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Abstract

CooDerative Learrrine for Interracial Interaction: An action rcsearch studv

Mark David Adams

M.Ed" Mini-thesis, Faculty of Education, university of the westem cape

South African^s are challenged daily by the legacy of apartheid. The racial divisions ofthe
past continue to haunt Sorrth Africans, nins ysaf,s into its democracy. This mini-thesis

reports on an action research project that attempted to investigate the racial divisions tlat
existed in my Natural Sciences classroonq and to explore how cooperative learning coutd

be utilised to get learners from different racial backgrounds interacting with one another.

Through this research project I have come to the conclusion that in order for cooperative

learning to be an effective tool to get learners working together and interacting with one

another, there need to be proper planning and stucturing of cooperative leaming lessons,

learners should know and r:nderstand what is e4pected of thenr, and learners should be

placed in groups that would encourage intenaciat interaction My research has also

highlighted the diffrculty )ftrosa-speaking learners have with English being used as a

medium of insruction and how this deepens the interracial division amongst learners in

the classroom.

This mini-thesis also puts forward the argument that education is a powerfirl tool to be

used for social transformation and that teachers need to play a proactive and reflective

role as agents of social transformation
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Chapter I
Settins the scene

Introduction

Between 1995 and 1999,1was a teacher in schools where learner interaction within the

learning environment was prevalent and encouraged. In 2000,I started working at a

school where learner interaction and participation in the learning environment were

limited and some times non-existent. My new school had a distinct difference from all

my previous schools. My learners comprised of two racial groups, whereas my previous

schools comprised only of a single racralgroup. The interaction between the two rucral

groups at my new school \es most of the time in conflict or many times non-existent.

Coming from an environment that thrived on learners interacting and cooperating with

one another and engaging inthe lessorl the new environment was difficuft to come to

grips with. I found myself at a crossroads. I asked myself, " Should I teach without

changing the existing situation or do I address the problem and find innovative ways to

change my teaching environment, in order for cooperation and interaction to take place

between my leamers?'

My path was already laid out for me, because of my belief in education as a strategy for

emancipation and liberation Meerkotter and Van den Berg (1994) argue that education

has to be viewed as a process which endeavors to emancipate or liberate people in such a

way that they are able to take part meaningfully in all which enables them to live a full
life. This I believe is my understanding ofthe purpose of education. Having this as my

focal point, I could not accept the existing learning environment at my new school. The

learners' education was not enabling them to become meaningful participants in society.

This thesis is about the investigation into my own classroom practice. It is based on a

belief that interaction is an important part of not only education but also a means to

I
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bridge the racial divide that exists in our classroorns and also in our society. The two

racial groups in my classroom were not interacting with each other and my thesis

investigates if cooperatry....Py*g as a strategy can bring about interracial interaction in

my classroonr

Mv educational development

Education was always an important part of my life. My mother and father always

encouraged my sister and I to learn and gain valuable knowledge so that we could

contribute to the upliftment and development of our community. My father being an

Anglican priest had always shessed the importance of social justice and the contribution

of education in the fight against injustice. This sense of social justice became more clear

and meaningful during the 1980s, when I was in secondary school in Mitchells P1ain. It
was during this period of my life that my political thought and my perception of the

world started to take shape. Berng involved in and part of People's Education classes

during the 1980s gave me the awareness of how education can play an important role to

change attitudes and beliefs that are designed to subjugate and oppress you. This I believe

is what Meerkotter and Van den Berg meant when they say that education must be used

as an instrument to empower for liberation

I began my studies in 1989 at the University of the Westerr Cape. I was enrolled in the

Faculty of Education It was during this priod of my life that my political thoughts were

fine tuned and broadened. At the University ofthe Westem Cape, I came into contact

with ideas, people and wriiers that would have a profotrnd inlluence on my life. It was at

university where I started reading Freire, Shor, Meerkotter, Van den Berg and many other

writers that would influence my understanding of educatioru the world and myself, Their

ideas, ideals and principles still shape and guide my teaching and my life. Throughotrt

this thesis I have made reference to these writers and educationists. Freire (1987) says

that transformation can only be accomptished by those who dream about the reinvention

of society. That dream exists with me daily.

2
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Mv teaching career

The previous South African regime forcefully divided South Africans into d^ifferent race

groups. Each group had its own residential space. The majority of coloured, indian and

black South Africans lived in townships outside the rnain cities of South Africa.

Township life in South Africa is not an easy one. South African townships are saturated

with drugs, gangs, crime, unemployment and all the social degradation that accompanies

these ills of society. South African townships are also deeply rooted in segregation. Very

little interracial interaction takes place inside South African townships. This has given

rise to suspicion, racial steibotlping and ultimately racial hatred. Growing up in a

coloured township never allowed me the freedom to interact with other racial groups.

Coming from a coloured townshiF, I wanted to make a positive contribution to the sarne

environment that shaped me. I wanted to make a difference.

To this day, I believe that I was lucky to start teaching when I did. I began my teaching

career when South Africa entered a new era of democracy and freedorn I began teaching

in the 'transformation age'. It always arnazes me tlat I was schooled and educated in

apartheid South Africa and now I teach in a free and democratic South Africa.

I got my wishto teach onthe Cape Flats, at a school in Mitchelts Plain Mitchells Plain is

a racially created area of the Western Cape, specifrcally designed to house the coloured

community of the Western Cape. Gangs, drugs, abuse and violence are rife and part of
the daily life ofthose who live in Mitchells Plain. Mitchells Plain is deeply rooted in

apartheid ideology, that stresses 'keep them separated and oppressed'. Belng a teacher

straight out ofuniversity with a1l the ideals and dreams of making a difference in a

disadvantaged community, I plunged myself into the task of making a difference.

Because of my status as a temporary teacher I have taught at different schools on the

Cape Flats. Temporary teachers are appointed on contract basis. These contracts are

usually for short periods at a school. It is diftrcult for graduates fresh from university to

3
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enter the education sector. For many graduates this is a trying period because of the

instability that accompanies being a temporary teacher. Although this was a difficult

period of my life, I am also grateful that I was able to teach at different schools, gaining

valuable experience and discovering who I am and my place in education. I believe that I

would not have gained such a vast amouot ofteaching experience and knowledge if I had

entered the profession as a permanent teacher at my frst school.

At all the schools where I have taught I always encouraged my learners to interact with

one another and to actively participate in the lessorl especially encouraging them to ask

questions and to express their own views. I have always wanted to know what my

learners think and how they perceive things. Leamers interacting with each other,

discussing the worlg debating and just talking to one another about ideas is what I believe

education should be abotrt.

I have always believed that in order for learning to take place and for it to be effective

and meaningful, tle learner must be actively involved in that learning process and

experience. Learners need to question, discuss and debate the work they are doing. They

need to challenge teachers and not merely accept what has been taught to thern By doing

this they become participants in their own intellectual and educational development.

Engaging withthe work is of vital importance if learning is to take place. This belief

forms the basis of my teaching. The encouragement of learners to interact with one

another and to participate actively in the classroom is central to my fsaching. Having this

belief is not easy to put into practice. As my experience has taught me, children often

resist active participation in the work that is being done in the class. This is extremely

evident in toumship schools. They still see the teacher as the one with all the answers and

very seldom of[er their own views or ideas. It is therefore the task ofthe teacher to find

6d imFlement innovative ways to shange this perception learners have about education-

But I do believe that ifteachers are persistent and innovative and there is encouragement

fiom teachers for their learners to work together and participate then change will take

place. A lesson that I have learnt through my experience at different schools is that

4
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change takes time and should not be rustred. Getting learners interacting with one another

and getting them to participate is a process. Freire (1987) warns us that teachers must not

approach liberating education in an idealistic fashion Freire is trying to tell us that we as

teachers should not have unrealistic dreams and goals. We need to be aware that change

does not happen over-night.

Delft South Primarv

In January 2000, I finally became employed as a pennanent teacher at Delft South

Primary. This is the school where the research was conducted.

Delft Sogth Primaxy is a unique school in the Western Cape. It is situated in a newly built

area on the Cape Ftats. Its lnbabitants consist of two previously disadvantaged groups in

the Western Cupr, namely the )Orosa-speaking community and the coloured commtrnity.

Previously these two groups were separated from each other through apartheid. With the

advent of democracy, apartheid's divisions were challenged and these once exclusive

communities became open for everyone. Delft South is such a new community. The

Xhosa-speaking community has its own traditions and is grounded in its )Orosa culture.

The cologred community of Detft SorIh is mainly Afrikaans speaking and has a more

westernised perspective ofthe world. These two groups have never previously coexisted

within the same community. Their languages, cultures and traditions are different and

they both have stereotlpical knowledge of each other. Delft South is one of the few areas

in the Western Cup., where these two communities live side-by-side. They share the

same shops, sport frcilities, churches, clinics and schools. Delft South is an

impoverished, multiculnual community.

The schoolwas made up of Afrikaans, Xhosa and English speaking learners. The

medium of instruction was.English, even though English for many was a third or second

5
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language. The school offered all three languages, but English was the first language. The

staffat the school consisted of all three language groups.

I was excited to be part of this school because of wtiat it stood for. For me, it was a

school that was realising the multicultural dream of South Africa. I believed and still

believe that I can make a contribution to realise the dream that most South Africans share

of having a unified nation that celebrates its unity and also its diversity. Delft South

Primary offered me this oppornrnity.

Coming from a teaching environment where I always encouraged learner interaction and

participatiorU I intended doing the same at my new school. I wanted them to be active

participants in their own learning experience. My first day in my classroom is a day that I

will always remember. The first thing that grabbed my attention in the classroom was the

physical seating of the learners. Learners were sitting two per table. They were seated in

rows. This was strange to me coming from an environment where learners sat in groups

of various sizes. But the strangest observation was yet to come.

Delft South Primary being a multi-racial school conjtred up expected images of learners

from different racial backgrounds mixing freety and interacting. This was not the case at

the school. Maybe my expected experience was clouded with idedistic notions of unity

and interactiog ignoring the reality that exists within the Sor.fh African context. The

school is a mere reflection of that which takes places in society. Learners in my

classroom paired themselves with those who were from similar racial backgrounds. These

children lived next to each other, played in the same streets and playgrounds, belonged to

the same school and were in the same classroom, but they would not and sometimes

refused to sit next to each other in the classroom. Xhosa-speaking learners sat next to

each other and coloured learners sat next to each other. What I was seeing was not what I

was expectrng. Our country has moved away from a policy of apartheid and racial

separateness and yet, in a community that prides itself on being multi-racial those

differences were still prevalent and dominating the classroom dynamics. Wbat was taking

6
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place was not conducive for interactive learning. This environment that confronted me

was not suited for the sharing of ideas, learning from each other and building positive

peer relationships. Something had to be done in order to have an interactive environment,

where learners have the freedom to interact with everyone in the classroom and actively

participate in their own learning experience and where skin colour was not the

determining factor where learners were seated.

Another observation I made during the first few weeks and months was the fact that when

asked to discuss or interact, not all my learners became actively involved. Xhosa-

speaking learners hardly pa4icipated in discussions br actively engaged with the lessons'

My coloured learners were the ones participating and engagrng in the subject matter'

These few learners were making contributions inthe classroonr This became a thorn in

my side because I seemed to be making no progress with my )Grosa-speaking learners' I

went over-and-over in my head what the possible reasons for this frustrating situation

could be. I needed to understand why this was happening. Here are a few questions that

plagued my thoughts during this period:

1. Is it a language problem? Do they have a problem understanding English or my

accent?

2. Is it because I am a new teacher?

3. Is it because I am not Xhosa speaking and from a different ractalbackground?

4. AmI a goodteacher?

The last question was the most probing. It made me search the innermost part of myself' I

questioned my rensons fo.r being a teacher and whether I should be a teacher. It was one

of the most d1ffrcult questions to answer and to contemplate. This period of my teaching

career, I believe has been the hardest. Trying to understand myself in relation to what was

happening within the chsJroom was not an easy task. I had two choices, to continue with

the existing conditions in the classroom, where participation and interaction were very

limited orto find a means to get my learners interacting and participating in class. I

decided on the latter. I needed 1s shange what was taking place in the classroom" I needed

to change my teaching strategy and practice.
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Enrolling in the Masters irEducation Course in Action Research at the University of the

Western Cape offered me the opportturity to explore possible ways to change my

classroom practice. I wanted to find ways of gettrng my learners interacting with each

other and participating actively within the classroom and in the lessons. My decision to

do an action research project had a two fold purpose, 1s shange my classroom practice

and to get my learners interacting and participating, and to reafftrm my belief that

education needed to be meaningful. Action research not only gave me that opportunity to

research my own practice but it also provided me with the opportunity to improve and

transform my own classroom.

Finding the appropriate strategy was not an easy task. I have always been a believer in

and an advocate of groupwork. I have always encouraged groupwork in all my previous

schools. I therefore decided to make use of groupwork as a means to get my learners

working together. But ordinary groupwork was not what I needed. I needed something

more that would change my existing environment where learners did not want to get

involved with one anotherJ then decided to make use of cooperative learning, especially

cooperative groupwork as a strategy to change the existing environment in the classroom-

Cooperative groupwork is all about getting people to work together. Cowie et al (1994)

argue that cooperative groupwork provides a setting where children can explore

relationships with one another and can share issues in a tnrsting settrng. They go further

and say that the classroom is seen as a microcosm of society where children can come to

learn abotrt roles and relationships and learn about interactions which will stand them in

good stead in their future lives as adults. I believe that cooperative groupwork offers us

the opportunity to get learners from different class, language or race backgrotrnds,

working together and interacting with each other. It also allows leamers the opportunity

to take part in their own learning experience and make contributions in the classrooms, to

have their voices heard that are so often silent. Ainscow and Tweddle (1989), argue that

learning is about taking risks and that people furd it easier to take risks when they bave

the confidence that is often provided by sharing decisions and experiences with other

people.

8
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Central to the cooperative gloupwork that I have implemented are two principles of

cooperative gtoupwork that Conod (lgg7) speaks about, namely the principle of

heterogeneous grouping and the principle of posittve interdependence. Conod says that

most effective groups are those that include leamers with different backgrounds and he

also says that learners need to recognise and value the interdependence on each other.

Making sure that the groups were heterogeneous was important if the aim of the action

research was to be realised. To make the learners interdependent was not that easy, but

this will be discussed in the chapters that follow.

I made use of one gade seven, Natural Sciences class in this project. I structured my

lessons in such a manner that promoted working together in the classroom- During this

period I observed how my leamers responded to what was being done in the classroom

and I also interviewed my learners in order for them to share their experiences of what

was taking place in the class, because it was meant to benefit them and what they thought

was of vital importance.

This thesis is written in a very personal tone, because the issues I arn writing about are

very close to my heart. It is also wriffen in this tone so that ordinary teachers who read

this thesis would be able to understand it and relate to it. Wolcott (1994) says that

researchers need to engage others to read their stories. I want to engage my colleagues

and challenge them to also research their own practices.

Structure of thesis

This thesis is divided into six chapters. Chapter two discusses tle literafi[e that I have

used in this thesis. Chapter three introduces and discusses action research and how it aids

the reflective teacher ia rcsearshing his or her own practice' Chapter four and five

describe and discuss the datathat has been collected. Chapter four discusses the data

collected by means of observation and chapter five looks at the data collected by means

9
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ofthe interviewing process. Chapter six is the final chapter, where the data is discussed

and it is also the concluding chapter to this thesis.

Conclusion

This mini-thesis is the outcome of a journey that my learners and I have been on for two

years. It is not only a journey started out of frustration and desperation but atso out of

hope.

l0
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Chapter 2

Cooperative learnins: a stratew for interracial interaction
,'*.-

'Allfor one, onefor all"

Alexander Dumas

Introduction

Education is not a practice that can be entered into uninformed. I believe that education

should be an intellectualpractice that is based on a well-informed body of knowledge.

Education is all about strategies to improve the quality of learning, interaction and

education of our learners. In order for these strategies to be successful, teachers need to

be informed. Teachers need to know what they are teaching and why they are teaching it.

They have to do research on whatever strategy they are trying to implement in their

classroorn This chapter seryes that ptrrpose of documenting my research into cooperative

learning as a strategy for interracial interaction. Chapter two will discuss the principles,

philosophies and the implementation of cooperative learning and its relation to improving

interracial interaction

South African society has over a long period, been characterised by racial divisions. The

Population Registration Act of 1950 classified each person according to racial criteria.

The Group Areas Act stipulated separate residential areas for different racialgroups.

Schools were segregated by law (Christie, 1990: 43). South African education has always

been at the forefront of political life in South African society and its history. It was

education tlrat was used as a tool to subjugate generations of non-white South ffiisans.

