunity to education that will treat'them with respect and human dignity as
well as respecting the diversity of our nation.  The Government is'committed to the transformation
of the education policy, but cannot do it alone. In order for this transformation in education to take
effect, agents are needed, especially teachers. It can once again be reiterated that teachers have a
fundamental role to play in the development of the human resources of the country. However, it
must be remembered that teachers are also victims of the racially based, fragmented education

system of the past and they also have to adjust to the changes in the system. This may not be easy

and quick, but slow and painful
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3.9 TEACHER EDUCATION TO ADDRESS HUMAN RESOURCES NEEDS

Human ;esources development is central to meeting the challeng&é of restoring economic growth
and improving income distribution in the South African economy and hence the quality of life for
all. Education and training contribute to skills and productivity and therefore underpin long-term
economic growth. Education and ﬁddng facilitate social and occupational mobility of individuals
and households, promoting industrial growth, urbanisation and coherent rural development (NEPI,
1992:133). Education and training are also valuable social and economic entitlements in
themselves contributing directly to individual and community welfare. These factors have been

mentioned in the previous Chapter.

Currently SA is linked with high unemployment and illiteracy amongst other social problems. In
order to work out how best to deal with this situation and indirectly challenging the Government,
we need to understand the problems people are faced with. ‘Blacks’ still suffer from an inordinate
paucity of employment, education and income opportunities even after almost three’years of
democracy. Of the 4,2 million people unemployed which is 30% of the economically active

population, the majbrity are ‘Blacks’ (SALDRU, 1995:20).

It should be noted that the links between manpower and skill needs of society and the evolution of
education are close. It would be politically naive to assert that the rationalisation of teacher
education was not:largely motivated in practice by economic considerations in the past. For
example, lack of education and skills are some of the most hampering constraints limiting the
development of enterprises. Internationally, education has been identified as one of the key factors
in entrepreneurial successes (Riley, 1993:62).
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In SA the provision of skills necessary to grow the economy will have to be tackled within the
context of the overall restructuring of the South African education system. Creating an
entrepre‘neurial culture through the educational system requires a paradigm shift. Individuals must
be educated to be creative and self-reliant starting at primary level. In addition to these factors the
economic, political and cultural support structures in the environment must be supportive. In SA
the emphasis is on developing entrepreneurs as it is believed that they can contribute to the érowth
of the Small, Medium and Micro enterprises (SMMEs). This in turn is crucial for job creation,
hence economic growth. Like Asia (see Diagream 1), SA has to create an environment that will
provide better education and healtcare for all the people. It should also develop an economic
system that will foster wealth creation amongst all people of the country which in turn will

contribute the economic growth of the country-

The framework used in Asia to develop the entrepreneurial culture is illustrated in Diagram 1 (see

p.124).
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Diagram 1: Asian Model: Environmental factors contributing to

"= 7 EconomicGrowth
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(Source: Vosloo, 1994:101)
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However, the diverse population structures in SA and related racial educational and political
policies have made the study of education and consequently the provision of teacher educaﬁon a
most co;nplex phenomenon in this country. The problem is compounded by the various typologies
and epistemological systems prevalent in SA as a direct outcome of the intuitive distillations of the
apartheid ideology. This implies that the teacher education philosophy must underpin deliberate
planning without excluding the capacity of teacher education to change spontaneously through
internal growth and through interaction with the social environment (Lynch and Plunkett 1973:

185).

The unique context problem that may arise due to the diversity in cultures in SA when forging a
new philosophy for teacher education-must transcend-national or local differences. As stated
above, teacher education in SA was organised according ethnic groups and was accompanied by a
clumsy bureaucracy with a different department and a different set of rules for each group (NEPI
1992:50). It can be argued that the philosophy which needs to emerge should go beyond the
formal education of teachers and must promote a sense of identity and awareness of one self and

others ( Dow, 1979:1).

According to Osterman and Kottkamp (1994) awareness is essential for behavioural change and
this requires professional behaviour. Schon (1983) states that professional knowledge and
behaviour are rooted in professional experience. This refers to practitioners who usually know
more than they can say. They display a kind of knowing-in-practice, most which is latent. They

often are unable to identify the components of their work that lead to successful outcomes.
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Similarly, teachers who want to improve their performance as well as the performance of others are
often uncléar about how their own behaviours prevent them from being more successful.

Therefo‘re, if the purpose of a reflective practice is to enhance awareness of one’s own thought and
actions, as a means of professional growth it is necessary to ensure that teachers are work in an
enabling environment; an environment that will enhance their professional growth so that they can
deliver professional service and inculcate a reflective stance towards their work. One cannot
expect teachers to perform professionally if they are not able, willing and allowed to be

professional.

Reflective practice, embracing professionalism will also involve a balance of aspects such as equity
and democracy and the available capacities within the country.-It is argued that a new philosophy
of teacher education must lead to a re-examination of the existing aims and objectives and policies

of all teacher education considerations,

Given the fragmeﬁtation of the educational scenario and diversity of the population in SA it is
necesséry that the philosophy of teacher education must be coherent and in the process allow for
unity within the diversity. The theories of social orientation for a common South Africanism will
obviously undergrid this overall philosophy (Lynch and Plunkett 1973:185). This implies that all
aspects of life and cultures must be integrated into one whole philosophy for SA so that all

societies can understand, know, respect and be aware of one another’s situation and needs.

Further, the shift of ideological commitment within the current educational systems must gravitate
towards an increasingly integrating philosophy. Furthermore, as Lynch and Plunkett (1973:171)

point out, the philosophy must take cognisance of the prevailing or countervailing tendencies in the
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applying entrepreneurial skills. In order for teachers to perform these roles they need to be trained
in this area. Once again, it must be emphasised that it can only be those individuals who are
committed to the process of change and reconstruction. Alternative ways should be sought to

implement and effect changes. The author suggests an alternative model (see Table 11 below).

Table 11: Alternative approach for teachers as change agents
STAGE TRADITIONAL ALTERNATIVE
Identification of needs for | Prescribed curriculum and Community based or pupil
curricula development forms of knowledge needs (new subjects i.e.
entrepreneurship)
Formulation of curricula Behavioural objectives General education principles
Approach Transmission teaching Facilitation of leaming
process
Production (development) of | Centrally produced Locally developed
curricula curriculum {(top-down) (participatory)
Classroom research Quantitative analysis Action research in classroom
Implementation/Action of Fidelity Mutual adaptation
curricula
Evaluation/Reflection Quantitative, empirical and | Qualitative, illuminatory and
objective subjective

Table 11 above suggests the formulation of curricula for an alternative approach for teachers’ as
change agents in democratic SA. It shows how the functions of ‘reflection’ and ‘research’ can
compliment the function of ‘curriculum development’ and vice versa. This once again, proves that
appropriate and effective curricula cannot be developed and driven from central level only. It
requires the participation of all relevant stakeholders to make the cumicula relevant for
transforming the education system.
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3.1 SUMMARY

It is evi&ent that the role of the teacher is crucial in the development of human resources in this
country. The selection criteria for students to enter teacher training programmes should focus on
relevant criteria, particularly relating to certain required competencies for teachers to teach the new
curriculum in the new democratic society. The aim for reforming teaching education should thus
be to improve the quality of teaching as well as the reconstruction of the institutions. The author
is of the opinion that the Government should identify partners and together they should ensure that
there are enough schools which are adequately equipped with a supply of materials. Furthermore,
in view of the fact that SA consists of a multi-cultural society, it is crucial that careful
consideration should be given to the construction of the curriculum. The needs of the different
cultural values of the communities in the process of teaching and leaming should be considered in

order to make education inclusive, relevant and appropriate for all.

The role of the teachers in the new democratic society has been highlighted as a critical faétor in
shaping and developing the attitudes of children in general and in particular towards
entrepreneurship. The teacher therefore plays an important role in teaching entrepreneurship and at
the same time creating an entrepreneurial culture and developing economic awareness among the

pupils.

The next Chapter will provide an overview of the development of the economic system in SA and
the effects it had on the country. Chapter 4 will also focus on economics as a school subject and
the way it was taught. It looks at the relationship between economics and entrepreneurship and

why they should be included subjects in the school curriculum.
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increasing unemployment and accelerating poverty bear down on our
soc1ety We need a national vision to lift us out of this quagmire.
’ President Mandela, at the opening of Parliament on 9 February 1996.

President Mandela as the leader of this country, is fully aware of the need for a vision to have an
economic strategy that will provide ‘growth for all’. He has a strategy on paper that proposes
economic growth and a better life for all. International experience (e.g. Malaysia) has also showﬁ
that a society needs an economic system with an uplifting and constructive vision, an economics
allowing all individuals to live fully and have equal access to everything. This implies that an
economic system which is growth orientated, that can provide the basic goods in life could benefit
all members of society. In any society people strive for basic needs such as education, a
comprehensive health service, housing, security and most importantly, a fair political system so
that they can live a decent life. Having a basic needs in life and a fair political system are essential

for a stable and productive society that can contribute to the growth of the economy.

In order to get these basic goods in life, we must/to’ some extent’all act as our own economists, in
our private lives and as citizens or both. Individuals and their communities will be better served if
they are well informed and can think clearly and objectively about economic questions. This
clearly indicates to us the importance of economic understanding in order to function effectively in

society.

Most importantly, to survive in a complex society, individuals have to deal in their day-to-day lives
with a multitude of economic problems affecting their own personal lives, for example, they have
to know how to spend their incomes and what to do with their savings. A knowledge of

economics is helpful in this respect. It is important that individuals understand the consequences
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4.2.1.2 The Socialist System

Accordi;1g to Roux (1993) there is the socialist system where decisions are made on behalf of the
broader population by a small group of people (the State) who act, they believe, in the best interest
of the people and often ignoring the basic economic needs of the masses. Economic growth is
possible in this system where prosperity and meaningful economic wealth are simply happy
coincidences. Individual economic choices are limited and labour is often mobilised by force.

Eastern Europe is an example of this system. It has been proven that it did not work for the
masses, since they became disillusioned with the system and revolted. The crash of the Berlin wall

is proof of this.
42.13 The Capitalist System

Capitalism or ‘free market economy’ as is it commonly referred to, is based on the idea that
households and businesses are entitled to improve their own welfare or profit (legally). In contrast
to socialism, for example, the Government’s role in this kind of system should ideally be limited to

defending the country against foreign aggressors and maintaining law and order.

In the real world nothing is quite so simple. To a greater or lesser degree, the government’s role
in the economy tends to go further than simply playing policeman to the people (Roux, 1993:4).

| The reason for this is often because the ‘market’ is unable or unwilling to pf—c>duce all the goods
desired in the economy. In reality the economic systems in Japan, the United Kingdom (UK) and
the USA are examples of ‘mixed economies’ where all relevant stakeholders participate to some
extent in the decision-making of the economic policy of the country. The dominant philosophy in
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these countries is one of freedom of economic choices and decisions, but Governments play a

major role in these decisions.

The South Afiican political economy has been variously defined as a form of racial capitalism (on
the grounds of its exploitation of a racially defined peasantry and working class) and as ethnic
socialism (on the grounds of state protectionism and welfare expenditure on the privileged sector)
(Hofmeyr and Buckland, 1992:31-32). There is general consensus however, that the economy is
one of a ‘mixed economy’ and there has been acceptance by most stakeholders that the economy
will continue to be ‘mixed’. This appears to be due to the fact that socialist economies are all

starting to crumble.
4.2.2 Why we need Economic Awareness

In the light of the abov.e it is clear that nobody is totally exempted from economic involvement.
We are all inevitably to some degree; affected by .the economic realities and official economic
policy decisions. Evidence has shown that the majority of South Africans lack economic
awareness to make decisions. Despite their lack of economic awareness, people are part and
parcel of tfxe transformation process in SA. They will have to empower themselves in some form
or other in order to ensure their own well-being, as well as that of society as a whole in the
transformation process. According to De Vries and Smith (1294:1) “various scenarios towards
transformation in SA indicate the inter-relatedness of an increasingly economic stable future and
that of a continued political stable transition”. The challenge to SA is thus to achieve a stable,

growing, post-apartheid economy.



It is known throughout the world that a successful formula for achieving economic growth, and
alleviating poverty, is to create stability and an enterprising culture. This spirit of enterprise, based
on crea;ive energies of entrepreneurs, is now to an increasing extent recognised as the dynamo for
growing economies (Lombard and Vosloo, 1994: 5). Given the lack of economic literacy and
awareness of the majority of South Afficans, a positive attitude towards entrepreneurship and
economic stability can only be achieved if communities m our multicultural society can respect the
diversity of its people in terms of their race, gender, language, culture, religion, and economic
situations. “Valuing these unique differences is all about understanding, respecting and accepting

these differences” (De Vries and Smith 1994:1).

Creating an economic awareness will-enable pupils to understand that all people have needs, that
people work in different kinds of workplaces and do different jobs. They will come to understand
the costs and benefits in situations relevant to themselves and their lifestyles, know that buying,
selling and giving are ways of exchanging goods and providing services in exchange for an income.
They will also be aware of the fact that they,are consumers and that they will be linked to people
who produce goods. They may also become providers and supply the consumers. Economic
awareness will also enhance their understanding of the nature of work and their socio-economic
situation. In understanding these issues children will come to appreciate their own differences in
relation to their peers and hopefully this will teach them to respect one another which will most
probably motivate them to aim for a better quality of life. They maybe motivated to pursué careers
that can provide them with a good income, higher than their parents in order to have a better

standard of living.
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When communities are aware of the issues mentioned above, they should alter their perceptions
and attitudes towards people that are different. They must also learn to change their attitudes
towards. entrepreneurs and realise that these individuals are supplying needs and at the same time
trying to generate an income for themselves. In general they do not seem to realise the
contributions entrepreneurs make to our society or our standard of living. It is common for South
Africans when thinking of an entrepreneur to think of those who are selling “goodies” on the

pavements.

These role models did to some extent, however, discourage the youth from entrepreneurship in the
past. The youth did not realise why the traders were selling their goods from the pavements,
rather than selling from a shop. These traders were and are still operating from the pavements
due to a number of factors such as aJack of premises and a lack of access to markets for their
products. However, the need for their products do exist. If only the youth could realise why these
people are doing it, they may change their attitudes. In fact, if the youth are creative enough they
may see an opportunity to start their.own business; but m a better; and smarter way. To be able to
start a small business they need to have the appropriate encouragement, environment and support

structures.

4.3 THE RELATIONSHIP BETWEEN ECONOMIC AWARENESS AND

ENTREPRENEURSHIP

It is evident that the economic and education policies of the previous regime contributed to the
lack of economic understanding and apathy towards entrepreneurship amongst the youth in SA.
The author is of the opinion that the pupils’ lack of economic awareness is due to the fact that the
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majority of the people were disenfranchised and not integrated into the mainstream economy of
the country. The majority of the people also did not have adequate education to inform them
proper]g'/ about economic issues. The apathy towards entrepreneurship amongst the youth is also
due to‘tﬁe historical factors of the country. In the past ‘Black’ entrepreneurs were regarded as
collaborators of the State because in most instances they were the people who occupied the
premises that were owned by the State. Therefore SA now has to promote the concepts of

economic awareness and entrepreneurship in order to develop the country’s economy.

The fundamental health of a complex enterprise economy relies upon entrepreneurial activity.

Entrepreneurship is thus a critical source of employment creation, innovation, ongoing efficiency
improvements, value adding and economic growth within-an economy. The small business sector
within SA accounts for 91% of all businesses employing 2,6 million persons of our total workforce

of 15,2 million people (Visser, 1995:2).

Government aﬁd policy makers in SA have given attention to the vital contribution made by small
businesses in promoting employment growth and creating wealth in the country. Although there is
recognition of the valuable contribution of small businesses to creating jobs, the same recognition
is not reflected in the policies of many service providers in this sector. The banks for example, are
still not ready to provide finance to the operators of small businesses without collateral which was

difficult to accumulate under the old regime.

In addition to the above, the community’s attitudes to small enterprises are, on the whole,

ambivalent because of their perceptions of small businesses. Those ambivalent attitudes to small
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business need to be countered by the positive and potentially vital role that éntrepreneurship plays

within small, micro, medium and large enterprises in creating jobs and improving living standards.

Furthermore, the same recognition is yet to be fully reflected in our education policies and
curriculum. The old school curricula, syllabi and communities did not support or nurture an
entrepreneurial culture as reflected throughout thig thesis. The educational system, thus must
respond to the requirements of the marketplace and society necessitating a focus on the
development of a more extensive cuhiculum in entrepreneurial education at all levels from primary

schools through to universities.

If one believes that entrepreneurs are not born, then entrepreneurship needs to be taught (Sexton
and Bowman-Upton, 1987). This can be achieved through a lifetime of experiences and learning
underpinned by an education system providing a vehicle for promoting entrepreneurial awareness
and activity. Education for our future needs should focus on creating an enterprising youth and
should start educating the youth from primary. school level. Kelmar and Fernald (1995) rightfully
argue that few pupils recognise the high likelihood that at some time during their lives they may
either own and manage a small business or be directly or indirectly involved with one through
employment. This probability is on the increase in this country due to the downsizing of large
corporations and the shedding of a large number of employees. The downsizing of organisations
is due to the need for the organisations to be managed more efficiently and to be more flexible in
the face of an increasing competitive and dynamic global business environment, given the fact that

SA is now part of the global family.
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One of the first and perhaps, one of the greatest challenges confronting educationists and trainers
is the recognition of the critical importance of entrepreneurship education at all levels and
convincing education policy makers, the institutions in which they teach, other teachers with
whom they work and the community at large that entrepreneurship should be viewed as a career
just like a doctor or a lawyer. Career paths need to be designed with the development of entire
programmes in entrepreneurship studies and small business management and not just the
occasional course containing some elements and concepts of small business management and

entrepreneurship.

Furthermore, if the economy is to expand its production of more enterprising youth, it is
imperative that all pupils within the-school system should be-provided with at least a basic
education in free enterprise and made aware of entrepreneurship and small business ownership as a
potential and attractive career choice. The importance of developing an “enterprise culture” in SA
cannot be over-emphasised. Over the last few years, the economic.growth of the country has

depended to some extent on the growth of small businesses.
4.4 THE APARTHEID ECONOMIC DEVELOPMENT POLICY

The lack of economic understanding amongst the majority of South Africans can be ascribed to
the apartheid policies that were practised in the past. People were favoured economically in terms
of the unique differences based on factors such as race, culture, economics. 1In short, the ‘Whites’
were favoured above the other racial groups in SA. This situation brought about a disrespect and
a lack of understanding amongst the different racial groups, in the sense that some people believed
and still believe that they are superior to others. This situation was reinforced by the apartheid
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policy, from Verwoerdian apartheid to the Tricameral Constitution and the Homeland

Governments, which was designed to perpetuate the dominant position of ‘Whites’.

The fact that ‘Black’ South Afficans far outnumber ‘Whites’ was instrumental in developing and
sustaining the Government Policy of removing South African citizenship from ‘Africans’ through
the homeland Policy (Mc Carthy, 1990:43). Over time this dream has somewhat materialised into
political substance with four homelands accepting de jure, but internationally unrecognised
political independence. From a conventional economist's point of view, these political manoeuvres
appeared irrational because they sought to carve separate political entities from an economically

integrated region.

Due to these apartheid policies and.its consequences, it is widely recognised that the Gross
Domestic Product (GDP) of SA has progressively lost its growth since the middle of the 1970s
and hence a declining economy resulting in growing unemployment. Moreover, the number of
people who failed to find work in the system grew far more rapidly then the whole population.

Income distribution suffered severely as a result. The reasons for this decline in economic

performances were not difficult to identify (Mc Carthy, 1990:43).

To some extent the decline was due to the mismanagement of the economy and as a result of the
nature of the Government policies in the political, social and economic fields. It was also partly
due to the international trade sanctions and boycotts imposed on SA as a result of the apartheid
policies of the Government. Some of the stagnation may also have risen from elements in the
behaviour of South Afican themselves, including the shortcomings in their ‘entrepreneurial
endeavours’ to the barriers they faced.
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4.4.1 How the apartheid Economic System was established

The apa:rtheid economic system was established by the discovery of diamonds and gold in the
second half of the nineteenth century which gave SA economic hope. It was the location and
inaccessibility of these resources which heralded the beginning of economic development (Abedian
and Standish, 1992:1). The nature of the gold deposits required heavy equipment and this led to
the establishment of a number of processes, such as rail systems, electricity and other related

systems to mine the minerals.

While gold still remains the single most important product in the South African economy, there
have been a number of changes since the fall-in the gold price:-. The long boom in gold mining
reached an end in the early 1980s. The gold industry was in a crisis due to the falling price of gold

(Abedian and Standish, 1992:1).

For the manufacturing sector it was. a political victory which brought about a réplacement of the
laissez-faire economic philosophy of the South African Government. This brought about the
promotion of manufacturing, but is still not enough. According to Abedian and Standish (1992),
the Government got involved in the manufacturing sector as well establishing a number of
industrial enterprises such as Iscor and Armscor. The Government has had an all-pervasive
influence on manufacturing and on the economy generally through a multiplicity of legislation and
regulation. The author is of the opinién that these factors were and $till are barriers for
entrepreneurs to start their own manufacturing plants and hence the growth of the economic

welfare of the society.
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4.5 THE NEED FOR ECONOMIC GROWTH

The case for economic growth in SA is easily stated. This need for strong economic growth is
evident in the population growth rate which is 2,7 per cent for the country as a whole, at 3,9
percent in the urban areas, at 3,8 per cent in the economically active age group of the population
and at 4,4 per cent in the age group requiring primary and secondary education (Lombard and
Vosloo, 1994: 4-6). The growth rate of the economy can provide income to finance the
sociocultural, the infrastructural and other services required for human development and poverty
alleviation of the majority of South Africans. According to Lombard and Vosloo (1994) sustained
human development is possible only if there is sustainable level of economic development, and in

terms of the normal principles of public finance and acceptable level of taxable income.

The socio-economic problems of SA are so severe that it would be impossible to overcome these
problems by meaﬁs of a pure economic recovery in the monetary sense. The old institutional
economic systems are still intact and these must be transformed. The economic system must be
changed so that all people can have equal access to opportunities they never had before, for
instance the schooling system in this country. As the walls separating people in economic affairs
crumble in tandem with the collapse of the old political dispensation, the Government and the
people of SA will have to face the issue of economic growth from a completely new point of view.
They will have to address economic growth together with social reconstruction. The process of
social reconstruction is part of the Government’s new Macro Economic Strategy-which is further

discussed in this Chapter (see 4.5.1).
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A total paradigm shift is required, not only for understanding the process of economic growth but
also with regard to the nature of economic policy in the political economy of the new SA. It is
therefor;e important to know what the issues are which will stimulate economic growth and how
best all communities can participate and benefit from this growth. This new paradigm shift is
necessary for the socio-economic growth and stability of all people in the country as articulated in
the new Macro Economic Strategy for SA (Department of Finance, 1996). If the paradigm shift
does not take place, the masses will not be economically empowered which is vital for the
upgrading of human standards in SA. Above all, development cannot taken place without

economic growth and vice versa.

In order to facilitate the process of .a-paradigm shift towards a social reconstruction the school
curriculum plays a critical role. The curriculum as a social- reconstructionist orientation can
develop levels of critical consciousness so that pupils become aware of the kinds of social ills that
exist in society and become motivated to learn how to alleviate them (Eisner, 1985:76). To
-illustrate an example, pupils can be; made aware of levels of unemployment and poverty in the
country. Entrepreneurship is a means of alleviating these problems and as a consequence positive

attitudes towards entrepreneurship will hopefully be developed.

4.5.1 The new Macro Economic Strategy for South Africa - Growth for All

The democratic Government of SA has erhbarked on a great national project: to eradicate poverty
whilst remaining true to the ideals of freedom and democracy. The Government wants to become

the first African country to play a leading role in the global economic society and it wants to be the
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economic engine that pulls Africa into a prosperous and exciting future (Department of Finance,

1996:3).

The growth strategy to be implemented by Government supporting every step on the path to
growth consists of five pillars as illustrated in Diagram 2 (see p.152). Each of these pillars is
essential to boost the savings, investment in plant and people and efficiency that lead to growth.
According to the South Affican Foundation (1996:7-8) the five pillars which supports the Macro

Economic Strategy are as follows:

e A solid legal framework that is effective with secure property rights and a police force and
criminal justice system that keeps crife at- manageablelevels- To date this has been difficult to
implement due to the lack of funds, expertise and human resources to address the problems
associated with crime. Crime on the other hand is escalating due to the unemployment which

is associated with the economic situation of the country.

e A sound Macro Economic Policy that entails low inflation, control over the money supply, low
fiscal deficits and positive real interest rates. A well-managed currency about finance costs,
along with lower real interest rates, stimulate domestic rates and make investment more
attractive. It has been difficult to convince foreigners to invest in this country due to the
problems associated with labour e.g. low skills, unproductivity and the high demands of trade

unions.
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An efficient Government that will encourage lower but more efficient Government spending
and taxes, with an emphasis on investing in people through education and health. The
GO\;emment is the primary agent in developing human capital of the people, no matter how
modest their circumstances.  The new Govemmer;t has been recognised as being an
inexperienced one who has inherited a huge amounts of problems and debts from the previous
regime. This has been a daunting and challenging task for the new Government who seems
not to be able to surmount the problems associated with the healthcare and education systems
in the country. Most of the teaching hospitals are facing closure due to a lack of resources

and staff.

Competitive markets that will encourage market competition-and private ownership, as well as
more flexible labour markets. Competition is essential to encourage the efficient use of
resources and entrepreneurial activities, In the absence of a more flexible labour market,
massive unemployment will continue. _South Affica appears to be a country that lacks the
drive to compete probably due to their jisolation and also the monopolies of the large
companies. It will take some time to stirﬁulate competition and innovation amongst the

entrepreneurs .

An outward orientation that will create an enabling environment for exports and competition
from abroad, including lower trade barriers, a focus on export markets, particularly non-
traditional markets, and an appropriately-valued currency. These will increase fixed
investment because goods will be competitively priced, and push our firms and workers to the

global frontier of efficiency. This is slowly taking place due to the reformation of the trade
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policies and incentive schemes introduced by the new Government. On the other the SA
businesses are unhappy about the foreign products coming into the country at cheaper prices.

Their argument is that there businesses are beginning to suffer as a result of the competition.

These pillars aim to provide an effective legal system with secure property rights and a police force
and criminal justice system that keeps crime at manageable levels. The pillars also aim to seek
ways to lower and maintain low inflation rates, to have control over the money supply, low fiscal
deficits and positive real interest rates. In order to make these two pillars a reality the Government
realises that they should operate more efficiently. The spending and taxes should be cut and the
Government should emphasise developing human resources through education and upgrading

human social conditions (South African Foundation, 1996:7).