That same education eroded and betittled the history traditions, culture, language and

values of the majorrty of South Africans. Education in apartheid South Afiica justified

and promoted the ideology of apartheid that prescribes to the beliefthat ructalgroups

should be separated and kept apar! and that one racial group deserves the right to wield
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power over the other racial groups. South African education has created the racial

divisions that still exist today between the different racial goups in South Africa.

Those divisions were very much alive and evident in my school and in my classroonr

Addressing the relationship between my Xhosa-speaking leanrers and my color.red

learners was the purpose of this action research project. It was precisely the need to

change the existing divisions between the two groups t}at drove my actions. I believe that

education played its role in dividing this country, but I also believe South African society

can be changed through education. Gillbom (1990) says that education has an obligation

and opportunity to make a significant contribution towards the creation of a more just

society. What was taking place in my school and in my classroom did not promote the

values of a just society. These divisions still exist, not only in the classroonc, but also in

all spheres of Sorfih African life, and the question that Freire puts to us,'What kind of
politics am I doing in the classroom?' confronts and challenges me daily. My conscience

will not and cannot allow me to turn a blind eye and do nothing. I believe that we as

teachers are challenged by the Prearnble of our Constitution (1996) to heal the divisions

of the past and to establish'a society based on democratic values, social justice and

fundamental human rights. Apartheid education perpetuated inequality and like Christie, I
believe that it is going to be education that will address and have to address the issues of
change.

In the 'The Three Musketeers', Alexander Dumas uses the saying, 'Allfor one, onelor

all'. This saying is the central theme that runs through the novel. It is a story about three

soldiers whose duty it is to protect the king of France. Their motto is'Allfor one, onefor
all'.The*'soldiers come from different walks of life, but they have a common putpose,

the protection of the king. The safety of the king depended heavily on how well these

soldiers worked together, cooperated with one another, interacted and trusted each other.

Dumas's saying has been with me since I was a child, but it took on a new meaning when

I read some literature onthe Internet about cooperative tearning. There in bold letters

t2
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stood Alexander Dumas's words, 'Allfor one, onefor a/J', introducing the reader to

cooperative learning. Dumas's saying expresses what I wanted my learners to say and

achieve. I wanted them to work together, to interact, in spite of their racial difflerences.

Dumas's words express the true intent of cooperative learning, depending on each other

and working together.

It is my aim in this chapter to explore and discuss the literature on cooperative learning

and its relation to interracial interaction.

What is cooperative learninq?

The first time I heard about cooperative learning, I proclaimed that I had always been

doing it. It was only with closer scrutiny and by interacting with relevant resources tlat I

came to accept tlrat what I have been doing was not cooperative learning but ordinary

groupwork. Groupwork has formed the basis of my teaching strategy. I believe that

children learn best when working in groups. It is in groups that learners can talk to their

peers about what is being done in the class. The group serves as a sounding board, where

everyone can bounce offtheir understanding ofthe work It is also a good place to

discuss, debate and consolidate workthat has been done. The safety of a small group to

express one's knowledge and understanding is usually better than in a large class. So it

was with great shock and surprise when I discovered that what I have been dorng was not

cooperative learning. Johnson and Johnson (1987), who have written a vast arnount of

literature on cooperative leinring, explain that cooperative learning is the instructional

use of small groups so that students can work together to maximise their own and each

other's learning. They say there is a difference between putting learners into groups and

structuring learners to cooperate and work together. Cooperative leaming is not having

learners sit together while each one is doing his or her own work and it is not abottr

giving a mark to the whole goup when only one worked or cortributed in a group.

In my classroom, my groupwork was generally structured as a means for learners to

discuss the work at hand and to interact with each other. Very little interaction actually
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took place. )Orosa-speaking learaers sometimes refused to take Par! or only spoke Xhosa

to fellow Xhosa-speaking group members. Coloured learners were always complaining

that they were the only onos working in the BrouP, or they refused to work in the grouP,

because there were too many Xhosa-speaking learners in the goup. Looking back' not

much cooperative learning actually took place. This realisation was not an easy one to

accept, but it had to be accepted if I wanted to make a change in the classroom and get

my learners interacting. Accepting that one's teaching strategy and educational belief

system is not working is not an easiy thing to do. I needed to reassess my understanding of

cooperative learning groups and this had to be done in order for me to start and cornplete

my research project.

Christine Lee (L997)understands cooperative learning as organised and managed

groupwork in which learne"rs work cooperatively in srnall groups to achieve academic as

well as effective social goals. My groupwork in the past was never organised or

structgred. Learners would go into their groups, and discuss a topic or workpiece, or they

would do a task or project and a single rnark would be given to everyone in the goup.

Not much organising, stnrcturing and managing went into it. It was therefore important

that the cooperative learning groups in this research project had to be structured and

managed. This will be discussed later in the chapter.

panltz(1996) describes cooperative leaming as a set of processes that help people

interact together in order to accomplish a specific goal. That interaction is what I have

been searching for in my classroorn Very little interaction between the two racial groups

was taking place, unless in conflict, arguments or fighting. The promise that with a well

structured, organised and managed cooperative learning strategy interaction between my

Xhosa speaking and coloured leamers was possible was something that I could not

ignore. In order for this to take place certain elements of cooperative learning had to be

included in my cooperative learning strategy. In the next section I outline the elements of

cooperative learning

t4
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The elements of cooperative learning

L Positive interdePendence

Positive interdependence isit the heart of cooperative tearning' Ainscow and Tweddle

(1989) explain positive interdependence as being when members of a group accept that

they can achieve their own objectives only if other members achieve theirs. This is called

the .sink or swimtogether' frctor (Johnson & JohnsorU 1987 l2)' Members in

cooperative learning $oups must work together if they intend making a success of their

task or activity. The groupwork that I had been imPlementing in my classes were not

structured with this essential element of positive interdependence. My learners were not

interdependent on each other. I have discovered that because my usual groupwork lacked

this element, a space was created for certain individuat gfoup members to ignore the

group and carry on their own leaving the rest of the members just sitting there and not

doing the work or not participating in the activity. It was everyone for themselves in the

gloup. 'Altfor one, and onefor oll' drdnot exist or mean anything in the gloups' In order

to change this, I needed to include this element of cooperative learning into my strategy

in order for my learners to become more interdependent on each other' The Johnsons

[online] argue that positive interdependence promotes the sharing of resources' mutual

support and it celebrates joint success. It creates the perception that you are linked with

others in such a way that you cannot succeed unless they do' This was much needed in

my classroorn The two groups Qftrosa-speaking and coloured learners) regarded

themselves as two distinct entities in the class. I wanted them to see themselves as one

class and cooperative groupwork was the starting point for this much needed

tran^sformation.

This element, positive interdependence is critical to the success of cooperative learning

groups. It creates the oppornrnity for all goup members to become active contributors to

the group.

l5

http://etd.uwc.ac.za/



2. Face-to-face interaction

Group members in cooperative learning groups need to interact with one another. They

need to be talking to one another. Communication is important in cooperative learning

groups. Even though positive interdependence is an essential element to cooperative

learning, it is the interaction within the group that determines whether the otrtcomes have

been achieved. The Johnsons (1987) argue that it is the interaction patterns and verbal

inlslshange among students promoted by positive interdependence that affect educational

outcomes. I not only wanted my learners to work together in order to complete an activity

or task, but more importan! I wanted them to interact and talk to one another.

Cowie et al (1994) say that children benefit from frequent opponunities to experience

interactions within groups, they gain in self-confidence as they share ideas of mutual

concerns and they widen their network of friendships. The network of friendships that

existed in my classes was based on race and language. Friends and friendship were

determined by the colour of your skin. This came out clearly dtring the interviews that I

conducted with my learners and this issue will be discussed in Chapter 4. The element of

face-to-frce interaction is for me an important part ofthe cooperative learning

experience. It is the talking, the cooperation and the interaction that fie so important in

cooperative learning groups. Cooperative learning groups have two functions, to work

together and for goup members to interact with one another.

3. Individual accountability

A problem that I have always encountered when doing groupwork in the class was the

occrurence tlat not everyone in the goup was working or participating. This has always

been a stumbling block when assessment of the groupwork had to be done. An overall

mark would be justified if everyone contributed and worked within the group, but in most

cases only a few individuals completed the given activity or task. It would therefore be

unfair to give an overall mark to the whole Broup, if everyone did not participate. It is for

this purpose that the Johnsons (1987) included the element of individual accountability

in cooperative learning. They emphasise that when cooperative learning groups are
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engaged with any activity or task, every goup member is responsible for the learning of

the material. They stress that group members should be aware and it should be

emphasised to them that they cannot 'hitch-hike' on the work of others. It is therefore

important that when cooperative learning tasks or activities are done, these activities

shoutd be set up and structured in such a nranner that alt learners in the group have

something to do and contribute within the group. My previous experience with

groupwork had not been structured in this fashion and it created the space for certain

individuals to do all the work in the Broup, while others sat back and watched.

4. Interpersonal and smaU group skills

Being in a group requires certain interpersonal and smatl group skills. Puttrng learners

into groups and asking them to interact does not always have the desired outcomes. Many

of my learners lack these interpersonal and group skills. They come from single parent

homes, broken homes, gang-ridden neighborhoods, poverty stricken areas, abusive

environments and many more negative situations that have a direct impact on how they

perceive life and interact with others in the classroom. Add to that an environment that is

still obsessed with racial stereotlpes and you have a volatile classroom environment. The

Johnsons [online] acknowledge that these interpersonal and group skills are a necessity in

harring quality cooperative learning groups. Learners must be taught these skills and also

be motivated to use thenr They need these skills for interacting effectively with their

peers. Placing socially unskitled learners in a learning group ar1d lslling them to

cooperate will not be successful (Johnson & Johnson, 1987: 13). This I have discovered

in many of the groupwork situations that I have introduced and implemented in the

classroom. Group members were forever arguing and fighting, and these tensions caused

many conflict and confrontational situations to flare up and consume the whole goup.

Many of my learners had great difficulty in working in groups because of the lack of

interpersonal and small $oup skills. I have come to realise that before one embarks on a

cooperative learning activity, it is important to acquaint learners with the skills that are

needed to engage productively in a cooperative leaming group. These skills are of vital
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importance and learners must be taught what these skills are and how to make use of

them and they should be constantly reminded of them.

These four elements are the backbone of cooperative learning. Various literature sources

have based their understanding of cooperative leaming on them- They have been the

elements that my cooperative learning project is grounded on

Another key issue in my research is ethnicity. In the next part of this chapter I will

discuss cooperative learning and its relation to ethnicity and racial interaction.

Cooperative learning and ethnicitv

According to Cowie et al (1994), many studies have been conducted on attitudes and

relationships among children of different ethnic racial goups. In most cases, the findings

were that children tend to gravitate towards members of their own particular race or

ethnic group.This was quite evident in my classroom- Those who were coloured seemed

more comfortable interacting withtheir fellow coloured learners. The same was evident

with my Xhosa-speaking learners.

Cowie et al (1994) also speak about ethnic and racial goups having negative attitudes

about other ethnic and racial groups. This was also very much evident in my classrooms

and my school. Many times learners would say negative things about members of another

race. Cowie et al quote an earlier study done inthe USA by Radke, Sutherland and

Rosenberg in 1950 that found that ethnic majority children have a much more favourable

view of their own racial group than that of other ethnic groups.

For many, race and ethnicity have become words that should not be used at all in a

democratic Sotrth Africa. Many have proclaimed that South Africans should forget about

the past and focus their attention on the present and the future. This is a belief that I
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cannot prescrib to. The results of the past confront me daily. The created division within

the classroom forced me to see the legacy that apartheid has left us' We might find

ourselves in a democratic South Africa, but we still have the apartheid mentality of

seeing each other as different and strange and because of these existlng perceptions, vofY

little interaction between the racial gloups actually takes place.

Kincheloe and Steinber g (1997) say tlat race is a factor that shapes human experience

and that we as human beings have made ftrce an important factor in our lives. According

to Banks (1984), research has consistently shown that very young children are aware of

racial differences. He quotes studies done by researchers such as Kenneth Band, Mamie

Cla& Mary Ellen Goodman and J Kenneth Morland. He says that children learn about

race long before they enter. school from their parents, television and movies'

As Sorsh ffiisans I believe we cannot hide or run away from our past' We need to

confront it head on and set our sights on the process of transformation and change' I

believe that this is my reason for taking on this action research project. I cannot sit idly

by and watch how racial divisions consgme my classroom. Challenging the existing

status quo was not an option, it was a necessity. Freire's cental premise is that education

is not neutral and does not take place in a vacuum (Wallerstein, 1987:33). Van den Berg

and Meerkotter (1994) echo wbat Freire is saying in a paper read in 1988, that says that

teaching does not take place in a vacuurn Because of our history, we are a nation

obsessed with race. This obsession has permeated and infiltrated every part of Sorrh

African 1ife. Gillbom (1990) argues that we cannot understand life in multi-ethnic

schools without reference to racial inequalities at work in society as a whole. He says that

these inequalities are brought into the school and modified, re-created or reffirced'

What Banks and Gillborn are speaking about is the reality I find myself in. Apartheid bas

scared South Africans. My learners might not have lived during the days of oppression

and segregation, but they do reflect the embedded prejudices and racial contestation of

their parents. These feelings are seen in their homes, townships and cities and claimed

and enacted in the classroorn Sotrth African society is saturated with racial inequalities,
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racial stereotlpes and racial divisions. The inroduction of cooperative learning in the

classroom is my attempt to break this cycle of division and set in motion a process of
ghange. ,'"

The prouise aflooperatiye learning

Many claims and promises have been made regarding the success of cooperative learning

in improving the quality of interaction in the classroom and the enhancement of

friendships in racially, heterogeneous classrooms. Cowie et al(1994) say that numerous

studies of friendship between students of different bdckgrounds have confirmed that

those students in cooperative learning classrooms are more likely to make friendship

choices outside their own ethnic group than learners who have been taught in the

traditional teaching mode. She quotes research done in 1990 by Sharan that puts forward

the positive effects of cooperative learning on the improvement of friendships in

ethnically heterogeneous classrooms. She says that these studies seem to provide strong

evidence that through intensive, regular cooperative contact among children from

different ethnic backgrounds, real and lasting friendships can be forged and a significant

reduction in prejudice among those involved can be achieved. In an online article (author

unknown) it is claimed that cooperative learning has been associated with gains in

achievement, interpersonal skills and attitudes toward schoof self and others. The article

quotes Shachar and Sharan (1994) explaining that cooperative groups provide a more

intimate settrng that permits such direct and unmediated communication. According to

Ainscow and Tweddle (1989), cooperative learning encourages learners to work together

and to support one another. Johnson and Johnson (1987) say that over five hundred

experimental and one hundred correlation studies have been conducted during the past

ninety years on cooperativelearning. They claimthat cooperative learning promotes a

culturally plural society within the classroom-

The elements of cooperative learning also gave me hope that this learning strategy would

be best suited to address the lack of interracial interaction taking place in my classroom.
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Structuring positive interdependence into my cooperative learning lessons and groups

would enhance the idea that my learners needed each other. It was this particular element

of cooperative learning that got me interested in this educational strategy. My learners did

not want to work together. Structuring the lessons and the $oups in such a manner that

they needed each other was a brilliant strategy to get them interacting and participating'

An example ofthis would be ensuring that everyone inthe group had something to do

and that in order for the group to achieve its goal, everyone was needed'

The element of face-to-face interaction was something I usually overlooked when doing

groupwork. It is often taken for granted that learners in groups talk to each other. By

structuring your lesson in such a manner that ensures face-to-face interaction enables

learners to really talk to each other.

Ainscow and Tweddle (1989) say that the cooperative learning approach should be used

whenever teachers want learners to like each other better and to learn more ef[ective

social skills. Cowie et al (1994) write that cooperative gloupwork can be part of any

subject where there is some issue tlrat can be explored. The issue of interracial interaction

was being explored and encouraged through this research. ths Jshnsons (online) say that

cooperative learning teaches the values that people who are different are to be valued.

What they are saying was that everyone is of equal value, equally deservinB, regardless of

their gender, ethnic group, culture, social class or language. These were the values I

envisioned my learners to learn and have. I therefore could not allow this opportunity of

not introducrng them to cooperative learning.

Belng confronted by these claims and promises about the results of cooperative learning,

I needed no more encouragement to engage this educational approach. The promise of

gettlng my learners working together and interacting was all I needed. For me I had no

choice,I needed to explore this avenue of education
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Implementing cooperative learning

Cooperative learning has to be carefully planned and implemented. Johnson and Johnson

(1987) recommend that teachers need to adopt an attitude of experimentation and this

they argue would ensure the fine-tuning of this strategy. Ainscow and Tweddle (1989)

stress that in order for cooperative learning to be effective it has to be planned,

implemented and monitored very carefully. They say that an ideological commitment to

the idea of cooperative learning is not enough. They therefore recommend that when

engaging in cooperative learning it needs to be done in a systematic and coordinated way.

This view of cooperative learning is one shared by many who have written abottt

cooperative learning and it is an aspect of cooperative learning that I have come to

understand and appreciate while conducting this action research project.

Dunng the planning and implementation stages of cooperative learning the following

points need to be looked at and addressed.

1. Objectivefor the lesson

Johnson and Johnson (1987) emphasise the importance of having objectives for the

cooperative learning lesson. It is important to know the purpose of the lesson or the

cooperative learning activity. They qpeci$ tbat ateacher needs two tlpes of objectives

when planning for cooperative learning groups, an academic objective and a collaborative

skills objective. Academic objective concerns itself with the academic part ofthe lesson.

Its concern will be about what the learners need to know in relation to the academic part

ofthe lesson. Cooperative skills objective sets the scene and the tone of the lesson in

terms of what you zls the teacher would like to see with regard to learners learning the

skills needed to work cooperatively together.

2. Choosing appropriate cooperative learning activities and relevant materials

Choosing the appropriate activity is an important part ofthe cooperative learning process

and experience. It is the activity that would allow for the interaction and cooperation to

22

http://etd.uwc.ac.za/



occur within the group. Cowie et al(1994) say that the activity that is chosen should

promote the following values: sensitivity to others, a willingness to listen, supportiveness,

the freedom to take risks, tolerance for all contributions and should also involve frequent

oppornrnities to reflect on and evaluate shared experience. Being aware of all these

values places great emphasis on choosing the relevant materials to cornplement these

values. Ainscow and Tweddle (1989) comment that where written materials are to be

used as part of the groupworlg these rnaterials must be carefully selected and presented.

They have based this on the work of Lunzer and Gardner (1984) in which they

recornrnend how groups of learners work collaboratively to gain meaning from written

materials. In a teacher's manual for multicultural education, Lemmer and Squelch (1993)

also advise teachers about the importance of choosing the appropriate instructional

activity and the related materials. It is important to choose activities and materials that

will encourage and prornote interactive leaming in the classroom- The activities should

also allow everyone to participate in the Soup. What I have discovered in my classes is

that most of my learners are stimulated by visual materials. I therefore always make stre

that materials are visual and graphic in nature. Activities and materials are essential

components for a successful cooperative learning lesson.

3. Determining group sire

Race (2000) says that the benefit ofthe learners working together depends significantly

on the size of the group. According to him the size of the group must also be appropriate

to the tasks involved as well as to the nafirre of the individuals constituting the group.

Each group size brings algng its own advantages and disadvantages. Johnson and

Johnson (1987) say that cooperative learning groups tend to range in size from two to six.

They advise teachers to start with pairs or threesomes and as the learners become more

experienced and skilled they would be able to manage larger groups.

4. Assigning learnen to groups

This is an issue that came up frequently in my action research project. I have always been

a believer in the learner having the right to choose his or her own group. Throughthis
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cooperative learning experience my perception of learners choosing their own groups has

changed. I still believe that there are times for learners to choose their own groups, but

for the sake of this project and the objective of getting my learners interacting, I had to

place them in their gro.rpr.tloh*on and Johnson recommend that teachers ma:rimise the

heterogeneity of learners (1987: 47).Ihad to do the placing if I wanted interracial

interaction

5. Creating a clitrutefor cooperation

Lang, McBeath and H6bert (1995) say that the best way to prepare yor:r learners to

acquire cooperative learning skills is to build a classroom climate conducive to trust and

cooperation This they arg-ue is possible by gradually introducing cooperative learning

activities, thereby helping your learners to acquire commgnication and cooperative skills'

Creating the right settrng is something I have always believed in when it comes to

teaching. Learners need to feet that they are in an environment that allows them the

opporttrnity to be interactive, not only with the teacher, but also with fellow learners in

the classroorn Creating an interactive environment and settrng the right climate

conducive for cooperation and interaction is important'

Ledlow (1995) of Arizona,state University agrees with the notion that setting a

classroom climate is important. She says that the first step in having a cooperative

learning class is to create a classroom climate that encourages cooperation She says that

teachers need to communicate clear expectations to learners abort cooperative learning'

So often we as teachers assume that or.r learners know what is expected of them and

many times this assumption leads to disappointment when they do the opposite. Ainscow

and Tweddle (1939) agree that learners need to wrderstand the natt[e and the purpose of

the activities that they are engaged in Sharing this information with yow learners allows

for a better understanding of the objectives, which are to cooperate and interact with each

other. Throughthis action research project, I have come to realise the importance of

communicating the objectives and the expectations to my learners. lenbt McBeath and

H6bert (1995) echo similar sentiments, when they say that it is important to explain to
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each group the procedures required for task completion and role expectations' Explaining

the intended outcomes of the lesson increases the likelihood that learners will focus on

the relevant concepts, information and objectives of the activity (Johnson & Johnson'

1987:52).

6. Obsening the cooperative grottps

Johnson and Johnson (1987) say that the teacher's role begins in earnest when the

cooperative learning gloups start to work. They say that much of the teacher's time

should be spent observing group members. Lang et al(1995) go a little further when they

say that cooperative learning provides opportunities to observe, reflect and intervene

supportively. The process of observation in this study is exptained in more detail in

Chapter four.

Cooperative ts41ning, I have discovered, is not something that one just implements in the

classroom- The complexity of this teaching strategy means that one must engage m

thorough ptanning and structuring of the intended cooperative learning activities' I

believe the above six esseqtial points of planning and implementation give teachers the

opporhrnity to enstre that effective cooperative learning groups operate within

classrooms.

ra lea

Dtring my literature search, I came across writers who advocate collaborative learning

instead of cooperative learning. I have included some of their ideas in this cbapter in

order to allow the reader to have an insight into current debates around cooperative

learning.

Wiersema (2000), of Mexico City sees cooperative learning as just a technique designed

to get learners working together in order to finish a certain product. He introduces us to

collaborative learning and says that collaboration refers to the whole process of learning'
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where learners teach each other and the teacher also learns from the learners. The

elements of collaborative learning are similar to cooperative learning. The teacher is seen

as a guide to his or her learners. Parutz(1996) understands collaborative and cooperative

learning in the following manner. He sees collaboration as a philosophy of interaction

and personal style, whereas cooperation is a structure of interaction designed to frcilitate

the accornptishment ofthe end product. He says that cooperative leaming is more

directive and closely controlled by the teacher.

Collaborative learning as a personal philosophy of working together is what my

expectation would always be for my learners, but it is something that would require more

time. The legacy of separation and mistrust is still strong and obstructs the process of

complete interracial interaction It is therefore important, I believe that cooperative

learning be the technique to get my learners interacting in a controlled environment

where they can learn to work together and gain that much needed interpersonal skills for

collaborative learning

Conclusion

The South African classroom today is very different from the classrooms of apartheid

South Africa. Today learners of the different racial groups sit side-by-side in the

classroonl something unheard of during the 60's, 70's and 80's. Our classrooms reflect

the diversity of our nation. However years of segregation have led to a situation that we

do not know each other apd it has led to mistrust and group exclusivity. This is what was

h,appening in my classroonr Interaction between the racial groups (coloured and )Crosa-

speaking) was at a minimum. It was a situation that needed to be changed. I believed that

through cooperative learning I could begin with that transformation By workrng in small,

heterogeneous groups, learners would be interacting with one another. Cooperative

learning was seen as a way to create that opportunity to interact, to communicate and to

share. Throughod this action research project my vision has always been the brinsing
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together of a divided classroorn Cooperative learning I believe can help bring about that

change.

In the next chapter I will discuss why I chose to make use of action research- I will also

be discussing what it means to be a reflective teacher and its importance in our South

African classrooms.
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Chapter 3
Action research and the reflective teacher

Introduction

Classrooms and classroom practices need to reflect and embody the noble ideals of any

given society. Sotrth African life in post - apartheid South Africa is based on the premise

that we are one unified nation within otu racial diversity. This ideal has been expressed

through various forms - sport, politics, entertainment, etc. It is therefore an ideal that

needs to be expressed and encouraged in our educational practices.

Confronting me in my classroom was a situation, which was contrary to this noble ideal.

My Xhosa and coloured learners were not interacting with each other, unless in conflict

with each other. Learners of these two groups congregated within their confined racial

groupings and seldom ventr.ued into each other's space, either in the classroom or onthe

playgrourd. Seeing this phenomenon taking place in my classroom forced me to rethink

my teaching practice. Something had to be done to change what was taking place.

Every day teachers confront a challenge when they walk into a classroom. Education is

such a dynamic institution that challenges teachers on a daily basis. How teachers react to

these challenges is of vital importance. Teachers are creators oftheir own environments.

How they react and act upon their environment determines their productivity and their

desired outcomes.

This chapter deals with the reflective teacher taking charge of his or her own practice. It

advocates the understanding that teachers are the best people to research their own

practices and learning environment. This chapter will also introduce the practice of action

research and explain how I have used it as a means to understand my own teaching

practice and attempt to change my practice in order to maximise the interaction between

the two races in my classroom-
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The reflective teacher and the culture of inquiry

ln1992, a groundb,reaking document was released that envisaged an education system for

a free, democratic South Africa, and in it says;

...changes in curriculum policy need to include measures to

increase teacher participation in curriculum development and

to improve classroom practices.

[National Education Policy Investigation (NEPI), 1992, 251

NEPI saw the teacher as an important stakeholder in,education and as an agent for

transformation In order for*he dream of freedom and democracy to be realised, teachers

were needed to aid this transformation process, especially in the classroorn Where else

would we start to reelise this dream, but in the classroom? The classroom is where we

need to Iight the fire of freedorq democracy, non-racialism and national unity.NEPI

encouraged the teaching fraternity to support and establish a culture of inquiry tbat seeks

to understand their own practices.

Brubacher, Case and Reagan (1994) define inqury as an attempt to make sense ofthe

world aror:nd us. They say that in education virtually all research and inquiry is

ultimately concerned with the improvement of teaching and learning.

Loughran (1999) says that teachers often perceive that researching teaching is the domain

of academics tlat are usually far removed from the actual classrooms. What Loughran is

saying reflects the perception of classroom research in many schools around South

Africa. Teachers would rather wait on'hand-outs' from'experts' outside of the

classroom, resultrng in disappointment when the methods and information fails. No two

classrooms are the same and a 'one size, fits all' method very seldom works. Teachers

need to explore, research and understand their particular context in which they teach.

Going band in hand with the culture of inquiry is the teacher who reflects on his or her

own practice. Markham (1999) writes that in the last twenty years there has been an

increase in the adoption of reflection as a guiding principle in teacher education
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progrems. This reflection oir one's teaching, according to Markham has meant anything

from general discussion of teacher methods and motivations, to analysis of the fonnal

aspect of teaching techniques. Zeichner and Liston (1996) say that not all thinking about

teaching constitutes reflective teaching. They argue that if a teacher never questions the

goals and the values that guide his or her worlg the context in which he or she teaches, or

never examines his or her assumptions, then that teacher is not engaging in reflective

teaching. Z,eichrcr and Liston say that a reflective practitioner is someone who examines

his or her own motivations and also the context in which the problem occurs. The

reflective practitioner would then design an intervention for the situation at hand. He or

she would also be involved in questioning his or her own beliefs, values and orientations.

My classroom environment of little interracial interaction propelled me to reflect on my

own teaching practice. I had to examire my beliefs and values, not only as a teacher but

also as a South Africarl who believes in a unifie4 non-racial South Africa. I had to

examine my purpose for being a teacher. I needed to first do some soul searching. I

needed to know who I was in this multi-racial context. I even went so far as to question if
I wanted to be at the school. Throughout all this soul searching and contemplation, my

belief in a rurified, non-racial South Africa always came to the fore. My beliefs and

dreams for South Africa guided me. I had to do something in order to realise a unified

classroonr Finally I had to develop a plan of action, in order to transform my teaching

practice and the classroom environment. Cooperative learning and action research

became my vehicles to try and bring about interracial interaction I believe NEPI

envisioned this when it spgke about teacher inquiry.

Education in South Africa is undergoing a drarnatic ghange. We have now a unified

education system that was once divided. Schools today are multi-lingual and multiracial.

These shanges have impacted on the teaching profession Teachers are now confronted

with larger classes, multi-lingual and multi-racial classes. It cannot be business as usual

in the classroom. Teachers need to engage and reflect on their own practices because of
the change that has taken place. Inqury should be an integral part of teaching. Learning

how to reflect upon one's practice is an essential component of education.
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Action research

Just thinking about your practice won't change it. There needs to be a practical side to

your reflective inquiry. You need to design an intervention strategy to bring about that

change.

Action research presented itself to me as a means to investigate my practice. It allowed

me the opportunity to research and change my practice in order that this noble ideal of

interaction within our diversity can be made a reality.

Action research is all about researching one's practice with a view to improving it. I

needed to research my practice so that I could understand why learners were not

interacting and come up with ways and methods in order to bring about a learning

environment that would propagate and encotrage that much needed interaction and

participation in the classroorn Action research offered me such an opportunity.

The essence of action research locates itsef in the understanding of and seeking to solve

problems of those involved in the practice 6f lsaching. Central to action research is the

belief that the practitioner, the teacher, is the best person to research his or her own

practice. McNiff(1988) argues that action research approaches education as a unified

exercise, seeing the teacher in class as the best judge of his or her total educational

experience. This allows the teacher to be actively involved in his or her own practice.

Carr and Kemmis (1986) pui'it quite nicely when they say that action research is a form

of self-reflective enquiry undertaken by participants in social situations in order to

improve the rationality and justice of their own practices and the situations in which the

practices are carried out.

Action research places the teacher at the centre ofthe research process. The teacher needs

to be actively involved in his or her own transformation process. It is a tansformative

process because the purpos6 ofany action research project has as its conclusion the ideal

to change the existing practice. Davidoff(1993) says that action research seeks to engage
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teachers actively in a process of hansformation towards becoming more critical and

creative in their work. I needed to be critical of my practice in order for me to change it

and I also needed to be creative in order to change my classroom environment to one that

encouraged and stimulated learner interaction and participation

Hopkins (1985) writes that action research combines a substantive act with a research

procedure. He says it is a personal attempt at understanding, while engaged in a process

of improvement and reform. It is this personal attempt that has drawn me to action

research. Action research allows me to be part of the research conducted in my own

classroom and it also allows me to be part of the ftansforrnative process that is taking

place in the classroorn It is this hands-on approach to improving yor.u existing

environment that makes action research zuch a suitable approach 1e rcssarehing my

classroom situation

Hopkins (1985) quotes Ebbutt (1983) saying that action research is about the systematic

study of attempts to improve educational practice by means of their own practical actions

and by means of their own reflection upon the effects of those actions. Like Kemmis,

Ebbutt also places the teacher, the practitioner at the center of this classroom research.

Who else would be best suited to do the research than the teacher himself or herself And

this is the theme that runs through all action research literature, the notion of the 'teacher-

reseatcher'.

Kemmis summarizes his approach to action research in the model shown in Figrre l.
Kemmis' action research spiral shows the systernatic processes of action research. The

first step (Plan) is recognising and identifring the problem and setting out yorn plan of
action. Step two is the implementation of your plan of action (Action). Step 3 centres

around observing wbat is taking place during and after the implementation (Observe).

Durrng the fourth step one reflects on ufrat bas taken place (Reflect). After reflecting on

what has been observed, the action research spiral starts all over again, taking into

consideration the aspects that you have observed and have reflected upon and this forms

part of your revised plan. Hopkins (1985) says that Kemmis' model is an excellent basis
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for starting to think about what action research involves. Throughout my action research

project into learner interaction, I followed these basic tenets that Kemmis has laid down. I

fust identified the problemJfpt my learners' were not interacting and participating in the

classroom- I then started planning my strategy to get them interacting and participating.

The observation of my plan of action followed and then I reflected on what I observed

and this guided my reworking of my original plan and strategy, thus beginning the cycle

over again.

Fig. I
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Although I have used Kemmis' model of action research as a basis for my research, I

have through my literatr:re review come across another model of action research as laid

out by Dave Ebbutt. Ebbutt says that the spiral is not the most useful metaphor to be used

when describing the process of action research- He argues that an appropriate way to

conceive the process of action research would be to think of it as cornprising a series of,

what he calls, successive cycles, each incorporating the possibility for the feedback of
information within and between cycles (Hopkins, 1985, 35). Although the diagram is not

as simplisic as Kemmis' modef it has the basic tenets of action research in it and shows

the systematic manner in wtigh action research needs to be conducted. Although I have

been intrigued by Ebbutt's model of action researctr, I have not made use of it in this

research project. I have included it in this thesis for future reference in action research

studies.
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Conclusion

I believe that in post-apartheid South Africa, we as teachers do have the fieedom and the

encour4gement to become reflective teachers. We have the opportunity to critically look

at our practices and try to understand them; we have the freedom to change our teaching

practice in order tlat our learners benefit. Our democratic environment allows us to

become reflective teachers in order for growth, change, development and improvement to

take place. Qhange cannot take place if we as teachers do not reflect and understand

where we are coming from and where we are gourg to.