The above framework is, however, slowly being implemented there are still a number of

bottlenecks that are causing the delays.
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Diagram 2:
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The pillars further maintain that the Government is the primary agent in building up the human
capital of the people, no matter how modest their circumstances. If the basic human needs of a
society are addressed stability will follow. These factors are necessary for social reconstruction in

order to grow the economy.

In order to have stability, economic growth is critical and vice versa. To stimulate economic
growth competitive markets are necessary. The new strategy will encourage competitive market
and private ownership, as well as more flexible labour markets. Competition is essential to

encourage entrepreneurship, innovation and the efficient use of resources and to create jobs.

Finally, according to the South African Foundation (1996) the strategy envisages an environment
appropriate for exports and competition from abroad, including lower trade barriers, a focus on
export markets (particularly non-traditional exports) and an appropriately valued currency. These
will increase fixed investment because goods will be competitively priced and will push our firms

and workers to the international frontier, of efficiency.

These five pillars fit together, otherwise the edifice will not stand. Each pillar consists of a number
of policies. Some of their components are already being implemented by Government and are
shown in the shaded blocks in Diagram 2. The other components - indicated by white blocks -
need urgent and serious attention. In some of these (e.g. fiscal rectitude) the Government has
already made progress which will not succeed if it is not driven further (Department of Finance,
1996:8). It is therefore up to the stakeholders to support the State to continue with the
impleméntation of these components, particularly the fiscal rectitude. The stakeholders should pay
their taxes due as an example.

153



~ From this strategy it is clear that the Government is determined to create an environment which
will be conducive to growth for all of its people. The emphasis is on growth, stability, health,
educatk;n, competition, liberal trade (entrepreneurship) and hence a fair system within which all its
people can prosper. Furthermore, the strategy is entirely consistent with the current international
economic consensus. Its proposals highlight the priority on raising investment levels essential to
the attainment of higher growth and more rapid job creation. It encourages competition, which
. means that the Government or a few selected companies will no longer dominate the economy of
the country. There will be place for all to participate in the economy of SA. It is also clear that

the Government needs partners to implement the policies.

However, to date, implementation has been slow and-people-on the ground have been getting
impatient with the delivery mechanisms. — The people without homes are waiting for their
promised houses, land reform is very slow and unemployment is rising. Schools are in crisis,
teachers are boycotting over their resources and conditions of employment. Hospitals are closing
down. The majority of the labour force is waiting to, be trained and also for better job
| opportunities. Conditions are slowly changing, if at all, for the masses they are waiting for their
basic needs to be addressed. It has become evident that the Government cannot deliver all these

needs at once and on its own, they have admitted it.

4.6 ECONOMICS AS A SCHOOL SUBJECT TO UNDERPIN THE OLD

POLITICAL SYSTEM

The economic policy of the traditional ruling party was partially the reason for the decline in the
economic growth of SA because it was grossly unjust. It favoured one racial group, namely the
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Soon after coming to power the Nationalists began to restructure
education according to the principles of Christian Nationalism (see
"~ Appendix 3 for outline of CNE policy).

The education policy as described above only catered for ‘White Afrikaner’ and did not consider
the other cultural groups at all. For example, Jewish, Hindi, Muslim or any other traditional
Afiican cultures had to accept the teaching that were offered to them, whether it was contrary to
their values or not. They could not even question the teachings, as it was against the laws of the

country. This applied to both teachers and pupils.

The education policy has since undergone scrutiny by a selected few individuals and still did not
include all the relevant stakeholders in the education sector.- This policy is still undergoing scrutiny
by the new political and educational groups and is-facing criticism from teachers and other
educationists. Until such time that the entire policy of CNE is replaced it remains the comerstone

of education, the syllabus, textbooks and the examinations.

The economics which was taught coincided with the viewpoint of the ruling Afrikaner elite and it
was not accidental as mentioned above. It was carefully planned to fit in with the economic
philosophy of the old regime. The interpretation of the syllabus is one which was based on a
mixture of aspects of capitalism and economic aspects of the apartheid policy. For example,
homeland policy was integrated with decentralisation and justified on those economic grounds
whilst the role of the ‘Black’ ‘peoples in the historical development of the economy was ignored

and the perspective was almost entirely eurocentric.
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The core syllabus for education was formed on the basis of the economic policy of SA. The same
could be said for the economics syllabus for the senior secondary schools. Economics as a school
subject was only for senior secondary standards (8-10). Economics was and is still not offered in
the junior secondary phase. Students who wished to take up economics as a subject in senior
secondary phase had to drop one subject. Teachers had to explain to pupils in standard seven that
they had to give up an existing subject such geography for example, about which they had some

knowledge and experience to take up economics as a new subject in standards eight, nine and ten

(Long, 1992:4).

The present syllabus was introduced in standard eight in 1983 and progressively in standards nine
and ten in the following two years.-A-new-House of Assembly, Department of Education and
Culture (DEC) syllabus with minor-changes was introduced in standard eight in 1992 and

standards nine and ten during 1993 and 1994 respectively. The syllabi were divided into the

following sections:

a The field of study of the subject economics;

b. General objectives in the teaching of economics; .
c. Particular objectives of economics;

d. The scope and nature of the subject matter;

e. Approach;
f Examination; and

g An outline of syllabus content.
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any conscious effort to achieve them either in daily teaching or in assessment procedures adopted.
The objectives also propagated the apartheid economic system irrespective of whether the
teachers‘ and pupils agreed with it or not. In a way it was a means of indoctrination and forcing

people to accept the economic system of the country.

49 PARTICULAR OBJECTIVES OF THE TRADITIONAL ECONOMICS

SYLLABUS

The particular objectives of the DEC syllabi for economics introduced in 1992 were partly
integrated with the general objectives but addressed the more specific aims of economics teaching.
These objectives were to provide insight-into-the national-economy of SA and to promote an
understanding of the basic economic problems of the country. It should encourage people to seek
solutions to the economics problems. | It should promote an understanding that will lead to the
acquisition of a good basic knowledge and understanding of the economic principles attached to
local, national and international economic problems to _enable the pupil as a future producer,

consumer and citizen to take economically based decisions.

Furthermore the syllabi should enable pupils t.o be analytical in their approaches in respect of
economic problems and personal matters. The syllabi should also make the pupils aware of the
interrelationship and interdependence of the different sectors of the economic realities as a whole.

For example, it is important for the pupils to know about the relatidriéhip and interdependence

between entrepreneurship and economics. For full details of the objectives (see Appendix 4).
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These objectives should be seen together with the section on the scope and nature of the subject
matter as well as the approach which needs to be adopted towards the teaching of economics.

The obj‘ectives in general call for understan'ding of the deep structure of economic content and not
merely the memorisation of surface material. The intention is that pupils will be able to
understand, identify with and be able to apply economic theory to the real world. This will be
evidént in their ability to understand and interpret current events and data. This implies the use of
a wide source of reference material and not merely the particular approved textbook chosen by the
school. But the way in which it was taught caused the pupils not to understand the structure of

the economic system, as well as the definition of economics as a human science.

Understanding the deep structure of economics is not enough te.instil an economic awareness in
pupils. The objectives of teaching economics are to make pupils aware of the critical importance

of economics in the daily lives of all and the relevance thereof for the good of all mankind.

The objectives as outlined above will have to be revised. - They. are not relevant for underpinning
the transformation of the South African economy. They do not focus on developing competencies
that will enable pupils to play a vital role in the process of developing the human potential in order
to contribute to the growth of the economy. These objectives also do not focus on creating an
entrepreneurial culture given the fact that the interrelationship between entrepreneurship and the
economics is so strong and vital for the stimulation of economic growth. They do not emphasise
understanding societies aﬁd their behaviours and how and who should supply their wants and
needs. After all the essence of economics is the supply of demands of which understanding human
behaviour is the basis. The objectives also do not focus on the understanding of the
interrelationship between economics and politics, although it underpins a political system.
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know how to apply these theories. In addition the teacher also had to differentiate between higher

and standard grades according to the following criteria:
a. Presentation ... must link up with the stage of development, maturity, and ability of the pupil.
b. The relation between the descriptive and analytic-theoretic subject matter.

c. The relation between and correlation with other economic sciences in particular and the

other social sciences in general.

d. To link the world and experience of the child to utilise fully the valuable potential
contribution of the childhood ‘experiences - in this way learning becomes an adventure for
the child, either through actual or imaginary experiences, e.g. a difference in the degree of

difficulty of examples, models, case studies and graphic presentations.
e Problem-solution assignments must be adapted to the maturity and ability of the pupil:
higher grade - more theoretically based

standard grade - more practically based

f A study in broad outline is in respect of both grades more or less the same, but an intensive

study in respect of certain aspects, especially theory, is required in the higher grade.
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argued that it is difficult for the teachers to implement these guidelines in the current situation at

schools which is a result of the historical factors.
4.11 THE TRADITIONAL APPROACH

The architects of the current syllabus state that the subject must not be approached as a purely
abstract subject. It is academically unsound, they argue, to merely memorise the definitions and
laws. Economics is regarded as being relevant to everyday life and therefore topical which makes

it is possible to link the theory with the practicalities of life.

This experiential approach in principle-is-correct, however,it-is-not easy to practice in schools.
One can ask the question why not? If we look at the situation in the schools, we find that for the
teacher’s background, skills, knowledge, resources and the ¢lassroom situation make it difficult to
apply this approach in full. The teachers are also not used to this method of teaching due to their
own learning methods and will have to learn to be.comfortable and competent in applying the
lexperiential method. They also do not have the necessary resources to simulate a market or

manufacturing scene in order to illustrate how an enterprise or manufacturing takes place.

It is known that people learn best by doing. It is thus recommended that the subject should be
introduced to children linking the subject to their world. The subject should be introduced with
basic cbncepts and then applied to the particular circumstances. Forv Aexainple, they should be
taught the principles of selling and then actually be given an assignment to sell something applying
the principles to judge for themselves how it works. The approach of the subject is to move from
the general to the particular. The subject should also make the pupils aware of the environment
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Table 12:

The traditional standard eight to ten economics syllabus

_Syllabus

Section

Descriptive

Economics

Economic

History

Monetary

Economics

Micro-

Economics

Macro

Economics

STANDARD
EIGHT

Introduction and Basic

Concepts

Economic Systems and

Stages of Development

Development of the SA

Economics

Monetary Economics

STANDARD NINE

Demand and

consumption

Markets and Price

Formation

Production of Economic
Goods and Services

Monetary Economics

STANDARD TEN

Subject and Scope of

Economics

Remuneration of the

Factors of Production

The State

National Income

Present Economic

Structure of SA

International Economics

(Source: Long, 1992:14)
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The titles on the left side of the table (std 8 to 10 syllabus) represent the major section titles of the
syllabus whilst those across the top indicate the different aspects and fields of the subjects of
economics. These divisions do not cover all aspects of the subject but serve to identify the major

ones which are dealt with in the syllabus.

It is not a simple task to analyse economics on such a basis as some sections cover a number of
fields. For instance, the division of Micro- and Macro-economics is in itself open to criticism.
Lipsey (1975:455) writes: | “There is no clear-cut dividing line between macro- and micro
economics... . The division... is not a matter of right and wrong but rather a matter of

convenience”.

In standard eight the introductory section could appropriately be regarded under the heading
introduction to economies' but this section by its nature covers a wide number of areas. The main
thrust of this standard is really that of economic history which is also mainly descriptive. The

emphasis is more on content and the learning of facts (Long, 1992:15).

In standard nine the emphasis of the syllabus is on Micro-economics. The major portion concerns
the allocation of resources and the formation of price and not the flow of income. The market is

therefore the main thrust of this syllabus (Long, 1992:15).

In standard ten the syllabus is largely that of macro-economics and to a lesser extent descriptive
economics aithough the ‘subject and scope of economics’ could be seen as ‘introduction to
economics’, and ‘the State’ could regarded as mainly ‘public finance’. Much of the syllabus is
content bound and descriptive in nature and deals mainly with surface information (Long,
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1992:15). The concept of entrepreneurship was not even mentioned, neither the inter-relationship

between economics and entrepreneurship.

The main approach of the syllabus is that of positive economics, where economics is regarded as a
science and, therefore, governed by a number of laws. Statements about issues (in terms of the
models and theories presented) are regarded as fact and not contested on the basis of moral or
other judgements. In terms of the syllabus this allows for capitalist and apartheid thinking to be

presented as the truth and other alternatives being ignored.

In the case of teaching the capitalist system, the syllabus was drawn on the conservative market-
based economics teaching which is common in-the economics-education of the west. Texts by
authors such as Lipsey (1975), Heilbronner (1972) and others-are common reference works for
teachers as these were used in their own training. Teachers were taught that what was happening
in the country at the time was normal and factual. The authors of textbooks also propagated the
Nationalist Party’s policies and values. These “fictitious” facts were used to indoctrinate student

teachers. Long (1992) supports the above and states that:

The apartheid-based economic thinking of the nationalist ruling elite was regarded
as fact. For example, the homeland policy was regarded as economically normal
and part of a healthy decentralisation programme. This in fact was proven to be a
myth, in that the homelands policy failed and was abolished and the homelands
are now once again integrated into the South African political system. The
syllabus is euro-centric and virtually ignored the fact that SA is part of Affica.
The pupil is taught not to question this thinking and was led to accept it unless the
teacher made an effort to counter this approach (Long 1992:15).

As a result of the economics syllabus some of the pupils saw apartheid economics as normal and

identified with conservative capitalist thinking. Their brief encounter with economics led them to

171




interpret economic events in the light of capitalism. Their knowledge of alternative systems, such
as socialism, was inadequate and mainly negative as its inclusion in the syllabus content was
negligibie. The pupils therefore still do not have the privilege of studying different economic
theories unless a teacher with different values introduced it to them. Teachers were themselves
not exposed to the different theories, due to their own education. Economics was always a
dreaded subject in that it was always believed to be difficult and was not taught as a human science
subject. It was therefore avoided by many at tertiary level as well. This partially explains the lack

of economic awareness amongst individuals in SA.
" 4.13.1 The traditional concept of curriculum in South Africa

Just like entrepreneurship, curriculum has_ many definitions and has been conceptualised on a
number of levels. In a narrow sense, the definition is confined to the content material for learning.
In a broader sense, its conceptual understanding includes a range of complexities operative on the
learning environinent, such as the values and cultures that people have intemnalised. Some
definitions of the curriculum as practised by the old South Afrnican education system are as outlined

below:

The concept curriculum development in the case of SA was an integral component of the
symbiotic relationship between knowledge and control of those who were in power (Bam,

1993:80).
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Kelly (1985:26) maintains that the curriculum encompasses all the learning that goes on in the
school and all dimensions of the educational process. It is viewed as the entire programme of the

work in school, the essential means of education.

Barrow (1980:3) is of the opinion that curriculum should be understood to be ‘the presented
content for study’, in other words curriculum is concerned only with the subject content and not

2
the process.

According to NEPI (1992) the South African school curriculum was central to the education
process. It could broadly be defined as teaching and learning activities and experiences which
were provided by schools. Moreover, the definition-included the aims and objectives of the
education system as well as the selection and content to be taught, how it was arranged into

subjects and what skills and processes were included.

The definitions outlined above describe. the curriculum as it was practised by the old education
system in SA. The curriculum was a blueprint and product-based and was not open for
questioning, in other words it was driven from the top and implemented without input from the

bottom.

The new curriculum for democratic SA has to replace the old unjust curriculum in order to
eradicate the injustices, inferior quality education and the control of the curriculum by dominant
minority which has disempowered the masses in the country. The new curriculum should address
these injustices bearing in mind the needs of the different societies and the country. Some
definitions of the curriculum relevant for the new SA are outlined below:
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The curriculum is seen by Stenhouse (1975:4) “as an attempt to convey the essential principles and
features of an educational proposal in such a form that it is open to critical scrutiny and capable of

effective translation into practice”.

According to Apple (1979) curriculum is not only about content, it should be about intention and
about process. He further maintains that curriculum is an “educative environment in which
students dwell”. Curriculum should be experienced by pupils and teachers in the teaching and

learning setting.

The definitions of Stenhouse (1975) and Apple (1979) are process-based and are what SA wants
for its people. The curricula for democratic SA need to be process-based and should be concerned
with the needs of the people. People have different personalitics and the curriculum should allow
for flexibility and should not be a technical approach which is prescriptive and rigid. The
curriculum approach should ensure that the individual is holistically developed, address the needs
of the community, understands what was taught, and apply, the knowledge and skills that are
applicable to any situation, including in the workplace. The new curriculum should be a guide and
a process which is open to continuous adaptation and evaluation of all processes involved in
implementing the curricula. The new curriculum should also be open to critical questioning and
input from all the stakeholders. Above all, the curriculum should develop individuals in such a
manner that they can become aware of their own needs and the needs of society as a whole. It

should motivate them to learn how to address their own needs that the needs of society.

Furthermore, Eisner (1985:62-66) suggests 5 orientations to the curriculum of which 3 could be
useful for the South African curriculum. These orientations state that the curriculum should

174




develop the cognitive processes of the pupils. It should help the children to learn how to leamn and
provide thém “with opportunities to use and strengthen the variety of intellectual faculties they
have. 'i‘he curriculum should emphasise personal relevance and maintains that it is the school’s
responsibility to develop programmes that emphasise the primacy of personal meaning. It should
encourage interaction between pupils and teachers and should allow them to participate in the

development of the curriculum.

In addition a social reconstruction and adaptation as an orientation to the curriculum is also
emphasised by Eisner (1985:66). He states that curriculum should be designed to serve the
interest of the communities. The mission should be to locate the social needs, or at least be
sensitive to those needs, and to provide the kinds of programmes that are relevant for meeting the

needs. For example, in SA some of the needs are to alleviate poverty and to provide jobs.

Because it is recognised that entrepreneurship is a vehicle to address both needs, the school is
regarded as an agency through which more entrepreneurs can be provided. The new curriculum
should therefore make provision to teach entrepreneurship. According té Eisner (1985) thisis a
general example of the forces of social adaptation and reconstruction to shape the priorities of the

new curricula for SA.
4.13.2 Shortcomings in the aims of the traditional South African curriculum

When we think about a curriculum it is often thought about as a programme with contents that
must be passed on to the pupils. However, curriculum should be considered to be more than just
content. It is about the intention and the processes as indicated earlier in this thesis (see p.183). It
should further be asked for example, what are the purposes of the curriculum, what methods are to
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In view of the shortcoming in the aims of the traditional curriculum the majority of South African
pupils who enter the job market do not have the appropriate skills nor the knowledge required for
work of: further training. This situation is further exacerbated by the fact that many teachers are
also victims of rote learning and therefore it perpetuates a vicious circle of under-development.

They lack teaching, learning and critical understanding, application and evaluation of knowledge
and skills. The curriculum also did not allow them to reflect on their teachings and the outcomes
thereof, therefore they could never adjust and adapt the curriculum in order for it to be appropriate
and effective. The school curricula and teaching and learming methods were of such a nature that
most teachers could not develop the skills and knowledge of the pupils that were required for

skilled jobs.

The situation as described above is often the scenario of colonial powers that acquired colonies as
captive markets for their own industrial products to use their abundant unskilled and semi-skilled
manpower and natural resources (Rautenbach, 1992:358). This was the strategy adopted by the
South African apartheid regime to 'keep‘the majority of the people captive for their labour system.

In order for the new SA to address this situation of unskilled and semi-skilled labourers, the

government will have to develop appropriate and creative new curricula.
4.14 THE TRADITIONAL TEXT BOOKS

The‘ role of textbooks is powerful. The architects of the syllabi shafed the séme political views
towards education as those who wrote the textbooks. It could be argued that they were one and
the same. Many of the comments and criticisms of the core syllabus are also applicable to the
prescribed textbooks. Since 1974 there has been traditionally only one approved textbook which
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Table 13: Comparison of the two textbooks for the standard eight to ten syllabus

SYLLABUS SECTION SWANEPOEL ET AL LEVIN AND WAIT

STANDARD EIGHT
Introduction and Basic 34% 29%
Concepts

| Economic Systems and Stages of 20% 21%
Development
Development of the SA 23% 19%
Economics
Monetary Economics 23% 31%
STANDARD NINE
Demand and consumption 20% 17%
Markets and Price Formation 19% 22%
Production of Economic 36% 46%
Good and Services
Monetary Economics 25% 15%
STANDARD TEN
Subject and Scope of 8% 7%
Economics
Remuneration of the Factors 12% 15%
of Production
The State 16% 24%
National Income 11% 12%
Present Economic Structure of SA 19% 11%
International Economics 22% 24%
Economic Topics 12% 7%

(Source: Long, 1992:19)
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Pupils’ success in examinations thus became the major objective in order to satisfy pressure for
good resulfs emanating from pupils, parents, the school and others. Pupils were and are still
obsesseci with passing their examinations. Pupils often ended up memorising the textbook and
merely regurgitating it without critical understanding. The major problem with this approach is
that the learning of these so-called facts was then misunderstood as understanding economics as
intended by the syllabus. The rote leaming method ensured that the pupils hardly understood the

material let alone the development of thinking skills.

Subjects like science and mathematics are unpopular because is it difficult to pass examinations in
these subjects relying on the memorisation of facts only. This situation could belascn'bed to the
teaching methods, the teachers’ attitudes; the curriculum-and.the evaluation methods used in
schools. It has also been evident that as-a result of this, a number of matriculants who have tried
to find work neither have the appropriate thinking skills nor the knowledge and skills required for

work or further training.

As a result of the above situation the status quo of the apartheid regime was maintained - to keep
‘Blacks’ out of the economics of the country and remaining somewhat ignorant about
entrepreneurship. It could also be stated that many teachers are in fact, victims themselves of rote
learning. This perpetuates a vicious circle of under-development, where education absorbs scarce
physical and human resources while pulling both human de_velopmént and the econoxﬁy into a

quagmire from which it becomes very difficult to extricate itself.
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4.15 THE NEW APPROACH TO CURRICULUM DESIGN FOR ECONOMICS AS A

SUBJECT TO UNDERPIN THE NEW MACRO ECONOMIC STRATEGY

As mentioned above the traditional curriculum for economics as a subject to be taught in schools is
not appropriate for the new democratic society of SA. It has also been mentioned that the
curriculum was developed with a top-down approach and did not involve the participation of
stakeholders at implementation and receiving levels (teachers and pupils). It now appears that all

these are to be changed.

4.15.1 Designing the new approach

During 1996 the National Education Department started a process to design a new curriculum for
all South African schools. The education departments in the nine provinces each started their own
process. The Western Cape Education Department (WCED) sent letters to all educators,
trainers, learners, parents and everyone. else concemned to . participate in the curriculum

development (WCED, 1996:1).

The WCED (1996) newsletter advertised a ‘New Approach to Lifelong Learning and
Development’ and urgently invited people to participate in the design of the new approach to
learning in SA.  According to the newsletter the steps that will lead to the implementation of the

.new curriculum are:

A DESIGN - the main curriculum elements that need to be designed are:
1. Outcomes and Unit standards
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Essential (basic) outcomes will guide all teachings, training and learning.  Specific
outéomes apply to specialised “subjects” within the broad areas of learning. A learner will
have to acquire a specified number of unit standards, based on specific outcomes, to
achieve a qualification.

2. Guidelines - These will guide the writing of programmes

3. Learning programmes at national, provincial and local levels

4, Teaching, training and learning materials

B. TEACHER AND TRAINER LEARNING AND DEVELOPMENT

1. Participation - teachers and trainers will be involved in the design phases mentioned above.
Thus teacher and trainer development will be integrated within the process of learning

development.

2. Training - despite the ideal of an integrated approach to curriculum design and teacher and
trainer development, many teachers and trainers may still need specific in-service training.
Also, PRESET will be adapted to the new framework for lifelong learning and

developmént.

The steps outlined above appears to be focused on the relevant criteria for developing a new
approach to learnihg and development. Critical inputs need to be given as the process develops
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given the fact that people are invited to participate in the design of the final document. Yet one
finds that people are still complaining that they have not been informed of the new processes

taking place.
4.15.2 The rationale for economics as a subject in the new curriculum

It has been mentioned that Economics should be taught so that people can become aware of the
critical role it plays in their lives and vice versa. A new approach for teaching Economics based on

the learning areas outcomes has been drafted in January 1997.

According the to the Learning Area-Commiittee (1997) the-learning area is fundamental in
preparing all people of SA to understand the importance of reconstruction, development and
economic growth for a sustainable economic future. They state that through this learning, all

learners will be:

e equipped with the knowledge and comprehension of economic skills and competencies that
will enable them to play a vital role in the process of transforming SA’s economic, social,

political, technological, physical and demographic environments; and
e introduced to an understanding of the wealth creation process by equipping them with the

necessary background and knowledge in the different terrains of the economy, such as basic

economics, management and finance (Learning Area Committee, 1997:102).
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The acquired knowledge, skills and attitudes will enable the learners to make a contribution
towards thé improvement of the living conditions of all, human development, equality, conditions
of emplc;yment and fair labour practices and opportunities for all to realise their full potential. The
rationale for the learning area is clearly in line with the objectives of the Macro Economic Policy of

the new Government which in turn underpins ‘Growth for All’.

416 THE IMPORTANANCE OF AN ECONOMIC AWARENESS DISCOURSE IN

THE CURRICULUM

It has been mentioned above that economic awareness is crucial for the individual’s effective
participation in society and contribution-to-the country’s-economic growth. Teaching and
schooling in SA is intended to promote and restructure the social, economic and political system of
the past. Curriculum change is taking place, but is slow to take effect. Schools in SA tended to
promote the views of the dominant order (apartheid) as illustrated in the core syllabus of the

schools. This resulted in authoritarian and transmission teaching.

On the other hand schools were and still are the terrains of struggle for change. This process
provides the impetus for the facilitation of a new educational system reflecting a multicultural
society (De Vries and Smith, 1994:3). How can one be sure of promoting multiculturalism by

means of developing an economic awareness and entrepreneurial skills discourse?

The aim of economic education is to improve our understanding of the

world in which we live. Without this understanding we are frequently confused

and unable to identify, analyse and interpret successfully the economic aspects

inherent in so much about us. The goal reflects our conviction that

comprehension of the economic realities of one's world enhances self-

confidence and self-esteem. Accordingly both intellectual and emotional
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barriers are lowered for the making of rational individual decisions, in the
light of one's values, in both personal and social matters. Economics also
"~ provides frameworks and tools for rational individual discrimination
among social altemnatives, in the light of one's values. Hopefully, better
social decisions will result.
(Horton, R.V. and Weidenaar, D.J. quoted by Henderson, 1989:37).
The statement above clearly indicates what the aims of economic education should be. With this

in mind economics as a subject at school could be the foundation for ‘nation building’ and a better

understanding between communities.

In view of the above reasons for economic awareness and economic preparedness within a
multicultural society, a curriculum which will develop these skills and equip children to face
economic challenges is necessary. De-Vries-and Smith(1994:4) further states that “preparation
for intelligent and informed decisions-towards-the economic-problems and the building of an
economically literate nation necessitates a multicultural approach”. This is partly due to our
ignorance of economics and entrepreneurship that we find ourselves in our current situation

namely, high uhemploymem, a low skilled nation and high illiteracy.