Action research I believe is one of the vehicles that can bring abow reflectivity in

education Many teachers still believe ft31 shange comes from the outside in the form of

experts. This perception is partly to blarne for many inappropriate and ineffective

methods and practices that are currently taking place in the many of the classroons

around South Africa. No two classrooms are alike; no two schools are alike. Van den

Berg (2001) says that action research is based on the notion that local conditions can vary

widely and that the solution to many problems is not found by the handing down of

universal solutions, which seldom work. A single method or practice might work in one

class or school but it might not be successful in another. The teacher must engage his or

her own practice. Action research allows the teacher to pla.n, to put that plan into action,

to observe what is taking place, to reflect on wbat was observed and to revise and maybe

to rethink that initial plan This is what I believe is what a reflective teacher should be

dorng. Fostnot says tbat an empowered teacher is a reflective decision maker who finds

joy in learning and investigiting the teachng/learning process. (Brubacher, Case &

Reugu.o, 1994,19)

In chapter four and five, I will be discussing my research that I have done in my

classroom- The processes of observation and interviewing will be presented and

discussed in these two chapters
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Chapter 4

Implementins cooperative learning in the classroom

Introduction

Implementation and observation were two of the essential components of my action

research project. The aim of the research was to find out if cooperative groupwork would

encourage learners from two previously disadvantaged communities to work together and

interact with one another. This chapter deals with the practical side of the research

project, the implementation of cooperative groupwork in my classroom and the

observation of how my learners responded to this strategy to get them cooperating and

interacting.

This chapter is divided into three parts. Part one discusses the data gathering technique of

observation Part two deals with implementation and observation done in September

2000. This was my first cycle in my action research project. The third part (cycle 2) deals

with the implementation and observation tbat was done during the first quarter of 2001.

Each cycle had a number of lessons (sessions), where cooperative groupwork formed the

basis of the lesson that was done in the classroom- The datatbatwas gathered was

collected by means of observation.

Observation

The decision about how to gather the data for this project was a given. Observing my

learners in action was the means by which I could collect valuable data. Bell (1999) says

that observation is a technique that often reveals the characteristics of groups or

individuals, which would have been impossible to discover by other means. I wanted to
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see if the cooperative groupwork was going to create that environment that would

stimulate interracial interaction and participation in the classroom.

Deciding on observation, as a primary method of data gathering was a simple taslg but

dorng the observation was not as simfle. My understanding of the observation process

prior to implementing this data gathering technique was one ofjus watching what the

learners would be doing. Burnaford (2001) quotes the philosopher Goethe saying that the

hardest thing to see is what's in front of our eyes. She says that there is a need for teacher

researchers to learn how to look. I have come to understand that observation is more that

just observing what is takd! phce.

Evertson and Green (1986) divide observation into two types. The first is systematic

observation that is undertaken not to answer a specific question, but it is done to

establisb maintain, chech suspend and participate in everyday events. The second tlpe

of observation is deliberate and systematic observation. This type of observation, they

trguo, answers a stated question. They say deliberate and systematic observation must be

a conscious process that can be explained so tbat others rDay assess its adequacy and

understand the process. They say that it is important to know why you are doing the

observation and the pqpose for the observation This type of observation is formal in

structure and situation specific. Wragg (1994) points out that classroom observation

should suit its purposes. The pnrpose, timing and context of an observation should largely

determine its methods. Observation should therefore be systematic and structured-

Evertson and Green (1986) say that the observer is the first instrument of observation.

Bell (1999) differentiates between a non-participant observer and a participant observer.

Participant observation is when the observer is part of that which he or she is observing.

Non-participant observers are those observers who are not part of that which they are

observin-g. Investigating my own practice made me automatically a participant and part of

the investigation.
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I soon discovered that observation demanded more from me than just watching my

learners. My observation needed to be structured. Wragg (1994) writes that one of the

problems that frces both experienced and inexperienced classroom observers is the

matter of deciding what should be the focus of attention Knowing what your are looking

for is of much importance to the research- I knew that I needed to observe if my leamers

were working together and that I needed to have a structured way of seeing this. During

the beginning stages ofthis research I dabbled with different observation schedules.

These schedules were drawn up to assist me in observing what was taking place in my

classroom. Examples ofthese schedules can be found in Appendix B. These schedules

are what Evertson and Green (1986) call category systems. It has preset categories and

focuses on behaviour in generat Throughthis data gathering process I have found that

these observation schedules were not best suited for this project. Although it focussed on

the interaction between Xhosa-speaking and coloured learners, it did not allow me to

explain what was taking place within the group. I therefore decided to explore another

observation technique, called a narative system as explained by Evertson and Green

This is an open system, *itL oo preset categories. It is a written account of what the

investigator sees, hears, experiences and thinks in the course of collecting data for

reflecting. Evertson and Green(l986) say that the narrative system is concerned with

obtaining detailed descriptions in order to explain unfolding processes and to identif

generic principles and patterns of behaviour within specific events. An example of the

narrative system can also be found in the appendix.

Being a participant observe.r is not an easy task. A problem that I encountered during my

observation was the difEculty of being both the researcher, who is observing and the

practitioner, who is trying to implement a new sfiategy. An example of this was when a

goup asked me to explain something to them and I had to stop with the observation and

address that particular issue. This caused lots of frustration because it resuhed in a stop

and-go situation

Another problem ttrat I encountered was the size of the class. I could not observe the

whole class. There were different groups and it was diffrcult to observe all ofthem at the
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same time. I intended to approach another teacher to help me with the observation, but

due to the lack of extra staffmembers, no one was available to assist me. I therefore

decided to focus my attention on a few groups during the sessions.

Berng unobtrusive and unnoticed in the classroom was and is not an easy task, especially

if it is your own classroom- In the tleginning I was not sure where I should stan{ at the

back, in front or whether I should be walking around. Bell (1999) says that an observer

can never pass entirely unnoticed, but that the aim is to be as unobtrusive as possible so

that the observed behaviotr is as close to nonnal as possible. Croll (1986) says that the

observer will have to organise his or her presence in the classroom so that accurate

observation can take place.

Observing my learners has been a learning experience and I have come to understand that

observation is not just about watching. It needs to be structr.red and focussed. Part two

and three of this chapter follows next and these are the descriptions ofthe observations

that were undertaken in my Natural Science classroorn

Cvcle I
(September 2000)

Durrng September 2000,I was presented with an opportunity to conduct some research in

my classroonr The research was for an assignment for one of my M.Ed. courses. The

assignment was designed to help and inform us on the research instruments that we were

golng to use in our research project. It was meant to pilot our research instruments and

also to familiarise ourselves with the various instruments that we were going to use in our

research projects. Because I was already familiar with my research topic, I decided to

make use of the opportunity to start with my research project.

I decided to make use of the Grade 7A class. The reason for choosing this particular class

were; they had the most coloured learners out of all the grade seven classes that I taught
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and they were also the class where racial conflict was frequent. Arguments between the

two groups often occured in this particular class. Another reason for choosing this class

was that I had a good relationship with the learners and therefore I felt comfortable with

doing cooperative learning with them- ,

There were forty-eight learners in the Grade 7A class. Twenty-seven learners were

female and twenty-one were male. Their ages were between twelve and seventeen yezlrs

old. There were eighteen coloured learners and thirty Xhosa-speaking learners in the

Grade 7A class.

Session I

A sense of excitement and fear engulfed me when I walked into the classroom on

Thursday, 24 August 2000. I was excited because I was finally startrng to work on my

thesis. All I wanted to do was to get started. Accompanying that ecstatic emotion of

excitement was that naggmg feeling of fear. The kind of fear tlat makes you wonder if
that which you are embarking on is the right thing to do and whether you bave made the

right choices. There also existed the fear of failure. All these emotions engulfed me when

I entered Grade 7A's classroom-

I informed the Grade 7A's that we were gotng to do some groupwork and that they

needed to divide themselves into groups of six I wanted them to feel comfortable in their

groups and therefore I did not put them in goups. I emphasised the importance of
choosing group members not on the basis of friends, language or race. I explained to

them that they needed to choose people who would be a benefit to the group and that

sometimes it's not always good to have friends in groups.

While they were gettlng into their different groups, I observed that my learners were not

adhering to the instructions that I had given them. They were Souptng themselves on the

basis of race and gender. Boys and girls grouped themselves within their respective

gender and Xhosa and coloured learners stayed within their respective race groups.
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At this point I wanted to jump in and say, 'Stop, you are doing it all wrong.' I decided to

let it go and to observe what was taking place in the classroom. I did not want to be seen

as an authoritarian teacher in any way. I felt that democracy in the classroom was an

essential part of a healthy class and that learners must have the freedom to express

themselves and also be comfortable to choose next to whomthey want to sit. I wanted the

two racial groups to mix and interact completely, but I also felt that this interaction

needed to come from both groups and that I should not be forcing interaction on thern I

wanted a genuine interaction and not a superficial one. At this point of the project I did

not want to put learners in groups. Putting learners in groups, for me meant taking away

the essence of democracy, the freedom to choose. ,

Observing what was taking place conflicted with what I believed. I wanted my learners to

interact with each other. I wanted them to discuss the work in groups. I wanted them to

mix and worktogether. I believed that by allowing themthe freedomto choose and with

a little bit of encouragement to work together, they would make that change and form

integrated goups. I left the classroom, not disappointed that the exercise did not work,

but with a sense of urgency to find new strategies to get my learners to work together.

Session II
Before gomg into session II, I had to assess the previous session Session II took place

Monday, 28 August 2000. What I intended to take place in the previous session did not

happen. The groups were still racially divided and I still got the sense that not much

interaction regardrng the aptual task was done in the groups. Discussions were taking

place in the group but I felt that the discussions were not always about the work being

done. I decided to focus my attention on the aspect of getting the racial groups in the

class to mix and worktogether.

Durrng the first ten minutes of the period, I spoke to the class abotrt the importance of

working together as a group. I spoke abotrt how working together could help and aid

learners in understanding the work much better. I also emphasised the importance of how

learners should choose their fellow group members and that friends are not always the
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best choice. We spoke about the uniqueness ofthe school, where two previously

disadvantaged communities live side-by-side and share the sarne resources and that the

school is a mirror ofthe Sorfh African society and that ifthe school cannot succeed in

bringing these two communities together, then there would be little hope for South

Africa. Throughout the discussion, the class was extremely quiet. It seemed like I was

making some imoads into the class and I felt confident that I would be observing some

changes in the class.

I still felt strongly that learners should be allowed to choose their own groups. I instructed

the learners to divide themselves into groups of four, reminding them about what I had

said about choosing group members. I changed the size of the goup from six to four,

because I believe that smaller groups work much better.

Learners started golng into their different groups. They again divided themselves into

groups of colour. At least there were now mixed gender groups. At the same time while

this was taking place, I observed what I was hoping would take place. Fairuz and Carlo,

who are colotred, decided to break from their usual group and join Simangale and

Zukile, who were )Orosa speaking. Seeing this take place gave me hope that my research

project could zucceed and that it was do-able. I decided to spend some time observing

this group. They seemed to be getttng on well and they were actively discussing the

material in front ofthem- All four members had strong personalities and were very vocal

in the classroor:r A question that came to mind was whether that was a determining

factor for them breaking away from their respective groups. Were they confident enough

to make that change? Were the others not ready to make that change? I believe that it

could partly be the rerson, because many of my Xhosa-speaking learners have difficulty

in comrnunicatrng in English.

Allowing learners to choose their own $oups has its merits and it does instill in leanrers

that sense of being part of the decision making process in the classroorn, but I have come

to realise that if I wanted my project to achieve its aim of getting the two racial groups

interacting and working together, I needed 1s shange the way groups were formed.
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Giroux (1988) says tlrat teachers must take active responsibility about what they teacb

how they teach and what the larger goals are for which they are striving. In a similar way,

I needed to become actively involved in gettrng my learners interacting. This much

needed interracial interaction would not take place on its own. I could not allow this

dMsion to continue. I needed to take responsibilrty for my own classroom environment.

My belief in a unified, non-racial South Africa did not allow me to accept what was

taking place in my classroom My convictions urged me to take that responsibility Giroux

speaks about.

Cvcle 2

(2001)

The start of the new school year brought me into coffact with a new set of grade seven

learners. I was responsible for teaching Mathematics and Natural Sciences to four E:ade

seven classes. I decided to make use of the Grade 7A class of 2001. They had the most

coloured learners otrt of all the grade seven classes. The Grade 7A class consisted of forty

learners. There were twenty-six females and fourteen rnales. Fourteen ofthe learners

were coloured and twenty-six learners were )Orosa-speaking. Their ages ranged from

twelve to sixteen.

The first quarter is an exciting and difficult period in any school year. Getting to know

one another is never easy. Yonr learners of the previous year are still fresh in your

mennry. It is a time when getttng to know each other is of the utmost importance,

because it sets the tone for the rest of the year. Gaining their trust is also important. I

knew that in order for my research project to succeed or at least to be completed, it would

depend heavily on my relationship and interaction with my learners. I needed their

support in order to do the project. This I did by gettr€ them talking about themselves,

what their expectations for their grade seven year was, their reasons for being in school
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and what they think education was for. This was done during the first week of school, a

'getting to know you' session.

Durng the first week I spoke to them about the importance of being part of a class. I

spoke about how a class is made up of different people from different backgrounds, but

that they all belonged to the same class. I emphasised the importance that everybody

should feel part of the class and that people must not be excluded on the basis of race,

gender or religion.

Dwing the first few weeks ofthe new quarter I also spoke about how groups needed to

operate when groupwork is being done in the classroorn I explained how members of a

group must cooperate with one another in order for the group to zucceed and complete a

given task. I spoke abor.rt the importance of working together. I paid special attention to

reminding learners about the unique and exciting situation that existed at the school,

where previously disadvantaged communities were living side-by-side. I pointed out how

lucky they were to have the opportunity to interact with each other, not only at home but

also in the classroom" I talked about what happened in the past, where these two rucial

goups were forced to live apart because of apartheid and how this separation impacted

on the relationship and interaction between these two communities. I felt that I needed to

talk about that in order for my learners to get a sense of where Sorfh Africa comes from

and also to show them the importance of interacting and working together in order for

Sotrth Africa to become a unified nation Although my learners experienced racism and

discrimination on a daily basis, they were not from the generation that experienced

apartheid South Africa and therefore I had to inform them of the situation in our county

not too long ago. I felt that they needed to know why it wru so important for them to

interact and cooperate with one another.
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Session III
(06 February 2001) r.r, '

Planning

We were a few weeks into the new school year when I started with the third session. I did

not have my class long enough to know if cooperative groupwork would work and what

their reaction would be towards it. It would be true to say that I did not e4pect much. We

were still gettmg to know each other. Knowing your class, I believe is an important

element in teaching. Throt'gh my teaching experience, I have seen the importance of trust

between learners and teachers. If learners tnrst and feel comfortable with their teachers,

they tend to be cooperative and willing to try new things.

A problem that confronted me during this period was the number of colotred learners in

grade seven Compared to the previous year the school's coloured learner population had

dropped. This was a problem for me because it meant that I would only be able to have

one or two coloured learners in a group and that there might be a few groups that would

only consist of Xhosa qpeaking learners. I decided tlrat there was nothing I could do abottt

it. I hadto workwithwhat I had.

I decided to move away from my original strategy of allowing learners to choose their

own groups. At this stage, I felt that there needed to be some intervention from my side in

order to get them interacting and working together. I divided the class into groups of four.

Where possible the groupp were racially mixed. This was not possible in all the groups,

because ofthe number of coloured learners.

Each learner received two planets that they had to study and become frmiliff with" They

then had to tell the other members in their group about their particular planet. The group

then had to take all the ffirmation of the different planets and display it on a chart. Each

learner in the group had a task to accomplish and all members of the group depended on

the other in order to cornplete the final product, the chart. Learners would be

interdependent on each other. They could not complete the chart if everyone in the goup
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did not participate. This element of cooperative learning distinguishes it from ordinary

groupwork that runs the risk of one person completing the assigned task. By ensuring that

everyone ha* a specific task to do, you create the environment that the group needs

everyone.

My Ohservation

My fust observation was tlrat some ofthe learners did not seem busy. They were looking

around at other gloups, trying to see what they were busy doing. Some goup members

were not even interact*g nnS their group. I decided to intervene and I emphasised the

importance of working together in order to accomplish the task. I encouraged them to

start engaging withthe work in front ofthem-

My first positive observation came from Group erght. They seemed to be working well

together. Group eight was made up oftwo coloured and two Xhosa-speaking girls. They

were talking to each other about their respective planets. They were working together in

order to complete the chart. The four learners in this g1oup spoke English.

Group eleverl an all boy gtoup, also seemed to be working well together, although

confrontation and conflict seemed to be popular in this group. They argued about who

was going to write and present the chart to the class. I did not want to intervene because I

felt that mnflict is also a form of interaction and they seemed by the end of the period to

have come to some agreement.

An important observationthat I made during this session was what I term as the

'isolationfactor'.lnsome'groups there was only one coloured learner and I observed that

the coloured learner seemed to be isolated in the group. Although they worked together

on the taslq they did not seem part of the goup.

The lesson could not be completed because we ran out of time and the presentation of the

charts could not be done.
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My Rellection

What came out of this session was that effective planning needed to be done. I had

planned my lesson, but I felt that I could have planned better, especially the time issue.

It also became evident that learners needed to be made aware of what was expected of

them- They needed to be told what they bad to do. Learners also needed to be constantly

encouraged to work together.

fifts1 this session, I decided to speak to one of the other grade seven teachers. I wanted to

bounce offsome ideas and strategies and I wanted to find out how she dealt with

groupwork in her classes. I wanted her to share her experiences. I believe that it is good

for teachers to talk to other teachers about their work. It creates that sense of relief that

you are not the only one struggling otrt there in the classroonr I spoke to her about what I

had been doing in the classroom and wanted to know if she had any advice or suggestions

to give me. I told her about tle problem I had where there was only one coloured learner

in a group and that through my observation I have discovered that these learners seem to

be isolated. She said that in the English class, she always made stue that there was more

than one coloured or Xhosa learner in a group. This was done so that there would always

be someone for him or her to talk to. The idea sounded good to me and it would rule otrt

the notion of standing alone in an environment where language can become a barrier.

Planning had to be done properly for session IV. I have come to realise that my previous

planning had been done inhaste. I did not want to be caught in that fap again. There is

always the tendency to forget certain things when planning is done in haste. Through this

action research project, I have come to realise that planning is important when dorng

cooperative groupwork in the classroour- So many times we as teachers do groupwork

just because it is a vehicle to get our learners completing their worklond. planning and

preparation is of vital importance because it helps you to be prepared and most of all, it

gives you the confidence to go into the classroom" Planning is also important in

structuring your lesson to achieve its desired goals. My goal was to get my leamers

47

http://etd.uwc.ac.za/



interacting with one another and participating in cooperative learning groups' Being clear

of my goals and structuring them into my lesson was important for achieving them"

Session fV
'Solar $tstem Model"

(20 February 2001)

Planning

A few days before the lesson, I sat downto do my preparation and planning' My previous

session dictated that I needed to be properly prepared. I needed to know what I was going

to do, how I was going to do it, why I was doing it and what I needed for the lesson

I wanted my learners to create a model of the Solar Systenl and it was important that

they needed to work together when creating this model. This activity required certain

materials. The groups needed to have cologred chalk, soft black cardboard, white

cardboard, scissors and glue. A week before the lesson, I enquired at school whether

these materials were in stock and the amounts that the school had. Lucky for me there

was enough inthe storeroom-

I also sat down and thought about what the cornposition of the groups should be like'

There had to be four learners in a group. The learners were already divided into groups of

four. I was aware that some groups were not racially mixed because ofthe limited

number of coloured learners in the class.

In order for the activity to be successful, group members had to work together, they had

to be interdependent on each other. I therefore decided on giving goup members tasks to

do in order that everyone would be busy in the goup.

l) 2 members cut otrt Planets

2) 1 member does the writing

3) I member colours in the Planets
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4) all the members involved in the pastlng and the alignment of

planets on the black cardboard

These tasks would be put onthe blackboard so that everyone in the class could see what

was expected of thern I did not want to tell them who had to do what. I wanted the

goups to decide on who was going to do the cuttrng, colouring and writing. This I

believed would give them the opportunity to interact and talk to one another.

The Lesson

I was confident and prepared when I walked into the classroorn I had all the materials

that I needed and I knew what I wanted. I introduced the lesson to the class, explaining to

them wbat they had to do.I spent some time talking about the importance of working

together and cooperattng with one another. I then focussed my attention on the tasks of

the group members. I stressed the importance of each member doing his or her part in

order to complete the solar system model and that their success would be judged on how

well they worked together and the cornpleted solar system model. After explaining to

them my expectations and their tasks, they were told to begin.

My Obsemation

The first goup that I observed was group tlree. They were an all boy group, which

consisted of three Xhosa boys and one coloured boy. They seemed to be working well

together. They were interacting and talking to each other. They were speaking in Englistr"

The members of this group seemed to be comfortable with each other and interaction to

them seemed like a natural process.

Group six was another mixed goup, two coloured girls and two Xhosa girls. The )Orosa

learners in this group were very quiet. The coloured leamers were taking the lead and

they were the ones allocating the tasks that each one should be doing. I felt that I needed

to say something, but decided against getttng involved. This sort of intervention is a

diffrcult issue. I have spoken about the roles of practitioner and researcher earlier on in

this chapter.
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Group nine consisted ofthree coloured learners and one Xhosa learner. This was an all

girl group. This group worked well together and they were not shy or afraid to ask

questions about the task. This was one ofthe few groups where one could see and hear

the discussion taking place.

Group two was a group that I was personally interested in Althoughthis was an all

Xhosa girl group, I wanted to observe them because two of the girls in this group had

great difficulty in understanding and communicating in English. They were from the

Eastern Cape, a predominantly )Orosa speaking area, and this was their first year in an

English medium school. I decided to place Akhona who was fluent in English and

)ftosq in the group in order to help them with understanding the task. I observed that

Akhona had indeed taken the lead and she explained to them what had to be done in the

task.

Group four was also an all Xhosa girl group and this goup worked very well together.

An interesting feature of this goup was that they were discussing the work in Xhosa, but

they presented it in English.

I also had an all coloured group. I decided on having this group because I wanted to see

how they would interact and do the task. This group consisted of four boys. They worked

well together. Each person was busy with his particutar task. The members in this goup

spoke ffiifuaans.

Group seven was the last goup that I observed. They were an all Xhosa boy group. Their

discussions were also conducted in )Orosa. An interesting feature about this group was

the innovative ways they drew the planets in the absence of a compass. They looked all

around the class for circular shapes of different sizes. There was a little bit of conflict in

this group about who should do what, but they sorted themselves out and I decided not to

intervene.
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My Reflection

My preparation prepared me for the lesson I was confident that my planning was

thoroughly done. This I believe is important when teaching. Learners can pick up if a

teacher does not know wbat he or she is doing and this influences your relationship with

your learners. The issue of trust I believe is important in any teaching situation Learners

work better with you in a trusting and relaxed environment.

Something that I was not happy about after the lesson was the fact that there were so few

mixed groups, because of the number of coloured learners in the class. This was

something beyond my congol. I did observe that th6 groups that were rnade up only of

Xhosa leanrers and the single coloured Soup seemed more comfortable intheir

interaction The mixed groups were working together, but they did not seem comfortable

and relaxed in their interaction.

Session V

"Mind Mapping Earth"

(01 March 2001)

Planning

In session V, I decided to change the size of the $oups. I wanted to see what would

happen if learners were paired up with each other. I decided to have only two learners in

a group. The intention was to see if interaction would take place if there were only two

members in a group. I believed that there needs to be interaction in such a Broup, because

of the mere size of the goup. You have nobody else to talk to but your partner.

I started my planning a few days before the actual lesson took place. I was starting on a

new unit inthe 'Earth and beyond' theme. The unit was all about earth and its place in

the solar systern I wanted to find out from my learners what they knew about their

planet. I therefore decided that the best way to do that would be to allow my learners to

create a mind map of the earth. This mind mapping entails jotting down important

concepts and information about earttr. Learners were going to be divided into pairs,
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preferably a coloured and a Xhosa speaking learner. Each learner would complete their

own, individual mind map of earth and then they would discuss their mind maps with

their partner. After discussing their mind rnaps, they would draw up another mind map

where their combined inforrnation about earth would be written on They would be

allowed to make use of textbooks, atlases and other resources. At the end of the activity

the learners would present their combined mind map to the class.

The Lesson

Walking into the class, I must admit that I was not sure whether I was doing the correct

thing by changing the group size. I divided the learners into pairs. I explained to the class

what was expected of them and I again stressed tt1s importance of working together. I

spent a few minutes explaining to the class what a mind map was.

My Observation

There were twenty groups. I discovered that I would not be able to observe all ofthern, so

I decided to observe those groups that were racially mixed. The research was about

interracial interaction and these were the groups that directly impacted on the research.

Group two consisted of a Xhosa girl and a coloured gul They were working well

together. They were discussing each other's mind maps. These two girls were also

friendly outside the classroom and this is probably the reason why they were working so

well together.

Group eight was also an all girl group, a Xhosa and coloured girl. The coloured girl was

doing all the talking durng the discussion session ofthe activity. The Xhosa girl was not

communicating with the coloured girl.

In group sixteen, there seemed to be a problern The Xhosa speaking girl did not

understand what she had to do. This tead to the coloured girl becoming fruytrated and she

wanted me to intervene. I decided to speak to the Xhosa girl and explained to her what
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mind mapping was and what she had to do. After explaining, the two of them started

working on the combined mind maP.

Group eighteen did not worktogether. Each one was dorng their own mind map, without

any discussions taking Place.

An argument broke out in Soup nine about whose mind map was correct.

By the time the period was over more groups started asking me to check their individual

mind rnaps. I also observed that very few discussions were taking place between the pairs

about their individual mind maps. When the period ended only a few combined maps

were coryleted.

My Reflection

The end of the period came as a relief. I felt that the lesson and the activity did not work

well. The learners were expected to discuss their mind maps with each other and in most

cases this did not occur. Maybe I was wrong in dividing the learners into pairs?

Session VI
"Knowingyour Rights"

(19 March 2001)

The previous session gave me the much-needed push to get this cooperative groupwork

and observation right. It was nearing the end of the quarter and we were coming close to

the quarterly assessment week. This meant that the formal timetable would soon end and

formal classes would be suspended. I still needed at least one session for the quarter.

Human Rights Day (2lMarch) y6s s6ming up and I decided to make use of my Natural

Science periods to do a lesson about Human Rights. I felt that this type of lesson would

be a good one because many of my learners were not aware of their rights. They needed

to be empowered and what better place to start empowerment tlan in the classroorn I

also wanted to do something different in the classroom besides the normal schoolwork.

Sometimes kids get tired ofjust doing schoolwork and I wanted to get away from the
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nonnal routine. I wanted my learners to feel free to express themselves without the

conshaints of schoolwork and the idea of 'I should learn this work'hanging over them-

Human Rights Day gave me that opportunity to do something different.

Planning

I wanted my leanrers to feel free to discuss their understanding of human rights. I wanted

them to tell me what they knew about human rights, specifically their rights. I therefore

knew that I needed to prepare a lesson that would generate this freedom to talk openly

and freely.

At my previous school, I did a module on Children's Rights. This module was done over

a four-week period. I did not have four weeks to do the entire module, so I decided to

make use of a section of the module that would get my learners talking about their rights.

The learners were divided into groups of foru. I decided to change the groups. I decided

to spread the coloured learners more evenly in the class. This would also allow me to

observe more mixed groups.

The activities that were in the groups were sEuctured in such a way that everyone in the

goup would be actively involved in the lesson and the activities. Each member of the

Soup received a worksheet that had three circles on it. A copy of the worksheet can be

found in Appendix C. The circles were labelled A B and C. Each group aJso received an

exha worksheet. This worksheet belonged to the whole goup.Each group member first

completed his or her individual worksheet. Circle A on the worksheet represented the

'SELF' and in this circle, learners had to write down those things that happen to them

that they don't like. Circle B represented the 'SCHOOL' and in this circle, learners had to

write down the things that happen in school that they don't like. The final circle C was all

about the'COMMWITY. Here learners were encouraged to write down things that

happen to children in their community that are !'vrong. Jotturg down their individual

comments and responses in the circles would be the ftst activity of the lesson
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The second part ofthe groupwork involved the group members shanng their individual

worksheets with the rest of the goup. This discussion ttren generated the combined

comments and responses ofthe group and these comments and responses were written on

the extra worksheet that each group received.

The final part of the lesson was planned as the report back session, where groups spoke

about their discussions. I decided not to have the usual report backs, where one member

of the goup comes up to talk about what his or her gpup discussed. I have found out that

it's norrnally the same person coming up and some learners have difficulty in speaking in

front of the class. I decided that anyone in the group would be free to qpeak from the

group and no person would tle coming to the front. A langer version of the worksheet

would be placed onthe board, where I would jot downthe comments and responses of

the different groups.

This activity would require more than one period. I was in luck that I had a double

science period and a mathematics period.

The Lesson

When I told my learners that we were not gotng to do Nattnal Science and tlat they did

not need their notebooks they looked surprised. My learners always complained that I

never gave them a free period and this probably surprised them. I explained to them what

was going to take place and why we were diverting from the normal lesson I spoke about

2l Marchrand its place r1 Sotrth African history. I did not want to say too much about

human rights because I wanted my learners to tell me about their understanding of rights.

I divided my learners into groups of four. The groups were racially mixed wherever

possible. I also tried to ensure that where possible there were two learners of the same

racial Soup in a cooperative learning group.

My Obsentation

The members of group one were working well together. ffis was atr alt girl group, two

coloured and two )Orosa-speaking girls. From a general observation this group seemed to
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be operating well. Members were busy with their individual worksheets. I decided to take

a closer look, because they seemed to be doing all the right things. Being in need of data

this seemed like the perfect opportunity to gather some valuable data. During this closer

observatiorl I discovered that the two coloured learners were the ones taking charge of

the group. During the discussion session ofthe groupworlg they were the oues doing alt

the talking. The Xhosa learners only spoke when they were asked for their ideas and

opinions. It looked like they were not freely communicating in the group. I wanted them

to interact and communicate freely and cooperate with one another. Both the coloured

learners had snong personalities. They were assertive and knowledgeable, and together

they could be an intimidatipg force, especially to XLosa-speaking learners who struggled

with Englistr- Observing what was taking place made me realise that I needed to be more

careful when placing learners in groups. I should have separated them-

While I was observing group one, an argr.rment broke out in group three. Group three

consisted of two Xhosa speaking learners, a girl and a boy and two coloured boys. The

argument was between Victor, who was Xhosa speaking and Nadeem, who was coloured.

The argument was about who was gotng to do the writing on the extra worksheet the

groups received. My observation concluded that they both wanted to be in control of the

group. I decided to intervene. I spoke to the group about the importance of working

together and that conflict between members would not allow the task to be completed and

that this would not be in the best interest of the Soup. Tensions in the group started to

cool down and they began working together. They decided tbat Phumla should do the

mitrng. I do believe that the conflict that occr:rred in the group was necessary in order for

the group to work together.

Group seven was a goup that I had to observe closely. The )Orosa speaking learners in

this group had great diffrcutty in understanding and expressing themselves in English-

Because of this situation, a space in the group was created where the tw'o coloured boys

took complete control ofthe group. The Xhosa speaking goup members completed their

worksheets but did not take part in the discussions. They sat back and observed the whole

process. I stepped in and spoke to them about the importance ofworking together. After
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speaking to thenr, I stepped back to obserue what was going to happen, but nothing

changed. The Xhosa speaking members of group seven remained silent. They did not

take part inthe discussions. Wbat was taking place in group seven agatnbrought home to

me the importance of placing learners in appropriate groups.

Group eight was a lively and talkative goup.The group consisted of ttree Xhosa

speaking learners and one coloured girl. Their discussions were vibrant and lively. It was

so lively that I had to quiet them down a few times. Lieznl, the colotred girl and Nolitha

who was )Orosa speaking were good friends. Lieznl also had a good relationship with the

other group members. I believe that it is because ofthis relationship tlrat existed between

the members of group eight that interaction was not a problem in this group.

Group two, four and six were all Xhosa speaking groups. Interaction was no problem in

these groups. Discussions were done in )Crosa and they reported back in Englistr-

My Retlection

The lesson I believe went down well. The kids opened up and spoke freely about their

rights and what they understood about the importance of having these rights.

What came out strongly in this session was the importance ofplacing learners into groups

that would generate interaction Group seven allowed me to observe the difficulty tbat

Xhosa-speaking learners have where English is used as a means of communication They

did not participate inthe activity. What I should have done was to place a Xhosa-

speaking learner in that Foup, who would have acted as an interpreter. Observing group

seven again brought home the langrrage issue at the school.