4.17 SUMMARY

Entrepreneurship and economic awareness are regarded as critical factors for the development of
SA’s economy. The traditional economic syllabus was designed and controlled by the dominant
ranority of the old SA and therefore kept the majority out of the mainstream economic activities
of the country. The challenge is to change this to ensure that the objectives of economics as a
school subject should be in line with the objectives of the Macro Economic Policy of a democratic
SA.
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It is only recently that attempts have been made not only to look at the needs of our society
but also td expand entrepreneurial education beyond the traditional confines of business.
This is hecessary to develop positive attitudes towards entrepreneurship as was revealed in
the results of this investigation. It has also been realised at all levels in Government and other
sectors that entrepreneurship education should be part of the new school curriculum in SA.

In this Chapter an attempt is made to assess the following:

@) what shifts are required in the provision and form of entrepreneurial development

programmes and activities in the South African schools; and

(i)  the attitudes of a small sample of pupils in terms of these criteria.

This exploratory study precedes a discussion of the need for curriculum innovation, and other
activities which address a variety of needs currently being addressed by the Education

Department.

5.2  SHIFTS IN ENTREPRENEURIAL DEVELOPMENT

In this thesis the author argues that the responsibilities of the school, the teacher, the family
and the State are closely related to the development of a society. Developing a society takes
place in various forms and methods and are all interlinked. One such form is education and
training. At present SA’s priority area for education and training is developing

entrepreneurial skills as a means of job creation. Some essential components of the design of
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entrepreneurial development programmes ensuring that this responsibility is met are given

below:

1. What we teach and how we teach should bé relevant and appropriate to the needs, not
only of the individual, but also to those of the society. We should start with the
purpose of the efforts of the Education Department to address the needs of all
individuals which include the teacher, the pupil, the community and the country as a
whole. Their needs and requirements would determine, to a large extent, the kinds of
products (curricula) needed, which in turn would determine the methods and materials
and skills required to teach entrepreneurship with a view to develop an entrepreneurial

culture amongst pupils.

2. However, we should not merely respond to past and present societal requirements but

as specialists, prepare teacher educators, teachers and pupils for future changes in
societal conditions and equip them with skills to change past and present practices and
habits. We should recognise and act upon our responsibility to actively shape the
future of a society and not be mere slaves to vested interests and demands of the
State. This issue is particularly pertinent in relation to the skills required to manage

and implement the new school curricula in post-apartheid SA.
The educators of teachers and teachers in a dynamically changing environment are always

caught between habits and cultural traits of the past deeply embedded institutional structures,

"and unpopular but much required changes needed to ensure that the institution becomes and
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remains relevant to society (Human, Human, and Allie, 1994:40) . Thus, we have to prepare

our teachers and pupils for both the present and the future.

Experience across the globe indicates a close relationship between quality éducation and the
elite. This linkage is especially visible in authoritarian regimes which was experienced in SA
over the last few decades. It is however, not absent in democratic societies. We must
therefore be cautious in the new democratic society not to reinforce the practices of the past.

The demand for contextually appropriate syllabus content requires us to teach in an
appropriate, creative and critical way which will impact on the way we expect our pupils to
learn. At present the entrepreneurship and economic awareness philosophies are still being
considered to be officially included in the school syllabus.-The old dominant model based on
teacher driven and examination focused principles are still operative in schools and it is

envisaged that a new model will be phased iin slowly.

The purpose of this study was to investigate and highlight the importance of entrepreneurship
and economic awareness in the syllabus as factors influencing the attitudes or lack thereof
amongst school children towards entrepreneurship. The factors impacting on attitudes such
as the socio-economic environment and the old education system were also investigated. The
study also investigated the new education policy and curriculum reform. It also assessed the
_ attitudes towards entrepreneurship amongst pupils and teachers and what their perceptions

were.
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5.3 THE INVESTIGATION PROCESS

In this .investigation information was gathered from pupils and teachers who attended the
Young Entrepreneurs’ Programme at the Graduate School of Business, University of
Stellenbosch in Bellville during April and June 1995. During these programmes some
essential criteria in entrepreneurial development and the perceptions of a small sample of
pupils and teachers were assessed in terms of these criteria. Very little information exists on
the nature of entrepreneurial development efforts among pupils in SA. The author felt that
even a small and simple study may be useful. It must be said at the outset that this
investigation is an initial attempt and the findings should be treated with caution. At best, this -
investigation offers some general insights-into the status of entrepreneurial development in
South African schools and provides us with a basis to design and execute a larger and more

in-depth investigation and analysis.
5.3.1 The Research Design

An appropriate data gathering instrument had to be developed in order to conduct the
investigation. According to Viladas (1982: 201) there are a number of different methods for
gathering data. Among these are personal and telephonic interviews, questionnaires, focus'
group discussions. Some of the other instruments for collecting dat.a are unstructured

interviews and observation.
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5.3.1.2 The first round of discussions

At the ‘end of January 1995, the Centre for Entrepreneurship, Graduate School of Business,
University of Stellenbosch sent out letters of invitations (see Appendix 7) to all schools in the
Western Cape, inviting school children between the ages of 13-15 years old to attend the
Programme for Young Entrepreneurs’ during the school holidays in April 1995. The programme
was free of charge for the teachers because they had to assist with the facilitation of the group
work and also provide transport for their pupils. The pupils had to pay a fee of

R50-00 which was subsidised by the sponsors of the programme. This fee included lunches,
refreshments, transport costs for site visits and course material and was targeted at pupils who are
already operating small business projects.— One could argue that this disadvantaged the
disadvantaged even further, however, it was not the intention of the organisers. At the time they
were still experimenting with the programme, therefore they targeted thqse who were already
operating small business projects. Teachers were included in this invitation, as it is believed that
they are an important link in the establishment of an entrepreneurial culture amongst pupils at

school.

Only thirty-eight pupils and four teachers attended this 4 day programme. Eighty-five percent of
the pupils who attended the programme were ‘White’ and the rest were ‘Coloured’. There were
no pupils and teachers from ‘African’ schools. The reasons why the programme did not attract
‘Africans’ 6r many ‘Coloureds’ could perhaps be ascribed to the location of the campus, the image

of the University and the programme fee.
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For ethical reasons the researcher informed the teachers and the pupils about the research project
and negotiated with them to participate in this exploratory study. The author participated on this
prograrr;me by presenting some of the lectures, facilitating group work and accompanying the
groups on site visits. The programme was designed to encourage interaction and participation
with a strong emphasis on group work. The pupils and teachers thus had to interact and
participate in discussions in the class and group sessions. The teachers were requested to lead the

group work.

During the sessions the author observed the differences among the children from the different
schools with regard to their understanding and knowledge of entrepreneurship. - The ‘White’
children were more familiar with the-concept of entrepreneurship than the ‘Coloured’ children.
Most of the ‘Coloured’ children knew very little about entrepreneurship and related issues. This
was evident in their interaction in class and group work. It became apparent in discussions that the
reason for this was, the ‘White’ parents had knowledge and experience in business and were also
providing the necessary encouragement. and. back-up. support for their children to run their own
small enterprises, for example, these mothers provided transport and some equipment. In the case
of the ‘Coloured’ children, the parents’ knowledge and experience about business are not as
sophisticated. The encouragement and support back-up for the ‘Coloured’ children are not the
same because most ‘Coloured’ mothers do not have their own cars to provide transport when

needed.

When the author spoke to the teachers, to find out why they attended, it became apparent that
some of them were interested in starting their own little businesses to supplement their income.
They also informed the author that they tried to encourage their colleagues to attend the
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terms of interaction and knowledge (see Appendix 8 for a copy of the second letter of invitation

and course programme for details).
5.3.1.4 The Questionnaire

The questionnaire was developed based on the information gathered from the literature survey and
the discussion groups and dealt with aspects such as biographical information, school location,
hobbies, post-school plans, family background, views on employment and self-employment, views

on entrepreneurship as a concept and as a school subject.

The questionnaires were handed out to all-the pupils-on the-last day of the programme and
collected at the end of the day. The questions were both open-ended and close-ended, thus
providing both quantitative and qualitative data (see Appendix 9 for copy of the

questionnaire).

The information gathered was regarded usable; the results however, were interpreted with caution

and the author was unable to make any statistical inferences from the data.
5.3.1.5 The Telephonic and Personal interviews

To assess the validity of the findings of the survey, short telephonic and personal interviews were
held with a small number of teachers. The interviews were held to gauge their opinion, views and
inputs on the outcomes. The interviews were in the form of structured questions based on the
results of the survey.
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The interviewees were first approached to ask whether they would be willing to be interviewed.
The author explained the aims of the study and the purpose for the interview. They were all very
willing and enthusiastic to participate in the study. It should be noted that their comments were

insightful and very valuable.

5.4 THE SAMPLE

The sample included pupils from secondary schools who responded to invitations sent to their
schools to attend the Young Entrepreneurs’ Programme for pupils held from 29 November to
2 December 1995, at the Centre for Entrepreneurship, at the Graduate School of Business,

University of Stellenbosch (see Appendix 7-for an exariple of the invitation).
The sample was compiled as follows:

Invitations were sent to all secondary,schools in.the Western Cape to attend the programme

mentioned above.

Fifty-seven pupils attended the programme and questionnaires were given to all pupils, but
only 45 (77%) responded. It is not known with certainty whether or not this represented the
pupil population in the Western Cape, but it nevertheless appeared to be an effective way of
drawing a fairly representative sample of pupils from the Western Cape.  The unit of

selection was the pupils who attended the programme.
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The sample included 45 pupils from 15 schools in the Western Cape. The sample reflects a
variety of "schools from different socio-economic areas: Bonteheuwel, Mitchell’s Plain,
Bellvillé, Salt River, Khayelitsha, Langa, Somerset West, Paarl, Knysna, Elsies River,
Ysterplaat and Maitland, and included pupils from all racial groups and both sexes. A
conscious attempt to classify pupils according to race was avoided because SA is a
democratic country, free of racism. The author focused on residential areas and school
locations to gain some idea of the pupils’ backgrounds. Althdugh not fully representative of
the demographics of the country, the sample of the pupils who attended the programme was
almost representative of the population of the province of which the ‘Coloureds’ are in the

majority and the ‘Afiicans’ in the minority as shown below:

Table 14: A profile of the Wesiern Cape population - 1996

RACE TOTAL
Coloured 2 230 000
African ; 890 000
White 935 000

(Source: WESGRO, 1996:19)
5.5 THE FINDINGS

A conscious attempt was made to include all the schools in the Western Cape and to recruit a

diversity of pupils. The number of pupils and the diversity of the pupils, however, do not
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5.5.1 The impact of the socio-economic environment on developing an entrepreneurial

culture

In this document it was argued that the socio-economic environment, particularly the home of

the child, does have an influence on the child’s attitude to many things in life, including

entrepreneurship. It is also argued that the schools and the teachers also play a role in

developing certain attitudes. The study surveyed the location of the schools, school curricula,

the parents’ occupations, the type of businesses owned and operated by the parents and also

other relatives as well as the types of businesses run.

These indicators were felt to be

important to assess the connection between the socio-economic status of the pupils and their

perceptions and attitudes toward entrepreneurship.

Findings in terms of the general indicators of the pupils social backgrounds, schools’ location

and curricula of schools are illustrated inTable 16 below:

Table 16: Locations (areas) of the schools
LOCATION NUMBER =45 PERCENTAGE

Knysna 1 02.2
Bellville 14 31.1
Ysterplaat 1 02.2
Mitchells Plain 1 02.2
Elsies River 5 11.1
Grabouw 7 15.5
Paarl 3 1 06.6
Salt River 5 11.1
Maitland 1 02.2
Somerset West 1 022
Bonteheuwel 6 13.4
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" A majority of the pupils who attended the programme were from the Bellville area followed
by Grabouw, “Bonteheuwel, Elsies River and Salt River and Paarl. The rest each had only one
pupil ea.ch on the programme. Once again it appeared that the image of the University as an
Afrikaans institution as well as the location of the campus could be claimed to be the factors
attracting pupils to the programme. Bonteheuwel, Bellville and Grabouw are all
predominantly Afrikaans speaking communities and close to the venue where the programme
was presented. The author is of the opinion that being Afrikaans speaking has nothing to do
with having an entrepreneurial culture, or the lack of it. It is a matter of convenience in terms

of location and feeling comfortable with the prevailing culture of the institution.

Table 17: Parents’ occupations

OCCUPATION | FATHER’S OCCUPATION | MOTHER'S OCCUPATION

NUMBER = 45 % | NUMBER = 45

%

Professional 9 20.0 4] 08.8
Skilled worker 52 55.5 5 11.1
Semi-skilled 4 08.8 2 04.4
Self-employed, 37 06.6 0 00.0
Unemployed 1 02.2 0 00.0
Pensioner 1 02.2 0 00.0
Disabled ' 1 02.2 0 00.0
Deceased 1 02.2 0 00.0
Housewife 0 00.0 19 42.2
No response 0 0.00 10 222
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document, the Government is trying to encourage manufacturing and innovation. The
findings also showed that the majority of the pupils who attended this programme had no
relative; in business. The author assumed that those children with relatives or parents who
were running businesses did not attend the programme because they might have regarded it as

unnecessary because they already acquired insight into entrepreneurship.

5.5.2 Pupils’ activities and post school plans

Pupils were asked what their hobbies were, what their post schools plans were, and whether

they would like to start a business someday.

Table 19: Pupils’ hobbies

HOBBIES NUMBER = 45 PERCENTAGE
Sports and outdoor activities 15 33
Reading | 9 19
Arts, crafts and writing 7 15
Music (listening and playing instruments) 5 11
Computers 4 09
Collecting items 4 09
Baking 1 02

Sports and outdoor activities were on top of the list of hobbies, followed by reading, arts and
crafts, music, computers, collecting things and baking. It is interesting to note that only one
respondent liked baking given the fact that two thirds of the respondents were female. It

would appear that sports are very popular in this country. The author believes that pupils
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love sports because SA is a sports crazy nation. It is a comforting option. These days there
are also lots of glamour attached to sports idols and it is also a lucrative career. A further
positivé factor is the kind of promotion sport is getting in this country. Furthermore, very
" many schools have a rich tradition of sports. This type of promotion should be considered to

promote entrepreneurship.

Table 20: Number of pupils running small businesses

RESPONSE NUMBER=45 PERCENTAGE
Yes 9 - 20
No 36 90

Twenty percent of the respondents were already-running their own enterprises and this was a
positive indication. Although only twenty per cent of the pupils were running their own
businesses, the vast majority indicated that they would-someday like to start their own
businesses. The study did not probe why they were runnigg small businesses, however a

number of assumptions could be made. According to O’Neill and van den Berg (1991) apart

~N
-~

from the pupils’ background, the culture of the environment, the education system, there are a

vast number of factors that tend to motivate the starting of a business decision. Some of the

most important factors tend to be:

e the need for achievement;
e the need for personal independence;
e potential financial rewards; and

e interest in the field.
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and stationery). In order to sell these items they had to appeal to the needs and moods of the
customers.” One can thus assume that these pupils had a high motivation and some sort of

support from their environment in order to develop these products.

Motivation is regarded as one of the main attributes of an entrepreneur as indicated earlier in
this thesis. Ways must thus be found to stimulate creativity, innovation and a high need for
achievement among school children in addition creating an entrepreneurial culture which will

stimulate innovation and manufacturing.

Table 22: The pupils’ post school plans

POST SCHOOL PLANS NUMBER = 45 PERCENTAGE
Planning further education 30 67
Want to start a business 4 09
Want to work 8 16
Uncertain 1 02
No Response 2 04

As far as the post-school plans were concerned, the majority of the pupils wanted to continue
their education followed by a small percentage who wanted to find employment straight after
leaving school, followed by those who wanted to start working followed by those who
wanted to start their own businesses. It is interesting'to see that the majority of pupils still
wanted to go into higher education, despite the fact that job oppbrtunitiés in the formal sector
are very poor. There was only one person who was uncertain and two who did not respond

to this question.
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“Because job opportunities are scarce, they need to start their own businesses”.

“It is a way to prepare people for the business world”.

The overall feeling was that it would be beneficial to all in terms of the current economic
status in the country and also to give them insight into how a business is being run and
managed, thus preparing them for the future. The comments also reflected a keen realisation
of the need for a spirit of entrepreneurship to be fostered. However,v it must be stated here
that entrepreneurship is not only about starting a business, but it is also about developing
certain personal attributes in order to be entrepreneurial. Some of these attributes are

creativity and perseverance.

Table 26: Schools involved in special entrepreneurship programmes

RESPONSE NUMBER PERCENTAGE
Yes 18 38
No | 21 47
Occasionally 6 14

Forty-seven percent of the respondents said that their schools were not involved in
entrepreneurial programmes. Thirty-eight percent said that their schools were involved in
gnirepreneurial programmes ana fourteen percent said that their schools were occasionally
involved. Students commented that they found it useful in the sense that it helped them with

a career choice and also an alternative to finding a job. It also provided them with the
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experience to run and manage a business. It is somewhat encouraging to see that more than

fifty percent of the schools were already involved in some form of entrepreneurial activities.

Table 27: Person encouraging pupils to attend the Young Entrepreneurs’ Programme

ENCOURAGED BY NUMBER PERCENTAGE
Parents 11 24
Teacher 15 33
Myself 13 29
No response 6 14

It is very satisfying to know that teachers were the main influence for pupils to attend the

programme, followed by the pupils themselves and then came the parents. This is a positive

indication in that teachers will be important in-the development process of entrepreneurship

among the pupils. Also the willingness of pupils to attend the programme is an indication of

the awareness of the benefits of entrepreneurship. Despite what have been said above about

the apathy towards entrepreneurship amongst the educators, there are those who are in

favour of it. It could be assumed that the pupils who attended the programme were from

schools who were enthusiastic about creating an entrepreneurial culture and who were

already involved in this area.

Furthermore, the findings suggest that teachers have powerful inﬂuencc'éver children and

also that children consult teachers more than parents regarding career options.
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It can be seen from the Table 29 (see p.214) that the respondents’ expressed mixed feelings
about the “contribution of small enterprise to the growth of the country’s economy.
Howevc;r, they were more positive towards the fact that small enterprises can provide jobs for
the unemployed.  They also agreed that people from all cultural backgrounds can run

enterprises successfully.

The respondents strongly agreed that there is an increased awareness amongst all South
Africans to become entrepreneurial. The author agrees with this because at present the
Government and all other relevant stockholders are on an aggressive campaign to promote
and develop entrepreneurship in the country. Also the fact that a Graduate School of
Business is running entrepreneurship-programmes during school vacations for school children

is another indication of the promotion activities.

The respondents also agreed strongly that street vendors are good role models of successful
entrepreneurs. This is an indication that the traders on the streets are doing well and serve as
positive role models. The fact that the street vendors are doing well is part of the
Government’s drive to create an enabling environment for the small traders. The author is
also of the opinion that more and more young people are entering that market and are doing

well.

Because more than two-thirds of the respondents were female it can strongly be suggested
that girls are more entrepreneurial than boys. It is interesting to note that it was strongly
agreed that self confidence is not an important characteristic for entrepreneurs, when in fact it
is one of the characteristics of a successful entrepreneur. The respondents agreed to a lesser
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The questions and responses are listed below:

Question 1: More girls (66%) than boys attended the programme, why do you think this is?

“Girls are more creative than boys and that is due to the role models that they have in their
mothers who have to do so many things in order to make the home an efficient place. They

are therefore always on the lookout for new things to do”.

“Girls are more interested in doing the right thing and they like to do what teachers advise

them todo”.

“Girls are more intelligent and participate-more readily-in-activities. They tend to be far

more interested in extra curricular matters and challenges than boys”.

“Girls commit themselves more easily than boys and they are more wiiling to sacrifice their

time”.

“Girls are more creative and creativity goes with entrepreneurial activities”.

“Girls are more creative than boys”.

Question 2 4I\l/Iore Afrikaans than English sbeaking pupils from all cultures attended the
programme, despite the fact that the tuition medium was English. Do you think this is

because Afrikaans speaking people are more entrepreneurial?

218




il

UNIVERSITY of the
WESTERN CAPE

https://etd.uwc.ac.za/



“No, it is needs related and a means of generating income. Poorer kids are becoming more

aware of the need to develop positive attitudes towards entrepreneurship as a means to

attaining a better life".

“Yes, 1 do. People must be willing to take risks and to get out of their comfort zones”.

“It is a matter of ‘Push and Pull’ factors, some people are more exposed to business and

other are driven by needs to have a better life”.

Question 4: The majority of the pupils came from the Northern Suburbs and adjacent areas.

Do you think the location is a barrier for children from other areas?

llYes ,'.

“Yes, children from the Southern,Suburbs for example, are threatened by a different area

and will feel uncomfortable in a strange environment”.
“Yes, the location is not easily accessible”.

“Yes, as far as the Cape Flats is concerned the location is not centrally located and if you

do not have transport it is a problem getting there”.

“Yes, also the marketing of the programme is not good in the other areas”.

“Yes n.
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“Promotion, the culture of sports and role models”.

“SA is a sports status community. The country has a strong tradition of school sports.

Pupils are encouraged 1o participate in team sporis and to be leaders in sports”.
“This country is sports mad, the media the President, everybody.
“Sporting nation”.

“It is a reflection of the South African Society. Sports are being romanticised and so are the

heroes. Kids will play or watch sports rather thanread a book”.

Question 7: Twenty percent (20%) of the pupils were already running an enterprise. Do you

think this is encouraging?

“The percentage is small. This can be attributed 10 the fact that it takes extra effort and
time to run a business, also the children may not have money and resources to start a

business”.

“It is good, 1 out of every 5 pupils, is good”.
“This is high. Considering that it takes a lot of energy to run a business and that pupils

need money and help to do it”.

“It is encouraging and fairly representative of the current situation”.
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“To an extent, but not completely”.

“No, it ;'nvoIves creativity”.

“Not at all, I equate it with opportunity into concrete production to generate wealth”.

“Yes and no. Yes it is a process not only 1o start a business, the focus at present is wrong”.
“No. It is the domain of doing and creating things and looking for opportunities”.

From the comments above there appeared to be-consensus on a number of issues such as the
importance of the teachers’ influence on children and the fact that SA is a sports crazy nation
therefore sports is the number one hobby of the children who participated in the study. It also
seemed that there was a positive attitude and an awareness' of entrepreneurship. It was
interesting to note that the majority of them indicated the importance of teachers in terms of
their influence on the attitudes of children. There appeared to be some mixed feelings about
the inclusion of entrepreneurship as a subject in the school curriculum. There were slight
differences in their opinion with regards to their understanding of entrepreneurship. Some
said it was about starting a business, whilst others said it was not only about starting a

business but about creativity and opportunities that are available.

From the above it can be assumed that positive attitudes towards entrepreneurship can be
developed with the right kind of environment, support and promotion from the State, the
school, the parents and other communities. It can also be concluded that the attitudes were
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that we can make shelves, clothes to look fashionable or keep warm and houses to live in safety.

All these goals art;, ends which we value. We want these things and therefore we need the means
of attaining them. Whenever people say they need something it is proper to ask why they need it,
in order to assess whether their needs are real and realistic and how it can be addressed. For
instance, people can say that they need water supply or taps in their houses. This is a real need

because it is essential for any human being to have easy access to water.
6.1.2 The relationship between Maslow’s hierarchy of needs and curriculum innovation

Educational needs are no exception to the general rule of needs to be satisfied such as the access to
water supply in the home. People need-to learn things in-order that they may attain some goal
which they think is valuable. In deciding what the educational needs of children are, we have to
decide what the aims of education need to be and what needs should be addressed first. In essence
education is crucial for the achievement of the highest class of needs which is self-actualisation.

When people have attained self-actualisation it may make them better people and as a consequence
they may have better attitudes and be more compassionate towards the needs of others. These

people may then realise the importance to collectively build a democratic nation.

The hierarchy of needs as outlined .by Maslow’s theory shows that as people achieve each step
their needs change. The next goal which is set, may be higher than the previous ones. Due to the
change in their goals people redirect their activities in response to changing needs, therefore
curriculum innovation and npeds of the individual should take into consideration ‘the position of the
people they are serving and assess what is the first need to be addressed (Herbert, 1981: 226). If

we reflect upon our history, then Maslow’s hierarchy is an appropriate guide for restructuring and
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developing communities. His hierarchy addresses needs in the following sequence as illustrated in

the Diagrani 3 below:

Diagram 3: Maslow’s hierachy of needs

Self Actualisation

Esteem or Ego

Social or Belongingness

Safety and Security

Physiological

(Source: Herbert, 1981:225)

These needs are powerful determiners of peoples’ behaviour when they are not satisfied and also
when they are satisfied. The sequences impact on one another as can be seen from the brief
discussions below:

(a) The first step is the physiological condition of the majority of the people’s needs.

Their life maintenance needs have been neglected and these are essential for existence;

®) the next step is safety and security; when the first need has been satisfied it is essential

that the physiological needs will continue to be met;
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(e)

®

the next step is social or belongingness; people were deprived of admission to certain
groups and are in search for belongingness. ‘The individual might want to behave or
;,cquire the skills to become more socially acceptable to others. In order to achieve this,

people need certain skills and these need to be developed,

the next step is the new need for esteem; the previous need indicates to “belong to a group
or feeling accepted”; the esteem needs to reflect the wish to be accepted and this might
come about as a result of some achievement of which one is proud of and for which

recognition is sought; and

the last step is self~actualisation; this need is-one that-is measured against the personal
relevance in society. This is one of greatest potentials that individuals
are capable of fulfilling. If individuals reach this stage they are holistically

developed and capable of making a meaningful contribution to nation building.

after having achieved self-actualisation, the new needs of the individual are critical for the

building of a democratic nation. Curriculum innovation therefore plays a part in the

sense that it can help to develop the critical skills of the individual to cope and adjust to

all life situations.

These individuals are'happy, confident and have a positive self-image and these factors can have a

positive influence on others who are in contact with them. On the other hand individuals who are

involved in curriculum development who have reached this stage motivate others to learn how to

overcome their social problems. ®
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From the above it is clear that curriculum innovation is an important vehicle for addressing the
needs of individuals. So when curricula are developed, the hierarchy of needs must be taken into
consider‘ation for it to be effective for addressing particular needs at that stage in the

lives of the pupils. Curricula must therefore change constantly as societies go through

transformation and value adjustments.
6.1.3 Outcomes of an unequal education system

Due to the unequal education system the South African society suffers from many social ills for
example a high rate of illiteracy. The aim of the new curriculum should be to develop thé levels of
critical consciousness amongst pupils to-become aware of these social ills. The curriculum must
also be able to motivate them to learn how to alleviate these social ills. Having identified the social
ills and the needs to overcome the ills for example the lack of skilled manpower, the school is often

regarded as a means of providing skilled manpower by developing relevant curricula and

programmes (Eisner, 1985:74).