This issue of language was also highlighted in group one. Although the Xhosa-speaking

learners participated, the two coloured girls steered the group. This was not what I

wanted to take place in the groups. I wanted them to interact on an equal basis.
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I believe that by knowing yoru learners, you would be able to place them in gfoups that

would promote interaction and participation.

The main issues

Observing my learners was a learning experience. So often we as teachers are so busy

with the lessons that we often forget aborf our learners and what they are doin8'

Observation not only allowed me observe my learners in action but it also challenged my

teaching practice.

Different points carne out ofthis observation. The importance of planning and structuring

cooperative learning lessons came out very strongly. Cooperative learning is trnlike other

groupwork models. The elements of cooperative learning need to be in place when

conducting a cooperative learning session Positive interdependence needs to be

structured into the cooperative learning lesson- The groupwork must be structured in such

a way that everyone has a task to do. Learners should also be aware that all goup

members' cooperation is needed if the group was going to be successful'

Another issue that came out strongly was the importance that language plays in

interracial interactions. Many of my learners had great dfficulty in expressing themselves

in English. This I have not only seen through the observation, but also by interacting with

them-

A third iszue that was highlighted was the role of the teacher in the classroom- This

exercise showed me that I needed to take a proactive role in the classroom if I wanted my

learners to interact. My learners would not interact ontheir own and therefore I needed to

place them into groups that would allow them to interact and participate in the

cooperative learning experience. Placing learners into gfoups, I believe is an important

strategy, to get learners interacting in a diverse classroorn
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Explaining your expectations and desired goals to learners are also important. Talking to

them about how cooperative learning groups need to operate only enhances their

understanding of what is expected of theur- My learners seemed to work better together

when they knew what was expected of them-

These issues will be discussed later in Chapter 6

Conclusion

Starting the research project seemed to be a simple assignment. Getting learners into

groups, gling them an activity and observing what was taking place was what I was

expecting to happen But it was not as simple as I thought. Cooperative groupwork is

much more complex than just having groups work on an activity. It was through my

observation and implementation of cooperative groupwork that I have come to realise and

respect the complexity of this form of learning. It needs to have various elements to

ensure that it achieves its airns, in getting learners interacting. These elements are

positive interdependence, placement of learners in groups, planning and structuing the

lessons, knowrng your learners, understanding the theory and philosophy of cooperative

learning and most important you need to know why you are dorng it. Implementing

cooperative learning and observing it in the classroom has allowed me to urderstand that

it is more thanjust groupwork.

In the next chapter, I will discuss the interviews I had with my learners and how it had a

profound influence on my life.
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Chapter 5

Talkins to my learners

Introduction

A friend once told me, the best way to find otrt what people think is to talk to thenr I

never intended to use interviews as a data gatherrng technique and it was only on request

of my zupervisor that I embarked on the interviews. I have come to realise that it was a

good decision to engage my learners verbally in order for me to find out how they felt

about working together. Hopkins (1985) confirms this when he writes that interviews are

often very productive sources of information for the participant observer who wants to

verifr observations he or she has previously made. He says that interviews can provide

rich sources of data.

psftnna and Frey (1998) say that interviewing is one of the most common and most

powerful ways we can use to try to understand our fellow htrman beings. Engagtng my

learners on this level gave me a much clearer understanding of who they were and it also

brought home to me the importance and urgency of my intended outcome to get my

learners interacting and working together.

What canre out of the interviews had a profound effect on me. The interviews brought to

the fore the deep-rooted beliefs of racism and racial divisions that have plagued South

African life for centuies. It also highlighted the need to work together. It is strange what

impact forty-five minutes oftalking can do. I walked ow of these sessions withtrvin

feelings of sadness and hope. Sadness for the blatant racism that exists within the four

walls of olu classrooms and a sense of hope that with commitment and communication

change can take place.
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This chapter is divided into three parts. Firstly,I will describe the interview process,

secondly introduce the questions and motivate why the questions were asked and the

third part deals withthe analysis ofthe data collected.

Descriptiou of interview Drocess

The interviews were held over two days. I interviewed my Xhosa learners 13 September

2001 and I interviewed my coloured learners 17 September200l. Each interview lasted

approximately forty- five minutes.
.8

Twelve leamers were involved inthe interviews. Choosing the twelve was not an easy

thing to do. If I coul{ I would have interviewed the whole class. I decided to choose

twelve learners, who were not shy to talk. I also felt that they would qpeak freely and be

honest in their comments. The first group consisted of six Xhosrspeaking learners and

the second goup consisted of six coloured learners. I decided that I was not going to

interview individual leamers, but engage in group interviews. The purpose for using a

goup interview was exploratory (Fontana & Frey, 1998). I wanted to explore the feelings

my learners bad about interracial interaction Fontana and Frey (1998) say that group

interviews have the advantage of being inexpensive, Mtarich, flexible, stimulating to

respondents, recall aiding and ctrmulative and elaborative, over and above individual

response. Fontana and Frey also echo a fear that I had abotrt group interviews and this

was the possibility of the emerging goup culture interfering with individual expression I

was afraid tlat there might be a dominant person within the group, who would steer the

discussions. I tied to prevent this by encouraging my learners to be truthful and honest

when answering the questions. The learners came from the Grade 7A class used in the

research project. The Xhosa-speaking goup consisted of tw'o boys and four girls, aod the

coloured group was made up of three boys and three girls.

I wanted to find out howthe learners felt about working together and interacting with one

another. In order for me to achieve this, I decided that each goup had to be interviewed

separately. I wanted my learners to speak freely. This I believed would be the best way to
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ensure honesty and spontanerty. Judgrng by what I got out of the interviews, I believe that

it was the right choice to make.

The groups were interviewed dtring the last period ofthe school day, which coincided,

with my free period. The interviews were done in the Junior Primary section of the

schoof because I needed no distractions and a place that was quiet. The learners of the

Junior Primary dismiss at 12:30, and this was the ideal time and place to do the

interviews.

Before each interview, I explained to the learners about the project and why I wanted to

interview thenr Croll (1986) says that the researcher must be open with his or her

learners and that the research shoutd be conducted in good fritb- Subjects should be told

the tnrth and they should be asked for consent. A few of my learners wanted to know if
other teachers were goulg to see or hear the interviews. I explained to them that this was

for my thesis. I expressed my desire for them to be honest and open during the interview

and not hold back on what they were feeling and wanted to say. 'Gaining trust is essential

to an interviewer's success, . . .' (Fontana & Frey, 1998). I had a good relationship with

my leamers, but I was still not sure how they would engage the questions and be totatly

honest and open The response to the questions was unbelievable. I believe that my

learners opened up and spoke how they truly felt about interracial interaction in the

classroom"

The interviews were all conducted in English" The data was captured on tape and I also

took notes as the leanrers talked. The reason for using the tape recorder was for

clarification pqposes and to be as accurate as possible in analysing my leamers'

responses. Bell (1999) says that tape recordings can be useful to check the wording of
any statement you might quote and to check that your notes are accurate.
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The interuiew questions

The focus of all the questions that I asked revolved around the interracial interaction in

the classroom- Each goup was asked the same seven questions. Here are the seven

questions asked.

1. How do you feel about working together with Xhosa or coloured children in a

small group?

The question was intended to elicit their personal feelings about interracial interaction in

the classroom I believe this question was a good startrng point for the interview because

it set the tone ofthe interview.

2. Do you think it is important for Xhosa-speaking and coloured learners to work

together? Why do you say this?

Through this question I wanted to find out wbat importance my learners placed on

working together in the classroorn

3. Are there certain people who do not take part in Eoupwork? What do you think

is the reason for this?

This question was meant to find otfi my learners' perceived reasons why certain learners

do not take part in groupwork and why they do not interact in groups. This question was

also formulated as a means to cross check my observation findings.

4. S/trat can teachers do in getting Xhosa-qpeaking and coloured learners to work

together?

Again this question was meant to elicit my learners' perceived understanding ofthe role

of the teacher. I wanted them to tell me how they see my role in the class and what they

expected from me. I atso wanted to use their responses to check them with my

understanding ofthe role ofthe teacher in a multi-racial classroonr

5. How would you feel if you were the only coloured or Xrosa-speaking child in

an all Xhosa-qpeaking or coloured group? Why do you sa), this?
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During my observation I came across what I have termed the 'isolation/exclusion factor'.

This is when there is only one leamer from group X and the rest of the members are from

gloup Y. From my observation I came to notice that the individual learner feels excluded

and isolated from the group. Through this questiorq I wanted to see if my argument has

any validity. Its ptrpose was to triangulate my observation

6. How do you feel about English being used as a language of instnrction in the

classroom?

This question aimed to find out if language was an obstacle in interracial interaction. My

observation revealed that language was one of the issues that had to be looked at. Again

this question serves as a tiangulation of my observation

7. Who do you like working with when you work in groups? Do you like working

with your friends in you group? Why? Why not?

Many times learners prefer working with people they know. During my observation this

issue carne up again. Some learners wanted to be in groups with their friends. Through

this question I wanted the learners to talk about who they prefer workiqg with?

Summarr of

Xhosa - speakins learrerst rcsoonses Coloured learnerst rrcsoonses

Ouestion 1

How do youfeel about worhing together with )(hosa or coloured children in a small

gtoup?

All my Xhosa learners felt happy about

working together with coloured learners in

small groups.

My coloured learners said that they did not

like working with the Xhosa-speaking

learners.

Ouestion 2

Do you think it is hnponafilor ){hosa-speafing and coloured lcarnerc to work

together? Why do you say thb?

My Xhosa-speaking leamers said tbat it Most of tle coloured learners said that it
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was important to work together in order for

everyone to learn from each other and to

understand each other.

was important to work together, because

they could learn from each other. OnIy two

of them said that they did not think it was

important to work together.

Ouestion 3

Are there certain people who do not take part in groupworh? What do you thinh is the

reosonfor this?

They felt that the reason why many of the

learners did not interact and participate in

the group was because of the language and

that coloured learners perceived Xhosa-

speaking learners as being different.

The coloured learners viewed the Xhosa-

speaking learners as being the problenr

They also saw language as a problemwhen

groupwork was being done.

Ouestion 4

What can teachen do in gefiing ){hosa-speaking and coloured learnerc to work

together?

My Xhosa-speaking leamers wanted

teachers to mix ttre leamers in the class.

They saw a definite role for the teacher.

Three out of the six said that there was

nothing the teacher could do to get the

class working together.

Ouestion 5

How would youfeel if you were the only coloured or )iltosa-spteaking chiU in m all

)iltosa-speaking or coloured group? Wy do you say this?

They felt that they would pot be happy in

such a goup.

My coloured learners said that they would

not be happy in such a group.

Ouestion 6

How do youfeel about English being used as a language of instruction k the

classroom?

English was seen 6s 4 6sans fs

accommodate everyone in the classroom-

My coloured learners agreed that English

should be used because then everyone

would be able to understand each other.
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Ouestion 7

Who do you lihe working with when you work in groups? Do you like worhing with

yourfriends h groups? Why? Why not?

Most of my Xhosa-speaking learners

agreed that sometimes friends are not the

best people to work with.

All the coloured learners ageed tbat they

preferred working with their friends.

A copy of the transcript has been included in the Appendix A.

Analvsis of interuiews

The following points and issues emerged fromthe interviews. Although more issues can

probably be discussed, I have focussed on those most relevant to my study.

Feeltnps about worhins tosether

While drawing up the questions I did not eryect the responses my learners were going to

give and as I have said earlier, what they said took me by surprise. This was quite evident

in the manner the two groups Q(hosa-speaking and coloured goup) confionted and

responded to the questions. This was effectivety illustrated by the response to t.he first

question. The first question wanted to know how they felt about working togettrer in a

small group. The Xhosa-speaking group said that they thought tlrat working together was

a good thing because then everyone would learn about one another and understand one

another. Thozama said, '1t is a good thing because we learn about each other's culture

and we learn to understand each ottrer".

Siphelo remarked, "I am happy because we all understand English" It became evident

throughthe interviews that working together and understanding one another was

important to my )ftosa-speaking learners. There was a recognition that interracial

interaction is of vital importance.
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The opposite is tnre when one looks at what the coloured learners had to say regardrng

working together. The first one to respond to the question was Ghaleed and he said, "I
don't want to work with Xhosa children because they are too ignorant." This took me by

surprise. To be honest, I did not know what to do. I was not sure whether to stop and say

tbat we were not gotng to have any racial comments or remarks. I decided to let the

interviews continue and said nothing. I wanted my learners to honest and tnrthful about

their feelings.

AMrnagman added, "They want to take over, . . .,,

All six of my coloured learners said that they did not want to work with )ftosa-speaking

learners. Cowie et al (1994) say tbat children hold negative attitudes about other etbnic

groups and that race is an.imFortant factor that influences who they work with" This was

evident in what my coloured learners were saying. They did not want to work with Xhosa

speaking learners on the basis of their ethnicity. Ethnicity was not the only reason for not

wanting to worktogether, language was also mentioned in their responses to the first

question. Lieznl said, " . . .they only talk Xhosa and we don't understand what they are

saying." The issue of langrrage will be discussed later in this analysis.

Listening to my coloured leamers respond to the first question and not responding to their

respoDses cost much self-control. This brought home the complexity of being boththe

practitioner and researcher. It was difficult sittrng there and listening to what was being

said without offering an opinion I had to remind myselftbat I wanted my learners to

qpeak freely and to be honest. This was what they were saying and I had to respect it,

even thoueh I was repelled by what they were saying. Berng their teacher, I could not

accept what they were saying. The researcher in me was captivated, because this was

important and valuable data I was collecting.
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The role of the teacher

The difference in responses was again evident in how the fourth question was approached

by the two groups. The fourth question wanted to know what they thought teachers could

do to get Xhosa-speaking and coloured learners working together. All the Xhosa-

speaking learners said that teachers needed to mix the learners in the class. They went

firther and said that the reason for this mixing was so those learners could learn to

understand one another. Siphelo was direct when he said, "To make coloured children sit

next to Xhosa learners."

Thoza^ma said,'Mixing the groups, so that we can learn from each other."

Akhona was more practical and answered, "Mix the learners so that we can learn one

another's language. . . " For me that was an important and profound comment, because

through my observation and my teaching experience at Delft South Primary, language

stands out as one of the biggest obstacles for interracial interaction. What got my

attention was the matunty of my )Orosa-speaking learners in identiffing the need to work

together and the importance of understanding and leaming from each other. The learner

tbat captured ttre essence of what cooperative learning is all about and the intention of
this project was Phumla, who sai4 "Teachers must allow children to teach each other."

Johnson and Johnson (online) argue that learners in cooperative learning groups need to

help and assist each other. What Phumla was saying was what I wanted to achieve.

The coloured group's response to the fourth question was the exact opposite to that ofthe

)Gosa-speaking goup. Three ofthe learners said that nothing could be done by teachers

in gettrng Xhosa-speaking and colotred leanrers working together. Ghaleed's answer was

'\sfhing, Sir. They can put the children together but the children still won't work"

AMuragman said, 'Nothing, sir, because they won't sit by us."
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Lieznl also brought up the issue of language in response to the fourth question. She said,

"The teachers must explain in English.,,

Nuaan made a verypositive remarlg saying that teachers needed to treat everyone

equally. Cowie et al (1994) cites a research done by Wright tn 1992 in Britain, where she

argues that teachers' attitudes towards 'black' children have a strong influence ou peer

relationships. This was what Nuraan was talking about and that teachers are sometimes at

fault in treating learners differently.

The differences in the two groups I believe is an important issue that came out of the

interviews. It shows the complexity in gettlng them interactrng. It also shows the need to

get them working together in order to bridge that interracial gap that exists in the

classroom-

Lansuase

An issue that both grcups brought up throughout the interview was the issue of langrrage.

The language issue sams thrsrrgh asi one ofthe rnain frctors that has the ability to divide

the classroom and it also came tlrough as a frctor that can unite the learners into a

community of learners.

a. Language as an obstacle to intenactal interaction

Three of the Xhosa-speaking learners had a problem with English being used. Thozama

noted that she thought that the reason why some learners don't take part in groupwork

was because they could not speak English. Arnanda added, "Some don't know English."

This I picked up through my observation and it was very evident in this particular gade

seven class. There were a few leanrers ufio had been transferred from the Eastern Cape,

where they attended a Xhosa medium school. These learners had great diffrculty in
communicating and eryressing themselves in English. They very seldom took part in
groupwork. Language to them was an obstacle, preventing them from interacting.
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Five out ofthe six coloured learners saw language as a problem and an obstacle for

interaction The problem they had was not with English being used but )ftrosa being used

by the Xhosa leamers. These learners were very vocal in their opposition against Xhosa

being used and spoken in the classroom- This opposition to Xhosa came tbrough strongly

in all the questions being asked to the coloured group.