If we go back in time and assess the education system as it was practised in the past, it was
implemented through the creation of diﬁ'erent education departments for different race groups.
Such a policy in education had the aim of facilitating the separate development of the different
races in SA. The policy was not designed to serve the needs of unified equal society, or to address
the needs according to the sequence of achievement. It was developed to favour one race group

above the other and to have them better educated than the rest of the peoples in SA.
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The deliberate intent of the policy was illustrated in the allocation of resources. For example,
classrooms in ‘African’ schools were overcrowded, with teachers having to cope with classes as
high as 90 pupils or more (The Commonwealth Secretariat, 1991:27). Teacher training facilities
were poor and some teachers lacked proper qualifications. The standard of teaching was poor and
many teachers were poorly paid. Furthermore, teachers and teacher organisations were not
sufficiently consulted in the planning and development of education (The Commonwealth
Secretariat, 1991:27). All these factors contributed to an overall low morale in all ‘Black’ schools.
As a result, school achievement for ‘Africans’ was extremely poor and the school dropout rates in

all ‘Black’ schools were high compared to those in ‘White’ schools as shown in Table 31 below.

Table 31: Dropout rates (mid 1980°’s) % of cohort entry Sub A who passed

Population Standard 4 (six Standard 8 (ten Standard 10 (twelve
Groups years of schooling) years of schooling) | years of schooling)
Whites 95% 75%

Coloureds 60% 25% 10%

Indians 95% 15% 40%

Africans 55% 20% 10%

(Source: The Commonwealth Secretariat, 1991:27)

Just as drop-out rates are higher among ‘Black’ than among ‘White’ students, so is the difference
in matriculation results obtained at the end of secondary schooling. While the number of
secondary school pupils has risen and with the absolute number of matriculation passes, ‘Black’
secondary schools have high failure rates.  In view of this situation the raté of unemployment

among the ‘Black’ youth is high. The author is of the opinion, that if these pupils had
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entrepreneurial education or were economically literate they would have been in a situation, where

they could have started their own enterprises.

In order to address the education needs of all the pupils and the country as a whole the new advent
of democracy in SA has made it possible and imperative to undertake and overhaul the learning

programmes in the nation’s schools and colleges.

The Ministry of Education is committed to a fully participatory process of curriculum
development, in which the teaching profession, teacher educators, subject advisors and other
learning practitioners play a leading role (Ministry of Education, 1995: 27). It is good to know the
Government is committed to allow_full-participation-of relevant stakeholders in the curriculum
development process. However, to date not.much has happened in this sense. There is still much
frustration amongst educationists who claim that curriculum development is still taking place
without consultation. The author, however, is of the opinion that if educationists are committed
and interested they should be proactive and approach the educational authorities regarding this
issue. It must be realised that the educational authorities may not be aware of the views outside

the department.

6.2 HOW A NEW NATIONAL EDUCATION POLICY WAS FORGED

In view of all the effects of the old education policy as discussed throughout this thesis, resistance
to education started to mount from many quarters in the ‘Black’ communities. ‘Black’ resistance
to segregated and inferior education has taken many forms. In 1976 opposition to implementation

of the Government’s language policy became a direct challenge to ‘Bantu Education’. Rebelling
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against schooling for subordination and rejecting what they regarded as their parents’ acquiescence
in their own subjugation, pupils took their revolt to the streets which resulted into the Soweto
Riots. Pupils felt that their parents were too passive and submissive in the past and accepted

everything that was given to them without query.

Continuing confrontations inside and outside schools undermined state authority in ‘Black’
education by the mid-1980’s. The curriculum, pedagogy, and authority were contested because
_ people were not satisfied with the system, the methods used and the effects it had on the outcomes
of the education process. School boycotts and other manifestations of political opposition to
minority rule paralysed schooling in 1984/1985 and periodically thereafter and provided support

for a wide range of innovations in alternate education (UNESCO, 1994:3-4).

Due to this revolt a new awareness was created and many new ¢community organisations emerged
during this state of intense political mobiisation, including locally based education crisis
committees that coalesced in the formation of the NECC.  This fostered other challenges to
apartheid education, including the creation of parent-teacher-student associations to assert control
over local schools, development of guides and materials for a People’s Education initiative
(UNESCO, 1994:3). This led to the establishment of new education policy units to study and
elaborate radical transformation strategies. Then followed the formation of a united front among
teachers in the form of a single, non-racial, democratic union. The union became a force to reckon
with, Goverﬁmént education policy was challenged and this started the ball rolling for policy -~

reformation (UNESCO, 1994:3-4).
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People were and are still fighting for proper education and governance. People do not favour
education that will provide their children with a lot of knowledge, but expects meaningful and
relevant. education which will last them through their adult lives. South Africans believe that
education has to prepare pupils for a lifetime of learning and it must create the attitude of mind
which accepts the need for continuing education throughout all our lives. This view is supported
by many important stakeholders such as the trade unions who ensured that it forms part of the new

education policy.
6.2.1 Providing curriculum alternatives

In 1981 the HSRC released a report on-an extensive investigation into the provision of education
in SA. This report made it clear that the curriculum as well as the actual provision of education
would have to be revised completely. This was followed by a White Paper on Education in 1983
and by the National Policy on General Education Affairs Act in 1984 (UNESCO, 1994:3). After
 the state of emergency was lifted in 1990 and organisations unbanned and leaders released in the
same year, a series of negotiations emerged. It became clear that the old order had to be replaced
as soon as possible. One can then question why this education phﬁosophy was supported for so
long by liberally inclined educationists. They did not really seek a solution to our education
problems in changing the political and social dispensation as such. Their emphasis was on the

removal of the backward failures of apartheid and to modify social conditions.

In opposition to the old education system the People’s Education movement was formed. One of
the most important goals of the People’s Education movement was the construction of alternative

curricula for schools in the form of People’s Education programmes. This was intended to help
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books, syllabi, other curricula materials will also be a lengthy and somewhat frustrating exercise,

because all the relevant stakeholders are not yet part of the process of transformation.

What do we, as committed reformers le in the inteim? Do we continue to do things the way we
have done before? It seems that the Education Department would need some support from other
institutions like the Non Governmental Organisations (NGOs) and the corporate sector to present
alternative innovative programmes. For example, entrepreneurship could start off as an option
until it is incorporated into the school curriculum as a fully fledged subject at senior secondary

level.

De Vries and Smith (1994:11) further supports the gradual process of development of
entrepreneurship and economic awareness by stating that the development of these skills provide
the possibility of liberating the historically oppressed communities from manual labour. They claim

further that liberation can offer the oppressed increased empowerment and new opportunities.

6.3 POLICY INVESTIGATION REGARDING AN EQUAL EDUCATION SYSTEM

FOR ALL

During the late 1980s the NECC co-ordinated the education needs of'its sectors and constituencies
namely, pupils, teachers, parents, and workers into a powerful set of principled deméqu. This
demands-led strategy was effective during the repressive years in uniting the constituencies behind
a common set of People’s Education and kept alive the hopes of the community and created an

awareness of the illegitimacy of the present system (NEPI, 1993:3).
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The People’s Education fought the system of privileged education for a few people. There was a
time in our history when education was regarded as a luxury, inevitably confined to a few. We

recognise it now as a right and a necessity to which all children of SA are entitled to.

The Government of the new democratic SA is clearly committed to providing an education
system, which includes the curricula for schools that will benefit the country as a whole and all its

people. The new policy document for education clearly states this as follows:

In a democratically governed society, the education system taken as
whole embodies and promotes the collective moral perspective of its
citizens, that is the code of values by which the society wishes to live and
consents to be judged. From one point of view, South Africans have had
all too little experience in defining their collective values. From another
our entire history can be read as a saga of contending moralities, which in
our era has culminated inhistoric agreement based on the recognition of
the inalienable worth, fidelity and equality of each person under the law,
mutual tolerance, and respect for diversity. In the chapter of Fundamental
Rights and the schedule of Constitutional 'Principles, the 1993
Constitution expresses a moral view of human beings and the social order
which will guide policy and law-making in education as in all other
sectors.
(Ministry of Education, 1995:17)

In view of the past educational policies the statement above is comforting in the sense that the
constitution embodies education as a fundamental human right for all citizens of SA.

For the first time in the history of SA, education is regarded as a basic human right. A
fundamental right of which the majority of South Afficans were denied. =~ Although the new
education bill which passed through parliament made the Education Policy legal, the education

system has still a long way to go before the expectations of the people will be met.
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With this in mind, it is clear that the ruling Government does play an important role in determining
what is taught at school and how it is taught and how society will benefit from it. It also proves
that in c;rder to provide an appropriate and relevant education policy the State has an obligation to
protect and advance these rights so that all citizens irrespective of race, class, gender, creed or age
have the opportunity to develop their capacities and potential and make their full contribution to
the society. The Government also recognises the need to include the participation from the

relevant stakeholders in the education sector in terms of curriculum development.

However, the author would like to recommend that the organisation and management of
curriculum innovation should concentrate on who should decide what is taught, how is the process
of innovation and reform to be managed and what strucfures-and institutions are most appropriate.

This raises the questions of control, funding, priorities, decision-making and accountability.

All of these issues are causing problems at the moment and it would appear that the education
system is in chaos. This is inevitably causing a great deal of frustration and scepticism amongst

most of the people in the country.

6.4 CURRICULUM INNOVATION TO REDRESS THE IMBALANCES OF THE

PAST
In Chapter 4 it is suggested that a process-based épproach towards curriculum is what SA needs

to develop individuals holistically in order to function effectively in society. Curriculum innovation

should therefore not be seen merely as syllabus reform to accommodate changes in society and
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technology. Curriculum innovation should be concerned with method, aims, the approach to
learning and most importantly, it should serve as a guideline to teachers and pupils.
It also should allow critical questioning and continuous evaluation and adaptation based on the

needs of the pupils, teachers and society.

In the past, education was seen as a process of passing on knowledge, and knowledge was defined
as what is in the textbooks (Nisbet, 1981:1). This is evident in the way people were taught in SA
(the rote method), to leam from textbooks and to regurgitate in the examinations what is in the
textbooks. Education is more than passing on knowledge: it is also learning to learn, to think and
to learn for oneself, to solve problems, to adapt to new situations, especially the new socio-

economic contexts within which people find themselves.

Education in SA is undergoing fundamental changes to meet the needs of the people and the
country as a whole. Not only is it undergoing these changes to address the injustices of the past,
but also to fall in line with the global changes in the educational technology. For example,
educational technology is changing by the day. We have education via satellite, via computers and

micro-electronics, to name but a few of the innovations in the teaching and learning of education.

Curriculum innovation is‘ therefore necessary not only due to the change in Government, but also
due to the change in technology jand‘ according to global trends and societal needs. We also need
inﬁovation to address the educational backlog of the past. For example, coét effective and
efficient methods must be developed to educate the semi-literate and illiterate masses with the

limited resources and the constraints we have in SA.
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Besides regarding curriculum innovation as a means to upgrade technological skills in order to fit
into the global context it should be seen as a means to transform the old curriculum to a relevant
cumculum for the new democratic SA. Smith (1994) maintains that curriculum innovation should
subvert undemocratic practices and should attempt to devalue, and in some cases destroy the
myths of curricula experts who impose their values on teachers and pupils. It should focus on the
educational outcomes and allowing reflection and critiquing some of the rights teachers and pupils

never had in the past.

Thus curriculum innovation should be concemed with new methods and approaches, with
interdisciplinary studies, with new areas of study as well as with making the content more relevant
and up to date. Curriculum innovation-is necessary because-the rate of change in society is so
rapid especially in the new SA. New opportunities are starting to open up for the masses. There
are those aspects of change which education/must take account of changes in knowledge, changes
in society and controversially, changes in values. Changes in knowledge demand reform of the
- content of education (Nisbet, 1981:2). In SA we have been indoctrinated with the information

that the State saw fit and not because it was for the good of society.

Changes in society create a demand for new skills; most obviously for technical skills, because
automation and microelectronics will greatly diminish the need for unskilled labour. Also the
growth in prosperity and better living standards open up new possibilities. The effects of the
apartheid education’ systexﬁ can be seen very clearly when Weﬁlook at the statistics of the
ecor.omically active population. At present 80% of the economically active are ‘Black’, but

‘Whites’ occupy 95% of the managerial jobs. Sixty percent of the total labour force is unskilled
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taught. It will be foolish to think that any single solution to this problem will be accepted without
negotiation and compromise. Therefore it is useful to understand the needs of the particular
commur-lity which the school serves for example and what cultural groups are accommodated in
the new community the schools are now serving. Experiences elsewhere in the world has shown
that curriculum innovation is not easy, quick and cheap. SA should start implementing the new
curriculum at Pre-Service Teacher Training (PRESET) and INSET levels so that teachers are
equipped to start innovating the current curriculum and also gradually phasing in the new skills and

methods acquired.
6.4.1 Policy goals for curriculum reform

Deficiencies in the old education system implied-a substantial challenge in the reconstruction of the
education system in this country. However, there are strengths iin the old education structure that
could be built on. For example, although there is regional variation in access to schooling, SA
enrols on aggregate more than 90% of the school age population (NEPI, 1993:139). In view of
this situation, the country does not need massive school expansion. There is however, great scope
for redistributing resources into qualitative improvements in general schooling and to retain pupils

in school.

A second considerable strength is the depth and quality of higher education in SA. Some of our
tertiary institutions are world class. The legacy of apartheid left the system uneven and under
pressure. There is however, substantial infrastructure and expertise in place (NEPI, 1993: 139).

The author believes that this valuable expertise and resources must be utilised for the transference

of skills where appropriate rather than discarding it.
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Contributions to education policy debates have come from various quarters in recent years. Some
common goals that have emerged are the following narhely, the agreement that a unified National
Education Department and a common education policy are required, and that equalisation of

education opportunities should be a central goal in a unified system.

There is wide acceptance by many stakeholders that the quality of basic schooling needs to be
addressed. In addition, there is broad agreement on several aspects of this challenge, which
include the need for pre-school learning opportunities, the importance of language and curriculum

issues and the key role of teacher-training and INSET support. Nisbet (1981) states that:

Curriculum development is teacher development:

The success of curriculum development depends more on the readiness of

the teacher than on the quality-of the curriculum package. The process is

more important than the product.
Thus teachers’ attitudes and competence are very important for the success of the implementation
of the new curriculum.  According to De Vries and Smith (1994:10) teacher educators and

teachers will have to be educated at both INSET and PRESET levels to successfully and critically

implement a relevant curriculum.

Furthermore, the need to broaden the range and relevance of Vocational Education Training
(VET) provision also was widely agreed upon. The need to improve access to, and prospects of,
" success in higher education for students from disadvantaged backgrounds is commonly
recognised. The urgency of adult education and training opportunities, aimed particularly at

unemployed young people, is widely stated (NEPI, 1993: 140).
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6.5.1 New principles for curriculum development for South Africa

In a discussion document compiled by the CHE of the Education Department (1991) the following
principles were adopted as the philosophical bases for the development of a curriculum model of

education in SA. These are that:

o Equal opportunities for education including equal standards of education must be created

for every citizen of SA irrespective of background.

. Recognition must be given to the religions and cultural ways of life of the people of SA
and their languages.
° The provision of education shall be directed in a educationally responsible manner at the

needs of the individuals and those of society, and the demands of economic development

and shall take into account the person power needs of SA.

These principles that were adopted are directly in line with the principles of the new Government.
If implemented, it will address the needs of the country and will also give recognition to all the
people and their respective cultures in SA. Despite the fact that these principles were adopted and

are drafted in a discussion document they have not yet been implemented.
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6.5.1.1 Curriculum as a process and not a product

Meerkotter and van den Berg (1994:3-4) states that curricula are designed to underpin a political
and moral process which involves competing ideological, political and personal conceptions of
education activities. In view of the historical political system in SA we have had a curriculum that
was designed to maintain the status quo namely, to allow control of the curriculum by a ‘White’

minority.

The traditional curriculum focused on behavioural objectives as a result of some interaction
between the general aim of the curriculum to be taught, and the pupil’s perceived characteristics.

The resulting list of objectives is then tested on the class and as a consequence possibly changed.

This model demonstrates the traditional authoritarian, top-down approach where the pupils played
passive listening roles. Both teachers and pupils had to camry out instructions without critically
questioning the content, methods and aims of the curnicula.  Leamning from notes and classroom-
based teaching without linking the pupil with the reality of the subject being taught were the
methods used in the schools. These methods provided the baseline to measure the pupil’s

achievement (Reid et al, 1989:34).

Diagram 4 (see p. 252) illustrates the traditional product-based approach to curriculum planning

and how it worked.
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Diagram 4 : The product-based approach

ObjeTives

Content

Organisation

Evaluation

(Source: Reid et al, 1989: 3-4)

In view of the curriculum model above, planning school curricula according to the product-based
approach were seen to be concerned with content only by many practitioners and was driven from
the top down. The teachers and pupils played a passive role in this method. The product-based
approached was a guide for the traditional teacher using traditional methods. This approach was
rigid and placed little emphasis on ‘creativity and innovation which resulted to some extent in the

lack of creativity among pupils and teachers.

In the new SA teachers will have to take on more progressive roles as illustrated in Chapter 3 of
this thesis. Bennett (1976:38) supports this view with the distinction he makes between the
progressive and traditional teaching styles. For example, the traditional style puts emphasis on
competition between pupils rather than co-operative group work as recommended by the
progressive style. Co-operative grohp work develops interpersonaj skiils and also encourages
decision-making by consensus. Thé author is of the opinion that the progressive style stems from
the traditional style. It could be argued that the progressive style evolved as a result of the failures

of the traditional style. However, some of the elements of the product-based approach can be
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in terms of organisation and management of the system. Diagram S below illustrates the process-

based apprdach to curriculum development.

Diagram 5 The process-based approach

|!"' |

[Bruion] « > [Cortenss |

{Crganisatio

The Diagram above illustrates the inter-relatedness of the different components of the process-
based approach to curriculum planning, emphasising the constant evaluation of the contents,
objectives and organisation, implying the ongoing adaptation of the curricula according to the

achievement of the objectives of the curricula.

The process-based approach does not necessarily start at a particular point, but takes all the
components into consideration. The one impacts on the other. The process-based approach aims
to facilitate the development and encouragement of the necessary skills and competencies to
challenge and subvert the authoritarian and technocratic philosophies of teaching and learning.

This approach emphasises the transformation and the way in which one perceives and performs in
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The rationale for the new approach is outcomes-based emphasising that the learners:
* understand the subject;
* acquire knowledge and skills; and

* are able to analyse, interpret, evaluate and apply knowledge.

This rationale appears to be in line with Maslow’s theory as discussed earlier in this Chapter (see p.
232) in that it seeks to address the needs as it arise in order to ensure self actualisation of the

individual.

A framework for this process espouses a single system-on which leamning standards and
qualifications will be registered which will ensure improved accessibility and transferability for all
people. These standards according to the Curriculum 2005 are the specific outcomes that need to
be achieved to make up a credit on the National Qualifications Framework (NQF). This
framework has been put in place by the Government in-order to assist with the development of
skills in the country (National Department of Education, 1997 32). The NQF is seen as a means of
ensuring a single system of education which is portable and that will also give recognition to prior
learning experiences. The NQF also a aims to ensure that the learners know, can do, and believes
at the end of the course. In other words the outcomes based framework will serve as a guide for
all teaching, training and learning as well‘ as setting standards for competencies needed in various

fields.
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6.5.3 The proposed new approach for Economics and Management Sciences as a learning

a.-.

A proposed new approach to teaching and learning which is outcomes based replacing the old
technicist approach of teaching and learning will guide the teaching, training and learning of all
learners who are studying in Economics and Management Sciences field. However, the author is
not in favour of the integration of these two subjects. Entrepeneurship should have been the other
subject rather than management because management is a function of entrepreneurship.

The new approach according to the rationale for Economic and Management Sciences as a subject
in a draft document (Learning Area Committee, 1997) outlines the aims of the learning outcomes

as listed below:

Learners will be able to:

e understand the basic economic problem of scarcity;

e comprehend the nature and importance of economic growth, development and reconstruction

in a South African context;

e acquire and use economic, managerial, financial and other supporting knowledge and skills;

e analyse and evaluate the economic implications of their personal environment and apply them

is their roles as citizens, consumers and/or producers;
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e demonstrate an understanding of the interrelationship between economic and other

environments;

e collect, organise, analyse, interpret and communicate economic data in order to contribute to

decision-making;

e demonstrate the ability to explore and engage in entrepreneurial activities; and

e demonstrate an understanding of the range of economic activities in the world and their

implications for SA.

In view of the above it is clear that economics as a subject will ensure that pupils have an
understanding of economic growth, the role of economics in their personal lives, the importance of
interrelationship between economics and othef environments, for example, politics and health.

However, the rationale still does not underpin entrepreneurship as a major part of the economics
syllabus. At least entrepreneurship is given recognition, and with the new process model
curriculum, the situation could be reflected upon and evaluated from time to time and adapted
accordingly. The author is aware that it will take time for people to accept entrepreneurship as a

school subject and to realise to inter-connectedness with economics.
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6.6 INTEGRATING ENTREPRENEURSHIP INTO THE SCHOOL CURRICULUM
AS A MEANS OF CREATING AN ENTREPRENEURIAL CULTURE AND

ECONOMIC AWARENESS AMONGST PUPILS

The importance of developing an enterprise culture in SA has been well established at different
levels and at different entrepreneurial forums. It has been agreed upon that the integration of
entrepreneurship into the school curricula is crucial for the creation of an entrepreneurial culture.

The results of this investigation also revealed the importance of integrating entrepreneurship into
the school curricula. Most countries have recently agreed on the importance of and the need for
lifelong entrepreneurship education. If we want to create enterprising young business people
which is the comerstones for building-nations with strong economic growth in an increasing
globalised society, entrepreneurship education is a necessity.  However, entrepreneurship cannot

- just be added onto the syllabus.

The autﬁor would like to suggest that entrepreneurship should not be taught as one course or one
subject under this or some other names. Entrepreneurial education should be dispersed through all
subjects at primary and junior secondary levels partly because of its newness and then be offered at
senior level as a subject on its own for those who started it at primary and junior secondary levels.

This is suggested due to the lack of knowledge and understanding among teachers as well as other

people of what entrepreneurial education might or should include.

The results of this study also showed that in SA we are paying too much attention to
entrepreneurial processes and compiling business plans. When the respondents, who participated

in this study, were asked what they understood by the concept entrepreneurship, the majority said
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that it is starting a business (see Chapter 5). Entrepreneurship is still not promoted as a system.

All subsystéms which have an effect on promoting entrepreneurship must be addressed. In terms
of empiﬁ'cal research regarding the aspect of creativity in the South Affican small business sector,
much more attention must be given to other aspects, such as self-empowerment, economic
awareness, creativity in the business world and other external factors which at that stage may have
critical consequences for the entrepreneur (Maas, 1996:6). The scale will therefore have to be
balanced before entrepreneurship will have its rightful place as indicated in Diagram 6 (see p.273).
This diagram shows that the entrepreneurial process is over emphasised, while there is not enough
emphgsis on economic awareness. Somehow the two concepts must be integrated so that the

scale could be balanced - emphasising equal importance of the concepts.

At present entrepreneurship and economic awareness are treated as a separate concepts. There is
thus still a strdng emphasis on drawing up a business plan and starting a business. The two
concepts are not inter-linked and pupils are not made aware of the importance of entrepreneurs
for economic growth and vice versa.. For instance, in order for the economy to grow,
entrepreneurship has to be stimulated as mentioned earlier in this thesis. Entrepreneurship is what
makes the economy go round. Without entrepreneurial innovations there can be no competition
and without competition the economy will not grow. Therefore economic awareness is crucial for
the awareness of entrepreneurship. We therefore have to find ways to balance the two concepts

and not allow the one to outweigh the other.
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Diagram 6: Problems training the young

Economic awareness
self-empowerment
external realities

Entrepreneunial A
processes and
drawing up

a business plan

(Source: Maas, 1996: 11)

As shown in Diagram 6 above, entrepreneurial processes are outweighing economic awareness,
this ts due to the fact that education for economic awareness is left to chance. Ways of teaching
the two concepts in an integrated approach through activities and topics should be identified and

monitored. Pupils should be made aware that when they make choices about using services or
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spending money, they are already taking part in economic activities. They are making decisions

about the use of resources and becoming aware of the effects these have on people.

In order for pupils to develop their thinking and critical skills pupils should be allowed to engage in
dialogue with the teacher and one another rather than through the mediation of the teacher as was

practised in the past. This statement is supported by Lipman who says:

When a class moves to become a community of inquiry, it accepts the discipline of
logic and scientific method, it practices listening to one another, learning from one
another, building one another’s ideas, respecting one another’s point of view, and yet
demanding that claims be warranted by evidence and reason. Once the class as a
whole operates upon these procedures, it becomes possible for each member to
internalise the practices and procedures-ef-the others, so that one’s own thought
becomes self-correcting and-moves in the direction of impartiality and objectivity
(Thinking Skills Network, 1990: 9).

SA needs to become a community.of inquiry and-leaming-from others in order to change the
attitudes of people, to learn to respect one another and above all to leamn to think critically and to

express one’s own opinion without offending others.

These skills can also replace the traditional method of pupil passivity in the class which was
enforced by the traditional education system. This system ensured that pupils did not question
what was passed on to them. It also stunted creativity to some extent. An example of a successful
project on developing economic and industrial understanding amongst school children in the UK is

the ‘What'’s in a cup of coffee’ project.
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The school is located in a predominantly agricultural area and coffee proved an ideal vehicle for
understanding how industrial and commercial urban areas function (Greer, 1991:18). At the same
time thé project provided the pupils with an economic awareness and hence an insight into
entrepreneurship. The project also introduced the concept of subject integration and cross

curricular themes as well as teacher participation and commitment.

6.6.1 Jo Greer’s (1991) ‘What’s in a cup of coffee?’ Project

This project facilitated a topic with cross curricular themes and insight into economic awareness
and industrial understanding. The author is of the opinion that this is the foundation for creating
an entrepreneurial culture which can-give the pupils insight into.how business decisions are made
and how a business is managed. The project also enables the pupils to develop some personal
skills as well as analytical skills, both pre-requisites for entrepreneurship. The steps according to

Greer (1991:18-19) are:

Step 1: The project began with some map work - identifying the countries where coffee is grown,
looking for a pattern and identifying a possible reason - thus the necessary climatic conditions were
discovered. This involved a good deal of reading and research skills.

A representative of a coffee processing company visited the school. With the help of slides
described to the children how coffee is grown, harvested, graded, sold, shipped and processed. To
vary subsequent recording, the children were asked to describe the growing process, in'the form of
a diary of events for a coffee bean from the point of sale as a bean to being a dnnk in a cup. This

produced some highly creative and descriptive writing.
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Step 2: Representatives from another company also used slides to illustrate life in two coffee
producing Countries - Tanzania and Nicaragua. This talk gave an opportunity to practise note-
taking. .It also raised economic issues for the following discussions on the quantities of coffee to
be grown. The question raised issues relating to relative standards of living, production costs,
profit margins, forms of aid to developing countries and the possible effect on their own local

employment and its implications if more coffee were processed before export.

The children presented their arguments, but needless to say found it difficult to reach definitive

conclusions. Speaking and listening skills had been well practised.

Step 3: They then went on to the marketing process. ~A local-graphic design artist described the
considerations needed when designing the product packaging. He set the children the task to
redesign the packaging of a popular brand of coffee to appeal to their own age-group market.

They were given certain constraints including colour constraints. They were also asked to design
and make a paper coffee mug (Gréer, 1991: 18).. This step involved other usage of language as

well as art, design and technology work which enhanced their creativity.

Step 4: The children visited a local supermarket to survey how the coffee was displayed. They
identified 50 different possible choices of instant coffee by brand, variety, weight, granule or
powder. They also noted the shape of each jar and also which shelf and how much shelf space

each occupied.

Step S: The children were allowed to question the customers who took coffee from the fixture.
An analysis of the information from this survey and information given to them by the store
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manager confirmed that the jar given the most prominent position had by far the greatest shelf
space, though not the cheapest but was the most popular brand. The pupils further raised the
questior;s of profit margins and the rate of tumover. They also became aware of social issues of
affordability and accessibility to out-of-town supermarkets for the most vulnerable members of

society - the elderly and families in the rural areas.

The visit to the supermarket also provided an opportunity to dispel the widely held idea that
employment means either shelf-stacking or check-out operation! They were staggered at the
range of jobs available and the level of skill required for many of them. They were also made

aware of the need for health and safety measures, both for employees and customers.

Step 6: Finally, a discussion was held on what is the best way to maintain a profitable organisation.
Two groups decided that the store manager was the most important, whilst the third group
suggested it was the personnel manager. Their reasoning was that a happy staff workeci best and it
was the personnel manager’s job to see that everyone was happy and comfortable.  Thus, coffee
proved an ideal opportunity to involve a variety of (a) industrial and (b) commercial concemns,

hence economic awareness and an insight into entrepreneurship.

The project provided numerous opportunities focusing on attainment targets for the core subjects
and addressed many issues within the guidance for the integrated curriculum themes. The project
did not include science and entrepreneurship, but it could easily do s0. Finally, one of the children

commented: “I never knew a cup of coffee was so complicated"” .
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The author is of the opinion that this type of project will be useful in our schools as a way of
introducing ‘économic awareness and entrepreneurship to teachers and pupils at school. Not only
did this brocess include all the steps required for starting and managing a business, it has also
proved how different subjects are inter-linked in the process. Diagram 7 (see p.267) illustrates the
inter-linkages of the different subjects. This project could also be used as a new means of creative
and effective learning by doing rather than just taking in all the information from a books and
regurgitating it in the exams. The author is unaware at present of a similar project taking place in

South Africa.
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Diagram 7:  Thematic Approach
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(Source: Greer, 1991:19)
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6.7 THE FRAME FOR ENTREPRENEURIAL EDUCATION

The que;tion in entrepreneurial education is what should be taught, how should it be taught and
why should it be taught. It is self-evident that entrepreneurial education should be based on
entrepreneurship research and not only on pedagogy, although this of course is one essential part
of education. The objectives for the framework should be derived from entrepreneurship research

involving successful entrepreneurs.

Entrepreneurship research has increased a great deal recently. There appears to be a trend to
define it as a process which prevents us from relying too much on narrow definitions which place
strong emphasises on business plans-and starting businesses. —Entrepreneurship should therefore
be seen as a process of four interrelated components - environment (context), business idea or
plan, person and resources which affect one another in many ways. When the fit is right, new
firms can be established (Vesper, 1986). An example of this is the ‘Coffee Cup’ project. People
must decide how to grow and sell the coffee; either on a small holding or on a big farm with lots of

mechanisation.

Entrepreneurship is not a situational phenomenon, but is best defined in terms of personal
attributes, the exercise of which can be related to situational opportunities and constraints.

However, some individuals are more entrepreneurial than others. It is also true that people behave
more entrepreneurial at some stages of their lives than at others, and respond to different sfimuli
over time. It is therefore necessary to contest the maxim “once a high achiever, always a high
achiever”. At different times people may be driven by a variety of personal motives, including

artistry, belief, pride, autonomy, professional success and the search for power (Gibb, 1987: 5-7).
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Not all pupils have the need to be entrepreneurial or creative. They may be making lots of money
selling cakes and not bother to innovate a new product. What they are doing (selling cakes) may

be enough for them at that point in time.

The author is of the opinion, due to the fact that entrepreneurship is a process of inter-related
fa&ors, the factors mentioned above, should be considered when developing the syllabus for
entrepreneurship as a school subject. Not only should the content be important, but also the
methods of teaching as well as the skills and attitudes of the teachers. The ‘Coffee Project’ is
recommended for teaching economic awareness and entrepreneurship because it covers all the
aspects required for starting and managing a business, as well as developing most of the attributes
required to be an entrepreneur. It alsoinvolves teachers and people in the sector. The fact that the
pupils interacted .with owners and managers gave them direct access to entrepreneurs (role
models). This in itself can have an impact on their attitudes. = This view is supported by Maas
(1996:3-4) who states that entrepreneurs cannot be trained by traditional methods, because a much
wider range is covered which requires an unusual approach to activities (see Table 32 for an

approach to teach entrepreneurs).
6.8 THE INTERNATIONAL TRENDS IN ENTREPRENEURSHIP EDUCATION

Throughout the world there is currently a great deal of activity in what might be broadly termed
the field of enterprise and entrepreneurship education in schools and cdlleges. In the UK,

substantial number of different programmes were developed in the 1980’s with the support of a
variety of public and private organisations. A brief overview is given below as to what is

happening in the field of entrepreneurship education in other countries.
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6.8.4 Promotion of entrepreneurship education in Asia

In Asia ‘there are now major experiments in several countries such as Taiwan, Malaysia, India and
the Philippines. Entrepreneurship is now being introduced at many levels, starting from primary

school through to universities.

6.8.4.1 The Taiwanese experience of an entrepreneurial culture

The Republic of China (Taiwan) began to transform economically, with the ideal of an economic
system that worked for the welfare of the people, maintaining the principle of stability and even
distribution of wealth. It grew from-a poor, low income developing country with a rampant
inflation and severe foreign exchange deficit into a strong prospering nation with a strong potential
for development (Tong I-Min 1995:1). The country achieved a growth-with-equity and is widely
recognised by the world as an economic miracle and classic model of economic development.

Behind this economic miracle it is undoubtedly the strong culture of entrepreneurship and the very
high respect for education that has been the comerstone and the driving force for Taiwan's
economy. Education and appropriate training and hence the development of entrepreneurs are

thus vital factors for the economic transformation and social well-being of the South Affican

society.

Given the above scenarios it can be argued that we can learn from the Taiwanese experience by,
firstly, making schooling compulsory for at least nine years, and secondly making the pupils aware
of the importance of saving. Introducing them to entrepreneurial processes, and then removing all

the barriers for entrepreneurs by creating an enabling environment for them.
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6.8.5 Promoting entrepreneurship education in South Africa

Just like the UK, Europe, Asia and the USA there are many activities at the local, regional and
national levels aimed at different target groups and which involve, in their delivery, many types of

institutions.

It was realised at all levels of policy-making from Government to educational institutions that we
should concentrate on the future rather than the past and that it is important to create an
entrepreneurial culture among all communities if we are to develop the economy and create
wealth. It was also recognised that it is crucial to include children in the process of developing an
entrepreneurial culture. ~ With this-in-mind-the new. focus for promoting and developing
entrepreneurship has included the youth as a priority and in fact the Government has committed
it;elf to integrate entrepreneurship into the school curricula. | The question is how to do it and can

what can we learn from the international experience?

6.8.6 Comparisons in the fields

Comparisons in the field are not easy because information is difficult to access. However, by
differences in objectives and in meaning of the words used to describe programmes for example,
the term “entrepreneurship education’, is commonly used in Canada and the USA. The expression
is rarely used in the UK and occasionally used in Europe (DUBS, 1989). Much of what has been
practised within the UK educational system is labelled enterprise rather than entrepreneurship

education and is focused upon the development of personal attributes. It does not necessarily

272




embrace the context of the ‘for profit’ small business or indeed with the development of an

enterprise culfure within which the entrepreneur will flourish (Gibb, 1987).

Many of the programmes for enterprise or entrepreneurship education throughout the world take
place within, or as an adjunct of, the education system. In this respect a number of important
issues arise in relation to: acceptance of this form of education by schools, education advisors and
indeed the formal education system as a whole;. the degree to which the programmes can link with
the mainstream curriculum and form part of it; and the degree to which the education system
ought to be involved in the development of particular personal competencies or skills hitherto
rather more associated with training than education (Gibb, 1993:12). These issues are important in
understanding the attitudes of teachers, education authorities and pupils towards the

entrepreneurship and enterprise education curriculum.

6.9 A MODEL FOR TEACHING ENTREPRENEURSHIP IN SCHOOLS

A primary objective of a new syllabus for entrepreneurship forming part of the Economics and
Management Sciences learning area in schools in SA is the economic assignment of the country.

This economic assignment is to create an ethos of economic preparedness. It means that schools
should prepare pupils for their future lives in society and qualify them for future careers, which
should meet the needs of society and the country as a whole. It could be stated that in schools the
education system tries to influence the pupils and change their attitudes towards certain things for
example, entrepreneurship and sport. At present pupils are encouraged to create a job for

themselves rather than to find jobs due to the economic situation in the country. In this respect the
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school should use education to change the behaviour of pupils towards entrepreneurship in order

to prepare them for their future careers (entrepreneurs).

In entrepreneurship education the purpose should be to enhance the pupils’ entrepreneurial
behaviour. Entrepreneurial behaviour is based on the process of entrepreneurship where one
component is a person, called the pupil in a school context. This is the component that schools
and education have an influence on, but the other components, business, environment and
resources are the components that cannot be affected directly, but through the pupils there is a
possibility of enhancing their understanding of these components and their interrelationship
(Mahlberg, 1996: 3). This statement implies that it should not be expected of every pupil who get
exposure to entrepreneurship as a subject, to start a business, the-process is firstly, to sensitise and

create an awareness and hopefully stimiilate the pupil’s interest to start a business.

In order to ensure that entrepreneurship is properly promoted among pupils, it is essential to
follow an integrated approach which will especially focus on the present reality. From the model it
is evident that economic awareness is crucial. The pupils must be assisted by their communities,
understand the economic realities of the environment within which they are living and also how
their society fits into the global picture. They must also be aware of their own abilities and be able
to explore their creativity. They need to develop their ability to think critically and to make value
judgements about human situations. They need to find their own personal identity by widening
their experience through the study of the characteristics of an entrepreneur. In.order to develop

these attributes and behaviours the environment must be enabling for the individuals.
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The author believes, from experience, that entrepreneurs cannot be taught by traditional methods

and that the teacher must become the facilitator and less of a traditional teacher just like in the

*Coffee Cup’ project.  This view is also supported by Gibb (1993) in the sense that he believes

entrepreneurs learn by doing, sharing and debating. This is illustrated in Table 32 below:

Table 32: Traditional versus Entrepreneurial Approach

Traditional Entrepreneurial Basis of entrepreneurial
teaching methods

Learn from teacher only Learn from one another Group work

Passive role as listener Learn from sharing and Discussion

debating Group work

Learn from written text Leamn by doing Self practising

Learn from a framework Learn by discovering Discussion

created by the teacher as Group work

expert Self practising
Experienced-based methods

Learn from feedback from Learn from feedback from

one person more than one person

Learn in a good organised Leam in an informal flexible | Group work

environment with a fixed environment Experienced based methods

schedule

Learning without pressure of | Learn under pressure to Group work

immediate goals realise goals Self practising

Do not learn from others Learn to learn from other Group work

Is afraid to maké mistakes Learn from mistakes Group work
Self practising

Learn from notes Learn from solving problems Group work
Self practising

(Source: Gibb, 1993:24)
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The model above is recommended for teaching entrepreneurship in schools, and it is also in line
with the process curriculum model. In fact what Gibb implies is that teachers should be
entrepreneurial in their teaching methods (e.g. innovate new ideas, find out what is the best way

pupils will learn).

6.10 SUMMARY

The challenge to the education sector is to perform the difficult task of curriculum reform and its
implementation, reforms from the ‘comfortable, familiar’ methods of teaching to new subjects
using innovative learning methods to coincide with the requirements of the new policy. This
approach to teaching and learning will-hopefully address the needs of the pupils and potential
entrepreneurs. Those schools who adapt early will be those that are going to produce a cadre of
pupils that are empowered and best able to generate wealth for themselves, their communities and
their country. The author wants to encourage the educators to change their attitudes, methods of
teaching and learning since it will be in the interest. of all South, Africans. The new approach will
develop the human resources needed to develop the economy of the country which will hopefully

be for the benefit of all.

The next Chapter draws the thesis together and examines the implications of the research findings.
It gives an overview of the investigation and makes recommendations for a new curriculum with a
view to assist with the development of positive attitudes towards entrepreneurship and at the same

time creating an economic awareness among pupils.
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7.2 CONCLUSIONS OF THE EFFECTS OF THE PUPILS’ ENVIRONMENT ON

THEIR ATTITUDES TOWARDS ENTREPRENEURSHIP

In this particular section the author has drawn together the effects of the pupils’ environment
on their attitudes towards entrepreneurship. However, the investigation carried out by the
author by no means should be seen as a process that is completed and that should be
terminated at the end of this study. There are a number of areas that should be further
researched in order to convince the education authorities and other relevant stakeholders of
the value of entrepreneurship. This study could thus serve as the framework for further
studies given the rationale for entrepreneurship and the fact that at present very little research
has been conducted in the area. The specific conclusions-of this research in relation to each

Chapter will be highlighted.

In Chapter 1 the author discussed the importance of an entrepreneurial culture for SA. The
successes of other countﬂes such as Taiwan, Korea and Malaysia were highlighted. The
effects of the old education system on the development of people were presented and how the
education system of the past restricted the growth of human potential, entrepreneurship and

economic awareness.

It was further discussed why we need entrepreneurs and how to develop an entrepreneurial
culture in SA. In Chapter 1 the aims and importance of the study were also presented and it
was suggested that ways must be found to instil a culture of entrepreneurship amongst the
youth so that they could become self-reliant in the future. It was further concluded in
Chapter 1 that the collaboration of the different communities and the education sector is
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education curriculum. The importance of the role of teachers as change agents in the new
democratic society was presented. INSET as a means of upgrading teacher qualifications and
skills w‘ere also discussed. It was illustrated that the problems experienced with INSET
should be revised in order to be effective in terms of its objectives to upgrade and develop

teachers’ competencies to be more effective in the classroom.

In Chapter 3 the author concluded that the role of the teacher is crucial for the development
of human resources in this country. The selection criteria for teacher training programmes
should therefore focus on relevant criteria, particularly relating to certain competencies for
teachers required to teach the new curriculum in the democratic society. The aim for
reforming teaching education should thus be to improve the quality of teaching as well as the
reconstruction of the educational institutions; The role of the teachers in the democratic
society was further highlighted as a critical factor in shaping and developing the attitudes of

children towards life in general and in particular towards entrepreneurship.

The author discussed the relationship between economics and entrepreneurship in Chapter 4.
The importance of economic awareness and brief outlines of the different economic systems
were presented. The development of the apartheid economic policy and the CNE that
operated in collaboration with the apartheid regime were also presented. This discussion has
shown the negative consequences of the apartheid policies on the national economy. The
ﬁeed»'for economic growth and how this growth could be attained, in terms of the new Macro

Economic Strategy were further discussed.
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This Chapter also provided insight into economics as a school subject to underpin the old
political system and this has shown how the syllabus, textbooks and examinations were
develo;;ed to maintain the status quo at the time. Different definitions of curriculum were
also presented namely, the process-based approach and the product-based approach.
Moreover, the proposed ‘new approach’ to teaching economics in schools was presented and

discussed.

Chapter 4 concluded with suggestions that the relationship between entrepreneurship and
economic awareness should be recognised by the curriculum planners and developers. These
subjects should be the core of the economics syllabus in order to facilitate to creation of
economic awareness and create and entrepreneurial-culture-amongst the school children. It
stated further that the challenge is to transform the traditional economics curriculum and
syllabus content and processes accordingly and to/be in line with the new approach to lifelong
learning and development of the education process. It was also suggested that the social
reconstructionist and social adaptation orientation to.the curriculum should be implemented

to address the social needs of the country.

Chapter 5 provided an outline of the data gathering process and the instruments used. It was
decided to use a questionnaire to collect the information in that it is a cost-effective method
and that a larger group of people can be reached at the same time. Due to time constraints,
convenience and cost effectiveness it was decided 'té' hand out the questionnaires to
participants on the Young Entrepreneurs’ Programme presented at the Centre for

Entrepreneurship, Graduate School of Business of the University of Stellenbosch in Bellville.
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In Chapter (5) the findings of the empirical study were presented. It showed that the
awareness 0f the entrepreneurship among school children is on the increase due the awareness
buildiné exercised by many stakeholders such as the Government and schools for example.
Children from all socio-economic backgrounds attended the programme. Furthermore, the

results showed that very few of the respondents’ parents were actually business owners.

Based on the results of the survey it could be concluded that entrepreneurial culture is not
more profound in one cultural group than another. However, more girls than boys attended
the programme. The author is of the opinion that girls are more creative and innovative than
boys therefore the interest in enfrepreneurship. The author concluded that the contexts
within which the individuals find themselves made a big impact on their attitudes and this was
illustrated in the comparative study. It is suggested that the relevant communities should be
made aware of the importance of their roles to develop the vouth with a view to address the

needs of the communities and the country as a whole.

In Chapter 6 the old education policies were reviewed and highlighted how and why new
policies were forged. Curriculum innovation in relation to Maslow’s theory have also been
discussed. This showed that it is necessary to develop new curricula for the South African
education system. It further suggested that curricula should be process-based
(participatory/active) and not a product-based (authoritarian/passive) as was the case in the

past. -

In Chapter 6 it was further illustrated that an integrative education system should be
introduced. A system for continuous learning that is outcomes-based, focusing on the
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development of the pupils’ cognitive and psycho-social abilities should be implemented in
order to address the skills shortage that exists in the country. The WCED’s new rationale
for Ecc;nomics as a school subject was also presented. The author presented a frame for
teaching entrepreneurship in schc;ols in anticipation that it would be underpinned as a subject
in the new curricula. In this Chapter it was also highlighted that a new approach to teaching
and learning will hopefully address the needs of the pupils and potential entrepreneurs. Those
schools who adapt early will be those that are going to produce a good cadre of pupils that
will be empowered and best able to generate wealth for themselves, their communities and
their country. The author encouraged educators to change their own attitudes since it will be

in the interest of all South Africans.

In Chapter 7 all the effects of the ‘children’s environment namely, their communities and the
governing policies were drawn together.  The author suggested recommendations based on
the consequences of the effects that the children’s environment and the governing policies had
on their attitudes and their holistic development. The author suggested that creating an
environment that would be conducive for developi'ng positive attitudes towards
entrepreneurship as well as creating an economic awareness among pupils were of critical

importance.

7.3 RECOMMENDATIONS: POSITIVE ATTITUDES TOWARDS

ENTREPRENEURSHIP

In the light of the discussions and conclusions throughout this thesis, the quantity and quality
of entrepreneurship education is of great importance to the success of society as a whole.
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Moreover, given the current educational philosophies plus the characteristics of the relevant
skilled populations, it is important to consider the extent to which the transition from
traditioxlxal methods of teaching to more innovative methods can be successful in developing
positive attitudes towards entrepreneurship and at the same time create an economic

awareness.

In this Chapter (7) the author presented further suggestions based on the investigation. The
suggestions were significant to the development of a new curriculum for secondary schools in
SA to make the transition from the traditional to the innovative methods.

It has been argued that the old education system, in particular-the curriculum and governance,
have contributed to the socio-economic status of the country and its respective communities
in that it favoured certain communities in terms of their race. With this in mind the following
were suggested:

e firstly, a re-organisation of the governance of the education system ;

e secondly, a restructuring of the present curriculum content that will be in line with the

objectives of the new Macro Economic Strategy of the government;

e thirdly, new methods of teaching and learning that are outcomes-based; and
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e fourthly, the inclusion of entrepreneurship and economic awareness as separate concepts

in the new curriculum to create an entrepreneurial culture among the youth of SA.

For its legitimacy and relevance within the context of developing an entrepreneurial culture,
entrepreneurship should be a separate subject and integrated as a life-skill into the other
subjects in the curriculum thus focusing on the holistic development of the pupils.
Entrepreneurship as a life skill should be taught in such a manner so that it include the
development of cognitive and affective domains - the cognitive, with the aim of gaining more
knowledge and skills in order to function as an entrepreneur. Furthermore, the learners
should make the newly achieved knowledge their own and in the process it become an
acquired way of life. This would-also mean a fundamental-departure from the traditional
subject curriculum and content thai espouses separate subject matter. It is implicit in a
political economy and reconstruction of a society that various disciplines are interrelated in

order to be relevant for the development of the individual and the nation as a whole.

The inclusion of entrepreneurship and economic awareness would be useful in the sense that
it provides new insights into the field of economics and the related processes of SA and the
world. This new approach of integrated subject matter presents an exciting challenge for the
development of a new school curricula it can assist with the development of a cadre of
economically literate and hence self-reliant youth. The usefulness of the inclusion of
entrepreneurship in the school curriculum will enhance the values and attitudes of people and
consequently create an entrepreneurial culture which is so much needed to develop the

economy of this country.
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The inclusion of entrepreneurship and economic awareness provides a useful perspective on
economic events. The underlying philosophy is in most instances congruent with present
evidenc.e and recognition of the value of entrepreneurship to the growth and development of
economies as well as the empowerment of communities. Entrepreneurship is not only about
beginning a business. It is a process starting with the development of entrepreneurial
behaviour and attributes. Gibb (1993) states that entrepreneurship places emphasis upon the
individual and begins from the initial knowledge, skills and understanding possessed by the

individual.

It uses discovery methods of learning and is concerned with ‘knowing how’ and not just
‘knowing that’. It is directly concerned with outcomes of learning in a process orientated
way and this is directly in line with that is being proposed in the rationale for the new

curriculum as outlined in Chapter 6 of this thesis.

It would not be easy to convince all educationists, schoals;.teachers and parents of the value
of this subject. It is therefore important that teacher educators and teachers need to know
and understand the subject and the methods recommended for teaching it. As was said earlier
in this thesis, the success of teaching this subject would largely depend on the commitment of

the teacher educators and teachers themselves.

In the opinion of the author the above statement, ‘that it would not be easy to convince
educationists of the value qf entrepreneurship’ has been proven in the sense that
entrepreneurship has not been included in the curriculum as a subject. It has been included as
a small section of the Economics and Management Sciences curriculum (see Appendix 10).
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In view of this, ways will have to be found to convince the educationists, teachers, pupils and
families of the importance of this subject for developing positive attitudes and stimulating the
entrepréneurial culture amongst pupils. The author recommends the use of role models and
also the promotion of entrepreneurship as a career. It can also be highlighted that doctors
and lawyers for example are entrepreneurs, yet the majority of them do not know how to run
their own practices (businesses). Therefore, a knowledge of entrepreneurship could be

beneficial to all individuals embarking on careers.

The author therefore calls for some form of empathetic reconstruction in the classrooms,
stating that a good teacher of Economics and Management Sciences becomes akin to an
entrepreneur. The teacher should allow questioning and-the generation of ideas and the
feeling of closeness with the material inside and outside of the classroom. Table 32 in

Chapter 6 illustrates the entrepreneurial methods of teaching.

In Chapter 6 it was also illustrated, that an integrative education system should be introduced.
A system for continuous learning that is outcomes-based should be implemented in order to
address the skills shortage that exists in the country.  The new principles for teaching
economics as a school subject were also presented (see p.257). The author presented a
frame for teaching entrepreneurship in schools in anticipation that it would be underpinned as

a subject in the new curricula.
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culture to dominate the curriculum. This will entail a restructuring of the present
curriculum of two levels:

i) a re-appraisal of the primary school curriculum; and

ii) a positive approach to economics and entrepreneurship using appropriate

methods based on the new rationale for teaching and learning.

Entrepreneurship should also be introduced perhaps not as a separate subject at the primary
and junior secondary levels, but with some themes in the different learning areas. It could be

introduced as a subject on its own at senior secondary level.

e) A curriculum which will attempt to foster nation-building and the inculcation of non-
racial, non-sexist values by recognising the different cultures in the country and not
only one dominant cuiture. Such a curriculum will by its very nature counter the
promotion of negative attitudes and perceptions and this can have a positive effect on

attitudes towards entrepreneurship, as well.

) A curriculum which studies economics as a human science, as a process with events
located within that process rather than one emphasising events with process as
background. The effects of the supply of the demand of the products on the economy

as an example.

g) A curriculum which recognises inclusion of case studies for detailed and critical study,
such as case studies of South African and other international entrepreneurs; to highlight
the problems experienced by these entrepreneurs and how they transcended their
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problems. It could be useful to know that entrepreneurs all over the world are faced with

similar’kinds of problems.

h) With respect to the South African economy, the old economic system represented a key
theme in understanding the current South African economy, the establishment of the
private and public sector and the subjugation of the ‘Blacks’ in SA. There are two broad
frameworks in which South African economics should, if based on this perspective, be

treated:

@) the process of indoctrination; and
(i)  the political, economic-and social consolidation of that process

with the development of racial capitalism:

The recognition of a tradition that recognises the needs and values systems of all the people,
in the curriculum development process, would ensure that production of an economics and
entrepreneurship curriculum seen to be enjoying popularity and the necessary legitimacy in
SA. In discussing the legacy of apartheid economics education in Chapter 4 the point has
been made that in presenting the pupils with one version of the past, they are denied the
opportunity to obtain a coherent link with the past, present and future. Furthermore they will

be deprived of the opportunity to understand the world in which we live.

In putting forward recommendations, cognisance is taken of methods and content which will

290



ensure that pupils will know, understand and believe what is being taught guided by teaching

principles such as:

(a)

(b)

(©)

@

(e)

‘the development critical skills for pupils’ learning;

that there is a need to propose and highlight problems, difficulties, and uncertainties

that relate to economic and entrepreneurial knowledge and understanding;
that there is room for a number of views in economics and entrepreneurship;

that it is important for all learners of economics and entrepreneurship to

understand the world in which they hive; and

that it is important that the inherited traditions of the majority are presented
in the study of school economics and entrepreneurship in order that the pupils
of this majority feel that they have a place in society; and most importantly that

pupils understand one another’s cultures and traditions.