Liezelsaid, "I don't like to work with them because they only talk )Gosa and we don't

understand what they are saying."

AMuragman said, "They just want to speak their language . . . "

What became evident throughthese interviews was thatthe coloured learners had a big

problem with )ftosa being spoken in the classroom and also being used in the groups.

Ghaleed said, " . . . they can use English as a language, but while they sit next to each

other, they will still talk Xhosa."

The language issue is a contested issue in our classrooms and this was again brought to

the fore throughthe interviews. The way the two goups responded to the issue was very

interesting. The coloured group has a slsar and definite opposition to Xhosa being used in

the classroom and in the groups. They were vocally opposed to it being used. The Xhosa

group on the other hand recognised the difficulty that certain learners have with English"

Amanda said, " . . . my English is not that good." She recognised that English was not her

first language and that it.was a problem when it carne to groupwork and interracial

interaction. The frct that she recognised the dfficulty gave me a sense of hope. It is often

said that in order to progress, one should understand oneself.

b. English as a means to interracial interaction

When asked the questioq "How do you feel about English being used as a langrrage of

instruction in the classroom?' both groups agreed that English should be used as the

medium of insfuction
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Learners in the )Crosa-speaking group agreed that in order for everyone to understand

each other, English must be used as the medium of instruction. Siphelo said, " . . .

everyone can hear what you are saying and you canunderstand."

Phumla replied, " . . . we can understand each other."

T\ozanna said, *All can speak one language and all can understand."

What was very evident fromthe reqponses of the )Glsa-speaking goup was the need to

understand each other in tbe group and in the classroom^ They perceived that English, as

the medium of instruction was the means to achieve this understanding. English was seen

as a language that was accessible to both groups.

Three otfi ofthe six coloured learners made similar comments about uoderstanding each

other. They too viewed English as a mertns to facilitate and encour4ge understanding.

Johannes said, "I feel good because ifthey speak English, we all speak English. We will

understand each other." Nuraan and Liezel echoed Johannes's sentiment that everyone

would be able to understand each other.

Nuzreen viewed English on a more personal level and she expressed her fsslings when

she sai4'I will feel good, because thenthey can't gossip about the person" The 'they' is

referrrng to )ftosa-spe"\pg leamers. This is a hend that I have picked up in the coloured

Soup, the issue of 'us and them'. It is an issue that corrcs throughvery shongly.

Language was an important issue that appeared and came through strongly in both

$oups. It was viewed as an obstacle for interracial interaction, but it was also seen as

having the ability to be used a{i a means to allow the two goups to interact and

communicate with each other and bring about an understanding. Like Phumla said, "We

need to worktogether so that we can understand each other and then we can discuss and

speak s16language."
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Beins alone in the sroaD

A question that both groups had similar responses to was question five. The question was

all about being alone in an all coloured or Xhosa-speaking goup. They were adamant

that they would feel alone and isolated. Amanda, who was Xhosa-speaking says, "I will

feel alone and I won't have someone to talk to." This isolation fictor sl feeling alone was

also picked up during the observation process, where I observed that learners who were

alone in an all Xhosa or colorued Soup, tended to be isolated and excluded from the

$oup and made very little conhibution in the goup. Amanda also said, "I would feel shy

because my English is not that good." Again the language issue was brought into play.

Language here was berng seen as an exclusion factor that separated her from the goup.

Gillborn (1990) remarks that studies have shown that language can be a powerful means

of exclusion I agree with what he says because through my observation and teaching I
have seen that language is one of the overriding frctors that hampers and prevents inter-

rucialinteraction in my classroorn Thozama said, "I would not be happy because they

will not speak English but Afrikaans and you will feel shy to say anything." English for

Thozama was notthe problem, but the fict that when she was alone in an atl coloured

$ouP, they would communicate in Afrikaans and that would exclude her from the group.

Phumla echoed the same sentiments as Thozsma when she sai4 "They would refirse to

speak English and gossip about you." The point t}rrtThozarrr'+ Phumla, Amanda and all

the other learners were trying to make was that they woutd fett less teft otf or excluded if
they bad other Xhosa-speaking learners in the goup to talk to.

Similar sentiments and feelings were also expressed in the coloured goup. They too were

not happy about being part of a goup that consistsd mainly of Xhosa-speaking learners.

Liezel expressed the feelings of the group best when she said, "I won't feel right, sir,

because they talk Xhosa and I don't understand their language and I feel like nothing. I
am not se€L"

Nuraan sai4 * . . . they will not listen to me."
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dd, * . . .they won't talk with me."

Ghaleed said, " . . .they will just make like I don't exist."

The element of exclusion was very strongly expressed in the colotred group. fuain the

issue of 'us and them' came to the fore.

The responses to this question highlights and zupports the observation data that single

)Crosa-speaking or coloured learners in groups feel alone and excluded from the rest of
the group and that the overriding frctor contributing to this exclusion is langrrage.

Workinp with friends

Through my teaching experience I have observed that when it comes to groupwork,

learners tend to want to work with their friends. It was with this in mind that I wanted to

find out ifthis observation was tnre. Like most ofthe questions, the reqponses ofthe two

groups differed completely.

The Xhosa-speaking group caused me to rethink my assumption that learners like

working with friends. Siphelo sai4 'No. Friends do not want to work and they just want

totalk..."

Amanda commented, 'Triends won't talk about schoolwork." When asked who she likes

to work with in the class, Akhona said, "I like to work with everyone in the class."

What came out of the Xhosa-speaking group was that they saw tbat friends were not

always the best people to work with and to have in yonr groups because not much work

would be done. But Amanda also said that it was sometimes good to work with friends

because they were the ones that understood you and you would not be shy speaking to

them-
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The response to the seventh question by the coloured group differed fromthat ofthe

)ftosa-speaking goup. Cental to their responses was that they preferred working with

their friends. Friends to them meant coloured. Nazreen said that she liked working with

her friends because they, 'tnderstand each other's languags".

Johannes in his response was more blatant," . . . because if you fight with one of the

Xhosa speakers, then your friend will come help you."

What became crystal clear was that the coloured learners viewed friends and friendship in

terms of race. This is evident in how they express who they prefer working with" Cowie

et al(1994) support this yhen they argue that friends tend to come from the same ethnic

group and that own-group friendships are strongly established at an early stage in multi-

ethnic primary schools.

Conclusion

The interview session that I have had with the two groups gave me the much-needed

insight into the intenacial relationships that existed within my classroom- Three issues

have surfaced that will be discussed in the following chapter; language, the role of the

teacher and the exclusion/isolation frctor. Although there are more issues, I have decided

to focus on the tlree.

Wbat is more striking and interesting is the difference in responses to the questions, the

antagonistic feeling towards )Gosa-speaking learners by coloured leanrers and the 'lets

work together, so that we can understand each other' proposition by Xhosa-speaking

learners. This on its own is a stimulating and an explorative debate and should be

considered for future research.
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Chapter 6

The lessons that I have learnt

Introduction

Thinking about and planning this research project could not prepare me for the actual

project itself. Much idealism went into this project in the beginning. The expectation of

quick fixes permeated my thoughts. Teachers are always looking for new and improved

classroom strategies to maximise their leanrers' potential and output, and to lighten their

own teaching load. I was no different. I also envisioned cooperative learning as a magical

potion that would transform my classroom into a Mecca of interracial harmony and

interaction Dolng the actual project was something completely different. I have come to

realise that quick fxes in education very seldom occur. I however still believe that

idealism is an important starting point in education Freire (1987) says that

tansformation has to be accomplished by those who drearn about the reinvention of

society. But he cautions us that we should not approach liberation education in an

idealistic fashioru expecting lSal things will shange overnight.

This final chapter serves the purpose of concluding this project. Inthis chapter I will be

discussing the outcome of this research project and also the lessons I have learnt. I will be

discussing how this project.has influenced and challenged my understanding of education

and interracial interaction- In the final part of this chapter, I would like to ptfr forward

some recommendations or ideas for future interracial interaction studies and projects.

Summarisine the data

Getting my learners interacting was central to this research project. Cooperative learning

was the strategy I used to help me in allowing and encour4ging interracial interaction

This strategy tlat encotrages learners to cooperate on a joint task has been the focal point
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of this project. Tluoughout the project different issues came to the fore that would

stengthen and aid this strategy of learning.

The empirical research (observation and interviews) highlighted various known frctors I

was aware of, and it also exposed new factors to me. The issues of language, effective

planning and the role ofthe teacher were issues I was frmiliar witb- The placement of

learners and the 'isolation factor' were new points that were brought to the fore because

of the research.

The observations and interiiews allowed me to gain valuable information about my

learners, my school and my ownteaching practice.

Throughout the different observation sessions I have come to understand the importance

of planning and structr:ring cooperative learning lessons. I had to sit down and tbink

about what I was going to do and how I was going to achieve my objectives.

Communicating my expectations and purpose is another important lesson that I have

learnt throughthis study. Before any cooperative session I had to talk to my learners,

explaining to them what we were going to do and why we were doing it. The third lesson

that I have learnt is that teachers need to take a proactive role in gettlng learners

interacting. This shoutd be done through placrng learners into groups. My learners on

ttreir own would not mix and therefore I had to place them into cooperative learning

groups. Language is another important issue that came out of the research- So often we as

teachers assume t}at our learners trnderstand what we are saying and that they are able to

communicate with others. Langrrage is a serious problem at my school and this issue was

highlighted not only through the observation, but also through the interviews. These

points I have highlighted will be discussed in more detail
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Planning and structurins of cooperative lessons and classes

Effective planning and structuring of lessons bas come through very shongly in this

research project. The cooperative sessions that I had have shown me how important

planning and structnring of lessons are. In order for the lesson of the Solar System to

have worked, I needed to sit down and think about how my learners were going to work

in their cooperative groups. I needed to think about the size of the groups, who was golng

to be placed where and who was going to do what. I needed to structure the groupwork in

such a way that it not only promoted the cooperative element of positive interdependence,

but also assured individual accountability. My experience has taught me that in gloups,

certain individuals will not pull their weight. It has occurred many times that learners

would sit back and allow others in the group to do all the work. Structuring the element

of positive interdependence'into the cooperative tearning lesson or task, you ensure that

everyone inthe g1oup is aware tlat they all are responsible not only for their own

learning, but also for that of everyone else in their group (Lang et al, 1995). An example

of this was the making of the Solar System modef where each group member hada

specific task and in order for the model to be cornpleted, each one had to do his or her

share. Lang et al (1995) say that you promote individual accountability when you make

each group member responsible to the Soup for completing the cooperative learning

task. Cooperative learning is unlike any groupwork You cannot tell learners to go into

groups and discuss or work together. These above-mentioned points needed to be in

place. I have also noticed that when I had planned and structured my lessons, I was more

confident and relaxed. This I have taken to heart and still practice detailed preparation

and structuring before I go into a classroom. Before gorng into a classroom, planning has

to be done. I have come to realise and accept the importance of siuing days before the

actual lessorl planning and preparing the cooperative learning lesson. It not only fully

prepared me for the lesson but it also gave me a sense of confidence. Learners easily pick

up on teachers who venture into their classrooms unprepared. Ivlany times when this

happens the lesson never seems to achieve its goal It is therefore important for teachers

to display that confidence of being prepared for the lesson Cooperative learning is a

complex educational strategy. It is not something that you can just implement in the
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classroom. You need to be prepared and know what you intend to do and how you are

golng to do it. I have found it easier to plan my cooperative lessons days or sometimes

weeks in advance, because it allows me to reassess my planning continuously, trying to

find the correct method of implementation and execution

Another important aspect ofproper planning is the importance of having the relevant

materials at hand. Having materials that are relevant to cooperative learning and that

would enhance this strategy is very imFortant. Cooperative learning is an interactive

strategy and therefore the various materials need to be interactive in order to complement

cooperative learning. My learners are very much visually stimulated and orientated. They

respond to drawings, pictures, diagrams and other visual stimuli. It is important to bave

material that they could interact with- An example of this would be the Human Rights

circles in Appendix C. By being creative with your materials, I believe that you not only

stimulate their interest, but also encourage them to interact with it. During the lesson of

the Solar Systern, my learners had to make models of the Solar System- This activity

would not have been successful if the appropriate materials were not at hand. I needed to

have black cardboard, coloured chalk, white soft cardboard, scissors and glue. These

materials complemented the activity. I have also discovered through my teaching

experience tlat leamers are happy and enthusiastic when they work with their hands and

create. That is a good environment for cooperative learning to take place in

An ffirmed teacher is a confident teacher. Cooperative learning cannot be done in the

classroom ifthe teacher is_not frrrriliar with the philosophy behind cooperative leaming. I

must admit before the start of this research project, my understanding of cooperative

learning was based on my understanding of learners being in groups. It was through my

research into cooperative learning that I became familiar with the elements needed for an

effective cooperative learning lesson The importance of structuring positive

interdependence and individual accountabilrty into your groupwork only became known

to me through readrng the philosophy behind cooperative learning. Effective planning

and an informed teacher, I believe are essential elements for an effective cooperative

lesson.
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Communicating with learners the expectations and outcomes

How you communicate with your leamers is what I believe makes a lesson successful or

unsuccessful. Learners need to trnderstand not only what is expected of them, but also

why they are dorng it. I have discovered through tlis research project that I needed to

communicate with my leamers my expectations and also my intentions for innoducing

cooperative learning in their classroom. I had to explain to ttrem the importance of

working together, and especially the importance of interracial interaction and its place in

a democratic, non-racial South Africa. I had to speak about the past and how race was

used to divide the people of South Africa and how race still separate us fiom one another

today. I had to convey to them my goal of having a classroom where learners work

together, interact and cooperate with one another. Freire (1987) says that we need to

make clear to learners what our drearrs are. He says that we need to convince learners

about our dreams but not to conquer them for our own selfish end. Being open and

trutbful with your leamers, I believe is important. They need to be aware of where you

are coming from and in which direction you wish to guide thern Cornnrunicatrng your

intentions, expectations and outcomes are of vital importance when implementing

cooperative leaxning. I have observed that when I have spoken to my learners about my

expectations and explained to them what I intended them to do, they seemed to follow my

instructions. This was evident in session two, when I explained to the class that they need

to choose goup members not on the basis of colour and that they needed to mix with

each other. Fairuz and Carlo took that brave step and joined up with Zukile and

Simangale. This I believe took place because ofwhat I said in the classroom- Kirk (1997)

says that the teacher has an important role to play in a cooperative learning environment.

Teachers need to explain the task and goal structure to their leamers. A cooperative

learning lesson often begin! with some direct instruction fromthe teacher. My learners

were new to this form of teaching strateg/. They would not have been able to go into

groups and cooperate and interact with each other. They needed guidance and zupport,

and therefore it is important to communicate your expectations and purpose to them"

Felder and Brent (1996) say that persuading students that groupwork is in their best

interest is only the first step. They say that the teacher must also structure goup exercise
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to promote positive interdependence among the group members. This latches onto the

previous point ofplanning and stnrcturing of lessons.

Puttine learners into sroups

Another issue that presented itsef during the observations and interviews was the issue of

being the only Xhosa-speaking or coloured child in an all coloured or )Grosa-speaking

goup. This resulted in these learners not taking part in the groupwork or any of the goup

discussions or activities. I have termed this the 'isolation factor', because these learners

feh isolated from the rest of the group. With the aid of a fellow teacher, I tried to

accommodate these learners in ensuring that there would never be any single Xhosa-

speaking or colotued learner in a cooperative learning goup. This would allow learners

to always have someone to talk to. This scenario would obviously not be necessary when

learners are more comfortable with one another.

I have discovered throughthis project that placement of learners is of vital importance.

Johnson and Johnson (1987) say ttrat in order to build constructive relationships between

different groups, there need to be heterogeneous cooperative learning groups with a

variety of leamers within each learning Soup. I needed to place my leamers into their

groups in order for cooperative and interracial interaction to take place. By allowing them

to form their own groups, you run the risk of having groups based on race or friendship.

This I discovered dr-rirry the first tw'o observation sessions. It is therefore important,I

believe, that the teacher needs to assess his or her classroom and reorganise the groups

and leamers in such a way that it maximises the interracial interaction. Cooperative

learning is a strategy designed to get learners talking to one another and working

together. By not placing learners into heterogeneous groups, the objective of cooperative

lsarning cannot be achieved.