It is further recognised that recommendations for curriculum content and perspective are not

merely to be handed down, but that the curriculum development process takes place

essentially as an ongoing process on the pedagogical and political fronts between the

suggested content, materials, methods and teachers, pupils and the communities.

In considering the aims and objectives of entrepreneurship, it is important to recognise that

the relevance of these two concepts grew out of the recognition of their relationship and their
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importance for economic growth. The emphasis on certain themes and its particular bias
regarding the selection of content for economical scrutiny is necessary. By incorporating
different perspectives on SA’s past, we avoid the danger of myth making and developing

stereotypes about the past. We can also learn not to repeat the failures of the past.

The aims and objectives of entrepreneurship should in terms of the development of
appropriate behaviour, attributes and skills facilitate an understanding of popular economics.
This therefore calls for the development of an economics and entrepreneurship curriculum
which, while taking into accouht the legitimacy of the place of popular perceptions and
content can stimulate an awareness of the concepts. This process of creating an awareness of
entrepreneurship and economics. would hopefully popularise and also balance that with

necessary and relevant pedagogical principles.

However, despite the fact that entrepreneurship is not integrated as a subject in the school
curricula, one must not give up hope. , The rationale presented is still in draft form. Ways
must be found to convince the education authorities of the importance of including
entrepreneurship as a subject to c-eate economic awareness and to cultivate the

entrepreneurial culture among the youth.

If we are to expand the production of more enterprising youth, it would be crucial that all
pupils within the school system should be made aware of the relationship between
entrepreneurship and economics. They must be made aware of the economic function of the
entrepreneur and the distinct factor of production or an element in the economic growth
process. Entrepreneurship is about innovation which stimulate competition and competition
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creates new markets and new markets grows the economy. As result of this interrelated
process economic growth manifests itself most definitely in the business activities of

enterpri-ses producing goods and services that can be sold both locally and globally.

This process above describes the interrelationship between economic awareness and
entrepreneurship something which is not emphasised by the economists. If pupils are to
understand the process they may develop positive attitudes towards entrepreneurship. This

may be further enhanced with a social adaptation orientation to the school curriculum.

As stated in Chapter 1 of this thesis, the reason for wanting to develop positive attitudes
towards entrepreneurship is based-on-the fact that entrepreneurial development programmes
in the past were presented as separate programmes in the hope of alleviating poverty and

creating jobs.
According to the author, the recommendations presented here serve as a point of departure

for further research in entrepreneurship development among the youth in South Africa and

also elsewhere.

293



REFERENCES

Abedian, 1. and Standish, B. (1992). ‘The South African Economy: An Historical Overview’. IN:

Economic Growth in South Africa. Selected Policies. Cape Town: Oxford University Press.
Aboud, F. (1988). Children and Prejudice. New York: Basil Blackwell Ltd.

African National Congress. (1994). The Reconstruction and Development Programmes: A Policy

Framework. Johannesburg: Umanyano Publications.
Apple, M.W. (1979). Ideology and Curriculum. London: Routledge and Kegan Paul.

Atkinson, N. (1981). ‘Curriculum as Decision-making’. IN: Hunter, A. P., Ashley, M. J. and
Millar, C. J. (Eds) Education, Curriculum and.Development.. Cape Town: University of Cape

Town.

Bagwandeen, D. (1995). ‘Towards a philosophy of teacher education in South Africa’. IN: South

African Journal of Higher Education. vol. 9 nol. 1995,

Bam, J. (1993). The Development of a new history curriculum for the secondary level in South
Africa: Considerations related to the possible inclusions of themes drawn from Unity Movement ‘
History. An unpublished dissertation submitted to the Faculty of Education in candidacy for the

Degree of Master of Education, University of Cape Town.

294




Barrow, R. (Ed). (1980). Dilemmas of Curriculum Change London: Hutchinson and Co.,

Publishers. ™ ~

Batalaille, L. (Ed). (1976). A turning poimt for literacy. Proceedings of the International

Symposium for Literacy. Oxford: Perganom Press.

Bennett, N. (1976). Teaching Styles and Pupil Progress. London: Open Books.

Berger, B. (1§91). The Culture of Entrepreneurship. San Francisco: ICS Press.

Bird, B. (1993). ‘Demographic Approaches to Entrepreneurship: The Role of Experience and
Background’. IN: Advances in Entrepreneurship, Firm Emergence, and Growth. Greenwich: JAI

Press Inc.

Bygrave, W. D. (1994). ‘The . Entrepreneurial Process’. IN: The Portable MBA in

Entrepreneurship. New York: John Wily and Sons.

Central Statistics Services. (1990). Statistically unrecorded economic activities of Coloureds,

Indians and Blacks. Report P0315. Pretonia: Central Statistical Service.

Chang, C. (1995). ‘The Role of Credit Guarante: for SMEs Exporters’. Taiwan: Paper presented

at APEC Financial Planning Seminar on Trade Promotion, April 11.

295




Coleman, J.S. et al. (1966). Equality of educational opportunity. Washington, D.C.: Government

Printing Office.

Committee of Heads of Education Departments. (1991). A curriculum model for Education in

South Africa. Pretoria: Department of National Education.

Congress of South Aftican Trade Unions. (1992). “Cosatu’s approach to literacy and adult
education’. IN: Mcgregor, R and McGregor A. (Eds). Education Alternatives. Cape Town: Juta

and Co, Ltd.

Crawford-Nutt (1979). Attitudes and their formation. Psychology I1 Guide 6. Unisa: Pretoria.

Davidoff, S. (1994). ‘Teaching towards transformation: Looking at the process’. IN: Da Costa,
Y., Julie, C, and Meerkotter, D. (Eds). Let the Voices be Heard. Cape Town: Wyvern

Publications.

Department of Commerce, (1971). Consumer income: characteristics of the low-income

population, Series P-60, No. 86 , December.

Department of Finance, (1996). Growth, Employment, and Redistribution: A Macro Economic

Strategy. Pretoria: Government Printers.

De Vries, LER. and Smith, JM. (1994). ‘Developing Economic Awareness and Economic

Preparedness within the primary school curriculum: towards multi-cultural education in South

296




Africa’. Potchefstroom: Paper delivered at the Conference on Multi-Cultural Education: New
Challenges for South Africa. Faculty of Education, Potchefstroom University of Christian Higher

Education 4-6 August.

Donaldson, A. (1992). ‘Financing Education’. IN: McGregor, R. and McGregor A. (Eds)

Education Alternatives. Cape Town: Juta and Co. Ltd.

Dow , G. (1979). The reform teacher education in the United Kingdom. University of Surrey:

Society for research into Higher Education.
Drucker, P.F. (1985). Innovation and Entrepreneurship. Eondon: Heinemann,

Durham University Business School. (1989). ‘An Evaluation of Going for Enterprise’, Report to

British Steel Industry, May 1989.

Durham University Business School. (1989). A Study of the Spirit of Enterprise in Europe, UK

Country Volume. Report to the DGXXTII of the European Commission. November 1989.
Edusource. (1993). ‘Data Source’. IN: The Education Foundation. No 4. December.

Eisner, E. (1985). The Educational Imagination. New York: Macmillan Publishing Company.

Emory, C.W. (1980). Business Research Methods. Lllinois: Homewood.

297




Firestone, W. and Rosenblum, S. (1988). The alienation and commitment of students and
teachers in ‘urban high schools. Washington, D.C.: Rutgers University and Office of Educational

Researéh and Improvement.

Forcese, D.P. and Richer, S. (1973). Social Research Methods. New Jersey: Prentice-Hall Inc.

Fullan, M.G. (1991). The New Meaning of Educational Change. London: Cassell Educational Ltd.

Gibb, A.A. (1987). ‘Enterprise Culture - Its Meaning and Implications for Education and

Training’. IN: Journal of European Industrial Training, vol. 11 Number 2.

Gibb, A.A. (1993). ‘The Enterprise Culture and Education’. IN: International Small Business

Journal vol. 11. 3 . pp. 11-35.

Giliomee, H. and Schiemmer, L. (1989). From Apartheid to Nation-building. Cape Town: Oxford

University Press.

Godsell, B. (1992). ‘Education and Training in the new South Africa: The Needs and
Responsibilities of Business’. IN: McGregor, R. and McGregor, A. (Eds). Education

Alternatives, Cape Town: Juta and Co. Ltd.

Gonzales, HB. (1967). ‘The hope and the promise’. IN: Estes, D. and Darling, D (Eds).
Improving educational opportunities of the Mexican American, Proceedings of the first Texas

conference for Mexican Americans. Texas: Southwest Educational Development Laboratory.

298




Gotken, K. (1993). ‘Fiscal and regulatory state policy for private schools in South Africa’. An

unpublished Master of Education Dissertation, University of Cape Town.

Greer, Jo. (1991). ‘What’s In a Cup of Coffee?’. IN: The Newsletter of the School Curriculum

Industry Partership (SCIP). Manchester, Issue no 29 p. 18-19. -

Hammersley, M. and Hargreaves, A. (Ed) (1983). Curriculum Practices. New York: The Falmer

Press.

Hartshorne, K. (1991). ‘Provision of teachers’. IN: Universal primary education supplementary

report No. 1. Johannesburg: Urban Foundation
Heilbronner, R. L. (1972). The Worldly Philosaphers, New York: Simon and Schuster.

Heilbronner, R.L. (1987). ‘Fundamental Economic Concepts - Another Perspective’. IN: Journal

of Economic Education, vol. 18 (2), 111-120.

Henderson, W. (1989). The objectives of Economic Education. IN: Atkinson, G.B.J. Teaching

Economics. Oxford: Heinemann Educational Books.

Herbert, T.T. (1981). Dimensions of Organisational Behaviour. New York: Mac Millan

Publishing Co., Inc.

Hesburgh, T.M. (1969). Foreword 1o Prejudice. New York: Frederick A. Praeger.

299




Hess R.D. and Croft, D.J. (1975) (2nd Ed). Teachers of Young children. USA: Houghton Mifflin

Co. T

Hess, R.D. and Shipman, V.C. (1965). ‘Early Experience and the Socialization of Cognitive

modes in children’. Child Development 36, No. 4., p.869-886.

Hofmeyr, J. and Buckland, P. (1992). ‘Education System Change in South Affrica’. IN: Mc
Gregor, R. and McGregor, A. (Eds) McGregor’s Education Alternatives. Cape Town: Juta and

Co, Ltd.

Hofmeyr, J. and Jaff, R. (1992). ‘The Challenge of Inset.in the 1990s’ IN: Mc Gregor, R and

McGregor, A. (Eds). Education Alternatives. Cape Town: Juta and Co, Ltd.

Horton, R'V. and Weidenaar, D.J. (1975). “Where Economics Education?’ IN: Journal of

Economic Education, vol. 7, no.1, 40-4.

Hughs, P. (1990). ‘Teacher education and its educational mandate’. IN: R. M. Yule (Ed)
Readings on teacher education. Johannesburg: Lexicon Publishers.
Human Sciences Research Council (1981). Recruitment and training of teachers. Report of the

Work Committee 13 Pretoria;: HSRC.

Human, P., Human, L. and Allie, F. (1994). ‘Upgrading and developing managerial skills: an
exploratory study including small business’ programmes. IN: South African Journal for

Entrepreneurship and Small Business. Vol. 6. No. 2. November, pp 40-58.

300



Jantjes, E. (1995). ‘The influence of the home environment, Parental Support on School

Achievement”. IN: Perspectives in Education, September, 1995, Vol. 16. No2. 289-299.

Kallaway, P. (1986) (Ed). Apartheid and Education. Johannesburg: Ravan Press.

Kane-Berman J. (1983). ‘The Political Context of Education’ IN: Hunter, A. P., Ashley, M. J. and

Millar, C. J. (Eds). Education Curriculum and Development. Papers presented at conferences at

the University of Cape Town and the University of Witwatersrand, 1979-1981. Cape Town:

University of Cape Town Press.

Kelly, A.V. (1985). The Curriculum: Theory and Practice -London: Harper and Row Publishers.

Kelmar, J. H. and Ferald, L. W. Jr. (1995). “SME Courses: An International Comparison’.

Bunbury, Western Australia. A paper presented at the Internationalising Entrepreneurship

Conference 1995.

Kostecki, M. (1985). *The economic functions of schooling’. IN: Compare, 15 (1).

Kruss, G. (1988). People's Education: An examination of the concept: CACE, University of the

Western Cape.

Layden, D. (1996). ‘4 guide to successful entrepreneurship’. Amhem. A paper presented at the

Internationalising Entrepreneurship Conference, 24-27 June 1996.

301




Learning Area Committee. (1997). Economic and Management Sciences. Draft Document. Cape

Town. Jamiary 1997.

Leavitt, H.J. and Pondy, LR.( 1973) (2nd Ed). ‘Perceptions and Attitudes’. IN: Readings in

Managerial Psychology. Chicago: The University of Chicago Press.

Leedy, P.D. (1989) Practical Research: Planning and Design (4th Ed). New York: MacMillan

Publishing Company.

Levin, H. M. (1987). ‘Education as a public and private good’. IN: Journal of Policy Analysis and

Management 6 (4).

Levin, M and Wait, C‘.V.R (1984) Principles of Economics Std 8. Johannesburg: Perskor.

Levin, M and Wait, C.V.R. (1985) Principles of Economics Sid 9. Johannesburg: Perskor.

Lewis, O. (1959). Five Families. New York: Basic Books, Inc. 1959.

Lipsey, R.G. (1975). An Introduction to Positive Economics. London: Weidenfeld and Nicholson.
Lombard, J A and Vosloo, W.B. (1994). ‘Perspectives on -the interaction between

entrepreneurship and economic growth’. IN: Vosloo, W.B. (Ed). Entrepreneurship and

Economic Growth. Pretoria: HSRC Publishers.

302




UNIVERSITY of the
WESTERN CAPE

https://etd.uwc.ac.za/



Manie, A. and Meerkotter, D. (1994). ‘The role of computers in a People’s Education for
liberation’. IN: Da Costa, Y., Julie, C., and Meerkotter, D. (Eds). Let the Voices be Heard. Cape

Town. Wyvem Publications.

Marsden, K. and Bélot, T. (1987). Private enterprise in Africa: Creating a better environment.

World Bank Discussion Papers:17, World Bank, Washington, D.C.

Maurice, E. (1983). ‘The Curriculum and the Crisis in the Schools’. IN: Hunter, A.P., Ashley,
M.J. and Millar, C.J. (Eds) Education Curriculum and Development. Papers presented at
conferences at the University of Cape Town and the University of Witwatersrand, 1979-1981.

Cape Town: University of Cape Town Press.

Mc Carthy, C. (1990). ‘Apartheid ideology and economic development policy’. IN: Natrass, N.
and Ardingtbn, E (eds). The political Economy of South Africa. Cape Town: Oxford University
Press.

Mc Keachie, W.J. (1978). Teaching Tips. D.C. Heath and Coney, Lexington.

McLaren, P. (1989). Life in Schools. New York and London: Longman.

Meerkotter, D. and van den Berg, O. (1994). ‘Technicism, schooling, and power towards a

recontextualisation of education’. IN: Da Costa, Y., Julie, C. and Meerkotter, D. (Eds). Let the

voices be heard. Cape Town: Wyvern Publications.

304



Ministry of Education. (1995). The White paper on Education and Training. Cape Town:

Govermnment Printers.

. Ministry of Trade and Industry. (1994). Strategies for the Development of an integrated policy
and support programme for small, medium and micro -enterprises in South Africa. A Discussion

Paper. Pretoria: Paper prepared by the Ministry of Trade and Industry.

Mokoatle, B. and Prekel, HL., P. (1979). ‘Stimulating Black Entrepreneurship, through training:

A case study in development’. IN: S.4. Journal of Business Management, vol. 10., No.1.

Morris, M. (1996). ‘Entrepreneurship, Dismissing myths, misunderstandings of

entrepreneurship’. IN: Business Day, 22 April 1996.

Morrison, K. and Ridley, K. (1989). ‘Ideological contexts of curriculum planning’. IN: Preedy, M.

(Ed). Approaches to curriculum management. Philadelphia: Open University Press.

National Department of Education (1997). Curriculum 2005: Lifelong learning for the 21"

century. Cape Town: CTP Books.

NEPI (1992). The National Education Policy Investigation: Teacher Education. Cape Town.

Oxford University Press. “

NEPI (1992). The National Education Policy Investigation: Report on Curriculum Research.

Cape Town. Oxford University Press.

305



NEPI, (1993). The National Education Policy Investigation: The framework Report. Cape Town:

Oxford University Press NECC.
Nisbet, J. 1981. ‘Curriculum Inmovation: An International Perspective’. Cape Town: Paper

presented at Conference on Curriculum Innovation in South Africa, University of Cape Town, 14-

16 January.
Ogbu, J. (1978). Minority Education and Caste. New York: Academic Press.

O’Neill, R.C. and van den Berg, JM.M. (1991). ‘Attitudes to Enterprise’. Durban: paper delivered

at the Third Conference of the SA Institute for Management Scientists.

Organisation for Economic Co-operation and Development (OECD). (1989). ‘Towards an

Enterprising Culture. A Challenge for Education and Training’ Paris, p117.

Orkin, M. (1981). ‘Education in the context of (under) development’. IN: Hunter, A. P., Ashley,
and Millar, C.J. (Eds) Education Curriculum and Development. Papers presented at conferences
at the University of Cape Town and the University of Witwatersrand. Cape Town: University of
Cape Town Press.

Omond, R. (1985). The apartheid handbook. England: Penguin Books Ltd. .

Ornati, O. (1966). Poverty amid affluence. New York: The Twentieth Century Fund.

306




Osterman, K. and Kottkamp, R. (1994). Rethinking Professional Development. IN: Bennett, N,
Glatter, R.,"and R Levacic. (Eds). Improving Educational Management through Research and

Consultancy. London: Paul Chapman Publishing Ltd in association with The Open University.

Presidentsraad, (1989). Verslag can die Komitee vir Ekonomiese Aangeleenthede, PR/1989,

Staatsdrukker. Kaapstad.

Rautenbach, W. (1992). ‘Technical and Vocational Education’. IN: Mc Gregor, R. and Mc

Gregor, A. (Eds). FEducation Alternatives. Cape Town: Juta and Co, Ltd.

Reid, D., Hopidns, D., and Holly, P. (1989).“Beyond the sabre-toothed curriculum?’. IN: Preedy,

M. (Ed). Approaches to Curriculum Mandgemenl. Great Britain: Biddles Ltd.

Republic of South Africa (1993). Government's Proposals on a Charter of Fundamental Rights.

Pretoria: Government Printers, February 9.

Riley, T. (1993). Characteristics of and Constraints Facing Black Businesses in South Africa;

Survey Results. The World Bank South African Africa Department. Washington, D.C.

Roux, A. (1993) (2nd ed). Everyone's Guide 1o the South Africa Econony. Cape Town, Struik

Timmons.

South African Institute of Race Relations (1992/3). Race Relations Survey . Cape Town: Galvin

and Sales.

307




Sadker, M.P. and Sadker, D.M. (1991). Teachers, Schools, and Society. New York: Mc Graw

Hill Inc.

South African Labour Development and Research Unit. (1995). Key Indicators of Poverty in

South Africa. Cape Town: CTP Book Printers.

Sayer, J. (1993). The future governance of education. London: Cassell.

Schmitt, N.W. and Klimoski, R.J. (1991). Research Methods in Human Resources Management.

Cincinatti, Ohio: South-Western Publishing Co.

Schon, D.A. (1983). The reflective praciitioner:-how-professionals think in action. New York:

Basic Books.

Sexton, D. L. and Bowman-Upton, N. (1987). ‘Evaluation of an Innovative Approach to
Teaching Entrepreneurship’. IN: Journal of Smail Business Management. Vol. 25 No.1, pp. 35-

43.

Smith, J. M. (1994). ‘Some thoughts on the necessity for change in the commerce classroom’. IN:
Da Costa, Y., Julie, C. and Meerkotter, D. (Eds). Let the voices be heard. Cape Town. Wyvern

Publications.

South African Foundation. (1996). Growth for all: An economic strategy for South Africa.

Johannesburg. February.

308




South Africa Yearbook. (1996). South African Communication Service. Cape Town. CTP

Printers.

Spies, P.H. (1990). ‘The South African Business Environment in 2000°. Paper presented at a
University of Stellenbosch Business School Seminar, Leaders for 2000 and beyond, Bellville, 12

October.

Spring, J. (1991). American Education: an introduction to social and political aspects. New

York:Longman.

Stenhouse, L. (1982). ‘A process model’. IN: Lee,; V- and-Zeldin, D. (Eds) Planning in the

Curriculum. Seven Oaks: Hodder and Stouton. Open University.

Stenhouse, L. (1975). An introdiction to curriculum research and development. London:

Heineman.

Swanepoel, D. Stassen, D. and Naude, C. (1983) Economics for Standard 8. Goodwood: Nasou

Ltd.

Swanepoel, D., Van Zyl, J, Naude, C, Miller, H. (1984). Economics for Standard 9.

Goodwood: 'Na'so'u Lid.

Swanepoel, D., Van Zyl, J., Naude, C., Miller, H. (1985) Economics for Standard 10.
Goodwood: Nasou Ltd.

309




The Commonwealth Secretariat. (1991). Beyond Apartheid: Human Resources for a new South

Aftica. London: Villiers Publications.

The Economist, (1992). Economic growth, explaining the mystery, January, 4.
Thinking Skills Network (1990). ‘The Community of Inquiry’. Winter, Number 7. pp. 8.

Tong I-Min, (1995). ‘The practical introduction on the role of small and medium size business in
ROC's economic development’. Taiwan: Paper presented at seminar on 'How to assist small and

medium enterprises to create a beneficial environment'. April 1995.

Tyack, D. (1969). Nobody knows: Black Americans. in ihe twentieth century. New York: The

Macmillan Company.

United States Senate Select Committee (1972). Report towards equal educational opportunity.

Washington, D.C.: United States Government Printing Office.

United Nations Education, Science and Culture Organisation. (1994). Donor Cooperation and

Coordination in South Africa. Division for Policy and Sector Analysis: Paris.

van den Berg, O. (1994). ‘The politics of curriculum change’. IN: Da Costa, Y., Julie, C. and

Meerkotter, D. (Eds). Let the voices be heard. Cape Town. Wyvern Publications.

310




UNIVERSITY of the
WESTERN CAPE

https://etd.uwc.ac.za/



Warnock, M. (1979). ‘Education: A way ahead’. London: Basil Blackwell.

WESGRO. (1996). Anrual Review 1996. Cape Town. Edina Griffiths

Western Cape Education Department. (1996). Newsletter on Curriculum Renewal. Curriculum

Focus. Cape Town. 1996:1.

Wheeler, D.K. (1967). Curriculum Process. London: Hodder and Stoughton.

Williams, M. (1995). ‘Guidelines for the integration of the school and the world of work’.

Unpublished Master of Education dissertation, University of South Africa.

World Competitiveness Report (1996). Lasuanne: International Institute for Management

Development.

312




APPENDICES

313



APPENDIX 1

Availability and qualifications of human resources

killed Labour

S

Reports on Human Resources,

World Competitiveness

and Economic Literacy

T TN R TRN

Vo)
o
(0,

R

@
Lo - -

SS YEARBOOK 1996

i

L2 COMPETITIY

Pl

THE WO

314




Labor Force Characteristics
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country SPN TS country
ranking ! U
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Educational Structures
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Economic literacy is generally...
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population population
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Articie 3: Aim of Teaching 2nc Sducation

The essence /heing; of she 2rocess of 2ducation we s2e isthis: thacthe

younger generacon shouid inferic what is geuc and deaudiiul and
nobie in the cuitural possession of the aazion. tha: 2le rounger
generation taks over tha: sossession according <0 ineir owsz gifdts
and needs and thacthey deveiop it further and 2xpand iz acsordin
to the life- and worid-view of the nadon.

Article 5: Contant of Tecching and Zducction
(1) Introcucszion

We peiieve that che entire cr2acion o€ (504 in che lawsoi nacure and
the latour af man is there co ge iearned abous. We believe, however,
that the spiric and diracZaa in wiich all sudjects musc &2 taugh:
must coincide with che Ch=sdan and Nadonai lifs- anc world-view,
i.e., that every sudjec: mus: te caughcincheligh:odthe Word o God.
in fac:. oa thebasisoithe reizvancseripeural arincipies—and thacin
no subjec: mav an and-Chostianocun-Christiansrand-Nasocalor
un-Naticnal propaganda e made. We paileve thac celigious
teaching and subjec:s 'ike the Mocher-tongu2 15 medium and as
subjece, civics, geograpny 2nd tistory are sudjec:s that are of such
nature thac if migatly zaughe they cultivace a Christian and
Nacioral rew of life. :

{2) Raligious Tzaching

By religious teaching we understand instruczioa chietly in Bible
histor» and inscuction in Christian docmrine (galoodsieers. The
instrucZon in Bible histor- mus: aot de meraly 2 2ammunicadon of
fac®s and the instucdoa in Charissian docitine must not Se colour-
less and hermerically sealed otf fram theather schaai aczivides, dut
both must form an organic whole-wich-them. and g90ch must Je
supporzed oy and correspond wich the faith aad coaviction of the
parents of schoolgoing children as it is expressed in the Creeds
which the pareats have adopced. With regard to AZikaans-speaking
childrea :his means that che inscuction in Bible history and theo-
logy (geloofslaer) must corvespond with the Creeds| of our three
Afrikaner Churches. Notoaly muscche religious inssrucrion icself be
of a high standard, butictmust take such a ceacral place in teaching
thac it detarmines the spiric and direction of ail subjects 2=d of the
whole school.

(3) Mocher-Tongue

We believe that the mother-tongue is the basis.of all teaching and
educaton and that the mother-tongue should be the mostimporzant
secular subject in school. [t muse also be the ocly medium in the
teaching of ail the other subjects, sxcept in the case of other modern
languages. Bilingualism cannot be set as the aix: of teachicgand a
beginning can be made with the learning of the second official
language only after the child is properly grouzded in his mother-
tongue and has acquired a sound understarding and mowledge of
it .

(4) Civics . ‘

We believe that every pupil must be formed into a Christian and
nadonal citizen of our country. We believe thas every citize= has his
rights, respansibilides and duties towards horme, church, socecy
and state. We helieve thac the teaching of the subjecz CIVICS muse
be such cthat it will breed Christdan and Nadoral c:izens.

(5) Geography

We believe chatevery nation isrooted in its own scii which is allocted
to it by the Creator, Every cicizen of our councry must lave a sound
knowledge of surland ... and his knowledge mus:Secomrmunicated
in such a way thac the pupil Wil love our swn sail, also in
comparison and coatrast il acher councries.

(6) Hiscory

We beiieve that history must be taught in the light of the divine
revelazion and must de  seen as tne fulfiitmen: a¢ God's decres
(raadspian) Jor che warid 2nd humanicy. We Seiieva thac the great
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facss of the Craation. the Tzil ane 3rzaning )t'_CJr.':?a:: .Sonds-
et

breuk); the sacsszcton 'm Jhcisc Jesus 1ac 2 Iz ccomple
Zen—voleinding) of she wasld ar: of waricd Tistortcal imzariance.
and that Chostsesus is :he greas uwrminy poincin warld-lustary. We
betiave thac Jod n2s wiileé separaze namoas 2ad geosias and tus
given each separate nacon and gecaies ics zamicular veczzidnand
task and gitts. Youth can faichiully 1aka over 12 task anz vosasion
of the older gsnerazion anly whaa it has acguired througa
instrucsion in histery a mue vision of the nagin of che zation. andof
the dicection in :hac hestage. W2 Jeifeve thac nexs: 0 tR2 mochar-
tonge, che gactiocic (vaderiandsa: aistor of the nadon is th2 greac
means of culdvadng iove of oae’s vva.

AN

Arcicie 7: Metaod znc Discialine
f1) Method
W2 pelieve that shaidea. “disciniine” can t2dadned a5 21l Reinner

neinn
Prigies

and outer actoas and influencss which wosk ogethar in srder 29
assure chat Dehavicur on the gars of av=rrdedy i the sehuar: nict
stail make the aim of t3e t2aching 1ad eSucadion e mos: wlactive,
Wa geiieve thac 2il aucthericr ia school is authosicyr 2ocmwed Som
Cod and that it giacas gT2ac rasponsis ies 1nZ nghison
boch zhe Christiaq teacher and shechiid, ‘W= seileve :nac the aimof
ail discipiine szouid e ke Car o and Nacdocal fsrmacion ot
preservadon of. the chiid (vormingen Jenoucl. e weilarz of the
community, and above ail. the giocy of God.

Arcicte 8: Concrol of Tecciing
(1) No Mized Schools

We Seiieve that there musc be at '2a3t twe sorzs of sc2ools Jor pei-
marv and secondary sducation: one for ciilidrén of AZixaans
speaking parents with their communai-creed-and lacguagzs, wich
only Afrtkaans as medium:and cheacherforshechildrea of Znglish-
speaking paren:s wich English as medium. W2 believe 23: in boch
sores of schools thers must be the right relacionsnia ber~e=2a home,
school. church and scata with regard 10 the 3pirit and Zirection,
sreccon. maintenance, con=oi and care of the ichaoois.

(2) Home, School and Church

Wa believe that the home, the school and che caurca are the chree
places in which our nacon is bred, and are therefore a threefold
chain in teaching and educadon, and chatthev ztus: complerzent
one anather 30 that each onegees his rightfui share in che formingof
the child.

(3) Home

We believe the teaching and educadon of thechili is theduty and the
right of the parents, and chey, in collaboration with the church and
the state must therefore decide on the spirit and dizection of school
education. that they mus: establish schools acsordiicytothelife and
world view, and maincain and concrol them. thac they musc appoine
the teachers to the schools for their children aad keep 2 'wvatch on
their teaching. The parants, in com=:unity, not as individuals must
determine the spirit and direction: they musc establish schools,
maincain and conrol chem in collaboracion wich the church and
stace. .

(4) The Church

We believe that the church must keep a watch nver he 3pirit and
direcdon of educacion: chat it must exercise the necessa-v vigilance
and discipline over the life and doctrine of the tzachers as members
of the church. We believe also thac the church must exercise vigl-
lance by meaas of the parsnts.
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{5) The Stcce

The scate must ses & it thac in schooi fif law iz vaiid and is mai
tained. Sut we also beliew= chac the stace may noc.izcicde agout the
spiric and direcsion of the school. 30 long 2s, jucgzed ¥
of zhe iaw of God, it is noc damaging or destructive 13 the
also believe that che state mus: see 0 it that tha reaching wnich is
given is of a good sciendiiic standard, cha: the Jorming of she child
which takes place at school shati aise be moral Jorming aad thacail
the necessary virtues shall oe cuitivated.

(6) The Scrool

We beiieve that the schooi derives i right anc jower of leachiz
and educaton Som the pareats that che chlidren muss thersiore ge
educatad according to che life and worid view of :ne ga-sacs-in.
commuazizy and in their nadonai contaxe. Bus wa Seieve nat the
school musc be abie o sxercise its sunczion indepancently. Whnile
home acd church decide on che spiric and direction of scaaoi educa-
tion and che stace decermines :he stancdasd and seguiazes (ne maia-
tenance of law in the school, she schaool. azain. mus: Sesoverzignin
its awn orbit. namely, with reygard 0 tha method of teaching
and sducadon, Le., it must decide indecendendly 25ouc instituting
tha plan of study, che wethod of :2achirg, schocl disciziing, 2cc. We
beiieve in the ideal nf a Carisdan Nadoaal school.

(7) The Orgenisacion of the School Syscem

We repudiace the principle of the predominance cfhozze orchurchor
szate over the school, and therefore 2iso a sys:em of zazens-schools,
or church-schools. or state-schools. The school mus: Se £ee 20 work
independendy and self-decerminaacdy wichin the imits placed upon
it. Buc chis freedom mustagt dethought2o gecevoiutionary: it must
be freedom under authoticy. The-erection-of-scaoo:d must 3roceed in
the first place from the pareat-communicy, in colladorazion wich
church and state. The maintenance of the schools =ust 3¢ 2 com-
munal undertaking of home, churzh and/state in the following rela-
tionship: the parents must contrisute cowards defraying the schools
expenses, the church musc fnancially felp ceedy sareccs o (uifil
their educabonal task: che staca as the authozity for legally
obeaining fnancial means, must taze upon icself she c=ief part in
defraying the school'expenses-The conarolof sheschool mustin che
firsc place be in the hands of the parents.

Article 9: The Teacher

(1) We believe thatthejteacher must/ac: as a sudsritute for the
parent, by which we acknowledge the honouraosie stasus of the
teacher. He must do the work of the pareac as the parentwould have
done it himself had he been able. Our highestdemand on the teacher
therefore is that he should be aman of Christian life and worid view,
without which he is nothing less to us chan the mos: deadiy danger.
Nexs to this highest claim we demand thac the teacher should be a
persanality who can subscituce for us in everything at school and
who can be a good exampie to our chiicren. .

(2) We believe that our substitutes must Be progerly trained for
‘their task. At the insdtudons for che training of our teachers acten-
tion must be given to the following claims: the young =en and
women must ceceive a sciencifically and systammacised Chriscian life
and world view: they must be inscucted in all che necessary secular
sciences, but most particuiarly in pedagogicscence. Weselieve that
their Taining can and will succeed only ifafter proger seleczion, they |
are placed under the guidance of men and womean wko ars them-
seives of a coavinced Christian-Naticnal life-view and have been
brough? up as such. We wish cherefore 2o see theinscirusions forthe
training of our teachers as Chrisdan and Nazional insducions.
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Article 10: Nursery Schools

We believe that the Christizn and Natianal world and life view is

-- equally valid for nurserv schools as for primacy and seconcdary
schools. The madium of inscuction ia the nurssry schools shouid te
exclusively the mother-tongue and thatin no circumsiances may a
foreign language be used. The teaching-forces :eachers-leerkragre)
tust be formed people with a healthy (sound) Christian and
National lif2 and worid view._

Article 11: Higher Education

(1) We believe that our higher education shsuld have the same
basis and purpose as our primary and secandary ecucadon, the
Christan-Nationa! life and world view to the farming ofthe manof
God completely equipped for every good work.

Wa desire tha: our owr insticutions foc Righer education, beside che
usual secular sciences, Chriscan theology (gesloofsleer) aad
particularly Christian pnilosophy should be taughc and practised.
Buc we desire stll core inscuction aad practice in the secular
sciences must proceed rom the Christian life and world «wiew: ia no
single science may the light of God's =uth be lacking. We believe
that our Universicy education especially should be thetic rather
than antithetc, never merely eclectic and never reconciliaory.
Christian Universicy institucions must expound Christian science
positively, must placs it in opposition to non-Christian sciances, but
never give unconnected instruction, merely choosing here and
choosing thers, and it may never Ty to recoacile or mexmove che
fundamental apposicions: Creator and creation. men azd animal,
individual and community, authority and freedom remain in prin-
ciple insoluble in one another, University Coundiis havs no more
serious vocadon than to appoiat-the rightaen.and woraen for the
teaching work; the professors and leccurers usc he.coavinced
Christdan and National sciendcists:

Article 12: Tecanicel and ather Special Education

We believe that the Chriscian and Nadonai life and world view is
also applicable tw Technical Colleges. Tnduscial Schools,
Reformatory Schoois, Technical High Schaols, Domestic Science
High Schools and schools for the special teaching of thedealand the
blind and schools for the pavsically-and mentally defective, etc.

‘e believe that these schools should not only open and/ar close
with a religious exercise; butthasreligious teaching should comprise
an important pars of the activices'and that eagugh ‘time and
attention should be given to it 2o determine the Christian spirit and
direcdon of all the activities.

We believe that owing to the fact thac che parszts of pupils in
Industrial Schools, Reformatory Schools, Technical High Schools
and Domesdc Science High Schoois are, in much the greater aumber
of cases, notin a position to chose the majority of the representatives
for the contxol of the school. 2 conmolling body should be elected by
and trom the local communicy.

Article 13: Tecching and Educction of Adulls .

With regard to whice adults, we oelieve that such teachinzg must be
given with due respec: for the principie of cultaral separation, and
that with regard 0 the Afrikaans-speaking ic mus: de givea oa the
basis of the Chrisdan-Nacionai life and world view of the Boer
nadon. It is cerzainly the task of the stace 0 scimulaze the teaching
of adules and largely o make availaole che dnancial and ocher
means tnerefors. We believe that the authority mus: also ses 20 it
thac the educadon which is given to adulie is neot damaging or
‘dangerous to the state.

Article 14: Coloured Tecching cnc Ecucciion

We gelieve *hac Coloursd teaching mus: de seen as a seoordinaze
part of the vocadion and ask of the Afrikaner, o Christanise the
non-whize racss of our fatherland. We accep: tae princiole of the
trustesship of the whnite mar, that isien v name) of th2 AZikaner
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over the non-wiite. This :-.xs:eaship ‘ays upon the AZikaner the
sacred obligadon 0 see 20 it thac the coloursd man is 2ducated
. According %o the Chrisdan 2nd Nacional crincipies. With segard o
the Chriscian :mnc'oles. the same remarks ars appiicable. mutadis
mutandis, whica we made 2arijer. We believe thac oni ve whan the
coloured man has Geen C"Lr'sna.msea. can he and wiil 2e e zuly -
happy and hat ae will be secure agauzs: nis own hea:ae:. 224 all
kinds of .cre:gn 1deolog1.es whick promise him a shaxm aapm..ess
but in the long -un make 2im unsadisded and unhagzpv.

We believe that 12 can be mace race-conscious if :.‘:e 3:‘..cl-i= of
separacdion (apartheaid) is s mc.ly apg .ied in educacion just asin it
church life. Further we believe thaticis necessary ‘o ampnasise the
principle of the cnod-e--congue as _"xe medium of educacicn in the
case of the coloured. Wa believe zhac the salvadon \wgl.a.:o' and she
happiness of the coloured. iie in ais grasping thac he s 2 separz
race-group, that he should 22 proud of it, and that he must carves.
pondingly be educazed as a Carisiian V:mona.!. The fnazcing of
coloured aducacion muss 5e placed on such a basis tzaz it Sces noc
occur at the cosc of white educacon.

Arzicle [5: Africen (Benty) Tecching =ncé Educction

We believe thac the calling and task of whita S A, wich regard o che

native is to Chrisdanise aim ané heip aim on culeurally, and thae

this calling and task has already found its nearer focussing in the

principles of trustzeship, no equality and segregation. ‘We deiisva

besides that any syscem of teachiag and sducation of nacives ;ust

be based on this same principle. In accordance wich chese zinciples

we believe chac the teaching and ecucadon of the nadive musc be

rounded in che life and world view of the whites, ...os: especially

those of the Boer nadon as the senior#hite trusteeof the nasive, and

that the natve must be led-t0 a-muietis mutandis yerincependent

acceptance of che Christianandvacoaalprincipiesinour c-ung
We believe that the mother-tongue mustbethebasisofr2mive sduca-
Hon and teaching but that'the two oficial national languazes niust
be taught as sudjects because they are offEcial languages, and o the
native, the keys 0 the cultural loans that are necessa-v =5 Risown
cultural progress. On the grounds of the cultural infancy of che
native we believe that ic is the right and task of che szacs, in
collaboraton with the Chriscian Procestant churches; 2o zive and
control native education and che ~aining of native t2achiag forces
must be underzaken as soon as possiole by the native hi—sels, but
under control and guidance of the state: with this uncerstanding,
however, that the financing of native education must be glaced on
such a basis thatit does not occur ta the cost of white scucazion. We
believe fnally, that native education and teaching mus:lead o the
development of an independent self-supporting and selimain-
taining natve community on a Christian National basis.
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Traditional syllabus for economics: Department of Education and Culture

!

APPENDIX 4
SYLLABUS FOR

ECONOMICS STANDARD GRADE

STANDARDS 8, 9 AND 10

THE FIELD OF STUDY OF THE SUBJECT ECONOMICS

According to its Greek origin, economicsg means ''to
keép house", i.e. to act and to :ake decisions in a
specific manner. In Economics = study is therefore
made of the national economy of a community in which
reference is made to man's varied wants structure in
relation to the relatively scarce productive resources
which can be applied to satisfy wants, and this
implies a continuous cheice between alternative
|pplication possibilities.

Economics applies specifically to the thecretical
aspects of the economic activities of a national
economy. In the main | the subject embraces the
theorising of the Macro-economic actualities. It is
a socio-cultural science with ‘a normative character

economic activities., Economics therefore leads to the
formulation and manipulation .of abstract concepts
linked in a logical 'system.

Owing to its scientific involvement, Economics is
closely allied to other sciences, especially the human -

sciences. The apparent overlapping is, however,
solved in the particular nature of the -field of study,
scientific approach, methods, etc.; conseqguently

Economics, 1like any related science, has its own
character which distinguishes it from other sciences.

324




(93]

GENERAL OBJECTIVES IN THE TEACHING OF ECONOMICS
(STANDARD GRADE, ALL STANDARDS)

The teaching of Economics must have a Christian
character, i.e. the subject matter, textbooks, the
teacher's presentation and the class atmosphere must
be in accordance with the acceptalble Christian way of
life.

The teaching of Economics must havé a national
character, i.e. it must instil in —=he pupil a love for
and interest in what is peculiar to the Republic of
South Africa and her peoples.

It must promote a critical appreciation of the Scuth
African economy which is based on free enterprise,
private ownership and freedom cf economic activities.

It must . be of a general formative nature and
vocationally directed.

-

PARTICULAR OBJECTIVES OF ECONOMICS (STANDARD GRADE -
ALL STANDARDS)

It must promote insight into the South African
national economy (South Africa includes the RSA and
TBVC countries), the economic-historic development
thereof, its particular characteristics, objectives,
strong points, shortcomings and problems.

It must promote an understanding of the basic economic
problems. The pupil must understand that all national
economies are confronted by similiar problems but
that, in view of unigue circumstances, these problems
cannot be handled and solved in the same way.

It must promote an understanding that solutions to
such economic problems must be sought by weighing them
up against particular goals, values and norms.

It must lead to the acquisition of a good basic
knowledge and understanding of the economic principles
attached to local, national and international economic
procblems to enable the pupil as a future producer,
consumer and citizen to take economically based

decisions.

It must promote the ability to apply an analytic
approach in respect of ecoromic problems and personal
economic matters. Rational thinking must be the basis
of economic action. .
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It must provide the pupil with insight into economic

__concepts (subject terminology) used daily in

communication media and must draw attention to the
generally accepted economic laws and tendencies and
how they influence the South African economy.

It must assist in pupil to develogcing the ability to
read statistical data, tables and graphs with more
insight and understanding and to interpret these
intelligently.

It must promote logical, abstract, objective thinking.

Tt must inspire the pupil %o -:ontinue with more
advanced study of the subject.

Tt must make the pupil aware of the interrelationship
and interdependence of the cdifferent sectors of the
economic reality as a whole.

THE SCOPE AND NATURE OF THE SUBJECT MATTER

The scope of the subject -mattexr:

A substantial number of pupils studying Economics do
not proceed with their studies after leaving school
and for that reason a study in broad outline is to be
preferred to an intensive study which is above the
comprehension of secondary pupils.

The nature of the subject matter:

Both the analytic-theoretic and descriptive approaches
are necessary in Economics, but the relationship will
depend on the abilities of the pupils. Economics on
the Standard Grade must be mainly descriptive in
nature.

Differentiation in respect of subject matter (HG and
SG):

Economics as a science is based on specific economic
concepts and universal laws, and it is consequently
difficult to differentiate on the higher and standard
grades in respect of . subject matter only.
Differentiation, therefore, 1is also based on the
following:

The stage of development, maturity and ability of the
pupil

The relationship between the descriptive and analytic-
theoretic subject matter
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The relationship between and correlation with other

economic sciences in particular and the other social
sciences in general

The linking-up with the world and experience of the
child to utilise fully the wvaluable potential

contribution of childhood ‘experiences. In this way
learning becomes an adventure for the child, either
through actual or imaginary experiences, e.g. a

difference in the degree of difficulty of examples,
models, case studies and graphic presentations

The adaptation of problem-solving assignments to the
maturity and ability of the pupil

A study in broad outline~is more or less the same in
respect of both grades, but an intensive study in
respect of certain aspects, especially theory, is
required on the higher grade.

-

APPROACH

Economics must not be approached and regarded purely
as an abstract subject. The mere memorising of
definitions and laws must be strongly discouraged
because “it is educationally unsound and complicates
the subiject. Economics is a dynamic, futuristic
subject and topical economic matters (obtained from
communication media) can be used as practical examples
to indicate constantly ' 'the ‘essential connection
between theoiry and practice:

A descriptive and economic-historic introduction leads
to the understanding of the theory because it supplies
the required background knowledge of existing
institutions, systems and problems. Practical
knowledge leads to a better understanding of the
theoretical and vice versa.

Economics can and must be presented as a 1living
subject and pupils learn either through actual
experience or fantasy. Contact must be made with the
world of the child before introducing abstract
concepts.

Concentric development: Basic concepts must first be
introduced and then concentrically cdeveloped from the
general to the particular which must continually be
consolidated so as to maintain a unity. The subject
must never be presented piecemeal.
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Stimulation of individual thinking: Pupils must be

-—-encouraged to learn more about actual economic
problems so as to broaden their own experience and to
note contrasting points of view so that they can
develop their own ideas. Reading matter should be
available in the school library fcr this purpose. At
the same time an. opportunity should be created for
field study and class discussions on current economic
topics within the range of understanding of the pupils
to enable them to form a sounder opinion on economic
matters.

EXAMINATION

All examination papers (Stds &, 9 and 10) at the end
of the year will be based only on the work done during
that year.

Examination, Std 10

A question paper-of 3 hours-consisting of Sectiors A
and B will be set:

Section A

One compulsory gquestion consisting of short objective
gquestions (e.g- true-or-false, multiple choice)
covering the whole syllabus, must be set. (100 marks)

Section B
Seven direct gquestions, consisting of subsections,

must be set, of which five must be answered. (40
marks per question, i.e. 5 questions x 40 = 200 marks)

Total 300




SYLLABUS FOR
ECONOMICS HIGHER GRADE -

STANDARDS B8, 9 AND 10

THE FIELD OF STUDY OF-THE SUBJECT ECONOMICS

According to its Greek origin, economics means ''to
keep house', i.e. to act and to take decisions in a
specific*manner. Tn Econocmics a study is therefore
made of the national economy oI a community in which
reference is made to man's varied wants structure in
relation to the relativedy scarcsa productive resources
which can ber—appiied to —satisly wants, and this
implies a continuous choics | between alternative
application cossibilities.

Economics applies specifically to the theoretical
aspects of the economic activities of a national
economy. In- the —main —the subject embraces the
theorising of the macro-eccnomic actualities. It is
a socio-culitural |science with = normative character
and as such it is by nature 2nalytic-theoretic and a
study is made of <the bniversal laws governing all
economic activities. Economics therefore leads to the
formulation and manipulation of abstract concepts
linked in a logical system.

Owing to its scientific invclvement, Eccncmics is
closely allied to other sciences, especially fhe human

sciences. The apparent overlapping is, however,
solved in the particular nature of the field of study,
scientific approach, methods, etc.; consequently

Economics, like any related science, has 1its own
character which distinguishes it from other sciences.

Economics deals with the naticnal economy as a whole
and has as study object the racro-economic reality.
in its scientific treatment EZconomics as 2 science
follows a macro as well as a miczo approach.
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CENERAL OBJECTIVES IN THE TEACHING OF ECONOMICS
(HIGHER GRADE, ALL STANDARDS)

The teaching of Economics must have a Christian
character, i.e. the subject matter, textbooks, the
teacher's presentation and the class atmosphere must
be in accordance with the acceptable Christian way of
life.

mhe teaching of Economics must have a national
character, i.e. it must instil in the pupil a love for
ané interest in what is peculiaz to the Republic of
South Africa and her peoples.

It must promote a critical appreciation of the South -
African economy which is based on free enterprise,
private ownership and freedom of economic activities.

rr mustT be of a general formative nature and
vocationally directed.

PARTICULAR OBJECTIVES-QF ECONOMICS (HIGHER GRADE - ALL
STANDARDS)

-

= must promote insight into the South African
national economy (Sguth Africa includes the RSA and
TBVC countries), the economic-historic development
thereof, its particular characteristics, objectives,
strong points; shortcomings and problems.

-+ must promote an understanding of the basic economic
problems. The pupil must understand that all national
economies are confronted ' ‘by similiar problems but
that, in view of unigque circumstances, these problems
cannot be handled and solved in the same way.

Tt must promote an understanding that solutions to
such economic problems must be sought by weighing them
up against particular goals, values and norms.

It must lead to the acquisition of a good basic
xnowledge and understanding of the economic principles
attached to local, national and international economic
problems to enable the pupil as a future producer,
consumer and citizen to take economically based

decisions.

t{+ must promote the ability to apply an analvytic
approach in respect of economic problems and personal
sconomic matters. Rational thinking must be the basis
of economic action.
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It must provide the pupil with insight into econcmic
concepts {subject terminology) used daily in
communication media and must draw attention to the
generally accepted econcmic laws and tendencies and
how they infiuence the South African economy.

+ must assist the pupil in developing the ability to
read statistical data, tables and graphs with more
insight and understanding and to interpret these
intelligently.

It must promote logical, abstract, objective thinking.

It must inspire the pupil to continue with more
advanced study of the subject.

-y,
It must make the pupil aware of the interrelationship
and interdependence of the different sectors of the
eccnomic reality as a whole.

-

THE SCOPE AND NATORE OF THE SUBJECT MATTER

The scope of the subject mattern:

A substantial’ number of pupils studying Econcmics <€o
not proceed with their studies =after leaving schocl
and for that reascn a study in broad outline is to ce
preferred to .an.intensive study which is above tnhe
comprehension 'of secondary pupils.

The nature of the subject matter:

Becth the analytic-theoretic and cescriptive approaches
are necessary in Economics, but the relationship will
depend on the abilities of the gupils. The necessary
balance between the descriptive 2nd analytic-theoretic
approach must be maintained for the Higher Grade.

>

Differentiation in respect of subject matter (HG and
5G):

Fconomics as a science is based on specific economic
¢ sncepts and universal laws, &nd it is conseguently
difficult to differentiate on tme higher and standard
grades in respect of subject matter only. Differen-
tiation, therefore, is also kasz< on the following:

The stage of development, maturity and ability of the
pupil
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The relationship between the descriptive and analytic-

. theoretic subject matter

The relationship between and correlation with other
economic sciences in particular and the other social
sciences in general

The linking-up with the world and experience of the
child to utilise fully the valuable potential
contribution of childhood experiences. In this way
learning becomes an adventure for the child, either
through actual or imaginary experiences, e.g. 2
difference in the degree of difficulty of examples,
models, case studies and graphic presentations

The adaptation of pfSBlem—solving assignments to the
maturity and ability of the pupil

A study in broad outline is more or less the same in
respect ,of both grades but an intensive study in
respect of certain aspects, especially theory, is
required on the higher grade.

APPROACH

-

Economics must not be approached and regarded purely
as an abstract subject. The mere memorising of
definitions and laws must be strongly discouraged
because it is educationally unsound and complicates
the subject. Economics is 2 dynamic, futuristic
subject and topical "economic matters (obtained from
communication media) can be used as practical examples
to indicate constantly —the essential connection
between theory and practice.

A descriptive and economic-historic introduction leads
to the understanding of the theory because it supplies
the required background. knowledge of existing
institutions, systems and problems. Practical
knowledge leads to a petter understanding of the
theoretical and vice versa.

Economics can and must be presented as a living
subject and pupils learn either through actual
experience OI fantasy. Contact must be made with the
world of the ' <child before introducing abstract
concepts. ‘

Concentric development: Basic concepts must first be
introduced and then concentrically developed from the
general to the particular which must continually be
consolidated so as to maintain a unity. The subject
must never be presented piecexeal.
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Stimulation cf individual thinxing: Pupils must

eacouraged to learn more about accuval econom.
prcblems so 2as to broaden their own experience and

i
3000

note contrasting points cf view so that they ca
dzvelcp their own ideas. Reading maktter should =
available in the school library fozx this purpose. At
the same time an opportunity should be created for
field study and class discussions on curz2nt econ wis
topics within the range of understanding cI tie nucilsa
tn enable them to form a scunder cpinicn on econgcmis

ratiers.

S {AMINATION -

211 examination papers ({(Stds g,
of the year will be based only on
that ysar.

Examination, Std 10

guestion paper cf 3 hours consisting of Sections A.
and ¢ will be set.

(1 I

\

ackion A

cne compulsory guestion consisting of short objective
guesticns le.g. tnue-oxr-<false, multiple choice:
covering the whole syllabuts, |must be set. (100 marks!

(/)

action B

(o7

Tour indirect (indirect means that the guestion CO&
nct indicage srhsections)  gueszions reqguiring logica
raasoning must be set. IwO questions must be answazs
from this section. (50 marks perxr questicn, 1i.e.
questions x 50 marks = 100 marks.)

tofutw-

Sectior C

W

] ‘ (=

2

ix direct questions, consisting of subsections,
e set, of which four mus= ce answered. (50 marks
guesticn, i.e. 4 questions x 30 = 200 marks; .