The importance of being actively involved in getting learners together was reinforced

through this research. Allowing learners to work together on their own without assistance

and intervention would not have worked. They needed the constant encouragement,
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intervention and guidance in order for cooperation and interaction to take place. This is

sometimes not an easy thing to do, being both researcher and practitioner. Johnson and

Jshnson (1987) advise teachers to guide learners to a solution that they thernselves

discover 6ad implement. They add that it is only in the most extreme cases that you may

wish to tell learners how to behave more appropriately and skiltfully. An important point

that they make is tbat sometimes teachers become too active in solving problems of

collaboration that learners do not get a chance to work through it themselves. In order for

cooperative leaflring to fully work and for it to be successful, teachers need to be actively

involved in getting learners working together, but they also need to allow their learners

the freedomto worktlrough it themselves.

Language

From the start of this research project, language has been an important frctor. English is

the medium of instruction at the school, even though a few of the learners at the school

use English as a first langrrage. For many English is a second orthird language. Garcia

(1990) says that language is a cornplex social system that allows children to understand

and influence their environment. Language at Delft Sotrth Primary has a direct influence

on the learners' environrnent, especially their relationships within the classroo* 151errgh

the interviews and observation that I have conducted with my learners, I gained valuable

insight into how many of my learners feel. For those who are not fluent or adequate in

communicating in English, cooperative group work seemed a daunting task, because of

the element of communication Through this research project, I have seen )Otosa-

speaking learners not taking part in any group discussions because of the difficutty in

communicating in Englistr- These same learners when put in an all Xhosa-speaking group

would discuss and worktogether intbe group. This working together and discussions

would be done in Xhosa and presented in English by someone who was fluent and

comfortable with English" I believe for some learners, English was an obstacle that

prevented interaction within the groups and classroom- But I also believe that it is an

obstacle that can be overcome. The first step is to recognise that there are language and

cultural differences in our groups and in our classrooms. The placements of learners in
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their gpups are therefore very important. It is important that yoq as the teacher know

yor:r learners. You need to know their strengths and weaknesses. This I believe will help

you in matching leanrers and placurg them in goups that would rnake it easier to

communicate in A possible solution to this problem would be to place learners who have

language diffrculties with someone who is fluent and comfortable with English. This

person would then act as an interpreter and guide within the group. Again the issue of

proper learner placement @mes to the fore. We cannot wish away the language issue.

We need to recognise it and find ways to maximise interracial interaction and

communication in our classroom^s. Mclaughlin (1992) says that ifthe teacher is unaware

of cultural or language differences their expectations and interactions with their children

may be influenced.

Teachers as asents of transformation

This research project was aimed at getting my learners working together, but ended up

being more tlun that. Not only have I Soovn as a teacher by engaging with cooperative

learning as a strategy, but also more important I have come to understand my leanrers

with their own racial perceptions.

Throughout 2001,I observed and spoke to my learners and this gave me insight into their

personas and also reinforced the belief tbat we need to bneak downthose barriers that

separate us and start talking and working together. There is a need for tansforrnation in

our society. Although we.are politically free, these divisions of the past still haunt us. It is

reflected in our schools and in our classrooms. Our learners still interact, participate and

play according to race. It is therefore the role ofthe teacher,I believe to be a catalyst of

transformation Modise (1999), wrote that teachers are the central players in building a

multilinguaf multiracial aod multicultural democracy and that schools are one ofthe

primary institutions where the new society is being born-

An important role of the teacher in a democratic South Africa is the role he or she plays

in aiding the hansforrnation process in South Africa. I believe we who belong to this
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noble profession have an important role to play in trying to create a society where race

does not deterrrine your social status and who you want to sit next to you. Giroux (1988)

says that we need to view teachers as transformative intellectuals. He continues and says

that teachers must take active responsibility for raising serious questions about what they

teach, how they teach and what the larger goals are for which they are striving. This I

believe is aa imfortant role ofthe teacher. We as members of the teaching fraternity have

a moral, social and political duty to address the issues that divide our nation and society.

We need to address the issue of race in our classrooms. I agree with Girorur when he says

that we need to view our schools as economic, cultural and social sites that are

inextricably tied to the issues of power and control. We as teachers need to engage our

learners in otu classrooms and especially in multi-racial, ethnic and lingual classrooms.

We as teachers need to encourage our learners to work together, to interact and cooperate

with one another. Teachers have an important and definite role to play in addressing the

issues of race and division

Throughout my teaching career, I have always believed that teachers are agents of
empowennent and hansformation. Through this research project my belief in that has

strengthened. Teachers in a democratic South Africa teach in exciting and challenging

times. The future of our nation is cradled in otr hands. Meerkotter and Van den Berg

(1994) say the teacher should be regarded as one of the most important agents in the

process of empowenng young people for [ife. I believe that chenge does not occur by

itself. We need to r.rsher il change. We cannot claim to be a united Sorfh Africa, if our

classrooms are still divided.

Future research

My research has not delivered a blueprint in gettmg learners interacting. I have not

concluded that everybody is now cooperating and working together. It however brought

about new questions and issues.
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I have highlighted a number of issues for future research or studies. The role of language

in a cooperative learning environment is a vital research topic. This especially needs to

look at what strategies can be used in order to help learners who have diffrcuhy in

communicating and understanding the medium of instruction in the classroom. Another

issue that needs further attention is how racial perceptions influence interaction within a

multi-racial, ethnic and lingrral classroom- Lots of international research and literature

has been written on this topic. I do believe that more local research needs to be done in

order for us to gain valuable insight into or.r own situation. Issues of race in the South

African classrooms are so important. Teachers in South Africa need guidance in how to

deal with these iszues. * .

Dr:nng my literature search, I discovered tbat there was very little South African based

literature regarding cooperative learning. Lots of researoh has been done by people

outside of the South African environment and context. This sadderui me because of the

importance of finding ways of gettlng our learners from different backgrounds working

together. It also shows me a sense of r.rgency for more teachers to become researchers.

Teachers are the best people to research this topic. It is the teacher who battles the

demons of apartheid's legacy. We need more contextualised research in this field. I

believe tlat cooperative learning can play a significant role in breaking down tlose

barriers tbat separate our nation

Conclusion

Differences in our classroo-ms cannot be wished away. Our learners are the products of a

systemthat has torr apart the South African landscape. Although we have celebrated a

number of years of freedom, South Africa today is still a divided country. This division is

exhemely evident in classrooms aror:nd this beautiful country. My divided classroom,

can be any classroom across Sotrth Africa.

84

http://etd.uwc.ac.za/



Cooperative learning, I believe, can bring about change in ou divided classrooms.

Cooperative learning is a strategy ttrat can get learners from different backgrounds,

whether it is race or language, working together. I have seen throt'gh this research project

that change is possible. With proper planning, placement of learners and teacher

interventioq we have a chance of bringing together a divided nation Our children are our

future leaders and it is our duty to bring about that much needed change that would allow

them to see one another as fellow Sotrth Africans. We have a long road atread of u, and

we need teachers and stategies like cooperative learning to aid us in our journey of
transformation.
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APPendix A

Transcript No. 1

" ){hosa-sp eoking Learnert''
t3t09lDt

7. How do vou feel about workins tosether with coloured children in a small srouo?

Siphelo: I am happy because we all understand English.

Thozama: It is a good thing because we learn about each other's culture and

we learn to understand each other.

Akhona: It is good because we learn from each other.

2. Do vou thinh it is imoortant for )iltosa and coloured learnet to work tosether?
Whv do vou sav this?

Siphelo: Yes, we learn to speak English.

Arnanda: Yes, it is important. We learn things from them that we don't know. It
shows tlrat apartheid is over.

Phumla: We need to work togettrer so that we can understand each other and

then we can discuss and speak one language.

Sitembele: It is important so that we can understand one another.

Akhona: Learnto know one another's needs.

Thozama: It is important to work togetlrer. We can help each other.

3. Are their certain oeoole who do not take oart in srouoworh? What do vou thit k is
the reason for this?

Akhona: There are people who do not take part in groupwork because they feel
that they are different.

Phumla: Coloured children think that we are dlfferent and maybe they feel that
they are different and so they don't want to take part in groupwork

ffuszema; Some don't take part because they can't speak the language. Some
coloured children don't want to take part because they think we trave
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disease and that they will get it if they touch us.

Amanda: Some children are shy to work with other people, like Janine. Some

don't know English-

Akhona: Some children tlrink black people are poor and don't want to work

together.

1. What can teacherc do in sefring ){hosa and coloured learrrery to work tosether?

Siphelo: Mixing the groups. To make coloured children sit next to Xhosa

children

Thozama: Mixing the gr0ups so that we can learn from each other. When Liezrll
was in my group, I was teaching her Xhosa.

Phumla: Teachers must allow children to teach each other.

Akhona: Mix the learners so that we can learn one another's langUage.

Sitembele: Mix up the language classes.

S. How would vou feel if vou were the onlv coloured child in an all )iltosa erouD?

Whv do vou sant this?

Siphelo: I would b" happy. I would learn to qpeak Afrikaans and English.

Akhona: I would not feel happy.

Amanda: I would feel shy because my English is not that good.

Jfiszama; I would not be happy because they will not speak English but

Afritmans and you will feel shy to say anything.

Phumla: They would refuse to speak English and gossip about you.

Arnanda: I will feel alone and I won't have someone to talk to.

6. How do vou feel about Enslish beins used os a lansuase of insfiuction in the

clossroom?

Siphelo: Good, everyone can hear what you are saying and you can

understand.
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Phumla: Good, we can understand each other'

Thozama: All can speak one language and all can understand.

Amanda: we all can cooperate. English is used in all the other places like colleges'

7. who do vou lile workins, wqLlthq vou wgfk in s'rou?s. Do vou like wofkins with

-vr* 

rr*"* n t"* *ru wn mnv "'t?

Siphelo: No. Friends do not want to work and they just want to talk.

Amanda: No. Friends won't talk about schoolwork'

Akhona: I like to work with everyone in the class'

Thozagy1: I like working with my goup (Liezel,Nadeem' and Nruaan)' They

help me when I don't understand'

Amanda: Sometimes it is nice working with friends. They are the ones that

understandyouandyouwontbeshyspeakingwiththem.
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Transcript No. 2

"Coloured Learners"
t7l09lot

7. How do vou feel aboutworhins tosether with )ilrosa soeahins children in a small
grouD?

Ghaleed: I don't want to work with Xhosa children because they are to ignorant.

Abduragman: They want to take over, sir, and I want to work alone.

Johannes: Sir, I don't like them because if you swear at them, they are gorng to
repeat it to the Xhosa teachers and they golng to make it worse, sir.
They are gorng to add ss6sfhing, like you swear at them, sir.

Nazreen: I don't like to work with Xhosa speakers because if we around them
they don't want me to talk or something like that and they just want to
play boss about everything.

Lieznl: I don't like to work with them because ttrey only talk )Orosa and we don't
understand what they are saying.

Nuraan: Sir, I don't like it because if we talk in the class they tell the teachers,
sir. But if they talk Xhosa and we tell our teacher, then our teacher
don't want to listen to us.

2. Do vou think il is t t portant for )ilrosa and coloured learnerc to work together?
Whv do vou satit this?

Ghaleed: Yes, the teacher say if we work together, we will be able to
communicate more and come to like each other.

AMuragman: Yes, sir, it is important because if we don't sit together, we don't
talk to each other, we will fight with each other.

Johannes: Yes, sir, because we learn about their culture and they learn about
us and they learn how to qpeak our language and we learn how they
speak their mother tongue.

Nazreen: No, because ek het nog nooit by 'n African gesit nie . . . .

Liezel: Yes, sir, because we learn more about them and their culture and we
learn to speak also their language.
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Nuraan: No, because my teacher like to speak )Orosq sir, and we don't
understand what she tell the children sir.

3. Are their certain peoole who do not take oart in sroaowork? What do vou think is
the reason for this?

Nazreen: Because sometimes they think they giving the teacher a pleasure if
they do the teacher's work and sometimes they just sit and do what
they please.

Ghaleed: Sir, it is mostly the coloured children that don't want to work with the
Xhosa children because the Xhosa children, they always talking about
how this person look and how that coloured person look. They never
look at themselves. They just think they are all that.

Johannes: Sir, there is some children in oru class that if there is groupworlg
they always doing something else like lvritlng on a paper and doing
their work and the leader must do everything. They don't even ask
questions. You are the group leader and you must do everything
yor.rself.

Nuraan: My teacher like to hit the coloured children and when we complain
about the Xhosa childreq she never listens to us.

Liezel: There are not a lot of coloureds in our group, but sometimes there is only
one coloured in one group and we don't understand. Sometimes the
Xhosa qpeakers, they only talk Xhosa because they see there is a lot of
Xhosa children and only one coloured and that is why they talk Xhosa.

That is why I don't work

AMtuagman: Yes, sir, because they don't want to speak Afrileaos. They just
want to speak their language and when we in groups with them
they wanl us to do the work. . . .

1. What can teacherc do in sefrins )ilrosa ond coloured learnew to work tosether?

Johannes: Sir, by letting them talk English and not their own language. And not
saying that because you are black you must do that work and
coloured must do that work

Ghaleed: \ething, sir. They can put the children together but the children still
wont work.

AMuragman: Nothing, sir, because ttrey wont sit by us. They will sit by their
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friends because they want to talk and don't want to work with us'

Nazreen: Sir, I say no because teachers put coloured children with black

children and then if the teacheis go out, then they go sit back in their

places. And they cant talk one language because when the teachers

turn their backs, they again talk their language'

Liezel: The teachers must explain in English-

Nuraan: By treating them equally, sir.

S. How wouldlvou teel if vou were the onlv coloured child. in an all)ilrosa stow,?

Whv do vou sN this?

Nuraan: I wont feet right, sir. If I am the only coloured sir, and I spealq they will
not listen to me. They will only listen to the Xhosa children.

Liezel: I won't feel right sir, because they talk Xhosa and I don't understand their

language and I feel like nothing. I am not seen.

Nazreen: Sir, I wont feel nice because if I was the only brown child in the group,

they will gossip about me and they will talk a lot of rude stuffabout me

andthatiswhy. ..

Abdtpagman: I will fetl bad sir, because they will talk Xhosa with each other and

they wont talk with me. And they will do the work alone and tell

that I did not do the work.

Ghaleed: Sir, I will feel left out because they will just rnake like I don't exist, sir.

Johannes: I won't feet gOod sir, because if one of the Xhosa speakers fight-T
the class then you want to tell the teacher, then every Xhosa child

will want to stand against You. . . .

6. How do vou feel about Enslish beins used os a lansuasq of instruction in the

classroom?

A6ruagman: I wilt feel good sir, then the children will work together and they

wont talk their own langrrage sir.

Ghaleed: Sir, I will feel good, but Sir, they can use English as a language, but

while they sit in groups or next to each other they will still talk )ftosa.

Johannes: Sir, I feel good because if they speak Englisb we a1l speak English'
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We will understand each other.

Nazreen: Sir, I will feel good, because then they can't gossip about the person'

Nuraan: I will feel good, because then everyone can understand each other'

Liezljl: I witl feel goo4 because then we trnderstand each other.

7. Who do vou like workins with khen vou utork in sfou^s. Do vou like worhins with

-vr* 

rr*"* n vr* err"D? whvtrhv ,,t?

Nazreen: Sir, I like to wgrk with my friends because we communicate with each

other and understand eacl other's langrrage and we like always work

together. when I don't understand things and she do, we help each

other.

Liezljl: Some of the Xhosas are Ok sir. Only some of them but the others don't '

Nuraan: I like to work with my friends' sir. If I say I don't understand a question

and then I ask her, then she tells me and we always do our work

together, but with )orosas they don't explain the question if I ask them

to exPlain

Jobannes: With my friends because if you fight with one of the Xhosa speakers'

then your friend will come help you'

Ghaleed: There is one Xhosa boy I like to work with, because he work in our

goup and he alwaYs sPeak English.

Affitragman: Better to work with yogr friends, sir, because then you trnderstand

each other and won't fight.
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Examole One

APnendix B

Observation Schedules

Date:
Class:

Time:

I

I

I

NoYes
the wholc clossobsemotionsGenerul

to one another?1. Are learners
notarewholearnersthereAre2. another?onewithlearnerscolouredsa andXhoAre3

learners?louredto conotlearnersXhosathereAre4.
leanrers?XhosatonotlearnerscolouredthereAre5.

Fieldnotes:
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Examole Two

Date:
Group members:

Yes No
1. Are all groups working together?
2. Are thery group members uninvolved?
3. Are Xhosa and coloured learners talking to each other?
4. Are Xhosa and coloured learners working together?

Friendly Relaxed Animtt€d Confrontational
5. Is the tone of the group . . .

Boredom Frustration Restlessness

6. Is there evidence of . .

Free riders Isohtes Bullies

7. Are there any. . .
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Extmole Three
(Narrative System)

Date:

Group No:-
Name of Learners in Grcup:

Observation Notes
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Appendix C

Human Rishts Session
Human Rights Worksheet
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