'S B kX

whan similar components o= the svlizbuses
7 the different standards ace examined. <
noulé differ in their degree cf diff
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APPENDIX 6 . \

urrikulumf_okus :
CIu<rriculu’m Focus 1996:1

WKOD Nuusbrief oor Kurrikulumvernuwi
- WCED Newsletter on Curriculum Renew

A NEW APPROACH TO ;
LIFELONG LEARNING AND DEVELOPMENT

A new curriculum focus

TO ALL OUR EDUCATORS, TRAINERS, LEARNERS, PARENTS AND EVERYONE ELSE
CONCERNED ' -
AN URGENT INVITATION

You are urgently invited to take part in the design of a new approach to
lifelong learning and development in South Africa.

This approach will be
OUTCOMES-BASED
and will be encapsulated in a
NATIONAL
QUALIFICATIONS FRAMEWORK.
The new curriculum will be phased in from
JANUARY 1998
IN GRADES 1, 4,7 and 9.
The first final school year examination
(Further Education Certificate)
will be written in 2000.

OUTCOMES-BASED CURRICULUM DEVELOPMENT:
The process of developing the curriculum with the
formulation of intended outcomes as the starting point.
Outcomes typically emphasise higher order skills and
processes rather than mere content.

NATIONAL QUALIFICATIONS FRAMEWORK:

A single system on which all learning standards and

il \qualifications will be registered for the purpose of national

registration.
OUTCOME:
What a learner knows, can do, believes, etc. at the end
of a course

For numerous reasons we need to transform

our education through a new approach to learning and human development.

Among these are the needs for: » :
* nation-building, including combating illiteracy and unemployment
* equity and equality, especially equal access to education and training
* a relevant curriculum providing for the needs of learners and society.

The steps that will lead to the implementation of this curriculum are:

A. Design - The following main curriculum elements need to be designed:

1. Outcomes and Unit standards
Essential (basic) outcomes will guide all teaching, training and learning. Specific outcomes will
apply to specialised fields ("subjects") within the broad areas of learning. A learner will have
to acquire a specified number of unit standards, based on specific outcomes, to achieve a
qualification.

2. Guidelines
These will guide the writing of learning programmes.
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Teaching, training and learning materials Documents that will guide the work |

. Learning programmes at national, provincial and local levelsl [ LEARNING PROGRAMMES:

of learners, teachers and trainers.

Teacher and Trainer Learning and Development They will include Iearning

outcomes and assessment
guidelines and may also include

'Participa;tion ” :

. . suggested specific learnin
Teachers and trainers will be involved in the design phases . oggtgents, ,ypf::a, tasks ancgi
mentioned above. Thus teacher and trainer development will || activities, some support materials
be integrated within the process of learning development. and advice on teaching
Training approaches. At a national level,
Despite the ideal of an integrated approach to curriculum sample programmes  will be

. . developed to guide providers of
design and teacher and trainer development, many teachers education and training at local

and trainers may still need specific in-service training. Also, levels in designing their own
pre-service training will be adapted to the new framework for {| jeaming programmes, if they want
lifelong learning and development. to.

, The WCED is committed
to full participation in this national undertaking.

The successful implementation of this approach to Itfelong learning and development will contribute
greatly to transforming our society into a just, caring and democratic one which can take a place of

honour in our modern world.
We believe we can achieve tlus despite the present difficulties we are experiencing.

Yonconldnnmedntelybecomemvolvedmthxschallenge. We suggest that you do the following
within the coming three months:

1.

3. .

Develop networks and links

* Ensure that you are linked to others involved through study groups at teachers’ and
resource centres. .

* Develop your subject or phase group within your own institution.

. Start a study group if there is no one in your area.

* Improve and develop the networks and links that you already have.

Develop a draft rationale for your Area of Learning

Why should your Area of Learning be AREAS OF LEARNING:

included in a curriculum? Define your Broad area of human experience that is viewed
reasons. as a whole for curriculum purposes

* What should the extent of this Area of PROPOSED AREAS OF LEARNING:
Learning be? What would be relevant Communication, Literacy and Language Leamning
broad outcomes? Numeracy and Mathematics

- cogs . Human and Social Sciences
What are the characteristics of the typical Physical and Natural Sciences

learners in this Area of Learning? Within Technology’
what kind of society will these learners live?§ A-rs 2ng Cuiture

* Is this Area of Learning aptly named? Economic and Management Sciences
‘Discuss and comment Life Orientation

In your groups, consider questions like:

a. What are your learners’ real needs?

b. What new approaches are teachers and trainers already experimenting with in order to

meet these needs in improved ways?
c. What is outdated in our present syllabuses? What can replace it?

Please forward your comments and/or questions as soon as possible to:

Mr A.G.E. Fillis, Private Bag 9114, 8000 Cape Town
Tel. (021)403-6046/7; Fax (021)419-5967

Dr Gert van der Westhuizen or Mr Neels Loubser, Private Bag 9114, 8000 Cape Town
Tel (021)403-6109, 4036436, 403-6111; Fax (021)419-5967
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APPENDIX 7/

UNIVERSITY OF STELLENBOSCH

31 January 1995
Dear Principal
PROGRAMME FOR YOUNG ENTREPRENEURS/VACATION SCHOOLS FOR ENTREPRENEURSHIP

In the past, the Centre for Entrepreneurship organised a very successful Young Entrepreneurship competition
with the support of various sponsors. The sponsors were Die Burger, Van Schaik Bookstore, SBDC, Old
Mutual and Boland Bank. For various reasons it has been decided not to continue with this competition, but
rather to launch another project which would in all probability have an even bigger impact on entrepreneurship.
The sponsors have decided to continue with their support in view of the new project. The Small Business
Institute of the University of the Western Cape is joining the Centre for Entrepreneurship as co-ordinator of this
project.

The new project comprises three schools for entrepreneurship to-be-held during school holidays, of course
under strict supervision. The target group for-these holiday schools will be pupils who are already operating
certain projects. During the holiday schools, they will also be provided with the opportunity of introducing their
products to the public. General informatioa regarding the project has been attached.

We should however also like to involve teachers in the project, because they are the most important link in the
establishment of an entrepreneurial culture in pupils. We shall invite teachers to attend the four days free of
cost and to participate in all activities. In return, the teachers will be expected to assist us with supervision.

We intend to admit sixty pupils per school, which means.that we shall be requiring the services of six teachers.

Please note the different closing dates for the various vacation schools as in the attached Informarion Document.
This project is not just another one making a demand on the time of pupils and teachers. Considering the
realities of the labour market and unemployment rate, this is an extremely important project which could belp
pupils to build their own future. We therefore trust that you will support us in this project and bring it under
the attention of your teachers and pupils. If you require more information in this regard, please feel free to
contact me. : :

Thank you in anticipation for your support.

MM

//‘./ GIDEON MAAS
HEAD: CENTRE FOR ENTREPRENEURSHIP

SENTRUM VIR ENTREPRENEURSKAP ;7 .-~ | CENTRZ SCR ENTREPRENEURSHIP 353
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GENERAL INFORMATION REGARDING THE
- VACATION SCHOOL FOR ENTREPRENEURSHIP

SUBJECT MATTER OF VACATION SCHOOL

Theory with practical implications regarding entrepreneurship
Visits to small business owners

Practical application of vacation school

TIMES OF SCHOOLS

1. 5 - 8 April 1995: pupils aged 13, 14, 15 years
2. 12 - 15 July 1995: pupils aged 16 and 17 years
3. *Mid November 1995: pupils aged 18 and 19 years

VENUE

Room 210, Graduate School of Business, University of Stellenbosch, Hume Street, Hoheizen, Bellville.
COST PER PUPIL

The cost per pupil amounts to RS0 and this includes programme material, lunch and other
refreshments. Cheques must be made payable to the University of Stellenbosch. Pupils must however
arrange their own transport to and from the-venue;

CERTIFICATE

A certificate of the Graduate School of Business of the University of Stellenbosch will be issued to the
pupils on conclusion of the vacation school.

PROGRAMME
A full programme will be issuedito pupils after registration.
REGISTRATION DATE

Registration forms and essays for the various vacation schools must please reach the Centre for
Entrepreneurship before the following dates:

Group 1: - 27 March 1995
Group 2: 3 July 1995
Group 3: 31 October 1995
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VACATION SCHOOL FOR ENTREPRENEURS
‘ ENROLMENT FORM
SURNAME: = ... eeetteetesesteeeeesteesenseetestentistas et aaaere s et anattaaaar e teeiestattetttaaens
NAME: e e e ree s st ss et s s et s e s e e et e s e s s te st e

ADDRESS: 7~ ieeciietieireseiniesietntatteatiittias s sananeaneanetsaeatrantrattsn et ettt s itesate st anasesste

TEL: e eeeeeeete———eenaarestt—eetraraeara e aanaarnnas CODE:..ueeeeueeeeeenaaanas

STD:  eeriiercesesetseianesenioneas ..................................................................
DATE OF BIRTH:  evvevveruseeresessesesseeeeseessessesssssassassensenssansassssssssassassesssnseesessensensennenne
NAME OF SCHOOL:  vveeveureueeeeeeeeaesseestessessasesssessenseanssasssesnaasssssesssesseesnesssensenessseens e
SCHOOL ADDRESS:  voveeveeveseeeeesessesesseeessasssessesssessseeasesessssssesasesnssesseesssesmsesseesmeennnene
SCHOOL TEL:  weeereeeeeene JEC NN ... CODE:...cccvieeeeenenn.
PRINCIPAL:  eoeveeeeeeeseeeeee oot e e st e et e st e b e b easeanae s e eeseeneeeneeneemeesresanens

DESCRIPTION OF
EXISTING PROJECT:  .ccccvuviceecenresborcosrcnenssssasasesssnssensasssssonsiessseseasetsssssessssasssncssasnsncnrasnans

......................................................................................................

.......................................................................................................................

...........................................................

..........................................................................................................................

Signature of principal Date

" - Please send your enrolment form to:

Mrs Maria Brand

Ceatre for Entrepreneurship
Graduate School of Business
University of Stellenbosch

P O Box 610

BELLVILLE

7535

Tel: (021) 9184257
Fax: (G21) 9184112/3
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APPENDIX 8

UNIVERSITEIT VAN STELLENBOSCH
UNIVERSITY OF STELLENBOSCH

26 May 1995

Dear Principal
PROGRAMME FOR YOUNG ENTREPRENEURS/VACATION SCHOOLS FOR ENTREPRENEURSHIP

The Centre for Entrepreneurship in collaboration with the Small Business Insticute of the University of the
Western Cape will be presenting the pext vacation school for pupils in standards eight and nine on 12, 13, 14
and 15 July 1995 at the Graduate School of Business, Bellville Park Campus, University of Stellenbosch, Hume
Street, Hoheizen, Bellville. The sponsors are Die Burger, Van Schaik Bookstore, SBDC, Old Mutual and
Boland Bank.

This new project comprises three schools for entrepreneurship to be held during school holidays, of course
under strict supervision. A certificate presentation will be-held-on the last day of the vacation school when
pupils will have the opportunity to display their products. Geoeral informarion regarding the project has beea
attached.

We should however also like to involve teachers in the project, because they are the most important link in the
establishment of an entrepreneurial culture in pupils. We shall invite teachers to attend the four days free of
cost and to participate in all activities. In return, the teachers will be expected to assist us with supervision.
We intend to admit sixty pupils per school, which means that we shall be requiring the services of six teachers.

Please note the different closing dates for the various vacation schools as in the attached Information Document.

This project is not just another one making'a demand on/the time of pupils and teachers. Considering the
realities of the labour market and unemployment rate, this is an extremely important project which could help
pupils to build their own future. We therefore trust that you will support us in this project and bring it under
the attention of your teachers and pupils. If you require more informadion in this regard, please feel free to
contact me.

Thank you in anticipation for your support.

Moo L2 s

//- GIDEON MAAS
*/ - HEAD: CENTRE FOR ENTREPRENEURSHIP
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GENERAL INFORMATION REGARDING THE
.~ = VACATION SCHOOL FOR ENTREPRENEURSHIP

SUBJECT MATTER OF VACATION SCBOOL
Theory with practical implications regarding entrepreneurship
Visits to small business owners

Practical application of vacation school

TIMES OF SCHOOLS

L 5 - 8 Apnl 1995: pupils aged 13, 14, 15 years

2. 12 - 15 July 1995: pupils aged 16 and 17 years
3. *Mid November 1995: pupils aged 18 and 19 years

VENUE

Room 210, Graduate School of Business, University of Stellenbosch, Hume Street, Hoheizen, Bellville.

COST PER PUPIL

The cost per pupil amounts to R50 and-this-inCludes programme material, lunch and other
refreshments. Cheques must be made payable to the University of Stellenbosch. Pupils must however

arrange their own transport to and from the venue.

CERTIFICATE

A certificate of the Graduate School of Business of the Universicy of Stellenbosch will be issued to the

pupils on conclusion of the vacation school.
PROGRAMME
A full programme will be issued to pupils after registration.

REGISTRATION DATE

Registration forms of pupils and teachers for the various vacation sckools must please reach the Centre

for Entrepreneurship before the following dates:

Group 1: 27 March 1995
Group 2: 3 July 1995
Group 3: 31 October 1995
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VACATION SCHOOL FOR ENTREPRENEURS

ENROLMENT FORM

" Teachers: If you are interested in attending, please complete an enrolment form. Thank you.

SURN AM E: ettt etteteteentateeantasaneesesensanrentataatansaaanaanaaneaaantantaaseaerarantaireatiraas
N A E . i tteerreemeteeeeieteaaereaseaaneeantaaaeeeeeetanntecanaaatestesaateesanternsenaaeaans

ADDRESS: i, et eaatenateastennttaeeeeneeteeeattetee anaeanetannraeaennraneenearaenen

0 =3 (5N CODE:..cccvveviivenannnn.

STD: e ieteteeesveseareteseseeaettaannsa e et n e aen et aaeeieneneateaeeteanaeaeatratananeetanans
DATE OF BIRTH: = eerrireneivrienecnrnienennns e eeteeeesenaeesteetettatanaataterranreeanetareasaararenaenrerrrrnren
NAME OF SCHOOL: eeestnentaneseseesennnsnsonssmbinin i aullar Susiebinis as e e s s v e aeneannt aannntanatasantstassancancntenn

SCHOOL ADDRESS:  .ccccennimeen... Al e

SCHOOL TEL: IUUUUURURURTRROY | | N | SO | O | | SN | | S | | IS, CODE:...cccvvneeeeeeannn.
PRINCIPAL: eoeeeeeeeeeeeeee b e VU

DESCRIPTION OF
EXISTING PROJECT:  .coiiirieeniaiininngenannns i eeeevreravessenausnesarssasrnearnones

........................................................................................................

.......................................................................................................................

.........................................................................................................................

.........................................................................................................................

Signature of principal Date
. Please send you:r enrolment form to:

Mrs Maria Brand

Centre for Entrepreneurship

Graduate School of Business

University of Stellenbosch

P O Box 610

BELLVILLE

7535

Tel: (021) 9184257

Fax: (021) 9184112/3 -
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VAKANSIESKOOL VIR JONG ENTREPRENEURS/VACATION SCHOOL FOR
e ~ YOUNG ENTREPRENEURS

Aangebied deur die Sentrum vir Entrepreneurskap, Nagraadse Bestuurskool, Universiteit van Stellenbosch, in
samewerking met die Instituut vir Kleinsake van die Universiteit van Wes-Kaapland
Presented by the Centre for Entrepreneurship, Graduate School of Business, University of Stellenbosch, in cooperation
with the Institute for Small Business, University of the Western Cape

GEBORG DEUR/SPONSORED BY: DIE BURGER, KSOK/SBDC, BOLAND BANK, OU/OLD
MUTUAL, VAN SCHAIK BOEKHANDEL/BOOK STORE

 WOENSDAG/WEDNESDAY, 12 JULIE/JULY 1995

Tyd/Time Onderwerp/Subject ' Detail Persoon/Person

08:15 - 8:45 Reéistrasie
Registration

08:45 - 9:00 Verwelkoming Prof D Tromp
Welcoming

09:00 - 10:15 Entrepreneurskap = Hoekom is dit belangrik J October
: Why is it important
= Eienskappe.van entrepreneurs
Characteristics of entrepreneurs
|- Entrepreneuriese_proses
Entrepreneurial-process

OELDRANE

10:30 - 11:15 Gevallestudie = Om eienskappe van enrepreneurs uit J October

| Case study te lig
To highlight characterisdcs of
entrepreneurs
11:15 - 12:45 Die Wes-Kaapse ekonomie = Makro-beskrywing van.omgewing en W Thomas

The Western Cape economy geleenthede wat daar vir kleinsake-
ondernemings bestaan

Description of macro environment and
possible opportunities for small
business

DAGETE / LUNCH:

12145 - 13145 _ DD
13:45 - 15:00 Kreatiwiteit » Hoekom kreatiwiteit belangrik is; G Maas
{ Creativity hoe persoonlike kreadwiteit :
ontwikkel kan word; kreadwiteit in
besigheid
‘Why creativity is important; how '
— personal creativity can be improved;
creativity in business
15:00 - 15:15 . . KOFFIE/TEE/KOELDRANK COFFEE/TEA/COOLDRINK
15:15 - 15:45 Praktiese sessie | = Praktiese toepassing van kreatiwiteit G Maas
Practical session Practical application of creativity
15:45 - 16:00: ' | Samevatting = Uithandiging/Hand-out: Vrywaringsverm/ J October
Summary Indemnity Form
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- VRYDAG/FRIDAY, 14 JULIE/JULY 1995

Tyd/Time ™ 7 Onderwerp/Subject Detail Persoon/Person
08:30 - 10:15 Fipansiéle = Koste/Costs R Oelofse
lewensvatbaarheid s Bruto wins/Gross profit

Financial feasibility

= Netto wins/Nett profit

» Gelykbreek/Breaksven

10: IS- 10_30 - N St

' "KOFFIE/TEE/KOELDRANK COFFEE/TEA/COOLDRINK

10:30 - 11:30

Prakties/Practical = Bereken gelykbreek/Calculate

 breakeven

= Vergelyk gelykbreek met
markpotensiaal/Compare breakeven

with market potendal

R Oelofse

11:30 - 12:00

= Fipansiéle gegewens in media en
waarna om op te let
Financial statistics in the media
and what to look for

Gasspreker/
Guest speaker

Hein Swart

12:00 - 12:30

» Die finansiering van kleinsake-
ondernemings
The financing of small businesses

Gasspreker/
Guest speaker

KSOK

12:30 - 13015

MIDDAGETE/LUNCE "

13:15 - 13:45
13:45 - 15:15

KSOK: Klein nywerheidstelle, Blackheath
SBDC: Small business hives,
Blackheath
m Verskillende bedrywe;
Different businesses

Besoek/Visit

K Visser

15:30 - 16:00

Sakeplan/Business plan Fa

Samevatting/Conclusion

K Visser

11:00 - 11:30 Voorbereiding vir uitstalling/Preparation of exhibition

11:30 - 12:00 Aankoms van gaste/Arrival of guests

12:00 - 12:10 Verwelkoming/Welcoming J October

12:10 - 12:30 Die rol van ouers in die bevordering van entrepreneurskap J October
The role of parents in promoting entrepreneurship

12:30 - 12:40 o éerﬁﬁkaatoorhandiging/Presemation of certificates G Maas

12:40 - 12:45 Bcdanldngs/Acknowledgéments K Visser

' VERSNAPERINGE SAL IN WINERY BEDIEN WORD/

12:45-13:45 | .

'REFRESHMENTS WILL BE SERVED IN THE WINERY
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Questionnaure for investigation
| APPENDIX 9

ATTITUDES TOWARDS ENTREPRENEURSHIP
AMONGST PUPILS IN THE WESTERN CAPE

SURVEY OF STUDENTS ATTENDING THE USB VACATION
SCHOOL FOR YOUNG ENTREPRENEURS
NOVEMBER 1995
Strictly Confidential
Please respond to the questions below:

SECTION A

Name & Address of your school:

Std:

Age: Gender: Home Language:

Religion (optional):

In which suburb do you live:

What is your father’s occupation:

What is your mother’s occupation:

Does your farther/mother own a business: Yes: ___ No:

If yes, what type of business:

Does anyone else in your family own a business (uncle, aunt etc.):

If yes, what type of business:

SECTIONB

What do you intend doing/studying after completing high school?

What are your hobbies:

Are you already involved in a small enterprise:
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If yes, what type:

If no, would y_ou like to start your own business someday?

Is entreﬁreneurship offered as a subject at your school?

If not,/ do you think it should be and why?

If yes, do you find it useful:

Why did you come onto this programme?

Who encouraged you to come? Teacher: ____ Parents:

Yourself: Other:

What do you know about entrepreneurship:

Is your school involved in enterprise projects:

If yes, does your school/teacher encourage and support the projects:

In your opinion what is the general feeling amongst pupils-at your school/community

about entrepreneurship:

Who do you think is a good example of an entrepreneur and why:
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What do you think should be done to improve the prémotion of entrepreneurship amongst

pupils and teachers:




- SECTIONC

Please rate your response according to the following scale by circling the appropriate number.

Stongly Agree =1 Agree =2
Disagree =3 Strongly Disagree = 4

/
1. Small enterprises can make a big contribution 123 4.

to the growth of the county’s economy

2. Small enterprises can provide jobs for the unemployed 1 23 4

3. People from all cultural backgrounds can m successful 1 23 4
enterprises

4, There is an increased awareness amongst all South Africans 1 23 4
to become entrepreneurial

5. Small business operators/street vendors are good role 1234

models of successful entrepreneurs

6. Girls are more entrepreneurial than boys 1 234

7. Self-confidence i§ not a important characteristic for 123 4
entrepreneurs '

8. Creativity is an important pre-requisite to become successful 1 23 4
entrepreneurs

9. Skills and knowledge are not necessary to ‘become entreprenewrs 1 2 3 4

"~ 10. South Africans do not have what it takes to become entrepreneurs 1 2 3 4
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APPENDIX 10

" LEARNING AREA COMMITTEE:

ECONOMIC AND MANAGEMENT SCIENCES
haft :Tan. a1

1. RATIONALE FOR ECONOMIC AND MANAGEMENT SCIENCES ’

- ,

2. LEARNING AREA OUTCOMES FOR ECONOMIC AND MANAGEMENT
SCIENCES

This leaming area is fundamental in prepasing the citizens of South Africa to understand the critical
importance of reconstruction, development and economic growth for sustainable economic future.

Thiough this learning area learners will be:

¢ ..3::._.2_ with the knowledge and comprehension of economic and management skills and
Sa_x._n:nmau that will enable them to play s vital role in the process of transforming the
country's economic, social, political, technological, physicsl  and demographic

environments;

¢ introduced to an understanding of the wealth creation process by equipping them with the
necessary background and knowledge in the different temvains of the economy, such as basic

economics, management, finance, administration and institutions.

The acquired r:ot_amwa.\ skills and aititudes will enable the leamers to make 8 contribution towards
the improvement of the standard of living, human development, justice, basic conditions of
employment, fair labour practices, productivity, as well as opportunities for sll to realise their full

potentisl.

Learners will be able t0:

1. understand the basic economic problem of scarcity;

(
2. comprehend the nature and importance of economic w-o!.__., development and

reconstruction in 8 South Afcican context;

J. acquire and use economic, mansgerial, financial and other supporting knowledge and shills;
F]

4. analyse and evaluate the economic implfcations of their petsonal environment and spply

{hem in their roles as citizens, consumers and/or producers;

5. demonstrate an understanding of the Interrelationship between the economic and othet

environments;

6. collect, organise, analyse, interpret and communicate economic data in order 1o contribute to

decision-making;
7. demonstrate the ability to explore and engage in entrepreneurial activities;

8. demonstrate an understanding of the range of cconomic aclivities in the world and theic

implications for South Africs.




R

.

L

earners will be able to acquire and use economlc, managerial, financlal and other

supporting knowledge and skills

31

32

33

Leamers will be able 10:

define, explain and apply the terminology of economic and managerial sciences

understand and Interpret the principles of economic, managerial, financial and other

supporting skills

apply the principles of economic, managedial and other supporting skills to explaln

economic and related eveats and to formulate solutions in all relevant situations,;

Learners will be able to anslyse and evaluate the economic Implications of their persenal

\O

environment and apply them In their roles as cltlzens, consumers and/or producers

O

o

3 SPECIFIC OC.—.OOZm.m FOR ECONOMIC AND MANAGEMENT SCIENCES
Learners will be able to understand the basic economic problem of scarcity
1 Leamers will be able to:
1.1 explaln the nature of economic scarcity
1.2 Identify the major causes and effects of economic scarcity
1.3 describe ways and means to alleviate the problem of economic scarcity in the South African
context and its impact on the glou:! economy
Learners will be able to comprehend the nature and importance of economic growth,
development and reconstruction In a South African context
2 Leamers will be able to understand the nature and importance of:
21 reconstruction to improve the standard of living through job creation and productivity
2.2 development to improve the standard of living through job creation and productivity
23 economic growth to improve the standard of living through job ~reation and productivity

4

4.1

4.2

43

44
4.5

4.6

Leamers will be able to:

snalyse their personal envitonment and describe: their roles as citizens, cousumners and/or

producers

evaluate the economic implications of each of their roles as citizens, producers and/or

consumers

evaluate the economic contributions made by role-players from divesse cultures

evaluate dilferent strategies 1o address and change the economic environment

use snd manage the economic scarce resources in their personal activities

vnderstand the nature and the value of wotk ethics




Learners will be able to demonstrate an understanding of the Interrelationship between the Learners will be able to demonstrate the abillty to explore and engage [n entreprencurial

economic and other environments activities

. 1. Leamers will be sble to:
5. Learners will be able to demonstrate an understanding of:

. 7.1 identify and develop the characteristics of an entrepreneur
5.2 the social environment and organisation

' 7.2 ldentify and explore business opportunities beginning with their own environment
5.2 political environment

7.3 stat andfor manage a business enterprise
5.3  technologlcs! environment

74 creste and manage self-employment opportunities for vocational and financial fulfilment to

5.4 ' physlcal and natural environment -
meet societal needs "

5.5  demograph
. grarhy 75  understand the necessity for- and create work opportunities for the growing labour force N

56  how social, political, technological physical snd demographic environments Impact on the
76  demonstrale the ability 1o provide products or services which would benefit the immediste

- economy ..
. -sociely

7.7 understand and vmoﬁ:. environmentsl problems s a result of entrepreneurial activities

Learners will be able to collect, organise, analyse, Interpret and communicate economic data
in order to contribute to decision-msking Learners will be able to demonstrate an understanding of the range of economic activitlesTn

the world and their implications for South Africa

6. Lesmers will be able to: . .
' . m.. Learners will be able to:

.
H

6.1 identify sources from which data can be collected " -
. 8.1 identify and discuss the diversity of global economic activities

6.2 anslyse the data to ascertain usefulness and relevance |
8.2  amlyse and discuss the implications of global economic activities on the Scuth African

: 6.3 . collect data and use it for research purposes economy ‘ .

6.4  use data to make sccountable decisions and to formulate meaningful policies 8.3  Understand the role of the South African economy within and as part of the global economyv
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